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Teacher’s Introduction

This is a teaching pack resource to cover the 4.1 Education with Theory and Methods A Level AQA component. It is
designed to provide you as a teacher with a comprehensive resource to teach the component, as well as offer the
information and course content that students will need to know to complete the exam. The resource is written
specifically for the Education with Theory and Methods component, but the content and activities are designed to
support the development of wider key sociological skills and understandings. For example, it ties into the broader
aims of studying Sociology so as to foster the development of critical and reflective thinking with a respect for
social diversity, and, more specifically to the A Level course, provides mutually enforcing knowledge and skills for
the other Sociology A Level components.

Teaching Arrangements

This pack contains the following materials:

1. Asingle-page overview scheme of work
This is useful when planning and time managing, as well as to understand the movement of the resource in
relation to the specification.

2. 22 lesson plans
These include learning objectives designed to be manageable objectives for each lesson, which collectively
amount to cover the specification. The lesson plans also include a starter, main and plenary activity. There is
usually scope for you as the teacher to tailor the activities to the needs of the class, for example by having the
students complete the activities individually, in small groups or as a class together. Please note that some of
the activities require certain resources such as access to the Internet, but if your classroom does not have
these facilities you may wish to set the students preparatory homework to prepare for the given activities.
The lesson plans are designed to give you as the teacher as much variety and flexibility as possible; therefore,
it is recommended that if there are a variety of activities suggested, to complete the ones most relevant or
significant to class and exam requirements when under tight time restrictions.

3. Lesson notes
The lesson notes are designed to provide a photocopiable resource for the students. The notes include all the
content which is needed to cover the specification. As well as being used as handouts, they are useful in
providing you as the teacher with all the information and content that will be needed to sufficiently cover the
specification. You may wish to use these notes and materials as standalone resources, or they may be used to
supplement existing materials or to vary your teaching of the topic.

4. Questions activity
To accompany each lesson a set of questions is provided. These are included to reinforce learning, and
provide a gauge of students’ knowledge. The answers to the questions are provided at the back of this
resource. If time permits, have the students complete the questions in class; however, it is also an option to
have the students complete the questions as a homework task. You as the teacher may mark the answers, or
alternatively it can be an added starter or plenary activity to, as a class, go through and mark the answers.

Resource Content

As ‘Theory and Methods’ is an aspect of the course that is integrated in both the Crime and Deviance and
Education modules, the theory and methods section of this resource has been replicated in both resources that
ZigZag offer. The bulk of the content for this section, i.e. lessons 1-6, is the same; however, some of the content
and activities have been adapted so it is relevant to the accompanying course content. After these initial lessons,
the content moves into the Education requirements but an underlying theme of research methods is kept
consistent throughout the entire resource.

The following table breaks down what the assessment objectives are for this course, as well as the worth of each
aspect in relation to this component and the A Level as a whole:

Assessment Objectives

Demonstrate knowledge and understanding of:
AO1 (15%) ® sociological theories concepts and evidence
® sociological research methods
AO2 (11%) Apply sociological theories, concepts, evidence and research methods to a range of issues
Analyse and evaluate sociological theories, concepts, evidence and research methods in order to:
® present arguments
* make judgements
e draw conclusions

AO3 (8%)
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It is advised to go through this with the students so that they are aware of what is being assessed in the exam,
particularly important when tailoring revision strategies. For context, it is important to note that this topic (Paper
3) is worth 33.3% total of the A Level, and is assessed with a 2-hour exam which is worth 80 marks.

While the class notes extensively cover the requirements of AO1 (knowledge) and to a lesser extent AO2
(application of knowledge) and AO3 (analysis and evaluation), the activities have been designed to strengthen and
expand the capabilities of AO2 and AO3. For example, evaluation is done through cross-comparison tables, and
research tasks allow students not only to strengthen AO2, but to nurture independent research skills.

The research tasks have been heavily included in this resource to satisfy the sought-after goal of AQA’s new
Sociology specification; that is, to encourage ‘an active involvement with the research process’ and for students to
‘use examples drawn from their own experience of small-scale research’. This is particularly important in light of
the fact that the ‘methods in context’ section of the exam is an extended writing piece worth 20 marks. Boxes of
information in the class notes, the class questions and lesson activities are used in this resource to incorporate and
develop the students’ skills in applying research methods knowledge to the content of the Education component.

Moreover, broader transferable skills are foregrounded in the nature of the activities: oral and research skills
through presentations, creativity and peer-to-peer learning in group presentation and feedback lesson layouts,
critical thinking in report summaries, as well as source-finding and research skills in independent research projects.

It is advised, in keeping with the specification and aims of Sociology A Level, that students actively research and
engage with social issues and sociological content outside of the classroom as well as within class. To do this, the
resource has been designed, both in terms of the content and type of activities, to be used as a springboard to
provide a framework for guiding further sociological interest, interaction and research.

Please note that some of the YouTube links given as a support resource may contain offensive language, and
some of the external links, as well as course content, may contain sensitive content so it is advised to be mindful
and sensitive to certain topics dependent on the class. For example, topics such as mental health, sexual violence
and racism are featured in this resource.

S Kneis, July 2015

Version 1.1, May 2024

Minor corrections and updates: Corrected references to ‘crime’ to ‘education’ on pages 1, 12, 44, 81. Corrected specification reference
column for Lessons 17—-19, page 4. Corrected link (page 12). Updated reference to tweeting (page 36). Corrected project briefs and
removed broken link (page 38).

A webpage containing all the links listed in this resource is conveniently provided on ZigZag
Education's website at zzed.uk/6022

You may find this helpful for accessing the websites rather than typing in each URL.

Free Updates! }

Register your email address to receive any future free updates*
made to this resource or other Sociology resources your school
has purchased, and details of any promotions for your subject.

* resulting from minor specification changes, suggestions from teachers
and peer reviews, or occasional errors reported by customers

Go to zzed.uk/freeupdates
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Suggested Outline Scheme of

Lesson
Title Content
Plan
Concepts of objectivity and subjectiv |
The relationship between positivism,
: Positivism and Interoretivism interpretivism and sociological metha
P the nature of ‘social facts'. Social acl|
theories; difference between structui:
and social action theories.
. . Qualitative and quantitative data; prin
2 Types of Data, Piloting and Sampling and secondary data
3 Research Methods Sources of data
Practical and Ethical Considerations The pra.ct ca apd eth|cal‘ cons@eratis
4 i Research influencing choice of topic, choice of
method(s) and the conduct of reseat
5 Theoretical Considerations in Research Relationship between theory and
methods. Research design.
Debates about subjectivity, objectivity
value freedom. Nature of science, ai
6 Sociology as Science extent to which Sociology is scientific.
The relationship between Sociology
social policy.
Functionalist Perspecive of the Funchonghst social theory and thglr
7 . explanations of the role and functior:
Education System .
the education system
New Right Perspective of the New nght social theory and the|r_ |
8 ; explanations of the role and functio:
Education System .
the education system
9 Marxist Social Theory Conflict and structural theories of sa¢
10 Marxist Perspective of the Marxist explanations of the role and
Education System functions of the education system
Patterns and trends in differential
11 Differential Educational Achievement: education achievement by social clas
Social class (i) different sociological explanations fa:
these trends
Differential Educational Achievement: Dlﬁgrent socploglcal ex.planatl.ons i
12 : . social class differences in attainment:
Social class (i) ;
internal and external factors
Patterns and trends in differential
13 Differential Educational Achievement: education achievement by gender;
Gender (i) different sociological explanations fot
these trends
Differential Educational Achievement: Different > OCIOIOQICE.“ explgnatlons.foy
14 - gender differences in attainment: inie
Gender (ii)
and external factors
Patterns and trends in differential
5 Differential Educational Achievement: education achievement by ethnicity;

Ethnicity (i)

different sociological explanations for
these trends
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Lesson

Title Content
Plan

Differential Educational Achievement: Dlﬁergnt s.oaolog|cal. explapatlons o
16 T ethnicity differences in attainment:

Ethnicity (ii) .

internal and external factors

Relationships and processes in schools: | Teacher/pupil relationships, labellin:
17 . ;

Labelling theory self-fulfilling prophecy
18 Subcultures in schools Pupil identities and subcultures

. . . The organisation of teaching and

19 Organisation of teaching and learning learning, internal factors and proces:

and the hidden curriculum . .
hidden curriculum

The impact of educational policies sii

20 The Significance of Educational Policy a5 marketization and privatisation

The impact of educational policies ait
at achieving greater equality of
opportunity or outcome. Educational
policies in relation to gender, class .
ethnic differences. Different sociolog!
explanations of the impact of
educational polices

The Significance, Impact and Experience

21 of Recent Educational Policies

Policies to achieve greater equality ¢
opportunity or outcome; the structu:
experience, role and impact of educa
the impact of globalisation on
educational policy

Vocational Education, Higher Education

22 and the Impact of Globalisation

COPYRIGHT
PROTECTED

19

a3
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Lesson Plan 1: Positivism and Inter

Lesson Learning Aims You Wil
To understand: (1 Less
v Positivist approach to research [ Less
v/ Interpretivist approach to research (frof

] Les:

Starter

New topic discussion:
Get students to discuss the following ideas either as a class or in groups ¢

®  What is sociology? How can you define the subject? How and whe
Is sociology valued?

What is research? Why, when and where is it used? Is all researc
Does sociology need research?

How do we know what we know now about society?

Main

Teacher Talks:

Through discussion, encourage students to consider the role of sociology
Be sure to cover themes of sociology as a science and the function of soci
discussions to gauge the level of understanding of sociology and researc!
towards considering the role of research in sociology, and then move on

Handouts:

Give out the handouts.

Work through the handouts one paragraph at a time, together as a class.
minutes to read the paragraph individually, or choose someone to read |
paragraph, stop to recap the content and ensure comprehension of the ¢
to explain to you the concept they have just read, to give their own exan
questions to be raised. Before answering any questions, see if other studi

E After the ‘positivist’ section, as a class, work through an example of unde:
. the education sector. For example, use the following link to find GCSE re:
E http:/ /www .theguardian.com/education/ng-interactive /2014 /aug/21 [-sp-g«

Relate the ideas learnt from the handout to the data on the website and
strengths/weaknesses, what it might tell us about education.

As you go through the notes, pause before the “Weber: social action the
‘Lesson 1 worksheet: extension task’ activity. Have students do the activ
test the levels of understanding. Afterwards, check that students compl¢
clarify any mistakes.
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Following this, continue to finish reading the class notes, pausing for di:
For a video explanation to aid the understanding of ethnomethodology,
videos.ed.ac.uk/eric-laurier-social-interaction/

Once you have finished reading and discussing the class content, give stuc
‘Lesson 1 questions’ individually. Then work through the answers together .

Plenary

Get students to summarise in no more than four words the following ici
Ontology, epistemology, methodology, positivism, interpretivism, versi:
objective, subjective

While sharing students’ four chosen words, discuss whether the class ag
the best definitions.
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Lesson 1: Positivism and Interpr

Learning Objectives -
)§ After this lesson you should understand:

v Positivist approach to research
v/ Interpretivist approach to research

Sociology aims to understand the world around us. But how do you rea
how can you tell which idea is accurate, or better than another? To ensu:
sense or founded on unjustified assumptions, social research is carried ¢
and understanding. We need research to help produce sociological knav
existing understandings. Social research is also important in terms of its
research and theories are used to shape and guide social policy, which ¢
While it is agreed that social research is important, the reasons why, and
carried out by sociologists does not have a single overarching answer. 1|
social research, look at the differences among sociologists and researche
research, and see what happens to research findings.

Approaches to Research

There are two main approaches that underpin doing sociological resear¢
interpretivism. These two frameworks are used to inform ontological, et
methodological concerns. These three notions are explained below:

* Ontology is the approach to understanding reality; what is reality
its existence?

e Epistemology refers to how knowledge is produced, including the
the research. It asks questions such as: what is valid knowledge,

®  Methodology is the strategy and design of research using certain 1
outcomes, for example choosing a particular research method to
such as unstructured interviews for primary qualitative data.

Positivism

Using a positivist approach to research is to apply a Obijecti
traditional scientific standpoint to the social world; the factual
sociologist is to be understood as a scientist, and sociology as | Subjeci

another form of science. Scientific methods are used to feeling:
achieve knowledge, which is done by carrying out research
in the pursuit of measuring facts. These facts are what the social world i
from; they are seen as an objective reality. People are understood as acti
under social laws and norms which exist externally from the individual.

Durkheim says that “collective ways of acting or thinking have a reality outsi

individual’, and he argues that these external laws can be measured.

Durkheim underpinned his work with a positivist stance, which means |
understands the social world as having laws of human behaviour waitir
uncovered and analysed. These laws can be defined as social facts, a tery
Durkheim also used to describe any social element, such as institutions,
people or beliefs, to explain how he saw these things as objects of the na
world which could be identified, measured and classified. They contain
and as an external source, exercise control over the individual.
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To prove that individuals have external forces acting upon them, and th
will, Durkheim studied official statistics to understand suicides. While &
individualistic and personal occurrence, Durkheim’s work found that st
four types, relating to the relationship between the individual and socie!
and regulation.

Positivists see the job of sociological research as to measure social facts |
correlate to one another or may have a causal effect. For this reason, any
sought to be eliminated from the research process, and research should |
objective facts to be found. To ensure this, research priorities for positivi
research is accurate; reliability — whether it can be repeated; and generaii
conclusions have wide-ranging applicability. These concepts will be cov

Interpretivism

For an interpretivist, research is used to gain in-depth understanding to
sociological knowledge. In particular, meanings and experiences are the
empathy is used to understand social life. This pursuit is underpinned b
the social world is distinct from the natural world, and that this social v
of people’s subjective experiences and meanings. For this reason, a socit
likened to a detective, in comparison to the scientist role that positivists

To explore these ideas through a specific example, the work of Jack Dou
particularly useful. His work, The Social Meanings of Suicide, criticises D1
positivistic study of suicide, using interpretivist approaches to unpick ki
criticisms in Durkheim’s (1897) work. Douglas argues that when studyit
sociologists should focus on meanings rather than patterns. He highligh
suicide statistics to inform his theory, different meanings and agendas ¢!
consideration. For example, when a death is recorded as suicide, it is the
decisions made by various factors such as the police, and these decision:
as family and friends. These interactions and decisions produce social r¢

Secondly, while Durkheim looks at a group of incidents that are //7
‘suicides’, Douglas highlights that these incidents are a group of
different acts which contain multiple meanings; they all have their
own social, cultural, historical and political context. While
Durkheim used official statistics on the premise that these were
social facts, Douglas’ theoretical framework meant that he sought
a qualitative method, and found that by analysing suicide notes,
he could uncover the contexts and meanings of action to gather a
richer understanding.

On a different note, Atkinson (1978) argues that while it is
important to recognise that definition of suicide is a social
construct, this does not mean that these definitions are not
important or that they don’t have social impacts. Instead, Atkinson argi:
should take the processes that create these definitions and meanings inft
into part of their understanding of the social world.

anmmaﬁmmwﬁmmwam
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Weber: social action theory

The prominent sociologist Max Weber was an interpretivist, and argued
not only not possible in sociology, but not desirable either. Instead, Wel
‘verstehen’, which can be loosely translated from German to mean empai/
someone else’s feelings and experience; to look at life through someone
understanding of subjectivity and perspective. Weber incorporated thes
development of social action theory. This approach is in contrast to mac:
Marxism or functionalism, which will be explored in later lessons), and !
verstehen to investigate micro-level interactions. These research decision:
notions of social action, which prioritise and understand the social wori:
than structures. The “social action” concept refers not just to the behavict
crucially also the meaning that these actions carry.

Blumer: symbolic interactionism

Symbolic interactionism is a framework that seeks to understand the me
process of interaction. In contrast to Durkheim’s notion of social facts, 3
that society exists through people’s understanding and experience, beci
different ways, under multiple layers of influence. The symbolic interac:
that people apply meanings and create the world around them, so that &
outside of these meanings. Therefore the role of the sociologist is to intet
and meanings, and understand the process of how individuals see and ¢
Symbolic interactionists extend this thinking to sociology itself, underst:
cannot be separated from values or ideologies.

With the social world being seen as so distinct from the natural world, i
different approach to research. Symbolic interactionists tend to use qual
research process with methods and analysis that will gather insight and
these aspects are prioritised over elements such as reliability.

Ethnomethodology

Garfinkel (1967) developed this approach in the aim of overcoming stru«
theories’, to instead focus on the practices and processes of people. Emei
Garfinkel was keen to emphasise that ethnomethodology should be uset
understanding rather than a prescriptive theory or methodology.

The aim of the approach is to understand the reality and experience of !
society. It looks at the routines and activities that go on in the realm of {}
relationships, interactions and meanings are created, conducted and ma
not only understand social codes, processes and practices, but also to set
and used. This is the object of inquiry, instead of gaining truth or validit
ethnomethodology may be understood as political, shifting to seek out ¢
understand society and social order.

Applying this to the research process, ethnomethodology seeks to gain ¢
everyday routines and meanings to uncover social norms, in contrast to
those that use ethnomethodology often use methods such as conversatic
observation and oral histories, to gain a rich and deep account of social |
known in the social science realm for using and developing creative met
research methods.
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To help clarify the difference in approaches, the following table signals ¢

each approach:

Positivist

Nature of social world/ reality
(Ontology)

Obijective
Measurable

Aim of research

(Epistemology) Explain

Knowledge created from research Laws .

(Epistemology) Causes and correlations
Universal

Relationship between the researcher
and the participant
(Methodology)

Distinct and separate

Research questions and focus
(Methodology)

How many people experience
something
What causes events to occur

Lesson 1 Questions

1.
2.
3.
4.

Extension Task

Explain what is meant by ontology, epistemology and methodol¢
What is meant by Weber’s term “verstehen’?

How did Durkheim use positivism in his study of suicides?
How does using positivism or interpretivism as a framework im

Using ‘Lesson 1: Extension task worksheet’ provided, cut out the bo:
the table. Try to complete the exercise without looking at the class no
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Lesson 1: Extension Task Worksheet

Gain knowledge of facts, and to understand
causes and correlations

Reality as subjective i No, research finding
i place, culture
i Gain meaning, insight and perspective 1 Sociologist as scient
Positivist
Ontological
approach

Key thinker
and concept

Role of
sociologist in
research

. COPYRIGHT
eason for
sociological PROTECTED

research

9

Is the research
applicable to 09.
everyone? EdUCQ‘thﬂ
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Lesson Plan 2: Types of Data and !

A

Lesson Learning Aims § You Will Ne¢
To understand: 4 (J Lesson2t
v Qualitative and quantitative data (] Lesson2¢
v/ Primary and secondary data the back ¢
v Techniques of sampling J Lesson 28
] Internet .

Starter

Interviewing and data analysis:
Watch the following clip of an interview: http://www.youtube.com/wat:

In small groups, apply the knowledge they have learnt so far by discuss
assess the usefulness of the interview. The following information/topics
data for the interviewer, and provides qualitative data— shows strength:
data; strengths: it shows subjective insight, interviewer able to clarify co
limitations: interview may go off tangent, relies on ability of interviewer

Main

Handouts:

Give the handouts out to the class, and give students five minutes to in¢|
and Quantitative’ section of the notes.

Once they have read this, put the students in pairs and label one person
‘qualitative’. Students must take it in turns to give their partner the defi
disadvantages of their type of data.

Teacher Talks:
Download and listen to a podcast from the following site:
https:/ /www.bbc.co.uk/programmes/p02nrss 1 /episodes

Choose a podcast which has interesting content to engage the students; it
any relating to education and the later content of this unit. Listen to the se¢
discuss data. Have the students in small groups discuss the data and findi
bring the discussions back together as a class by applying this to understo
of secondary data and the importance of being aware of the source shay

Have students complete section A of the extension task from the Lesson
summarise and make a useful revision note of primary and secondary ¢

As a class, work through the rest of the handout. Read together the “sar
the handouts, by selecting students to read aloud.
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To consolidate the sampling sections, complete the following activity:
Divide the class into three groups. Get each group to decide who they wo
topics, and how they would go about getting their participants.

A: Chinese students’ perceptions of the importance of school
B: Male teacher teaching styles
C: Female student use of break times

Once groups have decided, report back to the rest of the class. After con:
the class notes, refer back to the start activity and see if students would ¢

Give the students five minutes to individually answer the questions on the |
Afterwards, mark the answers as a class.

Depending on time, after this, have students complete part B of the exter:
worksheet. If in class, put students into small groups to work through the re
set it as a homework activity for students to do individually. At the begin
discuss their decisions and approaches to sampling.

Noughts and crosses:

Draw a noughts and crosses grid on the board, and put the class into twa
to put a nought or cross in their chosen box if they answer the question cci
question passes to the other team.

Question bank:

. Q: True or false: quantitative data may be presented as a percentage.

v Ar True

E Q: True or false: qualitative data is quick and easy to code and group.

' A: False

. Q: Define operationalisation.

E A: Defining and agreeing on a definition of key concepts and terms tha!

! ensure clarity and consistency

1 Q: Which is usually cheaper to obtain, primary or secondary data?

. A:  Secondary

E Q: A list of the population to choose a sample from is called a

" A:  Sampling frame

. Q: Which sampling technique is often used in market research?

A Quota f i . COPYRIGHT
' Q: What is the name of the sampling technique that begins with a few p

! from their recommendations and referrals? PROTECTED
. A: Snowball sampling

i Q: Which of the following is an important consideration in selecting a sail

E representativeness?

1 A:  Representativeness

. Q: Does qualitative or quantitative data have higher reliability? l9

E A:  Quantitative 09

Education
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Lesson 2: Types of Data, Piloting arx

Learning Objectives -
)§ After this lesson you should understand:

v Qualitative and quantitative data
v/ Primary and secondary data
v Techniques of sampling

Types of Data

Qualitative and Quantitative

Quantitative data is data which can be measured in numbers, and may
be analysed using statistics. This type of data is favoured by positivist
research approaches. The data is quantifiable, meaning that it can be
counted or mathematically calculated and is favoured by positivist
research approaches. Examples of quantitative data are the results of a
survey which has multiple-choice answers. The diagram below
explores the strengths and limitations of quantitative data:

) o L.
Strengths K re
® Can span large numbers N S
— in terms of number of \\ o A
questions and number of ) e
respondents e re
1 b
. i 0 .
Able to generalise [ Quantitative }
* A
e Useful and able to make . co
systematic comparisons \
\\
\ ° |
® Distance between ’/ e
researcher and !
participant limits personal AN o N
. N
bias ) cli
e n
/ |
n

On the other hand, qualitative data is data that is made of words, in an a1
written sense, and produces in-depth answers to reveal understanding,
which reason interpretivists favour this type of data. An example of this
responses of an unstructured interview, or a diary. Data focuses on
experiences, subjectivity and meanings which are gained through an 19
individual’s sharing and participation in a research method. 09

Education
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The diagram below shows the strengths and limitations of qualitative d:

A
1
Strengths ‘/
® Depth and detail hNR e L
/) i
® Flexibility and openness, R4
can accommodate for . e [
unanticipated responses [ Qualitative ] w
!
Y
® Subijective insights S L) |
//‘
¢ o L.
N
N of
]
4
4
4
Primary and Secondary

Primary data is the term to describe data that the researcher collects the:
researcher conducts an interview, the transcripts that come from this arc
of using this approach to data collection are that the data is produced ex
and tailored to the hypothesis. However, the downsides to using prima:
method, consuming time, money and resources which aren’t always rea
also entails many ethical implications, which are considerations for the 1
impact of the research.

This is in contrast to secondary data, which is when a

researcher analyses and uses data which is already in ( Hypothe:
existence. This may be from someone else’s research predicted!
method, such as official statistics, or it may be sources research
such as newspaper articles or personal documents. Operatio|
Although researchers do not have a role in the creation of agreeing
the data or the research-gathering stage, researchers and terr

research |
analyse, interpret and compare the data to inform their \
theory. Secondary data is likely to be used over primary
data for any of the following reasons:

® The data required is already in existence and so it is more time-ef!
sociologists to use the data that is already available.

®  Access — groups or events may be difficult to access or reach, be u
illegal activity or be in a different geographical location, and so i
research using existing information. It is useful for covering a wi
within one study as the data is already available and may be acct
Secondary data is often (although not always) easy, cheap and c¢

®  Resources — time and money restrictions may lead researchers to |
collect their own; secondary data is normally much cheaper.

®  Historical - depending on the research topic, the events or partici
not be available now, such as if the participants are dead or the ¢
sources may be the only access into the research topic.
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However, secondary sources are less useful if they do not cover the exac
researcher is attempting to explore, and so cannot provide the informati
operationalisation must be considered; key questions include who com
and motivations, and their use of certain terms. For example, if a busine:
data, is the research free from bias, or is it possible there is an agenda in
researcher cannot change the data of a secondary source, they must be 11
consider this when interpreting and analysing it.

Sampling

Before we explore the different methods of gathering data, some care mi
is going to be researched. A research population may be a nation, schoa!
individuals with certain criteria; it is the defined group of people that ar
However, it is difficult to include an entire population. If you are interes
French boys’ attitudes to gangs, for example, it is not going to be possib!
in France. Instead, sociologists use a sample, which is a small proportic:
relevant to the study. However, for obvious reasons such as time and ni
possible to include everyone. Therefore, in choosing the sample, it is the
people that are representative and reflect the population.

First, a sampling frame is compiled, which is a list of all the possible par
provide a list so that a sampling approach can then be used to choose th
may be collected from within the sampling frame. A sampling frame is ¢
which may be used, such as the electoral register, the school register or ¢
different approaches to gaining a sample; listed below are some of the v
be gathered:

*  Random sampling — this may be done by assigning a number to ¢
number generator to select the sample. This approach is used to
chosen from the sampling frame completely at random.

*  Systematic sampling — using a set way or a rule to choose people
every ninth person from the sampling frame.

*  Stratified sampling — here, the sampling frame divides people by
are chosen by criteria so that the sample is proportionately repre:
criteria they are chosen at random. For example, if 55% of a giver
sample must also be 55% female.

*  Quota sampling — a number of people is set who must contain cet
carried out until this quota is filled. This is often the approach us
example the set criteria could be for 50 males under the age of 35

*  Snowball sampling — often used for participants who are difficult
with one participant and the researcher then goes on recommenc
participants.

*  Volunteer sampling — when an advert is placed and individuals p
the research.

*  Opportunity sampling — these participants are gained because of «
For example, if you want to research teachers, approaching peop
would be an opportunity sample.
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When considering what type of sample to use, the researcher must cons;
type of method being used. For example, quantitative methods lend the:
samples, while it is impractical for qualitative methods to include a lot ©
sampling approach has a different degree of representativeness, and it i1
important being representative is to the research aims and motivations.

Piloting

As it can sometimes be particularly difficult to predict all situations or p
in the research, a pilot study is usually carried out. A pilot study is when
research is done before the entire research methods are executed. They o
following main reasons:

¢ To check the feasibility of the research project

¢ To allow the researcher to practise and prepare their method be
larger project

® To develop and refine the approach to the research, such as chec
of questions

¢ To indicate unintended or previously unforeseen logistical or the

e A source of initial data: useful for the researchers and if needed ¢

e To help to devise time and resource budgets for the research pro
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Lesson 2 Questions

Define quantitative data.

List advantages of qualitative data.

What is the difference between primary and secondary data?
In what instances would a researcher use secondary data?
Why do researchers use a sample?

G LN =

Extension Task
A: Complete ‘Lesson 2: Extension task worksheet’.
Fill in the table to summarise advantages and disadvantages of p

B: Using your knowledge of sampling techniques, decide which ap
gather a sample for the following research projects.

Remember to consider aspects such as representativeness, conve|

i) Research question: To understand police perceptions of youi
Method: Unstructured interviews

ii) Research question: Is there a pattern or trend between who ¢
Method: Closed questionnaire

iif) Research question: Do pre-existing conceptions and judgmet
Method: Semi-structured interviews

iv) Research question: Does criminal activity occur in boardroct
Method: Semi-structured interview
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Lesson 2: Extension Task Worksheet

Data type Strengths

Primary data VY
Secondary
data COPYRIGHT
PROTECTED
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Lesson Plan 3: Research Met!
\ |

Lesson Learning Aims & You Wil
To understand: [ Les:
v Different research methods, their strengths (1 Less

and limitations (frov
v Open and closed questions O Inter

Starter

Recap:

Feed back ideas and finish working through ideas from the extension ta:
regarding sampling techniques. Have students compare and contrast th
and have them justify why they chose each technique.

Initial ideas spider diagram:

As a class on the board, write down all the research methods that stude:
students come up to the board to write them on, and as they do, in anot!
student come to the board to add as much information as they can to eat
E.g.: someone writes ‘interview’, then another student writes qualitativg

Discussion:

Has anyone ever been at school when an Ofsted inspector was there? He
observations as a method in an educational setting, and the possibility ot
change from its normal behaviour or routine? How has this method shapet
have an effect? Try to have students realise the impact and effect that ch:

Main
Handouts:
Give the handouts to the class. Read the introduction on the class notes |

demonstrated in the starter activity; reflect on the lesson learning objecti
collection methods.

Then, break students up into small groups so that there are nine groups
handouts, assign each group a research method. Give the students thre:
allocated research method, and have the students come up with a 30-sec
to demonstrate their method. Work your way through the table on the i
each row on the table, have the group act out their example of the meth¢
columns on the table, discuss the strengths and limitations of each methy
an understanding of when the method is best used.

Watch the following video clips as you get to each method to further illusi
Participant observation: Louis Theroux clip http://www.youtube.com/watc!
Documents: the difficulty between public and private sources, issues of act
WikiLeaks story — http://www.theguardian.com/media/wikileaks

Example of a focus group: http://www.youtube.com/watch?v=6hsovOjRv:
Example of semi-structured interview: http://www.youtube.com/watch?v=
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Have students answer the questions on the Lesson 3 question sheet. Wer
together as a class immediately afterwards.

Have students independently read the “types of questions” and ‘Hawthoi!

E To understand the Hawthorne effect, split the class into four groups. Senc
! out of the room; they have the role of ‘researcher’. Instruct students, or ‘g
. discuss what they are doing at the weekend. After talking for 30 seconds,
E the room back in, and instruct them their job is to be a non-participant ok
' for teenagers in the area. After two minutes of talking, bring the class tog
1 ‘researcher’ and ‘participants’ to express how it felt being in that role, an:
E Hawthorne effect. Did it make a difference? Why?

If there is time, have students complete the extension task activity on tht
If time does not allow, set the extension task as a homework.

Plenary

Pass the hat
Get the class to stand in a circle. Give a hat full of paper slips to someori
from the hat. Each piece of paper has a theme, concept or term on it. The

and give as much information as they can about the concept that is writ{
successfully cover their chosen concept, they sit down. If they cannot an
picked, they must pass and let someone else talk about it. Students choo
and it continues until everyone in the circle has explained a concept anci

Suggestions for topics for the paper: strengths of each method, limitation:
operationalisation, qualitative, quantitative, open question, closed questic
sampling frame, positivism, interpretivism, subjective, objective, ontology
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Learning Objectives -

Lesson 3: Research Methot

After this lesson you should understand:

@

v Open and closed questions

Research Methods

v Different research methods, their strengths and limitations

There is a wide range of research methods available to sociologists. The

methods that are used in the research designs in contemporary sociolog;

suitability. Remember to apply understandings of key terms learnt in pr

uses of these methods.

Research Method

Primary data collection methods
Structured
survey/questionnaire/interview
— this may be in the form of a
questionnaire or interview and
may be done face to face, in the
post, via email or over the
phone. The researcher writes the
questions and usually provides a
choice of answers as well.

There is little to no scope for
changing the questions or topics
of the research.

Strengths

Quick to
administer and
complete
Reliable

Able to cover
large numbers of
people and areas
Researcher has
control — may
keep research

on topic

Able to
standardise which
means there is
high reliability

Limitatic

Issues of response rate

Limited depth and com
Concerns of the sample
Operationalisation of i
difficult to keep consisi¢
Researcher has a lot o8
reduces status of partici
allow for unanticipatec

Questionnaire/interview using
open questions — usually in the
form of an interview, uses open
questions. A semi-structured
interview is also sometimes used,
and this means the interviewer
when interviewing a person
follows a guide and suggestion
of questions but has room to
change the questions and

be flexible.

Depth, complexity
and unanticipated
responses are

found in the data

Costly
Time-consuming — doiny
transcribing, analysis

Participant observation —

A researcher interacts and
becomes part of a situation or
group. A high level of
involvement; the researcher
immerses themselves in the
situation and with the people.
The researcher may be covert,
meaning the participants are not
aware of the researcher’s role,
or overt, meaning the other
participants know the role of the
researcher and the research.

Depth of
knowledge,
perspective and
experience
Understand micro-
level social world
Access to groups
that are often
inaccessible

Ethics — it is difficult to ¢
researcher is covert Eve
ethical implications of ¢
and situation to such ai
poses issues
Difficulty of access for ¢
observation such as sub
Time-consuming — it is ¢
researchers to spend n\
conducting this researc
It can be difficult for th
researched as well as
leave once the researc
Difficult to record note:
while participating
If the researcher is ove:
Hawthorne effect
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Research Method

Strengths

Limitati«

Non-participant observation —
A researcher enters a setting
and observes things such as
relationships, processes, activities
and interactions but does not
take part in any of the
occurrences in the setting.

The researcher may be overt

or covert.

Able to be close
to the event or
people but have
enough distance
to systematically
record
observations

Difficult for the researy
participate once in the
If the researcher is ove:
Hawthorne effect

Focus groups — Group of
people that will be guided to
discuss and share ideas or
experiences. The researcher may
have a varying degree of
involvement; some may guide
conversation and have an
interview structure, while others
may let the group talk

between themselves.

Can often give
power to
participants if they
are controlling the
conversation
Reveals people’s
views in a context
Shows how the
process of thoughts
and opinions form
Reveals group
dynamics

Group formats can
sometimes bring
out themes or
content that would
not have been
raised in one-on-
one interviews

Group dynamics — son
that the louder people
discussion and do not |
for quieter participant.
hard to get a conversa!
between participants
Data can be difficult to
analyse

Case study — In-depth research
of one case. A case may be a
person, situation or event.

A single case is understood and
researched, as opposed to a
whole population, and usually
done over a long period of time.

Gain detailed,
holistic and
in-depth
understandings/
observations
Able to research
participants or
situations that are

Time-consuming
Difficult to generalise
population

not widely

available
Experiments — Applying natural | Reliable Laboratory experimeni
sciences approach to sociology Laboratory reflective of the usual ¢

and social life. Laboratory
experiments are when variables
are controlled in laboratories to
find causal relationships. Field
experiments differ because
while they still attempt to
manipulate a variable, the
research is conducted in normal,
everyday environments which
are natural to the participants.

Secondary data collection methods

Official statistics — Secondary
quantitative data published by
governments and other official
bodies. Examples would be the
census provided by the UK
government, or development
indicators compiled by the
World Bank.

experiments —
control over the
research process

Cheap and
accessible to
obtain

Useful for historical
contexts or to
research things that
are in the past
Useful for
comparisons

across time

are within
Field experiments — di.:
the variables

Hidden statistics — as t
quantitative, sometime:
depth needed to unde
Consider the motivatici
the data collection, pa:
and economic factors
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Research Method

Strengths

Limitat .

Documents — Secondary sources
of data that are analysed by
researchers. Can be categorised
in four main categories: (1)
personal documents such as
letters and diaries, (2) public
documents such as government
reports and school records, (3)
mass media such as newspaper
articles and TV shows, (4)
historical documents which are
items from the past, such as

Cheap to do
research — often
documents are
free to obtain and
easily accessed
Useful for
historical
understanding or
comparison

Good source for
content or
discursive analysis

Not reliable

Can be difficult to ver.
researcher did not ga.
information, it can be «
determine the motivatiy

political treaties and
agreements.

Although the table has separated primary and secondary research meth
way already official statistics or documents are available for sociologists
from interviews, experiments, case studies and other primary data collc
by other sociologists to inform or be part of their research, at which poit

Types of question

For methods where the researcher is asking the participant questions, st
or interview, two types of question may be used. Closed questions may t
that have answers already supplied, and simply require the participant
suits their response. An example of this is multiple-choice questionnair¢
scope, is specific and has a set of given answers. These types of question
quantitative data, and are useful for coding information or understandii
often included with these types of answer to cover any cases that canno
options. An example of a closed question is shown below.

oy ey Sy Sy gy gy Sy S e

e ————

In contrast to this, open questions, which are usually used for qualitative
participants to provide their own answers, allowing personal opinion, a
explored. These questions usually provoke more in-depth responses, aii
analysis; instead of inputting the data into graphs, it must be analysed
language. An open question-and-answer format is used in unstructure¢
and an example of an open question is shown below.

How do you feel about police presence in your local area?

t
I
|
I
I
I
I
I
I
I
|
|
|
I
I
I
I
|
|
|
|
\

________________________________________________________________
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Hawthorne effect

Sometimes known as the observer effect, the Hawthorne effect /E:
is the recognition that during the research collection, beiy
participants may act differently or say things that are not true offe
because they are aware that they are being researched. This is :]ceti
particularly experienced in certain methods such as overt Or .
participant observation, or for topic areas that may be sensitive belx
or illegal. act |

this

Hay

Lesson 3 Questions

1.
2.
3.
4.
5.

a)
b)

<)

Explain the difference between closed and open questions.

List some quantitative research methods.

Why are experiments not often used in sociological research?
List the types of document that may be used as data sources.
Compare and contrast a researcher’s different options if they req

Extension Task
Write questions for the following social research requirements:

Structured questionnaire wanting to investigate students’” appro:
Semi-structured interview guide to interview female students to
perceptions towards exams

Semi-structured guide for a researcher to conduct a focus group
African-Caribbean males and their attitudes towards university
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Lesson Plan 4: Practical and Ethical Considel

Lesson Learning Aims A You Will
To understand: 4 [J Lessc
v Practical considerations in the research [ Less¢
process (from

v What ethical considerations are and how L Lesst
they enter the research process ' Inters
acce:

Starter

Recap from last lesson; go over answers from the extension task.

' Put students in small groups, and ask them to brainstorm factors that may
i After they have spent 4—5 minutes coming up with ideas in groups, create
. board to collate all the ideas together.

Main
Have the students independently read through the first half of the hand!
considerations’ section. Pause here to ask students questions to check i

any questions or queries they have about the content. See if the students
support the content, as the case study box does.

Have students answer questions 1 and 2 from the Lesson 4 question she:

As a class, read the rest of the handout: the “‘ethical considerations’ sect|
to go into any further detail about the concept, clarifying anything the st
comprehension, have students explain some of the key concepts back to

Answer questions 3 and 4 from the Lesson 4 question sheet. If internet ace
BSA website and complete the extension task activity as listed on the Les:

Plenary

BSA Ethics Committee:

The “Lesson 4: Plenary activity worksheet’ provided gives four differen
students into four groups and allocate them each a research task. The gr
ethics committee (which will be formed by the class) to try to obtain app
Students must ensure their pitch explores the bullet points listed. Allow
prepare, but presentations will be given at the beginning of the next clas
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Lesson 4: Practical and Ethical Considerat

Learning Objectives -
)§ After this lesson you should understand:

v/ Practical considerations in the research process
v/ What ethical considerations are and how they enter the res

As we have seen so far, at every stage of the research process decisions
must be made — from the beginning in choosing what to research, to
the methods used to explore the research question, and until the end
with the process of which theoretical approach to use to analyse and
interpret the data. It is therefore important for a researcher to be
reflexive when conducting research, and for others to understand how

decisions and other factors affect the data generated by research.

Practical Considerations

The first element of research considerations are any practical
constraints and logistics that may influence the research
process. They can be understood in three broad categories;

® Resources. Research is a long process from start to finish,

and time as a factor can often be overlooked. In 19

addi.

Researchers must compile research teams, find to thit

participants, complete the method, and spend time on

transcribing and then analysing the results, and :lzi
producing a theoretical purpose from the data. Time Com¢
available for this process will influence which method is | comp
chosen and how results are analysed. Another key were
resource factor is funding. The research process costs inas
money, from the equipment needed to paying salaries after
for employees and academics involved. Often money is Zlomg}
available from governments, organisations and Wi':i
institutions such as universities. However, for sociology is ade
particularly, funding is limited and therefore very sells +
competitive. The availability of funding will therefore whert
determine whether research goes ahead or not. and |
® Access. The “‘who’ and “where’ element to your research comp
topic will influence whether the research on the

can be carried out, and if so, in what form. Groups or N
individuals may not be forthcoming to participate in the research,
or access. This may be because their activities are illegal, or the res
personal. Power dynamics may also factor in, as the rich and pow:
deny access to researchers, more so than vulnerable groups. The ¢
also be an influencing factor; for example, a geographically remoi«
®  Researcher characteristics. A researcher may have particular skills,
lends itself better to particular forms of research. For example, a
career as a police officer may be particularly suited to conductin
observations with the police because they are aware of the proc¢:
specific to this field. Other researcher characteristics may also inf
such as race, ethnicity and age. For example, a male researcher 1
participant observation research on female prisoners.
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These aspects may not just influence how the research is carried out, but
are not just logistical considerations; they have the capacity to shape soc
the discipline of sociology as a whole.

Ethical Considerations

Morals, understood as what is right or wrong, are an important element
Researchers have a moral duty to be ethical in all aspects and stages of i
terms, ethical considerations equate to ensuring no one is harmed by the
of the research on participants are an obvious consideration, the impaci:
society should also be considered. This is because sociology plays a key
social policy, and so researchers should be considerate of the effects that
For example, studying a social problem area such as delinquent youth &t
attention to this group, which could result in the creation of harsher pun
understanding towards the group.

The three main aspects that researchers consider when devising their re:
privacy.

* Harm refers to any physical, emotional or social effects that are ¢
This may be for the participants, the researcher, or wider society.
be published about schools and teachers, this may negatively in
people in the profession. For some research methods it is easier &
For example, a postal questionnaire is almost guaranteed to caus
participant observation which may encounter moral grey areas.

® Honesty is the notion that deception should be absent or kept to o
The purpose of the research, what will happen during the proce:
should be fully explained to all of those involved. With honesty «
ethically sound, and this can be proven by gaining informed con
However, difficulties arise when covert methods are used, if res¢
of the research to minimise the Hawthorne effect, or vulnerable ¢
some instances within sociology whereby research has been app:
deception, based on the fact that the purpose of the data is overa
participants than any harm caused by the process.

® Privacy is ensured to protect and keep identities and places confi
acceptable to reveal the identities of participants of the research,
ethical consideration is not a concern. Participants must also be
from the research at any time, and that they have the right to reft
any part of the researcher they do not wish to engage with.

usually
resea
meani

partic
knowl:
why th
the pro

\ happe!
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Klulnerable Groups
This refers to groups or individuals who, because of a circumstance or ¢
vulnerable or open to being exploited or deceived. This damage couit
emotional or psychological level. Vulnerable groups are usually consici
elderly, those with mental health issues, and minors.

The British Sociological Association (BSA), in its guidelines to research, ¢
be taken to ensure that vulnerable groups are safeguarded and that
to participate in research.

The concern for these groups is that they are disempowered in society.

replicated in the research process. However, some argue that it is impe

being vulnerable as a category/label is imposed on people, and that
k’rhis description to their experience.

Ethics can be a difficult element of the research process, as it is rarely bi¢
areas, the BSA publishes a set of guidelines that must be abided by whet
outline areas that are either acceptable or inappropriate in terms of com;

is carried out, it must be app roved by an institution or organisation to &
ethical expectations. So although it is the responsibility of the researcher
there are safeguards in place that monitor research which helps to regul:
keep its research respectable.

To reat
ethical ¢
http:/ /v
tateme

COPYRIGHT
PROTECTED

9

ag

Education

A Level AQA Teaching Pack: Paper 1: Education with Theory and Methods Page ¢



Lesson 4 Questions

How may funding impact sociological research?

List the practical considerations that impact the research design.
How is the participants’ privacy ensured?

What is the definition of ethical considerations and why are they

LN =

Extension Task

Find and read the British Sociological Association’s Ethical Guideling
http:/[www.britsoc.co.uk/media/27107/StatementofEthical Practice.p
than two sentences the points under each subheading.
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Lesson 4: Plenary Activity Worksheet

e = e = e e e e e e e e e e e Em e e e m e Em e e e e e Em e e e e e e e e e

Ethical Considerations in Research

A:  You want to understand differences in male and female education
ethnographic research of overt observation and interviews with k¢
schools. You are aware that during the observations, some of the .
drink and smoke.

B: You are exploring the impact of family life on educational attainme:
with 40 families of different classes and ethnicities from the same s¢
exploring all aspects and dynamics of family life, to include relation

]

|

|

|

|

|

|

|

|

|

|

|

|

|

|

|

|

|

|

! C: To understand organisational structures within schools, you do cove
I offices. You want to understand how some students are selected f:
: for elite universities group’.
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
\

D: You want to conduct a focus group with parents of disabled childy
experiences of families of disabled students. This research is neec
support these students and to understand their current experience:

You must outline and explain:
®  What the research is
How you are going to conduct the research
What the practical considerations are

[ ]
[ ]
®  What the ethical considerations are
®  Why the research is important

[ ]

How you are going to ensure ethical conduct is achieved
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Lesson Plan 5: Theoretical Consideratio

i

Lesson Learning Aims § 3 You Will
To understand: 4 [ Lesst
v Theoretical influences in choosing a ] Lesst

research method (fron

v Theoretical approaches to the role of sociology

To follow from last lesson’s plenary activity; allow each group to present |
afterwards allow time for a Q&A. After this, the class must vote on wheth:
to happen or not. When deciding whether the research is approved, the ¢
ethics guide as the criteria for whether the research is permitted.

Recap:

Without looking at previous notes, have students explain positivism arn¢
cover ontological, epistemological and methodological points to the fran
two teams within the class (each group has either positivism or interpre
partners / small groups where discussion is summarised and shared aftc

Main
Hand out the reading material for this lesson, and take it in turns for stu

the text with students making their own notes as they go along, from the
reach ‘The relationship of theory and methods’ section. After each parag

new concepts in relation to previous lesson content, such as their bearir
data; primary / secondary data; positivism/interpretivism.

Split the class into three groups and assign them one of the following: incl,
grounded. Give the groups 10 minutes to read the whole section, and the:
and informing the rest of the class specifically about their topic. Then take
present their findings/presentation.

Answer the questions on the Lesson 5 question sheet. In small groups, I
contrast their answers, and spend time with each group so that they can

Have students complete the extension task activity on the Lesson 5 ques

Plenary

Yes or No:

Assign one side of the classroom as the ‘no” side, and one side as the “y¢:
side of the classroom depending on whether they feel they could answe:
Once students have stood on one side, get students from the ‘yes’ side t¢
side. If everyone is on the yes side, double-check students” understandir
as a class, work through the knowledge needed.

Suggested statements/concepts to check:
Reliability, Hawthorne effect, validity, representativeness, inductive, de
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Lesson 5: Theoretical Considerations

Learning Objectives -
)§ After this lesson you should understand:

v Theoretical influences in choosing a research method
v/ Theoretical approaches to the role of sociology

As well as practical and ethical dimensions, as covered in the last lessor
considerations that enter the research process. These revolve mainly aro
effectiveness of research methods, as well as the extent and role of valu:

Three criteria are often used to decide and influence

which methods to use in the research design, and they Exam Tip
are explored below. There is o
and reme
Reliability process.
If research is reliable, it is possible to repeat the research, and consi¢
and give the same results every time. This is done to design of
check the data, ensure accuracy and minimise errors. If :fgml?e ¢

research has been tested in this way, it is then possible to
allow generalisation to be made from the data. While
reliability is a factor easily attained in the natural
sciences, it is more difficult to achieve in social sciences.
Different types of data have different levels of reliability;
for example, quantitative data is more likely to be
reliable than qualitative, and closed questions more

|
{

reliable than open. However, not all social scientists look
for reliability to measure research; positivists tend to use
this criterion to measure research’s effectiveness while
interpretivists do not place reliability with high priority

and instead prefer to ensure research is valid. \

Validity
This is a term to convey the extent to which data is a reflection of what i
whether what someone says in an interview is actually what they think
concerned with the validity of research, because it is important that the
true in its reflection of social life. A concern in research that can arise tha
research is the Hawthorne effect.

Representativeness
A concept which is important in making the research relevant to context
representativeness means the extent to which the research is applicable
population. Usually, the larger the number of participants there are, the
representative data is. However, if data is in depth and valid, a smaller ¢
representative of a certain group or population.
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Triangulation
Although quantitative and qualitative methods and evaluation

criteria are markedly different, they do not have to remain Di
distinct from one another. As Bryman (1988) argues, research at
does not have to be an either—or approach; the strengths of both Q
qualitative and quantitative methods, positivist and interpretivist su
approaches can be utilised together in a complementing manner. re
One way in which this is achieved is through the technique of sit
triangulation, which is when multiple methods are used within in
the research process to enhance the results and build on their ‘:{S

¢

reliability, validity and representativeness. Bryman encourages

this technique, arguing that individually a method cannot give a :::
whole picture, but that by combining approaches, a more holistic o
insight into social life can be achieved. In particular, quantitative (1
methods are useful in finding correlations, while qualitative n
methods have the capacity to understand these relationships. e

ex
The Relationship of Theory and Methods ar
Inductive and deductive approach sU
The following are two routes in which theory or data may guide un
or shape the outcome of the research pursuit. \eij

The inductive approach begins with observations and research. Researc
gather and obtain data, which is then analysed to find patterns and treri
no theoretical framework, allowing the theories to be applied after the ¢
patterns emerge. Usually the research data is relevant to the context of !
process goes on, generalisations evolve and theories are formed.

In contrast, the deductive approach begins from a theoretical standpoirii
which is informed by sociological theory, and then data is collected to t¢
stage, the data and hypothesis are examined to shape and inform the th¢
feed back into the broader theory. The diagram below shows the differci

Inductive

Generalisations

Research
data
collection

Deductive

However, the relationship between theory and methods does not have
two categories.
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Grounded theory

Developed by Glaser and Strauss (1967), grounded theory’s purpose is &
They argue that the relationship of data should draw on both inductive .
theory and methods may work to both generate and verify theory. Althou
formed the foundations for grounded theory, since their initial writings
different directions. Today, grounded theory is popular as a methodolcg
inductive and deductive, positivist and interpretivist schools, and there
theorists that work on, and use, the theory.

Aspects of objectivity that are used in grounded theory are a desire to bt
approach, such as that there is theory waiting to be “discovered’. Interpr
theory through its use of qualitative methods, and its influences of symt
Strauss” grounded theory understands that humans act based on meanit
out from interactions. It blends these two opposing notions into practice
with a positivist framework; for example, in the data collection process,
preconceptions and assumptions when designing the research topic andl
in obtaining a sample or data collection techniques. In terms of analysis,
identify themes, which then guide the next set of data collection. In grou
question/topic and data collection are not distinct stages but both infori:
collection, analysis and returning for more data collection continues unt
confirmed to a point when theory is generated or discovered.

Grounded theory therefore uses systematic forms of research usually fou
while subjectivities are accounted for and included, which is the priority
The continual process that grounded theory uses to inform as well as g¢
means that a blend of both inductive and deductive methods are used.
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Lesson 5 Questions

1. Define reliability, validity and representativeness.
What is triangulation?

3. Ifaresearcher didn't want to use an inductive or deductive app:
process, outline and explain what approach a researcher might 1

Extension Task
Microblog Recap
In no more than 280 characters, write a social media post (this could ¢
video) for each of the following topics to recap/define the concept:
e  Practical considerations in research
¢  Ethical considerations in research
® Theoretical considerations in research
* Relationship between theory and methods

Tip: Be concise and informative! These will serve as great revision summari

.
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Lesson Plan 6: Sociology as S¢

Lesson Learning Aims You W
To understand: J Les
v Concepts of objectivity, subjectivity applied to O Les
understanding sociology as a science (fre
v Role of values in theory and methods, the pursuit J Le
of value freedom tagl
v/ Relationship between sociology and social policy

Starter

Washing line task:
To recap last lesson / aspects which bear on the research process, and to

To begin, have students identify as many elements as they can of aspects
research process. Write each idea on a piece of paper. (Aspects from pract
should arise.)

Next, ask for as many volunteers as there are written ideas, and give orit
The task is to, as a class, order the ideas in a line, with one end of the cl.
the research process” and the other end ‘least impact on the research pro
voicing their understandings of these concepts as well as assessing and ¢

Main
Teacher Talks:
Remind students of the opening discussion for this unit in Lesson 1, wh

of sociology, its credibility and its function in both academia and w
content over the past few lessons, raise the same questions now to n¢
debates, but to mark how far along students’ comfort and knowledge cf

Handouts:

Give the handouts to everyone in class, and work through them paragrap
‘Sociology and social policy’ section. Have students read out a paragrap
consolidate the new concept. Ensure students, when discussing the concepi:
previous lessons such as positivism, interpretivism, etc. Ensure students wrii¢
points in their own notes.

Have students complete the extension activity on the Lesson 6 questions
immediately afterwards as a class.

Before reading the final section of the handout, ask students in small gr¢
between sociology, the government and social policy. Have students car
down key ideas/topics/themes. After this, read the ‘Sociology and social
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Plenary

Students as researchers:

Having come to the end of the theory and methods content, students wi
by using the ‘Lesson 6: Plenary Activity Worksheet” provided to design
Due to time and resource constraints, the plenary activity may be suited to beiy|

Below are five suggested project briefs; students may complete this task

As an extension to this activity, have students carry out the research usi:
participants in the research.

Project briefs:

A:
B:
C:

D:
E

To examine the role of the education system in perpetuating or miti
To compare and contrast rates of educational achievement between
To investigate the factors contributing to the educational achievem¢
with a focus on class, gender, and ethnicity

To assess the impact of selective education on equality of opportuni
To explore teacher—pupil dynamics within schools

There are no exact right or wrong answers for the research proposals. C!

explanation and justification, ensuring that appropriate methods have bx

covered and sufficient explanations have been given for decisions.
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Lesson 6: Sociology as Scier

Learning Objectives -
)§ After this lesson you should understand:

v/ Concepts of objectivity, subjectivity applied to understand
v Role of values in theory and methods, the pursuit of valu¢
v Relationship between sociology and social policy

Other theoretical considerations revolve around the role and influence ¢
and their place in sociology more broadly.

Is sociology value-free? Can it be a science?
The accepted and agreed aim of the natural sciences is to be objective an
measure facts. But as a social science, where does sociology fit in?

Positivists: Sociology as an objective science

Positivists would argue that sociology can and should be considered a &
be informed by the natural sciences. Comte, an early figure in sociology,
to find “social laws’ through a scientific approach to theory and research
the context that he was situated in, around the first half of the nineteen:|
dominant position of power and knowledge instead of the Church. Buil
differed by presenting theory which looked for ‘social facts’ rather than
approached sociology in a way that regarded it as an objective pursuit ¢
Positivists are realists because they argue that objects and realities exter:
externalities may be measured with accuracy and certainty.

Popper: Falsifiability

The philosopher Popper (1959) argued that any subject could be consid¢
theories were ‘falsifiable’, i.e. that they can be rigorously tested and pote
shockwaves through the science community by arguing that nothing cot
doubt, and that rather than trying to prove theories as true, science shou
Theories can be supported for a long time, but are never considered pei:
may be falsified at any time.

Popper’s theory of falsifiability suggests that Sociology may be scientific
testable and falsifiable. However, some argue that there are many areas
generate specific hypotheses to test, and that this does not mean that the
Interpretivists emphasise the importance of understanding social life, ra

Interpretivists: Contesting the objectivity of sociology

In contrast to a positivist stance, interpretivists guide their work by the pr
be treated as a natural science, but instead be guided by subjectivity. The
apply subjective meaning to the world, and it is not possible to understa
laws/facts. Instead, concepts such as Weber’s verstehen are used by using ¢
complex subjectivities that are present in the social world. From this, it m:
interpretivists do not view sociology as a science but as a social science — ¢
be objective/value-free, but instead seeks to identify and understand thest
may be realists, meaning that they argue external realities and objects exis
subjectivities we can never be certain in our judgments. Other interpretivi
that not only can we not see truthfully, but that external objects and realit
is made of subjective realities and existences.
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Kuhn: Paradigms

Research may also be influenced by the wider academic context in whicl
forward the concept of paradigms to describe how research questions ar
theory used and data analysed within a certain framework.

Writing about the natural sciences, Kuhn identifies how science and kn¢
with three distinct eras, characterised as:

® Pre-science: There is no overarching or central framework; lots of
competing.

®  Normal science: Theories and research are conducted under a par:
consistent and stable. Questions are raised, answers are sought. |
around for a long time, giving boundaries and confines to know |

®  Revolutionary science: When a moment emerges in which the exist
contradiction or a crisis occurs. It is in this time that the normal &
which creates the opportunity for change. This usually means th:
emerges, and a different paradigm defines scientific pursuit.

Kuhn used the example of the history of physics to illustrate his idea. Ut
everyone thought that the Sun went around the Earth, and so physics w.

state, with all questions, analysis and results being controlled by this ur
Copernicus raised contradictions in this system with his ideas, and Galil
observations of motion — suggesting that the Earth went around the Sun
revolutionary science, during which research was in flux, and then phys
science under the Copernican paradigm. "

Kuhn was writing about the natural sciences, but many have attempted
Most agree that sociology does not work under one paradigm, implying
applies to the natural sciences, or that sociology is currently in a pre-par

The influence of values in research

The current understanding is that value-free research in sociology is nat
works of Durkheim and Popper. Decisions involve human judgment ar
and underlying level and these values may seep through, even if unintei
research process. For example, values influence:

¢ Topic or area of chosen study
¢ Assumptions on human behaviour and the nature of reality
e Research method, data collection

¢ Data interpretation and analysis COPYRIGHT
e Presentation and distribution of results PROTECTED

Theoretical stances, personal values and researcher bias can therefore it
stage, even before the data collection has begun. For example, if a resear
the exploitation of women, bias has entered the process because simply |

researcher signals that this is something they see as important in society e

Moreover, the current political and public discourse can often shape anc

top s papular i th mecia an with the publc, o if soia poley s a9
pic is popular in the media and with the public, or if social policy is n¢

funding and attention will be paid to those areas/topics. Education
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Gouldner (1962) argues that facts and values are inseparable, and uses |
Minotaur to explain that they have an entwined dependence. He argues
dishonest to pursue research as if it is possible to remove values from so
research. He proposes instead that sociology considers values in the con
ideas about honesty and reflexivity. Gouldner thinks that as long as a r¢.
values are recognised and communicated, readers of the research are no
ignoring the effects of bias in the data. Therefore bias and values do not
feared concept in research, but instead they should be recognised and at

Other sociologists not only acknowledge values in their research, but emb::
them to guide and shape their research design, potentially in order to effect
For example, Marxists use sociology to raise

consciousness, defend the exploited and deconstruct / deology — 4
power structures. In a similar vein, feminists use research that work toe
to expose patriarchal structures, empower women and set by a pa
contribute to achieving gender equality. These two camps Grand narra
of sociology are therefore open and promote using values, framework ©

often through an understanding of ideology, to inform social life, 1§

and guide the purpose of research.

In a different stance, postmodernists reject the notion that sociology can
their stance that social life is made of multiple shifting realities, whereby
facts. They reject any grand narratives and see all social life as contextu:
understanding of social life and reality means that, in research, if you ob
one place, that is that person’s subjective understanding of that experien
other people’s experience. Moreover, this experience is only relevant to |
possible to apply this to any other context. For this reason, research has
sociology for postmodernists.

Sociology and social policy

Having debated and discussed the nature of sociology, and explored op
research can offer, you might be left wondering: what is the point, what
theoretical and research worlds?

Sociology is fundamental to politics and public life. It informs, shapes ar
through both its empirical research and theoretical contributions. One p
can be used is through its relationship to social policy. Social policy is ar
by a government which affects a population; it is done with the aim of it
For example, it could be in the form of legislation, or by offering a facilit
such as education or public health. Sociology has a conscious purpose tc
problems, and then to predict outcomes, or recommend solutions which
social policy.

Giddens (2001), a prominent sociologist who is notably active in UK pal
aspects as being present in the relationship between social policy and s¢

1. Sociology has the capacity to identify and inform policy of a vari
perspectives. For example, through research and by providing a
may be in the position to consider, understand or represent min¢
cultural traditions, and it has the capacity to change and evolve ¢
society does.
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2. Using sociology as a theoretical framework allows for an assessi
impact of existing policy. Giddens argues this is important to gui
respond to any unintended or unforeseen consequences and ou

3. Giddens argues that one of the roles of sociology in the political |
mirror, to allow for reflexivity. The nature of sociology means th
encouraged and this may foreground others to get involved in px
pressure groups, whose role (to varying extent) shapes social po!

However, the relationship between sociology and social policy is critiqut
the following are important in considering the role of sociology in widet

e  The practical, ethical and theoretical considerations that apply to
a context of social policy as well. For example, who funds the res
discourse and landscape, are going to impact what research is ca
policy research is carried out by government funding, a think tar
institution. However, it is important when using or assessing the
institutions often have a particular political orientation or agend:

e  Similarly, social policy is usually situated (in terms of thought, i
mainstream politics and government, which can overlook small¢
the role of ideology should be considered; government research |
theory such as the New Right perspective and tends to overlook

*  The status and reception of qualitative and quantitative research
sociological pursuits. While quantitative is usually more reliable,
always be the most relevant to the area of interest.

*  Some postmodernists argue that the use of categories is not only
group and research people according to class or gender, but that
causing damage by creating and perpetuating labels through the

Lesson 6 Questions

1. How do some sociologists argue that sociology is a science?
Outline a perspective that argues sociology should not be value

3. State and explain one example of an approach that attempts usin
interpretivist stance to understand whether sociology can be corn

4. State and explain one example of how sociology may be used ou
public life.

Extension Task
Fill in the blank boxes in the flow chart on the ‘Lesson 6: Extension t:
Enter names of key theorists, concepts and theories to complete the ¢
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Lesson 6: Extension Task Worksheet

_—--_ Is sociology a science? - _
4

AY
N
\

i

J] N
P

<«--
YES

-

w-

/ \ Should sociolc

Sociology should acknowle:
the role and influence of v
! in research

N
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Lesson 6: Plenary Activity Worksheet

BRITISH SOCIOLOGICAL AS

Thank you for your application for the role of social researcher. Having ¢
we are pleased to announce we have selected you for the researcher role
in education team! Please read below for instructions of your first task.

We have just received funding from the UK government to explore soc
education. We need you to write a research design proposal. Rememi
knowledge and notes from your social research training in class.

The proposal must outline:

What research method you will use and why

Who your participants are and how you will find them
Which theoretical framework will guide your research
Practical and ethical considerations

Values that have and may influence the research process

YVVVVYY

Remember to make sure your research design is the most effective wai,
brief, and ensure the proposal fully explains each decision you have

We look forward to reading your proposal.

Many Thanks

President of the British Sociological Association
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Lesson Plan 7: Functionalist Perspective of th

L Ve S
Lesson Learning Aims You Wil

To understand: -

v Functionalist perspective of the role and [ Less
function of the education system

v/ Relationship between education, the d
economy and class structure from a
functionalist perspective 4

Starter

Review task:

Have students share their research proposals from last lesson. Discuss i
the groups, and have the groups inform each other of their task and sug

Main

Woatch this video to begin the class to enter into a discussion on the role ¢
https://m.youtube.com/watch?v=_kOEg55vewU (pledge of allegiance in |

What values does this instil2 What is the role of education here? Would
that here? Then encourage the discussion to go wider into the general rols
cultures do we have? What do they promote? Why do you go to school2 |
didn’t?2 What do we learn by being at school? Do all countries have the s¢
education impact society? What people and institutions are involved in eg

Discuss these ideas as a class or as pairs and then feed back.

Have students independently read the class notes section on ‘Functional
this video for consolidation of an overview of functionalism as a social |
http:/[www.youtube.com/watch?v=5j0ZqVnQmdY

Then have students individually read the ‘Functionalist perspective of
the handout.

Give out the ‘Role and function of the education system’ worksheet, an:
groups fill in the functionalist box. In the left column, students should put th
and thinkers. In the right-hand side, have students write key strengths ancl
table should act as a useful revision guide, and provide structure and ke
Have students complete the Lesson 7 questions. Before marking the answe
pairs compare and contrast their responses.

Plenary

Glossary:

Have students write definitions of the following key words and concept
¢ Functional prerequisite ¢ Humanca;
e Value consensus e Anomie
e Socialisation e Social stra |
* Meritocracy
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Lesson 7: Functionalist Perspective of the !

Learning Objectives -
% After this lesson you should understand:

v/ Functionalist perspective of the role and function of the ed
v Relationship between education, the economy and class st
functionalist perspective

While education has already begun to be explored in this unit, it is worth t:
what education is, and why it is studied in sociology. Education is not a giv
the way school is organised, what we learn, the fact that schools exist at all,
changing existence across time and place. Doing this component as part of |
gives you a particularly interesting perspective because as students you ar¢
analyse the processes and institutions you are embedded within. To begin,

used to understand one way of looking at the role and function of educaticy

Functionalism Social Theory

<Funcﬁonalism is a consensus theory that uses a struct.

/

Society is seen as being in harmony,
whereby everything in society has a

This means |
institutions ¢

purpose and acts to benefit everyone. shaping in¢

For functionalists, society is a web of interconnected institutions that de¢|
each other. They see everyone and everything as having an important fi
purpose to help keep society running. The functionalist Talcott Parsons |
this concept with the analogy of a human body. He examples how each «
has its own role, and all of these parts combined work together to make
function as a unit, which mirrors the way institutions fulfil their own ro!
achieve a collective aim of successfully running a society.

Parsons called this unit of institutions working together a social system. |
system are guided and work to fulfil specific requirements of society. Pa
aspects which need to be fulfilled by the social system, and he calls thest
Below, the four functional prerequisites are explained;

1. Adaptation — This prerequisite uses the economy to ensure basic ne¢«
ensuring all members of society have requirements such as food an¢

2. Goal Attainment — The collective aims for society, both on a structura
members to work towards, are set. The institution of the governmer
organises the resources of a society to achieve these goals.

3. Integration — Relationships between institutions, and between institu
coordinate and function successfully. If aspects of conflict arise in th
and informal control must be in place to regulate and coordinate s«
legal/justice system and police are formal ways of doing this, and th
and peer groups informally act to ensure cohesive relationships.
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4. Pattern Maintenance — Collective values and
norms are needed to bind society together and
ensure its cohesive existence and successful
continuation. Through institutions such as the
family, media, education and religion, members
of society are socialised to adhere to the
collective norms and maintain society.

Functional pre.
that functionalis!
exist and contin,

Value consens:
agreed social 1.

This consensus approach to how society is formed and functions shapes
understand the role of education, which will be explored below.

Functionalist perspective of the role of education

Functionalists have a positive outlook on the education system. They se¢
schooling as a functional prerequisite within society that helps to main|
value consensus and existing social order.

Durkheim saw the education system as crucial in providing regulation ar
integration. Regulation refers to ways in which children learn how to bel
such as through formal or official rules and punishments such as detent
Norms and expectations are also learnt subtly or passively, such as thro
organisation and experience of school, and these elements teach and reit
how to behave and interact socially.

Schools provide integration also, and Durkheim outlines two main way:
seen as a ‘society in miniature” and so it provides a place for children to.
communal setting. Before school, a child’s only experience is life in the |
is seen as a place for learning and practising how to be a good member ¢
Durkheim saw that schools provide a sense of shared heritage, by teachi
history. In contemporary society whereby a multicultural and diverse st
argue this is particularly important as it facilitates diverse populations i
and purpose. As a functionalist, Durkheim saw this as a crucial element
individuals must feel a commitment to the collective and have a desire &
Therefore, schools provide not only an understanding of how to act as a
but give motivation for individuals to participate in society and act coh¢
combine to provide secondary socialisation for children. The family provic
initial instilling of norms and values, while education extends and contii
children into being aware of the norms and values of society.

Socialisation, integration and regulation are crucial to ensuring society h
facilitate social solidarity by achieving consensus across a population. If ¢
elements, individuals would be at risk of experiencing anomie, which is
and chaos. It occurs when there is a breakdown between society and the
up with this concept when looking at causes of suicide. Therefore, sharg
providing structure and purpose to an individual’s life, important in ket
individuals and society.

Part of the socialisation process in which a child learns to transition froi
of the family to one of wider society requires children to accept a shift in
that the family is based on affective relationships, which are relations bas
This is evident by how a parent says they would do anything for their ¢!
is unconditional. However, in life outside of the home, Durkheim categ:
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instrumental, meaning they are goal-orientated, and existing because cou
self-interest. Schools introduce and facilitate instrumental relationships,
for society and bridge the gap between the home and the wider world.

Hargreaves (1998) questions Durkheim’s approach to understanding ec:
evaluation of education as more a prescriptive analysis than a descriptiv
that in contemporary society, schools are too individualistic and instil fic
which Hargreaves sees should be altered to nurture more collectivist va!
draws on the way that qualifications are emphasised in schools and soci
conflict to arise within stratification. Hargreaves warns that schools shat
belonging to the working classes, otherwise they may rebel, which woul
value consensus.

Talcott Parsons, a key functionalist thinker, focused more upon these no
individualism within school. He built upon Durkheim’s identification ti

space to connect the family with wider society, but focuses
less on its cohesive function and more on the type of values  / Meritor

it instils. He argues that the education system is an agent of and at
socialisation, teaching children to accept the meritocratic deserve
principles that society is built upon. This is done by inciting Achiev
a shift in the way individuals are recognised. Status in based ¢
wider society, which is first experienced in schools, is Ascribe
achieved and measured by universalistic standards. This birth be
means that children are acknowledged according to their gender
abilities, and compared against one another from a level Particul
playing field. This is in contrast to the ascribed status are spe
judged by particularistic standards of the home, which sees a groug
roles and expectations assigned to individuals based on Univert
their characteristics, such as being a girl or a boy. ;’;TS;

Education and the Economy

Although functionalists have a strong emphasis on the collective and th¢
a cohesive sense of community, Parsons highlights how meritocratic prii
individualism are needed to keep capitalism functioning successfully. Ir
teaches the skills a workforce needs. For example, schools ensure a popt
knowledge and numerical skills. However, it also provides specific skill:
knowledge for a wide variety of occupations. In contemporary society, ¢
highly specialised division of labour. This is since the economy has seern
to an emphasis on the service and knowledge industries. To match the &
has shifted its purpose also, evident in the rising number of people parti
increase of the legal-leaving age, and the proliferation of vocational sche

As well as offering preparation for the job market, education serves to st
to the most suitable people. Schools contain mechanisms such as grades,
on a meritocratic basis, guide and assign people to employment. Davis a
is a fair way to organise society. They see education as filtering people it
at, so those with the top grades and top degrees get the best jobs. This fo
as not just a practical way to organise society, but as a fair and legitimat:
functionalists see school in terms of equality of opportunity, meaning th
opportunity and access, and so those that work hard get the best grades,
with the best jobs.
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Functionalists also highlight the positive interaction between education
roles interact in a way that is beneficial when looking at society in a holi

Schools make Having good A good ece
individuals PR employees increases st
employable and « & contributes to . # ofliving an
shape them into making a “~-7  therefore, b
being good healthy individuals
employees economy society as &

Shultz (1962) and Becker (1993) use the notion of "human capital” to exp!
education carries an economic advantage; their research finds that havin
contributes to economic growth, and so it makes sense in monetary and
education and skill training. Functionalists, therefore, have a positive vit
education and the economy, seeing them as mutually reinforcing and as
society as a whole.

Lesson 7 Questions

1.
2.
3.
4.
5.

What role does the education system have according to Durkheit
Do all functionalists agree on the function of the education syste:
Define a meritocratic society.

Why is a functionalist view seen as a consensus perspective?
What is the relationship of the economy and the education syster

Extension Task
Fill in the functionalist boxes on the ‘Role and function of the educat |
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Role and function of the education system worksheet

Theory: Key points, thinkers and concepts

Functionalism: Criticisms:
Strengths:

New Right: Criticisms:
Strengths:

Marxism: Criticisms:
Strengths:
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Theory: Key points, thinkers and concepts

Feminism:

Criticisms:

Strengths:

Interactionism:

Criticisms:

Strengths:
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Lesson Plan 8: New Right Perspective of the

Lesson Learning Aims i? You V
To understand: ‘ d L
v New Right social theory O Le
v New Right perspective of the role and function (&

of the education system a i‘;

Starter

Explore the government’s policies on education and see if you can ident
government uses a functionalist approach to education:
https://www.gov.uk/government/organisations/department-for-educati

Discuss either as a class or in small groups.

For example, the extension of training and skills and the role of educatic
https:/[www.gov.uk/government/policies/improving-the-quality-of-furi
training

Main

Have students independently read the class notes section on ‘New Righ!

Springboard:

Woatch the following Little Britain clip: https://www.youtube.com/watch?v:
Open up a discussion to discuss New Right themes and relate the class na:
and have students discuss what they think a New Right view specific to ecl
discuss the implications and criticisms of both the video and the perspectiyv

Then have students individually read the ‘New right perspective of the ral
handout.

Discussion:

To what extent are Chubb and Moe’s policies used in educational policy ¢
used these concepts, or refused these notions? If students can, they shoulc
Have students complete the Lesson 8 questions. Before marking the answe
pairs compare and contrast their responses.

Plenary

Using the ‘Role and function of the education system’ worksheet, have
the New Right box. The worksheet was initially handed out alongside l¢
and contrast the groups’ notes.
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Lesson 8: New Right Perspective of the Ei

Learning Objectives -
@ After this lesson you should understand:

v New Right social theory
v New Right perspective of the role and function of the educ

New Right social theory

Functionalism grounded a new sociological approach which is used in
theory. New Right thinkers are a contemporary branch of right realist th
time the New Right approach was used was in the 1980s when Margare!
the UK (1979-1990) and Ronald Reagan was president of the USA (1981-
distinct ideas about the role that education plays in ensuring social ord¢
nuclear family, on the grounds that it is a useful mechanism for social ¢t
gender role socialisation.

The consequences of not having a nuclear family are outlined by Charle:
New Right thinker, as being characteristic of what he identified as an u#
to a social group that is hierarchically considered below the working cla
unemployed, those dependent on welfare and lone parents. Using ideols
individualism, Murray sees those in this category /——
placed there as a result of lifestyle choice, and views Meritocracy — T
are rewarded |

recognises ach
of the individut

it as the problem and fault of the individual, not the
state or structural elements. Often referring to those
in the underclass as the ‘New Rabble’, he contrasts Individualism -
those to what he identifies as the ‘New Victorians’, individual over |

which is explained in the diagram below.

[4)) _
G (0
New Rabble New
Characterised by lone-parent families, versus This is
educational underachievement, welfare midd|
dependency and viewed as an emplo
‘underclass’ gencs
i )
./

The ‘New Victorians” are rewarded and promoted within New Right po
work towards, while the “New Rabble” are blamed for their situation ar..
media and blamed for other social ills.

New Right perspective on education

Based on this theoretical approach to the state and society, a New Right

advocates for minimal state intervention, and a market-based approach

Chubb and Moe’s (1990) research and conclusions have support these p«
pupils in the USA, they argued that parents should shape educational in
because schools must be flexible and adapt to the needs of the pupils: if
Rights such as Chubb and Moe argue that change from the state is ineffc
advocate for minimal state control, and maximum governance by local ¢
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Chubb and Moe look to the private school model to shape their policy, a
comparison to state schools stem from the fact that private schools, as fc
meet the demands of the consumers (parents). Schools as institutions ait
flexible and adapt to pupils’ or parents’ needs. With this minimal state i
New Right theorists outline the role of the state to provide league tables
principles to apply to educational institutions. With a free-market lands«
against, it is argued that competition will increase, which will raise star
and close any unfit schools.

Criticisms of a New Right perspective to education

While this approach has had success in the political realm and in shapin
Conservative governments, many criticise these free-market principles .
strategies:

¢ Having a system dependent on parental choice opens educatior:
reproducing class inequalities, in both a structural and cultural &
(2001) found that marketisation and increased competition amon
and ethnic-minority groups experiencing marginalisation.

® Those who support, or work in, the educational sector would arg
lot to deal with, and that the extra pressure and stress to provide
to a healthy workspace. Moreover, this emphasis on results (to u
teaching and students towards exam-based knowledge, which e«
functions and socialisation that schools are supposed to provide.

¢ In criticisms of Chubb and Moe’s study, you could argue that ot
economic status and class, enter the relationship of fee-paying sc
than state schools.

Lesson 8 Questions

1.  How does Charles Murray argue that education is linked to the *
Victorians'?

2. Murray argues that meritocracy decides a pupil’s educational att
a) Explain the concept of ‘meritocracy’.
b) Outline one criticism of this argument.

3. What policy do Chubb and Moe advocate using for schools and ¢

Extension Task
Fill in the New Right boxes on the ‘Role and function of the educatict
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Lesson Plan 9: Marxist Social T

Lesson Learning Aims & You Wil

To understand: [ Less

v/ Traditional Marxism as a social theory [ Less

v Variants of Marxist social theory: structural (frar

Marxism, neo-Marxism, humanistic O Less

Marxism d Inter
Starter

Two-word Recap:

As a group, the class must answer the question: How do functionalists uri
recap, students must go round and take it in turns each saying two wort
keeps going round the circle until a satisfactory answer is given. As the !
responses up and project this onto the board.

Main

Watch this video to begin the class, for an overview of Marxism as a soci G
http:/ [www.youtube.com/watch?v=WOGFSUu5UzA

Have students independently read the class notes section on “Marxism &
time for students to discuss and ask questions about the notes they have

Have students fill in the Marx column on the extension task worksheet.

Work through the rest of the handout, and finish filling out the extension 1|
Have students answer the questions for lesson 8 in pairs. Then go through

sketch or role play — encourage them to be creative!

Plenary
E Lyrical Marxism: COPYRIGHT
1 Split the class into smaller groups, and give them five minutes to write ang
. expresses the key idea of Marxism as a social theory. This may be in the PROTECTED

After five minutes, have students present their work to the rest of the cl:
Some examples to inspire: ig
*  https://www.youtube.com/watch?v=LVIV3WuCoKA (Billy Brag
*  https://www.youtube.com/watch?v=xhgE5bfcFTU (Pink Floyd) 09

Education
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Lesson 9: Marxist Social Thet

Learning Objectives -
@) After this lesson you should understand:
v/ Traditional Marxism as a social theory

v/ Variants of Marxist social theory: structural Marxism, nea-
Marxism

Marxism social theory
Marxism is a conflict and structural theory.-~~ "~~~

N
N

4
This perspective sees society as based on inequality and differing intere:
benefiting, and others being at a disadvantage. They critique the status ¢
dynamics need to be understood to see how society is structured and o

Class and capitalism

One of the key points in Marxism is to understand that
modern society is structured by classes in a capitalist society.
Capitalism is a system that is based on the economic

Status ¢
referring
landscay

principles of markets, for the buying and selling of goods, based on the |
Karl Marx, who founded the theory, identified two social classes in soci¢
economic terms: the ruling class are known as the bourgeoisie, and the wi
part of the bourgeoisie, you have to own the means of production, and
and labourers.

The relationship between these two classes is hierarchical, and involves
the ruling class exploiting the working class. Marxists argue that
capitalism functions and survives depending on this relationship.

For example, the bourgeoisie pay the proletariat with low wages,
allowing them to keep the majority of the profits. This system is
enforced through ideology, which means that the ideas and beliefs of
the ruling class are dominant, and followed by the working classes,
even if it is in conflict with their interests.

Marx sees society as being structured and continued through a base and
allows for the economic relations of capitalism to determine and define ¢

‘\Q
& 2 & 3O o
o N
The base ]
shapes and
defines the
superstructure
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The superstructure contains elements of the state, such as the political a:
defined by the base of society, which is capitalism. This means that the ¢
are ruled by the bourgeoisie, and as a result of this Marxists believe that
laws that shape society and social order, are done so in favour of capital
class dynamics; they enforce particular forms of social order, regulate th
crime and deviance. However, it seems unlikely that the majority of the
proletariat, would be complicit in a system that exploits them. Marx use:
consciousness to identify that the way the superstructure works and insti!
working classes not being able to recognise their own oppression and ex
bourgeoisie to continue exploitative functions and ensures the working
capitalist order, despite it not being in their favour.

Social change

In his writings, Marx outlined that because of the way capitalism functic
will happen which brings about socialism, and the end state of commusz
‘workers of the world, unite!” is an attempt to bring the working classes
state of communism is the desired situation, and that for this to come a:
Since Marx, other Marxist writers have expressed different ideas about 1
with many arguing that socialism, not communism, should be the desii¢
necessity of a revolution, and argue that social change may occur more ¢

/Communism — Economic and political theory in which the means of prodi:
are communally owned, and then allocated and distributed across all men
labour is organised to advantage all members of the community.

Socialism — Economic and political theory that advocates for the commun

regulate the means of production, distribution and exchange. People thai

argue it would allow for human needs to be prioritised over profits, some!
\incompa’rible with capitalism.

Criticisms of Marxist social theory
Despite many themes of Marx’s work still being relevant today, his work
following reasons;

® Some look to the growing number of people in the middle classes
bourgeoisie categorisation is too simplistic: contemporary society |
than dividing society into two classes. Social theorists that follow ¢
school of thought use this criticism.

e Conflict theorists and those that look at power relationships may b
defined power relationships and the basis for exploitation. For sat
useful, as it takes into consideration economic wealth as well as so
ability for classes to change. For example, do you think the prime
holds power and influence? According to Marx, it is the owners of
shape social relations, which overlooks the role and impact that o}

*  Foucault argued that power is obtained through knowledge, and
discourse. Marx equates power to owning the means of productic:
overlooks other ways in which power may be expressed in conter

¢ Those that subscribe to theories of free will would argue that Ma.
people to make their own decisions and actions. They criticise the |
deterministic, meaning that economics not only shapes but determ
behaviours, which some argue is not an accurate way of understar
processes that occur in humans.

-
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Variations of Marxist social theory

Althusser

Along with other structural Marxists, Althusser focuses his analysis on the
of capitalism. Althusser sees society as operating and arranged by having t!
and ideological level, by which aspects of society may be grouped. These I¢
systems which underpin and shape actions/values and create the ‘social far
understand in Althusser’s terms to mean society. He argues that these level
each other, but, unlike a functionalist, argues they are not dependent on eat

The structures in all three of these levels of the social formation work to per
legitimately continue the status of the ruling class. Althusser’s key concept:
and why society can continue in this way. An ideological state apparatus r¢
that are built into systems which shape and guide thoughts and behaviour:
and church are all aspects which promote and instil ideology, which mear
In some situations, Althusser also documents how the repressive state app:«
systems such as the police and army, which use coercion or violence to ach

Althusser argues that the potential for social change emerges from disorde:
happens between the economic, political or ideological levels within the sox
worth noting that Althusser’s work, and structural Marxism more broadly,
deterministic by focusing on structures, because they argue that these not ¢
Social action theorists would highlight free-will arguments and the ability ¢
actions as a counter-argument to the notion that behaviour is determined b

Gramsci

A prominent neo-Marxist, Gramsci established his theories and was wri
twentieth century. Neo-Marxism is understood to be a term for theories
Marx are taken and either developed, reinterpreted or applied in a diffe
clear distinction between what makes certain works neo-Marxist, it is by
use but alter Marx’s original ideas, and were written from the twentieth

Disagreeing with Marx’s notion of false class consciousness, and wantiin
economic determinism that his work suggested, Gramsci wrote his own
features:

® Hegemony
This is a term used by Gramsci to describe when social relations
state are run by the ruling class under the dominant ideology. If
and fulfils the desires of the ruling class, then Gramsci argues h¢
In modern society for example, the dominant ideology is capital
by capitalist principles, and everyone consents to this despite it I
exploitative relationships.

e Legitimate rule by consent
The way to gain hegemony and sustain it, Gramsci argues, is to |
dominant ideology in place legitimately, and by consent of the 1
contrast to the notion that Marx put forward, which says that the
people in an unaware state. Instead, Gramsci argues that sometit
power or have victories in their desires, but he argues these exist
and unquestioning of social relations.
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e Capitalism
Gramsci’s notion of power, the ruling class and the functioning ¢
traditional Marxist stance. He argues that the ruling class is not &
the means of production, but he recognises that the use of the sta
ideology aspects, has an important role in legitimately ruling. M«
focuses on the experiences of people under capitalism, a step aw.
which is found in traditional scientific forms of Marxism. For thi:
referred to as a humanist Marxist as well as a neo-Marxist. By lot
aspects of people’s lives under capitalism, such as looking at the
employment bring, Gramsci falls into the humanist Marxist theo:
attention to the negative dehumanising effects that capitalism by

* Divisions and classes

A traditional Marxist conception of “bourgeoisie versus proletari
Gramsci. He highlighted that there are different power dynamic:
these classes are not necessarily unified. For example, a working
in the industrial or agricultural sector, or be unemployed: these ¢
and identity. It is too simplistic, Gramsci argues, and hinders ur
and structures actually work in society. Neo-Marxists such as W1
by placing ethnicity as a central theme to their understandings ¢!
this unit.

Lesson 9 Questions

1.
2.
3.
4.

From a Marxist perspective, what does it mean if capitalism is th
Explain the relationship between the bourgeoisie and the proleta
How do the base and superstructure of a society interact?
According to Althusser, how does capitalism as an ideology cont
in society?

5. How does Gramsci differ from traditional Marxist thought?

Extension Task
Complete the “Lesson 9: Extension Task Worksheet’ to make a usefi
important Marxist thinkers and concepts.
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Lesson Plan 10: Marxist Perspective of the

You V'

Lesson Learning Aims
To understand: 1 Lec
v/ Marxist approaches to the role and function O L
of the education system sh
v The relationship between education, the re
d R
economy and class structure |
e

Starter

Image springboard:

Use the ‘Lesson 10: Start activity worksheet’ provided as a prop for dis«
approaches to understanding the role and function of the education syst
discuss these questions either as a class, in small groups, or in partners.

Main
Give the handouts to students and read through the “Education reprodui

relations’ section. After this, pause reading the notes to explicitly weave
concepts learnt from last lesson, clarifying and using concepts such as it

Continue to read the handout to the end of the notes. Afterwards, have ¢
for lesson 9.

Mark answers to the questions as a class, and have students share their e
question 4.

Using the worksheet that was introduced in lesson 7, have students compl:
under lesson 9 questions.

Speed talking:

Arrange the students in two circles, one inside the other and facing each ¢
total; 30 seconds allocated for each person to share as much information

topic/theme. After each round, the outside circle moves round one place.

Suggested topics:
What is the relationship of capitalism to the education system?
Why are Marxists negative about the education system?

[ ]

[ )

® How does education prepare people for the workplace?

®  Explain criticisms of a Marxist approach to understanding the edu:
[ ]

Explain Althusser’s understanding of the role of education.
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Lesson 10: Marxist Perspective of the Ec¢

Learning Objectives -
@ After this lesson you should understand:

v/ Marxist approaches to the role and function of the educati
v The relationship between education, the economy and clas

Traditional Marxists argue the role of education can be understood as h:
¢ To reproduce existing social relations and structures
¢ Inrelation to the economy, education prepares a population for ¢

Education reproduces existing structures and relations

To begin by expanding on the first bullet point, Marxists understand scl
control, whereby as an agent of socialisation, certain norms and values &
economic base of capitalism structures the educational system in all of it
of what is taught in school, to the relationships, structures and organisat
domination of the ruling class are transmitted and passed down throug!
that capitalism can continue successfully.

These processes of socialisation can be evident in student-teacher
relationships, for example, whereby children from an early age learn to
respect authority, obey orders and self-regulate behaviour. These
elements are taught by the explicit rules and regulations of a school.
However, other aspects are more subtle but still play an important role
in the transmission of ideology. For example, the education system is
built on individualism and meritocratic principles. This means that
individuals are held responsible and accountable for their outcomes and
achievements, ignoring wider structural elements that Marxists see as
fundamental to dictating someone’s life trajectory. By focusing on the
individual, the structural elements are hidden, which presents the
existing system as natural and inevitable, which contributes to limiting
resistance and a working-class consciousness, meaning that the ruling «
without many challenges.

However, it is worth noting that there are differences among Marxists ir
education as passively or explicitly exerting ruling-class ideological valt
class. Traditional Marxists see the education system as a method of tran:
mass population, whereby the ruling class realise their prospects and ro COPYRIGHT
accept and see their inequality as inevitable. However, more contempor: PROTECTED
role of the working class in this suggestion. While they agree that school
be equipped with the values they need to go on to realise and continue ¢
effect on the working class is irrelevant. These Marxists argue that the ¢
and class conflict will occur whether the working class realise

their position and inequality or not. The example of Paul Ig
Willis” (1977) ethnographic study of anti-school resistant

subcultures supports this notion, whereby he found that for 09
working class boys that were aware of the unfairness and ‘ Education

inequality of the system, the existence and range of oppressive
structures that capitalism encompasses meant they could not
change their position in society.
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The education system as preparation for the labour market

As well as socialising individuals into the acceptance of capitalism idec!
education system trains people for their future role in the labour market
that the qualities of good employees are instilled into workers, and to te:
needed within an economy that is based on a specialised division of lal

Bowles and Gintis in 1976 established a Marxist theory of education kng
principle’, which explains how the education system is a mechanism for
workplace. They saw schools and education as mirroring the workplace
‘long shadow of work’, meaning that the experience of school foreshado
workplace. They outlined how key aspects of the education system, as !
the population to be an effective workforce.

a)

b)

d)

Values and relationships. Schools instil the values that are requirec
punctuality. Many of these norms are learnt through relationshig
on relationships of authority and hierarchy, such as those betwet
Other forms of wider societal structures being present in school
authority compared to female, and the existence of an age hierai¢
teacher but also among students themselves, such as how older &
younger pupils.

Organisation. Internal organisational structures are based on hiet:
workplaces. This ensures children learn from a young age the im
orders, and the notion of reward and progression. The organisati
whereby similarly to the workplace, school is organised around ¢
corresponding purposes and tasks.

Alienation. This is a Marxist term which refers to the lack of relati
individual and their labour; the unfulfilment felt due to work be
purposes. The way in which workers are alienated from their lab
being alienated from their education. For example, in contempor
for the qualification it reaps, rather than for the desire to learn. 1|
process and makes it another part of the capitalist system. Moret
control or choice over the process of content of their education. !
individuals have choice, such as choosing GCSE subjects, this is ¢
reality is that the school has already predetermined what subject:
content of these options.

Social Stratification. A term used to explain layers forming in an ¢
are structured in a hierarchy. This is evident within schools thrat
practices such as setting, banding and streaming. There are low¢:
across classes and subjects which correspond to the setup of indi
labour market. Those in lower levels are given no responsibility,
jobs. Those in the middle bracket experience some ability to be in
high bands are given roles of responsibility and made to feel sigi
specialised and skilled jobs that entail status and responsibility.
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However, some have criticised these notions, and draw attention to how
education can contain the power to give pupils tools for class conscioust
compliant, passive workforce, may give students the ability to recognisc
having Sociology as an option on the curriculum could be understood a:
tools to go against or resist a ruling class regime, say for example, by lea

Moreover, some draw attention to how not all teachers or
organisations are complicit in the transmission of ideology. For
example, Casey (1993) used surveys and the life history research
method to explore how female teachers: Catholic nuns, Jewish
teachers in inner-city schools and black women working for
racial equality, used their role as teachers as a method and source for so:
therefore, argue that Bowles and Gintis are too deterministic in their ang
the hard work and optimistic efforts of some in the educational system.

Althusser’s Ideological State Apparatus

The work of Althusser outlines that the relations and production of capi
formation, including the educational system, and that for these formatit
must contribute to reproducing these systems and processes. Education
two main ways: firstly, as previously mentioned — to teach specific know
writing, and secondly to instil values for good and ideal behaviour. The:
reproduce skills, it also ensures a submission to established rules and ru

However, Althusser’s work differs from that of other Marxists in the w.\
ideological state apparatus (ISA). There are multiple agencies in society tha
Church, the family and education. They transmit ruling class ideas to a |
messages that are largely implicit in the institutions. This is in contrast &
which is a repressive, explicit exertion of force to control, such as the arn
system contains a small number of repressive elements, such as disciplir
expulsion and selection techniques. However, overall, the education sys
control. Part of this ideological control is the function of stratification th:
whereby school is a site for everyone to learn their role; not just the subs
also the capitalists, managers and owners of production.

While all ISAs contribute to reproducing existing relations of productior
occupies the dominant role in society, a space previously held by the Ch
dominant and seen as so effective, is partly due to its appearance of bein
By doing this, it gives the appearance of being a neutral institution, whit
class ideology. Schools also have a particularly strong influence and hol
because of their obligatory nature and the length of time involved. As A

-

is most ‘vulnerable’... it drums into them, whether it uses new or old met:

‘It takes children from every class at infant-school age, and then for yea

‘know-how’, wrapped in the ruling ideology... no other Ideological Stat:
(and not least, free) audience of the totality of the children in the capitali
a day for five or six days out of seven.’

-

B e

L
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Therefore, combining the role of the family with the impact of the educa
limited access to receiving knowledge or experience outside of the ruliry

Althusser does recognise that some teachers are attempting to use educ:
and to teach against ideology, as the work of Casey (1993) supports; hou
as this are rare, and that they are trapped within the system and so their

Lesson 10 Questions

1.
2.
3.
4.

and class structures.

Extension Task

What are the two main functions Marxists see the education sysi:
Outline how the educational system is an ideological state appar
Name two key criticisms of a Marxist approach to education.

Give some examples of how schools instil values that help to rep

Fill in the Marxist boxes on the ‘Role and function of the education «
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Lesson 10: Starter Activity Worksheet

Activity:
What is the purpose of school?

Look at the two images above. Think of their environment, organisatic
you consider the following questions:

How are these environments similar?

How do these settings differ?

In what ways does school prepare individuals for the workplac:
Compare and contrast the role and function of school and the «
What would happen to society if either of these settings no lon

What skills do you learn in school that are useful in the workpi¢
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Lesson Plan 11: Differential Educational Achiev:

Lesson Learning Aims

To understand:

v Key trends between social class and
education attainment

v/ Material and cultural deprivation factors
for these trends

Discussion: Class and Education

a) Draw a spider diagram as a class to think of ways in which money ¢
and experience.

b) In pairs and then as a class, discuss how to define social class. Is there
term socially and sociologically? What indicates social class? Has this

Main
Before reading the class notes, try to get students to sociologically under
of social class. To do this, use this online tool: http://www.bbc.co.uk/nei:

So to not personalise the issue, have the students decide on a character ¢
questions in character of this person. Perhaps do the quiz as different ch
contrast; for example, answer as if you are the Queen and then Vicky Po

Read through the class notes until you reach the ‘Cultural deprivation” &
any questions the students may have about the content so far. Then comn
http://childrenscommission.org.uk/quiz to get an insight of the hidden ¢
watch the video at http://childrenscommission.org.uk/report to understa
mentioned in the class notes.

Then finish reading the class notes and have students answer the lessorn

Due to Internet requirements and the depth of treatment, set the extensi

Plenary

Material factors in an art form:

Either individually, in pairs or small groups, have the students present i
understanding how material factors affect social class and its relationshi
an expressive form. This may be in pictures, cartoon, rap, or poem. Give
prepare and then allow a few minutes to present.
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Lesson 11: Differential Educational Achieverr

Learning Objectives -
@ After this lesson you should understand:

v Key trends between social class and education attainment
v/ Material and cultural deprivation factors for these trends

As you have seen from previous lessons, the role of education greatly in
is, therefore, important to assess differential education achievement; tha
experiences from school, across different social groups. Remember the i«
predominantly to understand social problems and inequalities, and the
achievement will first begin by looking at social class.

Class is difficult to define and measure, and it has various ways of being
the official government measurement used in data collection, which tak:
wealth. Categories range from higher managerial and professional occuj
unemployed. As a factor in understanding the effect of class on educatitc
eligibility is often used, which is an indicator of families considered to Ix
given to support families that are in receipt of certain benefits or suppor
under a certain income; in 2014, 16.3% of all pupils at state-funded schaot

To begin, some recent data will be presented to show relationships betw
then some theoretical understandings of these differences will be explos

In 2014, in the 30% most deprived areas in the .
Early Years 53% of children achieved a ‘good level of deve!
This is in contrast to the 65% rate found in all ot

11-year-olds at Key Stage 2 are expected to ¢
were less likely to achieve this than non-FSM. In |
Primary School FSM pupils achieved a level 4 compared to 889
occurred for maths, whereby 73% of FSM pupil:
87% of non-FSM.

® Between autumn 2013 and spring 2014, t)

pupils was 6.6%, in comparison to 3.9% o
Secondary School

® In 2012-13, the rate of getting five or ma
was 69.5%, compared to 85.3% for those |

In 2012-13, FSM pupils were four times more lik
be permanently excluded, and three times more
period exclusion.

Across primary and
secondary school

In 2010-2011, if at aged 15 a pupil received
Higher Education would be in higher education at the age of 19 »
pupils that did not receive FSM.
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While factors within school will be explored in upcoming lessons, this l¢:
factors outside of school, such as the family, and understand their contrit
educational experience and attainment.

Material Deprivation

Perspectives that focus on material deprivation draw attention to how
poverty and class background affect schools and education. This may happ
in a direct and obvious way, or be in an indirect and more subtle form.
Douglas (1964) outlined ways in which monetary factors can effect
educational achievement, such as having a lack of resources. This could be i
variety of forms, such as lack of access to a computer, the Internet or books,
and affording school trips and equipment. Farthing (2014) in his study of
nearly 400 11-18-year-olds found that 27% of children on FSMs did not cho
subject because of the cost of the materials. The study also discovered that :
out on a school trip, 54% of whom said that this had negative social impaci:
consider as this shows that material factors have cultural and social impaci:
in Holloway et al.’s study was the way in which not being able to afford un
individual’s esteem, facilitating these children to have a low self-esteem, ot
can then lead to truancy and other behavioural issues. This lack of resource
backgrounds contrasts to middle-class families that have more disposable i
private tutoring and laptops or revision materials to aid their child’s educat
which a family may mediate between a child’s socio-economic position anc
capacity for some parents to pay for schooling, or to pay for houses in good!
access to better performing state schools.

One material factor affecting school performance of a child is that worki
to have a need to be in employment alongside school. This usually resul
studying, and can affect the student’s performance within school if they
Marsh and Kleitman (2005), in their study of American high-school stud
that were in employment while at school were less likely to be involved
activities, received lower academic results, and had lower educational « «

Material factors may also be less obvious and have effect on a more subt
level. For example, the stigma that occurs from not being able to afford ¢
new uniform or the latest fashion accessory can lead to bullying and low
self-esteem in students. Moreover, diet and nutrition is another factor t
initially may not seem to have an obvious link, but actually has a strong
correlation to educational attainment. For example, if a child has a poor
or inadequate diet, this affects concentration levels and the capacity to
work in school, as well as contributing to the likelihood of being ill, whi:
Not only may this happen as a result of eating bad foods, it may also oct
Although FSM vouchers are available to children from certain low-incaot
who needs them fits the criteria. Holloway et al. (2014) found that 75% ©
went hungry during the day, usually because they could not afford to bt
FSM ticket did not provide enough.

The impact of housing has been analysed in a study by Harker (2006), at
low-income backgrounds experienced overcrowding in the home which
* Lack of space to study
® No private space. This links to the cognitive development of a ch
as mental health issues.
* Health hazards. Poor housing may have issues such as damp wh
®  Stress. Low-income housing can lead to issues of stress which cai
the parents.
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However, not many sociologists see material deprivation as a comprehe
differences in educational achievement, and so cultural explanations ar¢
interplay of class background and education.

Cultural Deprivation
Cultural aspects of class may be the values, norms, behaviours and attitt
group. These elements then implicate certain relationships to education:
usually learnt by each social group in the process of socialisation. Socic!
deprivation stance see that parents pass down certain attitudes that are |
be understood as the following;:

Working class

Attitude

Fatalistic, meaning that there is a belief that
they cannot change their circumstance and
are powerless over their position.

With education, this means that there is
little emphasis on achieving good
qualifications if there is such little chance of
social mobility.

It is typical &
regarded ¢
class culture,
positive asp:
attitudes are
families have
culture to su;
is important.

Time focus

Immediate gratification — valuing instant
rewards within a short-term context. Within
education, this may mean leaving school at
the earliest possible age to enter
employment, rather than continuing on in
education to receive higher qualifications
which would lead to better jobs.

Present-time orientation — due to having a
fatalistic attitude, working-class students
and families are more likely to be
concerned with the present than the
potential future.

Deferred gre
working tow.
putting off sl
achieve the
class studen:
during schog
their work v
grades, anc
will enjoy ho
families have
easy to beli¢
pays off.

Future-time o
future and ¢
towards long
often transla
education fo
level qualific

Values and
aspirations

Douglas and Kahl (1965) argue that
working-class parents push children into
employment rather than emphasising
education; this is similar to the work of
Hyman (1967), which found that a working-
class value system prevents pupils from
succeeding in comparison to their middle-
class counterparts. This is due to working-
class values placing less emphasis on the
importance of education and achieving a
high-status job, and failing to acknowledge
the personal development that education
can offer.

Usually midy
levels of quo
families, whit
working-cla:s
understand ¢
things such ¢
importance ¢
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This perspective sees these differences as a result of parenting, and, ther
fault for providing a deficient or inadequate socialisation and upbringin
perspective is often associated with functionalist and New Right theori¢
Charles Murray argue that educational underachievement is typical of I«
result of inadequate socialisation, and they argue poor results in school |

as it can lead to delinquent behaviour and criminal activity. According ¢

understand grades and achievement as a result of the individual’s and &

Lesson 11 Questions

a)

b)

d)

List some of the ways you could approach measuring and resear
to education.
What is the general trend or relationship between social class an¢
Give examples and explain how material factors may affect a puj
and experience

Define the term ‘cultural factors’ in relation to educational achiey
Explain how immediate or deferred gratification attitudes can ai|
achievement in education.

Extension Task

Independent research and notes.

Using the suggested web pages as well as the Internet more broadly
explore these points to add to your knowledge, understanding and 1

Research NS-SEC. Ensure you understand what it is, how group:
used and any criticisms.

Read the following article to understand how changes are occurr
concept of class. How does this alter your view of the NS-SEC cl¢
http://www.bbc.co.uk/science/0/21970879

Discuss with a classmate: if you were to carry out research that ¢
which categories and scales of class would you use? What problc
incur for research?

Follow the link to access the full report, a summary, and a list of
Holloway et al.’s research. Treat the documents as a secondary s¢
data and theoretical explanations for the findings, as well as any

add to your notes.
http://childrenscommission.org.uk/report

Using official government sources, explore other data results anc
useful and relevant information to your notes. Can you find spec
area to include?
https://www.gov.uk/government/statistics?departments%5B%5i
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Lesson Plan 12: Differential Educational Achieve

Lesson Learning Aims You Wi
To understand: (1 Le:
v Structural cultural explanations of social class (d Les
differential education achievements (fro
v Bourdieu’s approach to social class and education O Les
d Inte

Starter

Recap:

Have the students compare, contrast and discuss their findings from the
extension task.

Read through the class notes together. After the ‘Linguistic deprivation’ se:
to use videos as examples and to consolidate learning. To clarify languag
may be useful:
e Ali G - http://[www.youtube.com/watch?v=ksGzn5bRFzQ — exam;
® The Queen — http://www.youtube.com/watch?v=ZW4NKONRyUC
elaborated code

The following two videos may be used to criticise Bernstein and highlight ¢
straightforward:
®  Russell Brand — http://www.youtube.com/watch?v=VqsFp0J22H:
®  Or Hollie McNish — http://www.youtube.com/watch?v=bJX5XHn!

These videos either illustrate or highlight the complexity of understanding
come up with other examples if they can.

Then finish reading the class notes and have students answer the lesson
together in class.
E Activity:
' In small groups, analyse an 11-plus paper to consider sociological commg
! discussions of ethnicity to also be raised:

http:/ [ www .elevenplusexams.co.uk/assets /36 [English_Practice_Test_Questit
paper] Which language code is used? Is there a cultural capital bias?

Spend five minutes ensuring that students are comfortable with Bourdic
capital. Put students in small groups and get them to reflect on the fornm
culture of their school.

Have students begin to complete the extension task, but finish the prepa
the research as a homework activity. Inform students they must be read:
in the next lesson.

Plenary

Material and Cultural Factors:

Complete the ‘Lesson 12: Plenary activity worksheet'. In the circle, write ¢
and thinkers. In the boxes at the side, write strengths and limitations of the
class differences in attainment.
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Lesson 12: Differential Educational Achievern

Learning Objectives -
)§ After this lesson you should understand:

v/ Structural cultural explanations of social class differential ¢
v/ Bourdieu’s approach to social class and education

To continue from the previous lesson, cultural factors that are involved |
social class and educational achievement will be explored. However, the
these cultural class differences in a structural sense, which differs to cuii
see these differences as a deficiency of the working class.

Situational Constraints

While cultural deprivation theorists see cultural factors as occurring on |
critical of this approach. Those that use a situational constraint perspecti
structures that induce culture, attitudes and behaviours which may affe«
experience, and is why it is often associated with Marxist theoretical ap;

If we reassess cultural aspects such as the role of attitudes, values and a:
perspective, it is possible to see that these variations between classes ma
failings. These theorists argue that it is not that different classes have dif
certain class position in society lends itself to shaping certain behaviou::
situation, which is structural and not the result of individual efforts, co::
advantages, experienced.

For example, those that use situational constraint understandings woulc
class share the values that society has in general, but they experience dit
upholding these values. For example, Westergaard and Resler (1976) fou
do have an interest in their child’s achievement, but due to lack of cultu!
difficulty in expressing these sentiments in a way that produces effectiv:
contextualising values and aspirations is also emphasised in the work ¢f
concepts of relative and absolute aspirations to draw attention to the oft
working-class. He argues that when asking children about their job aspi
different meaning if you compare these aspirations in light of the job the
middle-class child may desire to be a doctor, a similar job to their parent
may be that a child aspires to be a nurse. Although this job is lower in a
parent had a job such as a cleaner, there is a greater expression of aspira
than in the instance of the middle-class child who is simply following in

Linguistic Deprivation
Bernstein (1971) looked at one particular part of cultural factors: that of |
Conducting interviews with pupils from different social classes, he cate:

Restricted code Simple vocabulary and grammar, only makes ¢
context, casual.

Ali G could be used as an example of someone |
speech code.

Elaborated code | Formal, sophisticated and complex language, ¢
to understand.

The Queen is an example of someone that uses ¢
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Of these types, working classes know the restricted code, and middle cl:
Bernstein argued that school uses the elaborated speech codes, and so w
disadvantage. For example, what sort of vocabulary are your textbooks !
presentation, what sort of language do you use? Usually within educatic
formality is expected and found.

However, while many often agree that educational institutions use mid¢
it is oversimplification and deterministic to say that working classes onl:
They argue that the working-class are able to understand and use an el
attention to how the elaborated code is not in fact a superior form of lan,
analysis suggests.

Cultural Capital

Bourdieu, a sociologist with Marxist influences, developed the concept ¢
to understand how class impacts educational differences. Researching st
found that middle-class students succeeded in school more than workin
because they possess more cultural capital. Unlike a Marxist or econom i
Bourdieu explored elements of culture, such as taste and appreciation fu
shaped and either advantaged or disadvantaged a person’s social and ¢¢
way in which this form of capital is accessed, accumulated and used, Bo
the habitus.

The habitus should be understood as the way a person thinks, their habi
behaviour. It is learnt through socialisation, and influenced by things su
social structure and parents. Each social class has a habitus, and while ¢
be different, generally speaking each class has a distinct habitus.

Influences that form the habitus:

Position in social structure

The class tendencies towards different cultures affect educational achiev
A middle-class habitus consists of culture that is considered elite or high
classics, listening to classical music, appreciating Renaissance art, and gt
hand, a working-class habitus is socialised with values seen as ‘low” or
emphasis on reading and an enjoyment of things such as reality TV. Thi
educational achievement, because educational institutions are middle-c
curriculum, organisation of school, course content, types of knowledge ¢
aspects of school that are built upon appreciating and rewarding middlc
middle-class students, who have been socialised with these values, sucq
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achieving good grades, while the working classes experience a mismatc!
educational institutions and do not get the same rewards. This is not jus
however, but interactions and relationships will also reinforce these clas
judgment and labelling of a student’s social class and educational ability
process. A teacher labels and measures a student against a desirable figt
class values. Those who fulfil this ideal, usually middle-class pupils, ar¢
not are at a disadvantage.

But to what extent is Bordieu’s work a reality for students? Reay et al.’s |
students in elite universities found that university is built upon middle |
and that working-class students in attendance had to learn middle-class
environment. In terms of secondary schools, Sullivan (2001) used questi
obtain data that partially supported Bordieu’s research from the 1960s. &
music had no influence on a pupil’s GCSE attainment, and so she disput
music in cultural capital. However, she did find that those that watched
complex fiction achieved better grades than those who watched soaps ¢

Lesson 12 Questions

1. How is someone that uses a situational constraint approach dif
deprivation theorist?

2. How does Bernstein see language as affecting educational attain:

3. According to Bourdieu, how does an individual come to shape t!
and behaviours?

4. Describe the interests and leisure time of a middle-class pupil usi
cultural capital, and explain how this advantages them in educa:

Extension Task

Independent Research

Your task is to design and complete a research method that investiga
of cultural factors on educational achievement for students at A Leve

Be sure to consider which method is most appropriate, ethics, types ¢
representativeness and theoretical approach to analysis.

Conduct the research before the next lesson and prepare the results it
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Lesson 12: Plenary activity worksheet

Mate:
Stren

Limife

N

Cultu
Stren,

Limito

N

A Level AQA Teaching Pack: Paper 1: Education with Theory and Methods Page

COPYRIGHT
PROTECTED

9

ag

Education




Lesson Plan 13: Differential Educational Achi

Lesson Learning Aims j You ¥
To understand: /™ O Le
v Understand key trends of differential O Le

(1

education achievement by gender

v/ Account for reasons for these trends

Starter

Recap:
Have the students present their findings, from their independent resea

lesson. Compare and contrast the research designs, findings and analysi
overall specification point of understanding differential education achi¢
theoretical understandings of the role and function of the educational sy

Main

Read through the opening section of the class notes and discuss the key

educational achievement, i.e. girls outperform boys, whereas historically

Get the students into two groups and give each group a theme of either: |
factors inside school.

Using the class notes and their own research, get the students to give a pi
of reasons for gender differences in attainment. Give students the ‘Lessc:
worksheet’ for guidance on writing, preparing and delivering a presentu

The key points the presentations should cover (and if they don't, be sure i
Factors outside of school: impact of feminism, legislation changes, change:
de-industrialisation, move to service economy, increase in female role ma:
Factors within school: gendered behaviour/attitudes/values, gender ident
teacher-pupil relationships

Allow 25-30 minutes preparation time, and then the rest of the time for
Encourage students to complete wider research than the class notes, and @
research. When watching the other presentations, remind students to adc
and on to the plenary activity worksheet.

Set the extension task as listed on the Lesson 12 questions as a homewat

Plenary

Answer the “Lesson 13 Questions’ provided to consolidate learning.
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Lesson 13: Differential Educational Achiev

Learning Objectives -
@ After this lesson you should understand:

v Key trends of differential education achievement by gende
v/ Account for reasons for these trends

In the last three decades, females have outperformed males in all levels
from the timeline below. This is a departure from the trend that previou
outperforming females. For example, when universities first opened, wt
attend them, and until the late 1980s boys received better grades than gi
change in the trend between male and female educational attainment? ‘I
with some recent data of male and female educational attainment using
evident that girls are outperforming boys, at differing rates, across all ag

Early Years

Assessed before children reach the age Secondary School

of 5,in 2013 69% of girls were given In 2012-2013, 65.7
a ‘good level of development’ status in received five A*—C
comparison to 52% of boys compatrison to 55.6%

Higher i
Primary School In 2011~
11-year-olds at Key Stage 2 are received
expected to achieve a level 4. In 2012-13 to 157,9!
the percentage of children that obtained females |
that were: a first ol

Females Males at 63%.

Reading 88% 83%
Grammar,
punctuation, 79% 69%
spelling
Maths 85% 85%

Differences in attainment
Sociological accounts for these differences and disparities in educational
in two broad but interlinking camps: changes outside of school and facit
understanding of gender identities.

Factors outside of school
A substantial number of changes in terms of gender and the role of men
within the home and wider society since the 1980s, and these changes h:
their effect on the institution of education. The fact that more women ar¢
many significant effects on society and education. With more women et
women has shifted from being predominantly a carer and housewife ta
mothers to be in paid employment. This has led to newer generations ha
and providing opportunities for females to have career prospects and as
role of women was quite static, it is now generally understood that girls
own path, in terms of family, career and identity.
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In light of this, women in contemporary society are nowadays economic
independent, and these changing values, attitudes and economies have !
education, that girls have reason to be motivated to achieve. In the 1950¢
example, a girl would have no reason to work hard at school because he
trajectory was already decided; she would attend school, and when she
potentially work, maybe just help around the house, until she married &
a family of her own. Nowadays, in a diverse labour market and a societ}
it is normal for women to have careers, a female may choose what carec:
wants and whether she wants a family. This gives women a sense of pu:
reason to be motivated to achieve in education, for the benefits and opp«
available to them in the labour market.

The reason for these changes coming around has interplaying factors, v
elements contributing to a change in landscape of economic and educati
Firstly, changes in legislation occurred so that gender equality was on t!
Discrimination Act 1975 meant that discriminating on the grounds of g¢
which had an effect on getting more women into work. Secondly, the i
seeing changes not only in legislation, but in shifting values, attitudes ar
movement campaigned so that women were not only legally allowed to
culturally they are accepted. Sue Sharpe’s research confirms this notion «
importance of the role of education; completing research in 1976 and ag:
initial study girls’ priorities and concerns were around finding love and
study, girls said that their focus was on getting a career.

Factors inside school

These changes from outside of school inevitably affected what happens
the inside of schools. Girls progressing and doing better in education ha
been linked to factors such as changes in teacher-pupil relationships, ar
alterations in the organisation of schools. In light of wider societal chang
the role of women, teachers now have less gendered stereotypes than be
and have higher aspirations and expectations from female students. Ha\
higher expectations and removing gendered stereotypes can lead to a n1
on girls” achievement. The content of school has also changed to adapt i
introduction of citizenship as a subject, or the way in which sexism is no
PSE. Having gender equality a conscious part of the curriculum contribt
opportunities in school. As for the boys, Mitsos and Browne (1998) fourn:
and girls differently; with boys they were less enforcing of rules and reg
them more so than girls, and had lower expectations of male students. 4
disruptive behaviour, involvement with subcultures and a loss of motiv
market contribute to male underachievement.

Gender identities

Although the role of women is changing, sociological research has fouri
difference in the attitude and behaviour of males and females. Hannan {
talking, while boys communicate by being active. This correlates to edut
therefore, better equipped and developed, generally speaking, in langua
which are the aspects that are assessed in school. This is reinforced by r¢
‘girly’ leisure-time activity; with girls reading more than boys from a yo
a position of advantage in terms of vocabulary, reading and linguistic sk
that gendered attitudes contribute to a disparity in achievement; boys h:
overconfident, and are likely to assume they are doing well and blame b
whereas it is found that girls express more self-doubt and lack confider
a harder work ethic.
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Another form of gendered behaviour that relates to dominant aspects ot
that it is more common and accepted for girls to ask for help, while notit
boys are less likely to ask for help, which aids female educational develc
learning. The work of Burns and Bracey (2001) shows that gendered bel:
to girls working harder for their grades. Their research found that boys :
doing school work, while girls are more likely to do work at home as we
impacts on their attainment.

Behaviour within the classroom is also an important factor. Francis (200
observations to find that boys” behaviour was ‘laddish’, meaning they w
behaved in silly ways, which contrasts to the typical feminine classroomn:
sensible and getting on with work. These studies show that behaviour a1
feminine align with school and educational ideals to succeed, meaning ¢
and behave is more suited to achieving in education.

Lesson 13 Questions

1. What is the key trend between boys” and girls” educational attain
How have cultural and structural changes in wider society affect
in schools?

3. Regarding factors inside of school, list ways in which the follow
achievement for boys and girls:

*  Behaviour
*  Values and Attitudes

Extension Task

Find statistics for secondary school results of boys and girls for the fo
1990, 2000, 2010. What trends can you find?
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Lesson 13: Presentation task worksheet

Using the handout notes, as well as your own Internet research, prepare
topic. The presentation should contain all the information you will neec
on this topic in the exam, and be between 5 and 10 minutes long,.

o B
\
[ ]

Planning

To be time-efficient,
split the research up and
allocate people tasks
Identify the main points
of the topic and be sure
to make them a key
focus of the presentation

Use the handout notes
as a starting point, then
use your own research
and the Internet to
expand the information
and gather evidence
For an understanding of
the education topic, be
sure to cover: key words
or vocabulary,
definitions and an in-
depth case study.
Perhaps make a
checklist, or start with a
spider diagram of ideas.

~___________________________________________________"

P

4
I

Researching

When using the Internet,
and even books,
consider the source. Is it
a reputable and
reliable source? Have
you fact checked? Is the
information up to date?

Be sure to critically read
the information and
understand what it
means sociologically
Pick an interesting case
study that not only
illustrates key themes,
but brings out criticisms
or contradictions also

Use a variety of sources.
Even if you just use the
Internet, be sure to use a
variety of different
trusted and reliable
websites

~ o
N ¢
1
I ‘
1
I g
1
I g
1
I g
1
I g
1
I g
1
I g
1
I g
1
I g
1
I g
1
I g
1
I g
1
I g
1
I g
1
I g
P
I g
1
I g
1
I g
o
I g
P
I g
1
I g
1
I g
1
I g
1
I g
1
I g
1 |
/s

N

fSome useful websites:
® http:/[scholar.google.co.uk/ — to find sociological resec

® https://www.gov.uk/government/statistics?departmenis
artment-for-education — Department for Education dat
® htips://www.gov.uk/government/policies?departments’
artment-for-education — Department for Education pal

A Level AQA Teaching Pack: Paper 1: Education with Theory and Methods

Page

COPYRIGHT
PROTECTED

9

ag

Education




Lesson Plan 14: Differential Educational Achi:

Lesson Learning Aims 4 ) You

To understand:
v The debate surrounding the boys’
underachievement discourse

v Ways in which education is gendered

v/ Feminist perspective of education and
gendered achievement

U Od OO

LA

v New Right social theory

i

v New Right perspective of the role and function of
the education system

Starter
Recap:
Have students share their findings from last lesson’s extension activity

and conclusions. Ensure that students are engaging in discussion arou:
differences of educational attainment, but around the research methods

Main

Give students the class notes and work through the sheets.

Once you have reached the ‘Gendered subject choice’ section, break for
following video of a news segment: http://www.youtube.com/watch?v=N

Have students sociologically analyse this news clip in terms of the content
in small groups to discuss the notion that boys are underachieving; which ¢
sociological analysis? How do students feel personally about the issue?

Finish reading the rest of the notes on the handouts. Then have students
lesson 13 question sheet.

In pairs, have students debate whether they agree with a feminist perspe:
in attainment. Try to encourage them to think of their own examples which
feminist notions.

Have students complete the extension exercise in class if there is Interne
otherwise set it as a homework task.

Plenary

Using the worksheet that was introduced in lesson 7, have students fill {
‘Role and function of the education system worksheet'.
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Lesson 14: Differential Educational Achiew:

Learning Objectives -
@ After this lesson you should understand:
v The debate surrounding boys” underachievement discours

v/ Ways in which education is gendered
v/ Feminist perspective of education and gendered achieven:

The last lesson having identified the trend that girls outperform boys in
this lesson will unpick this phenomenon on a deeper level to understan
equates to girls achieving more, and situate the debate in a wider societ:

The discourse of underachieving boys

Cause for concern

The previous lesson explored the trend that females are outperforming
achievement. For some, this has led to a concern over boys and their ach
Mac an Ghaill (1994), in response to changing gender roles, argued that .
occurred whereby a simultaneous and opposite effect has occurred for 1
changes in the labour market. De-industrialisation and shifts into a mor¢
that men no longer fulfil traditional manual labour jobs, while women ¢
and opportunities in paid employment. He argues that this change in o
and as a result the purpose of education; boys experience a sense of faili
are open to a widening of opportunity and prospect.

New Right theorists also express concern at the change of educational at
see it as fitting into a larger picture of a deterioration of traditional funct
labour market and the increase of female-headed lone-parent families h¢
left with no traditional male role models, which has led them to educati
has a knock-on effect of their being involved with criminal and delinque
theorists such as Charles Murray, this is a threat to society and should I«
nuclear family and traditional gender roles.

There have been educational policy changes since the trend has

emerged to attempt to restore a more equal attainment. For re
example, single-sex classes have been brought into some schools :j;
as well as recruitment drives for male teachers in primary tec
education. The idea that boys need male role models stems from tec
the notion that there has been a ‘feminisation” of education, the
whereby boys are disadvantaged because schools have e
predominantly female staff, and are built upon recognising and :‘:;
rewarding aspects that are traditionally feminine, such as having oe

creative and discussion-based classes. Phillips (2002) has argued \
that because of this tendency, boys struggle in school and

participate in subcultures to compensate for the conflicts between their ¢
and values emphasised in school. The research of Sukhnandan (1999) a'¢
involved with subculture, as a response to females doing well, and high
that the subcultures entail affect all boys, whether they are actively inva
This occurs because, if being resistant to education is common for the d¢
these values become expectations for all boys, so even if some may not v
subculture, they are measured against these values and then must conte
against their peers.
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Losing boys and winning girls? Criticism of the underachieving boys

However, do these factors and the trend of females outperforming mal¢:
Feminist sociologists argue that the issues must be explored deeper to i
more dynamic than first appears. Epstein (1998) frames the discourse ot
moral panic, and argues that instead of drawing attention to areas of cci
it conceals areas of privilege and heightens disadvantage. She argues th:
educational experience enforces male privilege by focusing the public a:
It also deflects attention from girls that may need assistance still, becaus:
educational advantage.

More recent work that echoes these claims is that of Francis (2006), who
vulnerable or in a crisis, as research shows that they still hold higher sel!
attention to how the moral panic surrounding gender differential achiev
from the other issues of class and ethnicity, which actually hold a greate
In her research, Francis uses data to reveal that white boys outperform v
she exemplifies the need for an intersectional approach in research and
achievement among social groups.

The sociologist McRobbie (2013) argues that the concern over the ‘femin
the trend to view boys as marginalised and underachieving, is situated 1
McRobbie identifies current social trends of a backlash against feminism
belief that we are in a ‘postfeminist’ era: a time when gender equality ha
need for concern around gender in contemporary society. She is critical |
arguing that the effect of these trends is to “‘undo’ the progress feminisni
from the gender problems that are found in today’s society.

Gendered subject choice

Many feminists draw attention to the importance of contextualising
the gender educational debate into a larger understanding, beyond
just a comparison of grades and attainment. Subject choices
throughout education are still heavily gendered, and this implicates
certain advantages or consequences. In general, girls choose arts
and humanities subjects, while there are more boys in subjects that
are technical and scientific. In the 2011-2013 A Level cohort in the
UK, almost twice as many boys than girls did maths, five times

i

7

more boys did physics, and fourteen times more male than female stude
was the only science subject where there were marginally more girls tha

The continuation of gendered socialisation can partially explain the difit
are still given dolls to play with, and boys trucks or DIY kits. From an e¢
society, dominant images and roles are expressed that suggest girls are |
are more suited to others. These notions are then reinforced through dot
evident from Murphy’s (1991) research with children. In the experiment
designing ships and cars. The research found that boys focused on desig
practicality of transport, while girls considered the people aspects of the
transport. This supports the notion that there are gender domains, wheret
particular activities and associations to them. Kelly’s (1987) research fou
domain, and in classroom observations found that boys were loud, assu
experiments and were physically dominating, evidenced by things such
items. Dynamics such as this in a classroom help to reinforce notions of |
images, continuing a gender divide in subject choices.
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Education in context

What is the significance of more boys choosing engineering, and more girls
Which subjects students choose in education foregrounds their future job ai
despite achieving higher grades, and the introduction of legislation such as
are at a disadvantage in the bigger picture, evident in gendered occupatios
gap. For example, the Fawcett Society outlines how the industries that wor
such as cleaning and caring, are paid and valued less than areas which are |
construction and engineering. In 2013, the pay gap between men and won
that a man earned, a female would earn 81p. Gendered subject choices are,
preference, but they contain segregated economic and social repercussions.

Feminist Perspective of the role of Education

Feminist critiques of gendered differences of educational experience hay
also worth understanding their perspective of the role of education mox:
is situated within a patriarchal society, feminists see school as a mechat
domination. While it is acknowledged that explicit discrimination such ¢
university is no longer practised and there is legislation in place to prevt
occurring, feminists draw attention to the more subtle mechanisms that

Schools can be seen as male-dominated in their use of gendered language, for
speech, ‘he” and ‘him’ is used instead of the female or a gender-neutral exat
analysis study, Best (1992) found that in 132 books for preschool children, |
than female included, so in terms of numbers there were more men. This v
though; Best found that in family situations, men were present in these scet
75%, reinforcing a gendered role stereotype. However, since then, Weiner ¢
images and language had been removed from books and materials that ar¢

Some feminists draw attention to the content of the curriculum, and ho:
only a marginal piece of the course. For example, while it is certain ever:
they ever heard of Rosalind Franklin? She helped discover the ‘double i
the 1950s, and yet is rarely heard of. How many prominent female figuit
compared to male? The black feminist Hazel Carby (1997) uses languagg
while women in general have been left out of textbooks and the general

women in particular have been completely erased. She uses the word “/i¢
and expose the way in which black women have been neglected from d¢

Looking at the role of women more broadly, not
just in textbooks but in schools themselves,
feminists highlight the patriarchal structures
evident in these institutions. While the majority of
teachers are women, in 2012, 23% of men working
in schools received the top pay bracket amount, in
comparison to 19% of women. This means that,
although there are more women in the profession,
men are more likely to be in higher-status roles; for
example, it is more common for a teacher to be a
woman and a head teacher to be a man. As a site of
secondary socialisation, feminists see how
patriarchal structures and norms are being
reinforced through education as an institution in
both structural and cultural forms, and the
damaging effect this has.

Moral Panic— T\
bodies, figures ot
stereotypes, or pii
opinions, cause pi
intervention or reg
Intersectional —
phenomena as in\«
gender, class anc

Equal Pay Act (1
differences of pa,
between men anc

Occupational Seg
found across a wo
being more conce:
example, how m¢!
women are clean:

Patriarchy- An ic

\ being male-domin
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Lesson 14 Questions

What criticisms are there of the underachieving boys discourse?

What are the trends of subject choices of students according to g¢
Why do feminists argue that gendered subject choices are an issti
According to feminists, what is the role and function of educatic:

L e

Extension Task

Follow-up Research:

Read the following articles to expand your notes on a feminist undez:
of education.

Education in context: http://www.fawcettsociety.org.uk/our-work/ca

Gendered language: http://www.alternet.org/story/48856/why_sexis!
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Lesson Plan 15: Differential Educational Achie

1}

Lesson Learning Aims 4 You Will

NS [ Less:

To understand:

v Key trends in differential educational (d Lesst
achievement by ethnicity (fron
(] Inter

v/ Factors inside school that contribute to
these trends

Starter

Discussion:

Open up the new topic of ethnicity by encouraging students to reflect on |
educational attainment. Reflect on your school’s ethnic composition, and h
the country. Depending on class composition and sensitivity, get students |
and perceptions of ethnicity and education.

From a sociological perspective, have students discuss how we might ope:

Main
Work through the lesson notes and then allow the class to answer the qt
Give students the class notes and read the introduction, up until the ‘Fa¢

Then watch the following video: hitp://www.youtube.com/watch?v=zkAsX
This video covers what ethnicity is and what a current multicultural UK soc
refers to the UK population as a whole, not populations of schools).

The aim is for students to better understand the demographic make-up o
educational institutions. Also share the following facts and explore the we

In 2013:

® |n state-funded primary schools 28.5% of pupils were classified ¢
an increase from 27.6% in 2012.

® |n state-funded secondary schools 24.2% of pupils were classifiec
origin, an increase from 23.2% in 2012.

Summary of national trends of ethnicity of school populations:
http:/[www .theguardian.com/education/2011 [jun/ 22 /quarter-state-school-;

Finish reading the rest of the notes on the handouts. Then have students
lesson 13 question sheet. Use marking the answers as a class as a spring!
further discussion around the themes that arose in the class content. As:
examples to support their answers.

Allow students to make a start on the extension task as time permits, ar
be completed for next lesson.

Plenary

Media Analysis:
Compare and contrast the following articles. Consider content, presenta
each article contribute to understanding differential educational attainm
*  http://www.theguardian.com/uk-news/2014/nov/12/london-gcse-si
*  http://www.dailymail.co.uk/news/article-2006892/1-4-primary-s
minority.html
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Lesson 15: Differential Educational Achieve

Learning Objectives -
@ After this lesson you should understand:

v Key trends in differential educational achievement by ethn
v/ Factors inside school that contribute to these trends

Another area of interest in differential educational attainment is that of
ethnicity. This refers to a social group that shares a national or cultural
heritage. Aspects relating to or defining ethnicity as part of an identity
may be: common descent, geographical origins, language, religion or
tradition. The term ‘ethnic minority” is used to describe a group that has
an ethnicity that is different to the majority of a population, so for
example in the UK an ethnic minority group could be Indian, Pakistani
or African-Caribbean.

It is important to be mindful of language when discussing ethnicity. Ren
ethnicity, and that there is great variation among ethnic minorities. The:
aspect of ethnicity, remember to specify exactly which group you are |
would be wrong to say that ‘ethnic minorities do better /worse in exarn

Gillborn and Mirza (2000) in their research project on educational differt
secondary schools, and only a handful of primary schools, in the count::
white’, which highlights the importance of understanding how ethnicity
and experience. Their research also highlights that African-Caribbean, 1’
students that are in a position of disadvantage in education, experience
training markets, and an increased chance of social and economic exclus
understand and address inequality from early on in life. As Coard (2004
of education to different classes or ethnic or other groups within a society is... {
subjugating and marginalising those who are denied any, or inferior educatior.

This lesson will look at key trends of ethnicity as a factor of differential ¢
analyse factors from inside school to account for these differences. As th
experience, taking into account the plurality of ethnicities in the UK and
entails, some key statistics and trends are listed below so that sociologic¢:
supported by evidence:

In 2013, the levels of children achieving the status of |
were; white and mixed background — 53%, Asian ba:
— 49%, black pupils — 51%.

11-year-olds at Key Stage 2 are expected to achiev:

Early Years

::::::Y 75% of white children and 75% of pupils with a mixe

expected level. This is in contrast to 74% of Asian pug

Using GCSE results from 2012-2013, it is possible t¢

continue to be the highest-achieving ethnic group, ach

:el‘:o“f“ry above the national average of those that achieved &
choo

compatrison to pupils from a black background who ¢
group, being 2.5 percentage points below the natior
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Across A 2006 government report ‘Getting it. Getting it righ

primary and punished and disciplined more than white British pupil
secondary be labelled as having behavioural special needs, 3 1
school and are 5 times less likely to be identified as gifted ¢«

® In 2010-2011, those categorised as NEET (not b
or training) was for white and mixed ethnic back:
7% and Asian pupils 5%.

® LSE published a report using the 2008 UCAS ac:
applicants from Indian, Black Caribbean and Chi
likely to receive an offer than white British candi¢
ethnicity background did not appear to be disac
candidates. However, it was found that on averc
received 7 fewer offers for every 100 applicatic
applications. Black African and Bangladeshi app
offers for every 100 applications.

Higher
Education

Factors inside school

Racism

One way in which some pupils may be at disadvantage is from racist p¢
prejudiced or discriminatory against an individual or group based on th
Coard found that schools make black students feel inferior, which was .|
image of white people as ‘good” and black people as ‘evil’. This was rein

* Negative representations, e.g. in textbooks

¢ Black culture being absent from the curriculum

¢ Racism in the playground

¢ Telling African-Caribbean students their language abilities are s¢

This can be understood as institutional racism, which is a term to express
and indirectly, institutions such as schools or the police, are racist. It dot
involved in the institutions are racist, but instead explains the way in wi
processes, policies, attitudes and behaviours of the institution. If other &t
racist towards an individual, or institutions are built around racist assu|
from ethnic minorities are going to negatively experience education and
overcome within the educational system.

In light of public concern for racial equality, in 1985 the ‘Swann Report:
The report focused on educational experience in light of ethnicity, and &l
ways to educate children of ethnic minority, to making education as an |
ensuring all children receive a multicultural education. Despite this, as |
there are still disparities between ethnicities and attainment. Moreover,
context of the marketisation of education, schools may be more selective
religion. The Commission for Racial Equality released a report in 1993 w
and data suggesting concerns for these trends, racial bias in enrolment it
Barriers such as enrolment information not being provided in language«
ethnic minority parents not being familiar or having access to informatic
system, were present and either measures were not in place, or they wer
these obstacles.
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Ethnocentrism

More recent sociological research leans towards using the concept of eti:
disadvantage. Ethnocentrism is the idea that one culture is favoured and
others. It is used to explain the often subtle and indirect ways in which ¢
reproduced. Below are some of the ways schools can be understood as ¢

e Sewell (1997), using ethnographic research, found that black mal
not recognised in the curriculum, and that people made assumpt
them as a threat

* Schools have Christian assemblies

¢ The school calendar is arranged around Christian and English h¢

* School canteens may not cater for halal food

* School uniform may conflict with cultural requirements

¢ Ranson (2005) highlights that school governing bodies are
disproportionately white and middle class, which means they ai«
ones making decisions and shaping the institution

¢ Ethnocentric curriculum: subjects such as history, geography anc
English generally promote and focus on a traditional ‘British’
perspective, and other cultures/nations are either missing or
presented negatively

Labelling in relation to ethnicity

Another aspect of what may be understood as either racism or ethnocen
Assumptions that are made about an individual or group may benefit ¢
Brittan found in the responses of her 510 postal questionnaires that wert
black Caribbean students were expected to be lower ability than pupils ¢
(1990) found that teachers expected black males to be more troublesomg
labelling will be further explored in upcoming lessons, it is important to
such as African-Caribbean and black students are assumed to be lower ¢
behaviour than other ethnicities, which implicates their experience and
For example, Wright (1992) found that black male students were sent ot
students, affecting their attainment levels. Wright's research also found
committed to the values of equal opportunities and equality in educatic
carried through in actions. For example, the research found that teacher:
time and attention in lessons compared to their white counterparts, assti
caused embarrassment and discomfort by mispronouncing their names.

However, it is important to recognise the variety of impact that
stereotypes and labels may have. For example, expectations that
Chinese students will be hard working and intelligent may serve to
increase educational attainment among these students as teachers

work with them in a positive and encouraging manner. Mirza’s (1992)
research found that African-Caribbean females have a positive self-
image and high aspirations, so group labels may need a gendered unde:
O’Donnell found that African-Caribbean and Indian boys participate in
but with different sets of values. He found that African-Caribbean boys
anti-school sentiments, while Indian male subcultures did not reject sch¢
found ways to use it to their advantage. Finally, Mac an Ghaill’s (1992) ©
and Asian students found that these two groups experience racism with
coping strategies and techniques that were developed to manage these ¢
managed to successfully navigate their position, for example, by avoidir
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relationships with supportive teachers. Mac an Ghaill’s research is also t
understood in a diversity of experience; he found that for some racism &
issues such as immigration laws or the labour market, while others felt |
was particularly detrimental. By completing ethnographic research, he
labels, while others rejected them, and so it is not possible to say that bei
necessitates a particular outcome.

Lesson 15 Questions

1. List some trends from the information on the class sheet about et
achievement.

2. Define ethnocentrism.

Give examples of how school can be understood as racist or eth

4. How do negative assumptions or labels from teachers affect stuc

w

Extension Task

An Ethnocentric Curriculum?

Design and complete a research task with the aim of gaining insight ¢
your school’s curriculum, is ethnocentric.

You will want to consider whether you want quantitative or qualitati
you are going to use. Some good starting points would be governmer
reading lists / course content information. It may also be useful in yct
class and gendered aspects of the curriculum.

Prepare your data and analysis to present to the class next lesson.
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Lesson Plan 16: Differential Educational Achie

Lesson Learning Aims

To understand:

v/ Factors outside of school contributing to
ethnic differences in educational achievement

v/ Intersectional approaches to understanding differential
educational attainment

v Postmodernism: social theory and perspective on education

N

New Right social theory

v New Right perspective of the role and function of the
education system

Starter

Recap:

Have the students present their findings from their independent researc
lesson. Compare and contrast the research designs, findings and analysi

Discussion around ethnicities:
What is our understanding of racism?

Main

Handout:

Give students the handouts and read the ‘Factors outside of school” an¢
class notes. Have students complete the Lesson 15 extension task works!
summary.

Teacher talks:

Read the two sections on postmodernism on the handouts. Be sure to by
paragraphs, to clarify any concepts or answer any questions. If this is the
postmodernism as a theory, be sure to spend time exploring examples ¢
To confirm understanding, put students in pairs and have one explain p
the other to explain a postmodern perspective of education.

Have students answer the Lesson 15 questions, and then go through the ¢
other’s work.

Set section B of the extension task as a homework, but if time and resou:
look at the article together as a class to ensure students understand the &
the report. As an optional homework, have students watch this lecture £
themes from the handout and have examples of these notions:
https:/[www.youtube.com/watch?v=H3E1dEWhd2Y&app=desktop

Plenary

Discussion:

Engage students in debate and discussion around the following questions/
Are factors inside or outside of school more impactful to ethnic difference:
Does gender, ethnicity or class have the most bearing on shaping educat ¢
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Lesson 16: Differential Educational Achieve

Learning Objectives -
@ After this lesson you should understand:

v/ Factors outside of school contributing to ethnic differences

v Intersectional approaches to understanding differential ed:
v/ Postmodernism: social theory and perspective on educatic

Factors from outside school will now be explored to account for differen
across ethnicity. These are important as schools are not exempt from the
of the wider society they are within. This lesson will also look at the img
how to understand educational attainment from an intersectional appro
explored in relation to its interaction with class and gender.

Factors outside school

Certain cultures are often associated with particular family types and si:
and politics more widely there is debate as to whether this affects educa
Caribbean families, there are higher rates of female lone parents as the
other ethnic groups. This leads some to argue that this corresponds to a
spent on children and their socialisation. New Right theorists in particul
structure, arguing that lone-parent families do not provide role models ¢
they draw attention to the link between single parents and material dep:

However, it is important to recognise methodological implications of thes¢
active father figures; however, if the parental couple is unmarried, this will
with cohabiting couples, this factor may be increasingly relevant. Carby (1%
black women have been and continue to be strong heads of households, m:
and raise a family while being in paid employment. In 1979, Pryce found in
African-Caribbean families living in Bristol were ‘turbulent’ and that they |
however, despite this, parents had high aspirations for their children. This |
found in Driver and Ballard’s (1981) research. They found that Asian famili
parental expectations and aspirations were high for their children, factors u
attainment rates of some Asian students such as Chinese groups.

Lupton (2004) found that the parent-child relationships were important

success at school. She found that within Islamic culture, more so than V!
central role. The effect of this can be seen as twofold; on the one hand, it
familiar with respectful behaviour towards adults, it is common for mar
Islamic school, and Lupton found a strong parental interest in educatior
However, in some cases Lupton also found that familial obligations suct
or visiting family members led to less time for homework and leisure. In
strong commitment to education and high aspirations, Lupton argues, b
mechanism for social mobility; a positive and committed attitude was o!
commitment, Lupton found in her research that some teachers cited pra:
communication between home and school, due to factors such as not u:\
system, and language barriers.
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Many sociologists have inquired into the impact of language on educati
and parental aspect is one way in which language may affect education:
parents who have poor or no English language abilities, things such as |
attending parents” evening, or helping with homework, becomes difficu
themselves, Driver and Ballard (1981) found that by the age of 16, Asian
English as their first language in the home had the same level of Englisi
These findings were echoed by the Swann Report (1985). However, it mi
who have English as a first language had 60.9% achieving five or more #
more than the 58.3% average for those whose first language is not Engli¢
ethnocentric attitudes, whereby the dominant language form that is seet
white British accent. Moreover, wider cultural and social values transla
school; different languages have different associations. For example, spe
as French is seen as cultural and held in high regard, while speaking Gu
and scholastic appreciation. These associations may negatively impact &
British accent for poor language ability or knowledge. This is a theme af
criticises Bernstein’s work on speech codes (as discussed in lesson 11). L.
speech’ is not slang, but actually a distinct set of sophisticated and comp
complex ideas and reasoning. Therefore, rather than blaming an individ
deprivation, it is that schools uphold a particular cultural and class cod¢

Intersectionality

Factors both inside and outside of school are not the only elements affec
class and gender, as examined in previous lessons, all interact together
and outcomes. To use an intersectional approach means to acknowledge |
factors that may affect and compile an individual. For example, Platt (20
Bangladeshi and 50% of Pakistani children in the UK grow up in povert
white and 30% of Indian children. Although Indian and black Caribbear
poverty, Indian pupils on average achieve higher attainment than black
argues that this is because Indian families display high levels of parenta
levels from pupils and parents, low levels of truancy and access to resou
in higher educational attainment.

Another example of the importance of understanding intersecting factor
for Education’s research found that 24% of white male students who rec
A*-C GCSEs. This is lower than the 27% of African-Caribbean male stucd!
it is important to see that, in this context, an African-Caribbean social g
achievement as is suggested on wider ethnic trends. Osler (2006) argues
intersectional, when it should be. She claims that current policy is riddle
means that resources can overlook some important concerns. For examp
lower the exclusion rates of boys and ethnic minorities. However, by do
are of a sideline concern. While there may be fewer girls excluded than t
means that for the girls that are excluded, they have less access to resou!
also highlights that African-Caribbean girls in particular are seen as a s
higher attainment than their male counterparts. However, Osler draws ¢
girls are more likely to be excluded from school than white females, an¢!
African-Caribbean girls as achievers overlooks issues that cross over wit
use an intersectional approach do not seek to separate or untangle causa
depending on class, ethnicity and gender, but instead use a holistic appt
these elements interact together.
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Postmodernism as a Social Theory

Postmodernism is the broad term to describe approaches and thinkers il
one that has moved on from modernity. Elements that were integral to a
thinking born out of the Enlightenment, faith and dependency on scienc
a postmodern era are called into question, their meanings unpicked and
postmodernists argue that a plurality and diversity of thoughts, identitic
among changing and shifting contexts. For this reason, sociology and s
postmodern perspective, and they dispute notions that seek to explain &
they argue that the only thing certain is that everything has the capacity
between the eras can be understood as:

Wy W
poder \Dos’t“‘°der
The modern era can be characterised In contrast,
as a society that contains certainty and uncertainty,
consistency, is based on rational Postmodernist:
thought, and has a value consensus and that grand na
and strong structural elements. explain society
arl.

/You can contrast an individual’s life course to understand the approach
social structure. For example: previously an individual would grow up in ¢
early twenties, get on the job ladder, have a career for life, buy a home,
This was the normal order of the way things were done, and people were 4
and personal life. However, in postmodernity, an individual’s life trajectcl

individual may grow up in various places, within differing family structure:

career change, maybe get married, maybe have children. Postmodernist:

u:hoice of the individual to choose their path among a variety of options.

Postmodern perspective of education
Following their theoretical approach, postmodernists

Grand Narro
or theory thu
Marxism or |
a metanarre

argue that it is redundant to study differences
according to gender, ethnicity, class or any other social
category. For them, labels are meaningless because each
person has a life and reality that is unique and individual. As they reject
sociological theory can fully explain social reality, they see individual’s ¢
multiple, diverse and shifting, which means that applying labels and cat

and misrepresentative. Their approach to understanding educational att COPYRIGHT
the various and multiple forms of identity an individual may have, with PROTECTED
rigid category.

Moreover, due to postmodern reality being multiple, fragmented and ch
educational systems must adapt to this social reality. Therefore, postmc
plurality of schools available in contemporary society, as well as the br¢ 19
aspects such as higher education. Now a parent may choose a free/faith/
academy for their child, a 16-year-old may enter vocational or traditiona

Q9
18-year-olds are faced with the decision, if they do not enter employmer EdUCQthﬂ
or college, and if so where, and which course. These choices are made i

whereby individuals must make the choice for themselves among realiti
and fragmented.
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However, some sociologists, particularly structuralists, are sceptical of
For example, Marxists would argue that class has a unifying experience
that institutions such as education contribute to the oppression that is fo
and, therefore, it is damaging to suggest that experiences are not the sai
or revolution. Some feminists would also argue that gender differences |
not free-floating realities but instead are part of a larger system that sys:

Lesson 16 Questions

List some relationships between factors from outside of school at

attainment according to ethnicity.

2. What does Labov’s (1973) work say about language?

3.  What is intersectionality?

4. Give an example of an intersectional approach used in researchit
educational attainment.

5. Name two key points that postmodernists highlight about social
role of education.

Extension Task

A: Complete the ‘Lesson 16: Extension activity worksheet’ provide
affects educational achievement. Use one coloured pen to name ¢
show an example, such as including some research or a theorist ¢
would also be a useful idea to draw arrows between factors that
each other.

Remember, the more detailed this worksheet the easier revision .

B: Read the Lupton study (2004) available online and add any useft
research to your own notes.
http://eprints.lse.ac.uk/6321/1/Schools_in_Disadvantaged_Areas
raising_quality.pdf
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Lesson 16: Extension activity worksheet

N -

Factors
inside
School

Factors
outside
School
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Lesson Plan 17: Relationships and Processes in Sch

A
Lesson Learning Aims 3 You Will Need:
To understand: 4 [ Lesson 17 hg
v Interactionism and labelling theory [ Lesson17qu
to inform teacher/pupil relationships back of the #
v/ The impact of labels and self- J Internet ang
1 . (] Role and fu:

fulfilling prophecies

worksheet
Starter

Stereotypes Pictionary:

Put students into two teams and play Pictionary by having students take
turns to draw on the board. Their drawing must be of a stereotype. The it
allocated time wins. Afterwards, engage the students in a discussion abou
and what their impact is. When are they useful2 Why are they used? Hou
students into a consideration of stereotypes that may occur within an edu:

Main
Before handing out the class notes, have students as a class recap on their k

students either discuss in groups or as a class, and write key points on the ©
notes from previous lessons, get students to report back all they can remen:

Then, watch the following video to get a concise refresher in symbolic inte
http:/ [www.youtube.com/watch?v=jFQIIM8IRZU

Handouts: Give students the handouts and read the class notes.

Teacher Talks:

Under “The process of labelling’ section, engage students in a discussioi
of this? Can they think of examples, in real life or on TV, where this has
students agree with the labelling theory perspective?

Have students answer the Lesson 15 questions, and then go through the
queries or concerns with the content. Using the worksheet that was inti¢
complete the extension task as listed under lesson 16 questions.

Plenary

' Discussion:

. Get students to be reflexive in their own lives and experience. Does havin
. harder, or is it demotivating? Can they example the self-fulfilling prophec¢
E labelling theory is too deterministic?
1

1

1

1

1

Woatch the following clip from Matilda to support the idea that labelling
http:/ /[www.youtube.com/watch?v=UXV-x2YSnpk

E Creative writing task:

' Set the following task to students — pretend you are a head of a school 1
' report stating that staff are labelling students in a negative way: write ¢
i identifying the process of classroom labelling, then outline teacher technig
. If students feel other sanctions or training would be appropriate, what we
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Lesson 17: Relationships and Processes in !
Theory

Learning Objectives -
@ After this lesson you should understand:

v Interactionism and labelling theory to inform teacher/pupi
v/ The impact of labels and self-fulfilling prophecies

Symbolic Interactionism

A small-scale approach to research is used by symbolic interactionists, 1
interactions rather than large structural or societal institutions. For exar
schools as large institutions, interactionists look at the relationships
between pupils and teachers, or between pupils themselves, and study {
interactions that occur within these situations to gain understanding scc
life. This approach is explored below, and is useful in having a social ac!
rather than a structural, theoretical perspective explain differences in
achievement as well as an understanding of relationships and processe:
that occur within schools.

Labelling in Education

Within education, symbolic interactionism underpins labelling theory. |
the way labels are used within schools to produce effects on an individ.
achievement. A label is based on a stereotype or assumption, and can st
or identity characteristic. The label, which encompasses certain expectat
There is a chance it may alter, but usually once it is applied it has very si
to remove. For instance, behaviour that aligns with the label will be reny
label, while actions that defy the given label are likely to be overlooked.

The effect of the label, according to labelling theorists and interactionisis
affect all aspects of an individual’s experience of education. While som¢
in order for a teacher to get a sense of how to approach a new class, in 1t
that they are largely detrimental, with tangible effects. Labelling theoris!
self-fulfilling prophecy to describe the process in which a label is attached,
by the individual. Therefore, the interaction between a teacher and a pu
how relationships and interactions not only affect an individual’s self-cq
perceive themselves, but will go on to shape educational attainment.

Rosenthal and Jacobson’s (1968) educational study is one of the most cit
the effects of self-fulfilling prophecies. They had students in a high sche
test, and following this, they chose 20% of pupils at random and told ba
teachers and pupils that this group had done the best. One year later, thy
found that test results and report cards showed that those who had beer
labelled as the top 20% had progressed academically at a quicker rate th
others. This research confirms that labels have the capacity to inform ar
shape identities and achievement. Moreover, it highlights that labelling .
its effects are subjective processes and their effects can evolve from
unfounded claims and assumptions.
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The process of labelling

Using observations and interviews in schools, Hargreaves, Heston and
understanding of the process of labelling. They argued that for labels to
went through a process of:

Speculation — guessing what the student is like based on characterist
Elaboration — testing the label, either agreeing or altering
Stabilisation — label is fixed after confirmation

Their work was influenced by that of Thorndike (1920), who used the tern:
to describe how a single aspect of one person may be applied to understaric
individual, and the social group that individual is categorised into. Sociolg
used his early psychological work on the halo effect and applied it to educa
settings to understand how if an individual belonging to a group is labellec
well behaved, it is assumed that other individuals similar to them will carr
traits. The diagram below illustrates two contrasting ways in which a stude
educational trajectory might evolve based on the effect of a label:

Teacher labels you
as smart, bright
and capable

As you are smart,
the teacher
encourages you
and asks you
questions in class

This positive
interaction gives
you confidence in
your abilities and
self-concept

Teacher labels you
as difficult and not
very bright

—

With this label,
you are told off
and disciplined
more than others
and given easier
work to do

This negative
interaction gives
you a low self-
concept, and you
struggle to
academically

advance with low
teacher
expectations

What labels are attached? Where do they come from, what do they me:
Labels may emerge from physical, cultural or social characteristics; for ¢
basis of gender, class or ethnicity, but may be based on educational leve
(1971) argues that an “ideal pupil’ model is used so that all students are !
that fulfil the criteria are rewarded, and others are disadvantaged in the
of 60 high-school teachers found that when asked to explain what an id¢
described aspects such as speech, behaviour, conduct, appearance and a
ability. Becker argues that this is an implicit preference to middle-class
position to fulfil this ideal than the working class-student.

In some more recent research, Dunne and Gazeley (2008) argue that the
valuing middle-class standards. They found that these middle-class valt
labels, either as pupils that did or didn’t measure up, which then affecte
aspirations teachers had for the students. Pupils that were assumed to b
to go on to higher education, while working-class students were associa
deviancy and early motherhood.
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Gillborn (1990) used Becker’s notion of the ideal pupil in his research th:
education and labelling in terms of ethnicity. He found that African-Car
disproportionate amount of discipline, which often stemmed from the w
speech were interpreted as disobedient and a challenge to authority. Gil
appearance and behaviour of these students is not deviant, but should it
order with the school’s dominant expectations and values. His work is a
labels may have different impacts and responses. In his study, he found
students responded by participating in counter-school and anti-school &
found that some played down their own ethnicity and distanced themse
cultures. These assumptions of black culture were in contrast to the expt
students, where Gillborn found that their teacher-pupil relationships we
were assumed to be hard-working and motivated.

Some sociologists have used an intersectional approach to understand the ¢
Connolly’s research (1998) found that south Asian boys who were badly be
same way African-Caribbean boys were, and instead their behaviour was &
than deviant. This affected the boys’ self-concept in a way which threatenet
their confidence. However, the research found that although it affected the
south Asian culture, teachers had certain expectations and labels regarding
which led to teachers encouraging their educational achievement despite a1
account for the higher attainment of grades than African-Caribbean male st
research found that teachers had different labels and expectations of Asian

Boys were seen as ‘industrious’, while girls were assumed to be ‘passive an
expectations for their future trajectories in terms of gender roles and career.

Criticisms

Some criticise interactionists and the labelling theory for being over det¢
always produce negative responses or poor educational achievement. Ft
black female students in London that these girls resented and rejected ti:
worked hard to ensure they did not fulfil the stereotype that teachers ex
recognise these instances of pupils, and teachers also, that use techniqu¢
the effects of labelling. For this reason, some sociologists argue that inte:
to explain subjective aspects of society, but to supplement a larger theor
interactions and relationships but a wider picture of society. This is echt
consistencies across schools and relationships, for example, in the way i
If using an interactionist approach means that meanings are created wit!
teachers create the same ideal? Structural theorists would argue structutr
be recognised on a society level of analysis, and that they are not simply
classroom. Finally, some sociologists highlight that using small-scale res
interactions and relationships is limited as it is not possible to extract tr¢
small samples.

Determi
will inevi
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Lesson 17 Questions

1.
2.
3.
4.

Explain Hargreaves et al.’s process of labelling.

According to Becker’s research, what makes the ‘ideal pupil’?
How are African-Caribbean pupils labelled?

What are some criticisms of interactionist approaches to undersi:
teacher-pupil relationships?

Extension Task
Fill in the Interactionism boxes for the “Role and function of the edu.
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Lesson Plan 18: Subcultures in §

Lesson Learning Aims You V
To understand: 8 F
v How and why subcultures form and their ;‘

impact in relation to education 0 ;:

Starter

Watch the following clips to open up a discussion of subcultures within sch
their effect on educational achievement:

®  hitp://www.youtube.com/watch?v=KAOmTMCtGkl (Mean Girls)
®  hitp://[www.youtube.com/watch?v=NmOonseM 1 Mw (Skins)
®  hitp://[www.youtube.com/watch?v=I9gT_Nc41s4 (ABC news repor

Main

Handouts:

Distribute the reading material for Lesson 17 and ask different member:
out paragraphs.

Split the class up into groups of three and four to discuss the Lesson 17 ¢
group. Then read out the questions and have each team in turn provide
sure to draw out any differences in answers among the groups, and fill |

Give students five minutes to read over the extension task and make nai

and discuss the way they will approach the task, helping to improve eac
of the task to complete as homework, and students must be ready to pr¢

Plenary

Debate and Discussion:
Individual versus structural factors, teacher versus pupil power.

Read the following article, and along with class notes open up a discussic
responsible and what factors affect educational achievement:
http:/ /www .theguardian.com/commentisfree /2008 /sep/05 [raceinschools.rc:«
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Lesson 18: Subcultures in Sch

Learning Objectives -
@ After this lesson you should understand:

v How and why subcultures form and their impact in relatio

Relationships among pupils and peer group dynamics are an important
processes that occur within schools and the education system. Subcultut
these relationships, as they can have a large impact in people’s experier
education. Participation in a subculture may occur as a response to nega
individual is marginalised in the institution and/or wider society.

Why do pupils engage in subcultures?

Subcultures are often used as a coping strategy to overcome negative ob
(2005) argues that subcultures formed of certain groups of people, whet!
students or working-class pupils, a subculture provides a place of ‘resisi
culture and identity coming from teacher attitudes and school process and orgi
having a clear purpose for those that are discriminated against in society
have an identity, in a variety of mediums, to resist or react to discrimin:

Woods’s earlier work looked at pupil adaptations, a concept he uses to act
responses to school culture that students can be involved in. He defined
as on a spectrum, with one end of the reaction being ‘ingratiation’, wher
with the values and attempts to make positive relationships with teach¢:
can be exampled as the “teacher’s pet’ type of student. In the middle of i
‘opportunism’ response, whereby individuals navigate between getting
depending on age and phase of school, an individual may switch betwe¢t
end of the spectrum, there is the ‘rebellion” pupil adaption response whi
alternatives of norms and behaviours and ignores the given role of educ
category, for example, did not see value in gaining academic achieveme:
and relationships that do not contribute to the mainstream educational 1

Creating alternative status hierarchies is a common aspect of subcultures, |
sets of rules, behaviours and values. The work of Hargreaves (1973) look
secondary school and found that they inverted the traditional values of |
involved took aspects that are usually associated with bad behaviour ai
gave these behaviours and attitudes the highest status in the subculture.
of a lesson or not doing homework is usually an embarrassment and sot
for these male subcultures, Hargreaves found that they were desirable
respect among others in the group.

The impact and effect of subcultures

There are various studies that highlight the use of subcultures as a respt
discrimination within schools. O'Donnell and Sharpe’s work (2000) look
gender are used as part of an individual’s identity. In their research they
a form of masculinity to gain respect and status from females, and to res
treatment. They also draw attention to wider societal issues, such as a sl
labour market affecting motivation levels and access to legitimate forms
do manual jobs. Jackson (2006) focused her research on gender and look
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evident in some classrooms. She found this behaviour to be characterise:
disregarding academic success. Her research drew attention to the way |
learning for the class and so had an effect on educational attainment, ar
classrooms should be more supportive rather than competitive so as to ¢
which entails shunning academic interest.

In a similar note to Jackson, Sewell’s (1997) research draws out an impot
affect all students, not just those participating in them. His research four
important, as those that attempted to use distancing techniques and mao»
subculture experienced a ‘dual punishment’, whereby they had to deal 1
by their peers, as well as tackle a continued negative stereotype and lack
and school. His research found that this dual pressure can lead to educa
sociologists are critical of theorists that use subcultural analyses for ass¢
as they highlight that not all teachers adhere to the same principles of s¢
pupils’ disadvantages and attempt to facilitate education to be a positive

Willis: Learning to Labour

However, Willis (1981) in his ‘Learning to Labour” research found that the ¢
as an active creation and participation by their members. He sees subcultur
of school, whereby, unlike traditional Marxists such as Bowles and Gintis, |
successful socialisation. Using ethnographic research, such as observations
months, he found that the boys who were his participants used their subcu
themselves for work, better than the institute of school. Their group was cli
culture which entailed a feeling of superiority over teachers and other stuc
academic achievement, avoiding completing lessons and work. School for: ¢
unrewarding, and they wanted to get into the adult world. For this reason,
Willis’s study is interesting because it showed that the boys’ behaviour was
aspirations; it was because they wanted to get into full-time work particula
labour jobs. Therefore, in opposition to Bowles and Gintis’s correspondenct
deviation from mainstream values actually prepared the “shop floor cultur¢
of work. As a neo-Marxist, Willis argued that this culture, which is bound ¢
exists to make a tough working-class life more bearable and tolerable. The ¢
he has in-depth ethnographic research, and he overcomes criticism of tradi
too deterministic, while still retaining a form of Marxist analysis. However,
criticised his work, arguing that his conception of subculture overlooks puy
area, whereby they participate in some aspects of the subculture but abide |
values too. It is also worth noting that his study was of 12 pupils and, althc
understanding, it is not generalisable.
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Lesson 18 Questions

1.  Why does Woods (2005) argue that subcultures exist within scho
What is an alternative status hierarchy?

3. Give an example of research that has looked into the existence of
ethnicity or gender. Explain what the research found.

4. How might subcultures affect pupils who aren’t actively involve:

Extension Task

Independent Research

Your task is to design and complete a research method that investiga
of subcultures in school.

First, decide on a specific research question and/or hypothesis. Will y
identities such as masculinity, or the way ethnicity influences culture
intersectional approach?

Be sure to consider which method is most appropriate, ethical approy
sample — which method, gatekeepers, access, representativeness and

o analysis.
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Lesson Plan 19: Organisation of Teaching an
Hidden Curriculum

Lesson Learning Aims You Will Ne:

To understand: [J Lesson 19
v The forms and impact of organisation (1 Lesson 19
of teaching and learning the back «

Starter

Review:

Have the students share their research task from the extension activity
chose their specific topic, and cover research method considerations. Aft
research briefs, have the class decide, if they were the British Sociologic:
projects from the class would they choose to fund and why.

Main
Handouts:
Give the class notes to the students, and have them read through the nat

Teacher talks:

After reading the ‘Organisation of teaching and learning’ section, ask sit
on their own experiences of this in the educational system. Has it affecte
Then continue to read the handout.

After reading about Lukes’s faces of power, have students contribute th
face of power is expressed within the educational system.

Before reading the hidden curriculum section of the notes, have a discussic
whether the students can identify aspects, other than the content of the fat
through school and the education system. Then read the final section of th:

Once you have read the handout, have students complete the extension ta:
permitting, have students answer the lesson 18 questions, but if there is no

Plenary

Exam Planning and Practice:

Put students into four groups. Write one of the following questions on eac!
every group a set of colour pens. Have the students plan a response to th
points, theorists, explanations, evaluation and supporting research. The qu
bullet point 3 from the specification.

Set a time for the students to complete this and then swap the pieces of |
allow students to add suggestions or disagree with the existing suggestici

Afterwards, discuss the responses.

1. Evaluate the strengths and limitations of using observations to investig
labelling pupils. (20 marks)

2. Evaluate the view that a pupil’s educational attainment is purely a re
abilities. (30 marks)

3. Evaluate the strengths and limitations of using secondary data to ider
hidden curriculum. (20 marks)

4. Evaluate the way in which relationships within schools affect a pupil’s
attainment. (30 marks)
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Lesson 19: Organisation of Teaching and Lear
Curriculum

Learning Objectives -
@ After this lesson you should understand:

v The forms and impact of organisation of teaching and lea::
v The hidden curriculum

It is not just individuals and relationships, but also the organisation of {t
important aspects when considering education and its effects. The struct
should be recognised not as a given, but as processes that impact the ex;
education. Below, both the organisation and the content of the educatiar

Organisation of teaching and learning

Despite the national curriculum being introduced to all schools in Engla
in the late 1980s, it is debatable whether all children across these nation:
Sociologists draw attention to the techniques for organising a school, as
within an institution, to identify that pupils are often stratified. It shoul¢
position of a teacher can often be one of great power, and has the capaci
pupil’s future life trajectory. For example, a teacher is the one that admi
decides seating arrangements and marks work. Teachers, heads of depa
have the capacity to prevent them from studying a certain subject or eve
Youdell’s (2000) research highlights that a disproportionate number of b
the foundation tier at GCSE which caps the grade obtainable to a C. The
this affects not just the grade obtained, but the pupils” future chances of
potentially university, or achieving certain careers. As covered in previo
a complete reflection on ability and could be a result of other processes ¢
institutional racism or labelling.

Schools often use the following three approaches to organising pupils &
will be explained followed by critical analysis of their use and effect.

. Students placed into ability broad ‘bands’, where |
Banding . alees
according to these abilities
Seftin Putting pupils into classes of similar abilities accoi¢
9 student may be allocated top set for Maths, midc |
Streaming Students are hierarchically grouped by ability ant
all lessons.

Theoretical approaches to class organisation

Ball (1981) looked at the way in which students were assigned to a band
ability in which the bands were assigned. His research showed that the ¢
factor, for example those with a similar ability were differentiated basel
found that each band had an accompanying stereotype of abilities and b
different aspirations being projected onto the bands. In his study, those |
likely to go on to study O Levels (the qualification which preceded GC&
that it could have been other factors such as social class having bearing ¢
banding should not be overlooked.
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The work of Rist (1970) earlier to this had also raised a similar concern. In i
kindergarten grade in a school in the US, by the 8" day students were sat at
He argued that it was not possible to assess the learning approach of child
decisions were made based on judgments such as appearance, social class &

Lacey (1970) researched boys in a grammar school, to find that streamin
secondary school had a detrimental effect on the pupils” academic result
the fact that all the boys had passed the 11+ exam to enter the school, ar
unstreamed, those who were placed in a lower stream were more likely
It was predominantly working-class who boys were placed in the lower
that the working-class, lower-stream pupils received fewer passes or lov
‘academic’ subjects, compared to the middle-class, higher-stream pupils
differences to streaming, wider social class differences and implications
assessing the impact of streaming and the difference in outcome of the p

Symbolic interactionists often call streaming and setting ‘institutionalised I
and processes as causing differential treatment for students dependent on ¢
are signalled by classes that are organised by streams, sets or bands. Kedd ¢
found that even though the same subject material should be taught across ¢
academic knowledge was taught to the higher sets, while vocational know!
streams. She found that those in the bottom streams were denied access tc
that different regulations and disciplines were instilled depending on the al
Keddie highlights a flaw of these organisational systems and their relation |
the lower ability sets were perceived as lower ability because they asked ni
construed as being badly behaved. In contrast, she found that the higher gr
passive and obedient, which should be seen as a problem of being uncritica

While symbolic interactionists draw attention to the way that labels and
these stratified groupings, Marxists argue that these organisational featt
that, as they happen from such a young age and are assigned from peop
must be an accurate reflection on an individual’s natural abilities. This &
prepare them for their future careers, which under the education systen:
While in previous lessons the effects of labels and reactions to education
explored, whether using a Marxist or interactionist approach, it is impat
this will inevitably lead students to adopt certain behaviours, self-conce

Power and processes of teachers

The work of Lukes (1974) may be used to understand the way that teach
may express power in classrooms and over students. He established a th
three dimensions, or what he calls “faces’ of power.

1. First face of power: decision-making
This is a level of power exercised by the ability for some to influenct
decision and achieve it. It is important to consider which decisions ¢
accomplishes this. For example, when a teacher decides which set a
an expression of Lukes'’s first face of power.

2. Second face of power: non-decision-making (agenda setting)
This refers to the next layer of power, which can be understood as g
choice, when the reality is that the person with the power has set, st
already. It involves the capacity to set the agenda, which may invol:
conversation and may also contain the power to stop certain actionis
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a teacher asks the class whether they want their homework set for i
may appear that the students are in power and have an element of ¢
the second face of power whereby they have decided that the class !
despite an element of choice, the teacher is still achieving their desit
3. Third face of power: shaping desires
This dimension explains how some groups or individuals obtain the
faces of power. It refers to how a group or individual manipulates
It means that people do not just accept outcomes, but they actively 1
actions. The way this face of power is carried out, for example by u«
outcomes are desired even if they are harmful to the individual. For
that the educational system stratifies pupils and socialises them to &
through force but because the pupils are taught to want to attend at

Hidden Curriculum

One way in which the third face of power may be achieved within an e
the hidden curriculum. What you learn in school is a result of the national
national level of content and standards of education and knowledge. Tl
everything within this; the content of what is learnt in official educatior
subjects of maths, English and science. These elements are explicit, and ¢
aims. Many sociologists, as already covered in this unit, are critical of th
that students whose identity and life experience does not match with th¢
disadvantage compared to those that have an identity that matches the ¢
Sociologists often highlight the educational system, inclusive of the curi
middle-class ideals, and highlight that the ethnocentric and male-centric

It is not just the overt and explicit content of educational systems that ar
hidden curriculum also has an impact on pupils, and refers to the things
taught and learnt. Schools teach and instil values, behaviours and attitui
through processes such as rules, relationships and organisation.

Sociologists from various disciplines draw attention to the role and moti
which can be examined using the table below:

Positive function of instilling values and norms tha!

Helps to bridge the gap between family and soc

Functionalists acceptable ways to act

® Teaches important values such as learning punctu:
whereby the individual is not prioritised

® |[nstitutions are based on middle-class values anc |
disadvantaged, while those who align with these |
This serves to enhance and stratify via cultural ca;

® Bowles and Gintis — correspondence theory and |«
organisation, processes and relationships mirror i
teaching to be submissive to authority

Marxists ®  Working-class history is overlooked in the official
classes, the power elite and monarchies are looks
dynamics, encouraging class passivity

® |llich (1971) argues that schools prepare pupils to
obeying the needs of industrial society. For exan
content or method of teaching of the curriculum, ¢
conformity is repeatedly rewarded either in beht
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Women often missing or presented negatively, wi
Internal structures and hierarchies reflect male de
are more men in positions of authority within sche
to be teachers than head teachers. This provides ¢
Feminists ® Works as part of a gender role socialisation such
choices. Girls and boys are taught they are suitec
® Lemp and Seale (2004) found in medical school ||
instilled by teaching style and content; male teac
while female teachers dealt with more humanise¢

Lesson 19 Questions

1. Explain the ways in which streaming, setting and banding may 1
organising students and classes.

2. Define the term ‘hidden curriculum’.

3. Give an example of how teachers may express a first face of pow:
understanding of power.

Extension Task

Role Play

Get into small groups and act out examples of the way in which the i
experienced and what it teaches. Come up with ideas for skits that sh
and feminist understanding of the hidden curriculum, as well as exar
is ethnocentric.

Afterwards, still employing theoretical perspectives, discuss the imp:
of a hidden curriculum have.
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Lesson Plan 20: The Significance of Edu

Lesson Learning Aims You W
To understand: ] Le
v/ Creation of the schooling system through policy 4 Les
v Policies of selection, marketisation and (fro
e 4 Ini
privatisation O s

v How policy affects the structure, role, impact and (0
experience of, and access to, education F

Starter

' School performance:
' Use the following web site, as well as other resources, to research into the
1 performance of a school local to your area. Compare it to other schools in t

find any trends or patterns, for example between the type of school, cost o1
http:/ /www.education.gov.uk/schools /performance /index.html

Main

Handouts:

Give the class notes to students and read through them together indepe:
‘Types of schools” section. Then have students answer question 1 and 2 ¢
Allow time for any discussion or question and answers that need to be h
class understands the concepts and content.

For the “types of schools’ section, put students into five groups and assi
Allow them some time to read and research and prepare a summary/pre
and time to present and listen to each group.

Time dependent, it may be useful to watch clips from this programme to ui
education system: [That'll Teach Em] https://m.youtube.com/watch?v=meil
students time to finish the Lesson 19 questions. Read the answers and have

Teacher Talks:

Have students open a discussion about their own experiences of educati
school did they attend, what impact did that have on their educational ¢
situation compare to other schools in the country? Use this discussion to
which should be set as a homework.

Discussion:

Use the following article to help students discuss and unpack the concern
privatisation of education particularly through academies and free schoal
http:/ /[www .theguardian.com/commentisfree/2012/feb/14/crony-capitalisn:

Plenary

Guess Who:

Use eight volunteers from the class. Give each of them one type of school fr
grammar, secondary modern, secondary technical, private, specialist, acad¢
One at a time, have the volunteers come to the front of the class to answer ¢
split into two teams, and the class must ask them questions that can be resp:
Allow each team to alternate in asking one question at a time. The aim is f&
school they are, and the team that guessed the most correct answers, or the
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Lesson 20: The Significance of Educa

Learning Objectives -
@ After this lesson you should understand:
v/ Creation of the schooling system through policy

v/ Policies of selection, marketisation and privatisation
v/ How policy affects the structure, role, impact and experien

Historically education has played an important role in equalising oppor
Initially, schools were only available to those who could afford them, an
legislation came in to make it a requirement that the state provided scho
doubt about the way an education benefits an individual, and so these ¢
impact and disparities of outcomes across the education system will be ¢
lessons. An overview of how we got to the system of schooling we use &«
a critical assessment of policies that effect educational experience and ac

There are three key pieces of legislation that shaped the education syste:
Act introduced elementary schooling for all children between the ages ¢
meant providing the first chance to access an education and shifted the
legislation came into action, people of this age group would have worke
Following this, schooling expanded and eventually secondary school b
was the Butler Act 1944 which organised state-funded secondary school
saw three types of secondary schools being offered:

e  Grammar school was the academically orientated option which pr

e Secondary technical school aimed to serve industry so was mechan
orientated.

®  Secondary modern was the option for those who did not get into {!
not suited to technical schools.

An exam called the eleven plus was used to differentiate pupils, and this exa
around the country to gain admission to grammar school. This exam, admi
11 years old, aims to test an individual’s IQ; however, some sociologists ar¢
effectively reflect a student’s ability. Deciding which educational route a chy
result encourages the understanding that intelligence in fixed and natural, «
instead draw attention to how this conceals social, cultural and material fa¢
more money can afford to buy tutors to better prepare their children for the

Comprehensivisation

However, people began to grow frustrated with the tripartite system, in
disparity of opportunities and outcomes that occurred. As a result, from
introduced. These are the most common school type in Britain today, an
education at the secondary level without set economic or natural ability
private or grammar schools. However, while it is the case that all abiliti¢
comprehensive school, it is important to uncover mechanisms that still ¢
namely the way location is a determining factor.

Although students are not chosen by ability, schools accept pupils basec
which are defined geographical regions that relate to entry to a school. ¥
system creates links between individuals and their community, others a
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“postcode lottery” or ‘selection by mortgage” understanding of catchme:
correlation between catchment area house prices and the position of the
When the comprehensive system and catchment area selection came ini«
high-achieving schools went up in price. This is in contrast to schools w!
can be seen as going through the process of ‘sink schools’, which under;
capacity and resources to change their circumstances.

Therefore, far from there being equal access and opportunity, selection ¢
schools also involve economic factors; the research of Gibbons and Mac!
into a good catchment area can cost parents between £12,000 and £61,00!
tank Reform Scotland found that in Scotland, it is cheaper to attend priv
the catchment area of a good state school. In an analysis of London, pro;
not cheaper to go to private school, but that on average a family in Lond
premium of £173,000 to be in the highest achieving school catchment a1t
being seemingly neutral and non-selective, to classed differences based ¢

Marketisation

The Educational Reform Act 1988 changed the way comprehensive scha
through a process of marketisation. This refers to the process of public &
being under the rules of supply and demand. For schools, this meant th:
and compete to be chosen. The effect of this is that parents now occupy !
around for which school would be best for their child. This dynamic, as

adopted so that through having schools engage in competition, standar¢
could increase and choice is available. New Right theorists argue that t
drive standards up, and allow for meritocratic principles to dominate s¢

To facilitate this landscape of competition and choice, the Educational &
Ofsted, which is the office for standards in education. This body regulat
delivery of education in schools, looking at things such as the level of tc.
school facilities as well as providing recommendations for improvemern
produced based on this data, not just from Ofsted but other independen
Ofsted ratings and reports as well as league tables to inform their decisit
children. However, some are critical of the emphasis on league tables, at
on results can distract from the actual teaching and learning, and provici
of education.

Another element in which some sociologists can be critical of the marke!
the element of parental choice and involvement jeopardises and obscures t©
access to education. As parents are now consumers, they hold what is of
power’: their opinion and judgment has the ability to shape an institutic
occurring and emphasised how it occurs in the context of marketizatior,
meaning that the educational system tailors itself to the needs, wants an
than the pupils’ abilities. For example, if parents have a priority of gettit
college and university, they will be concerned with academic results, in
on this as a priority.

In terms of admissions and selection, the role of parents allows social, et
hinder an equal access of opportunity. For example, middle-class parent
and understanding of which school in the area is best, as well as the ecc:
school catchment area. Ball, Bowe and Gerwitz (1995) found that middle
advantage as they had economic capital to pay for transport or move ho
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their area, as well as cultural capital to put in a strong application to the
they did not get the school they wanted. Looking at schools in Spain, th¢
that the role of parental choice in education is a mechanism of social cla:
when choice is involved in a process, the middle classes have resources !
secure and advance themselves, placing the working classes at a disadv:

Bartlett (1993) outlined that both a school’s selection process, and parent
either advantage or disadvantage, pupils and schools. He argued that n
popular, high-achieving schools engage in ‘cream skinning’, a term that
students who perform well, and ‘slit shifting’, which is when those pupi
do not achieve highly are rejected from the school. One way in which s¢!
class pupils and families, without explicitly rejecting those who are not ¢
and image of their institution. In a context of educational marketisation,
the institution impact who applies; Bartlett argues that schools project a
to attract middle-class applicants, which perpetuates and enforces class¢
opportunity and outcome.

Other aspects that the Educational Reform Act 1988 introduced were SA
SATs, which are standard assessment tests, contribute to informing scho
competitive landscape across schools. They are sometimes criticised as
environment to teach for exams and tests, rather than for a well-rounde:
education. Some have said that they negatively impact children due to
examinations can cause, which is of particular concern when SATs are &
However, the Act also brought in the national curriculum, meaning the st
which are set by the government that all maintained schools must follow
standardise education across the nation, in an attempt to achieve greate:
outcome and educational experience.

Types of School
There are more than just state comprehensive or grammar schools avail:
types of schools available have been widening under recent policy chan

Private schools

This type of school has been in existence in the UK for the longest;” priv:
schools educate around 7% of the UK population. They are exempt from
state regulations, for example they do not have to teach the national cur!
and teachers who work there do not have to have a PGCE, which is the
state schools. Ofsted currently inspects around half of the independent &
England, but so long as a body or association is inspecting them, it does
to be government affiliated. Private schools charge fees for entry, but fr¢
years 1980-1997, an “assisted places scheme’ was in existence which me:
and funded some to attend private school. While some have campaigne«
similar scheme to return, some sociologists are critical, arguing that grea
structural equality should be sought, rather than giving a handful of pec
helping hand.

While some argue that parents should have a right to pay for a service i
argue that independent schools perpetuate class inequality. For examplc
private school brings social and economic advantages later in life. The Ir
that graduates who had attended independent schools earned almost 7
who had similar qualifications but attended state school. Crawford (200

A Level AQA Teaching Pack: Paper 1: Education with Theory and Methods Page |

COPYRIGHT
PROTECTED

9

ag

Education




school premium’, which weakens the argument that the educational sys
principles, and whereby not just economic advantages are gained, but !
such as acquiring elite social networks and a strong sense of self-confide

Specialist Schools

Developed by the New Labour government, which was in power from |
were rolled out as an extension of the City Technical colleges as introdui
government. A specialist school is a state comprehensive school that has
a discipline and received funding for doing so. For example, a school m:
specialist. One aspect of being a specialist school was the criterion that |
be admitted to the school based on their relevance to the school’s specia!
selection as it does not comply with the ethos of the comprehensive sch¢
for all, regardless of ability.

Faith Schools

Also encouraged by the New Labour government with a motivation to ¢
schools for parents and pupils, faith schools are schools that teach the gt
particular faith being incorporated into the school’s functioning and tea¢
results than non-faith state schools. The selection and admission criteria
and usually a proportion of its places are based on faith or religion. Man
schools, as they are cited to have a good community spirit within schoc!
who are religious to have a match between values in the home and at sc!
critical, arguing that segregating students by religion may create tension
with any non-religious pupils, and with wider society. Others point to I
platform if there are selection criteria, and some argue that religion shot
while others want to see schools as sites of pupils existing among a plur
concern is expressed around the content of the curriculum and regulatic
creationism was being taught in science lessons in a Christian school, an
reportedly could not explain the difference between British and sharia ¢

Academies

Following the Learning and Skills Act (2000), academies were introduced &
schools that receive the same funding as state schools, but instead of it cony
received from central government. This corresponds to the control of the sc
from the control of local authorities. They must abide by the same rules reg
and exclusions, but they can choose their own curriculum so long as it is ‘b1
Underperforming academies may have sponsors, which may be other schi
charities or faith bodies, who are responsible for improving the
performance of the school. Academies are favourable to some,  / Auste

particularly in recent times of government austerity in the UK, desigt
as it means that schools may decide what to spend their money nation
on, and make their own decisions of where to save money and meas.
how to spend their budget. If a state school remains as a school f’"d/ -

. in ady
and not an academy, these sorts of decisions are made by the

popu.
local authorities. \

Free Schools

This type of school is an academy, but instead of an existing school conv
school will be established by parents, teachers and charities in a local ai¢
their aim is to allow those in an area to create their own school if they ar
on offer in their area. An educational provider, which is a group or com;
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in to run the school alongside parents and teachers. In 2014, there were |
the UK, with 50% of them being in the 30% most deprived communities.
these schools offer high standards and are available particularly in strug
strongly encourages free schools and argues that ‘the government is takirn
bureaucrats and handing it to heads and teachers, so that they can run new scl
way they think best’.

The proliferation of free schools and academies is a reflection on the wa:
sought to give more autonomy and diversify education in the UK, in lig/
were falling behind in league tables. However, the Labour government ¢
new types of schools being independently run, highlighting that it is pr¢
neighbourhoods will be able to afford the best teachers, and that those &
authorities will appear to be second best. Moreover, there is concern at ¢
system, whereby external private companies are controlling financially,
schools and the education students receive. It is of concern because a co:
involved in the school may not align with wider social or governmental

Lesson 20 Questions

List the ways in which admission into schools may be gained, an
that may be encountered within these processes.

2. What does marketisation mean in relation to education?
3. Why are some people in favour, and some against, the existence
4.  What is the aim and impact of the introduction of academies anc

Extension Task

Investigation:

Research a secondary school in your area. What kind of school was it
entry process did it involve? How does it receive funding? Who decit
funding? A useful place to start is government websites and official I

Compare your findings with classmates who researched a different &«
In pairs, discuss the strengths and weaknesses you think your findin

experience and attainment that your school had, particularly in relati
ethnicity differences.
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Lesson Plan 21: The Significance, Impact and !
Educational Policies

| ..
Lesson Learning Aims ) You
To understand: 4 3
v/ Changes in recent government policy on education a |

v The way these policies affect the structure, role,
impact, experience and access of education

v Critical assessment of the effectiveness of policy

Discussion: Educational Policy

Get the class to share ideas about educational policy they are already ¢
changes to the education system they already know. How do they feel t¢\
of changes between their experience and their siblings’ or parents’ expe:
two students to write key notes and ideas on the board.

Main
Handouts:

Give the students the class notes and read until you reach the ‘Educa
and ethnic differences’” section.

Then have the class debate: Split the class into two groups, a ‘for’ and ‘a¢
following statement: The compulsory school-leaving age should have remai:
Be sure that students are approaching the issue sociologically, and that y¢
board so students can add to their notes afterwards.

Finish reading the rest of the class notes independently.

Give students five minutes to answer the Lesson 20 questions, and wori
students afterwards. If time does not permit, set these questions as a hat
the research methods task below.

To ensure students remember their methods and theory and knowledgge
education unit content, complete the following research methods task, 1
enhance AO3 evaluation techniques:

e  Split the class in two. Give each group either ‘case studies’ or ‘lik
report which can be found at the web address below.

e Have the students take notes on the research method and metha:
Particularly, focus on what the method is and its strengths and w
practical/theoretical/ethical implications and suitability to the pii

e Afterwards, have students share their findings and engage in a
the research. Also engage students in a discussion about how the¢
do they bring? Would the research be better or worse if triangula

Literature Review: pages 4-6. Case Studies: pages 64-68.
http://webarchive.nationalarchives.gov.uk/20130401151715/https://wws
eorderingdownload/rr819.pdf. ‘Diversity and Citizenship in the Curricul

Set the extension task listed on the Lesson 20 questions as a homework.
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Plenary

Policymakers

Split the class into small groups. Their task is to redesign the educational ¢
are organised and structured, to the employment and staffing decisions, '«
styles. Ensure they bear in mind key themes that have arisen in the unit su:
class and ethnicity differences.

Get them to complete the task either individually, in pairs, small groups -
Have the students share their vision of the ideal educational system, the p
be involved and to explain why they have made these decisions. When ¢
their ideas, get the class to vote on which one they would want to see be:
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Lesson 21: The Significance, Impact and Ex|
Educational Policies

Learning Objectives -
@ After this lesson you should understand:
v/ Changes in recent government policy on education

v The way these policies affect the structure, role, impact, expei
v Critical assessment of the effectiveness of policy

Below, an assessment of past and present educational policies will be ex
pupils” attainment and experiences, and affected the structure and role ¢

Educational Policies

1997-2010 New Labour

This government used compensatory education policies when in power,
which have the aim of overcoming issues in achieving equality of
opportunity, by attempting to redress social, economic and cultural
differences that disadvantage some pupils or families. The following
policies were introduced under the New Labour government, and are
examples of compensatory educational policies.

This was a scheme that worked on widening participa:i
education, with the aims of raising both attainment ang
approach, trying to make cultural as well as tangible &
Aim Higher those from disadvantaged backgrounds to apply to ui
mentoring schemes, workshops, careers events and ma:
colleges and universities. The coalition government cut |
it ended in 2011.

Students between 16 and 18 in full-time education su¢
received a scaled payment of either £10, £20, or £31

Educational to ensure pupils stayed in further education. It was pui
Maintenance officials, being described as ‘beer money’. The coalitic
Allowance scheme for England; Scotland, Wales and Northern Irg
(EMA) affected when it ended in England as, for example, th:

the support for transport costs, or for vocational course
specialist colleges further away. A new bursary schem:

Areas which were considered to be deprived were cho
build networks and collaborations across educational ¢
communities and businesses. These began to improve t:
and allow for strategies to be shared and implemente:
The EAZs received government funding but they were ¢
private sponsorship from external sources such as busii

Some criticised the initiative because some schools tha!

ic::::)c::l;:nes join it as they were put off by the private funding tha:
(EAZ) that business involvement should not be coupled with ¢

institution, while on the other hand some argued that th
businesses offered was not enough to support the scho:

In 2001, the EAZ programme finished, and those schoo
successful were transferred onto the Excellence in Citie:
in 1999 and is still running. It works with local educatic
and schools in inner-city areas, and those that have be:
have seen a rise in educational attainment.
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In a sociological analysis of the New Labour educational policies, Tomli
approach that this government took. She argues that New Labour follow
principles for education, and saw that this exacerbated racial issues wit!
well as negatively affecting disadvantaged groups more broadly. She sa
emphasise ‘failing” schools which meant they suffered from negative lab
segregation based on class and ethnicity. She also found that hostility, t:
exaggerated among policies that did not develop a multi-ethnic curricul
African-Caribbean and Pakistani students as failing. Tomlinson’s work,

from a left-wing approach, using a market-based approach to education
educational experience, opportunity and outcome. However, it could be
educational policies, for example in tackling racism, cannot be accompli:
requires other structural elements in society to shift to enable education:

2010 Coalition Government

When the coalition government came into power in 2010, they argued a
inequality was at the centre of their educational agenda, for reasons that
international standards, and economic motivation. In The Importance of |
Impact Assessment (2010), the following was stated:

ﬂlf is unacceptable for educational attainment to be affected by gender, ¢
any other factor unrelated to ability. Every child deserves a good educati:
achieve high standards ... In 2006, England came near the bottom of a |
educational equality in an OECD report, and the gap is still vast ... On «
the rich and the poor is indefensible. But reducing inequality is not only th:
our education policy; it is an absolute necessity if we are to compete ecoin

While some were in favour of a reduction in public spending and intery:
detrimentally affected those that need these services the most. Below, it
coalition government managed to address their concerns of educational
The coalition government kept and continued these three policies that w

In 2013, the school-leaving age increased to 17 years,
This means that if you are born after 1997, you must <
or training until this age; this could be sixth form, colley
apprenticeship. Set out by the Labour government, the
enact this policy. It was set out to raise education and
because unskilled jobs are in decline in the nation, it is ¢

Raising of workers for a skilled jobs market. This is seen to also he
School Leaving | crime, if more people can leave school and enter emp ¢
Age However, some are critical, highlighting the subjective n

law, and many feel that it should be a choice to continy
Others emphasise that there is a lack of government re
facilitating effective opportunities. If pupils do not con;
community service, which many feel is unfair. Another ¢
to enter work as early as possible to begin earning, pe
so this policy prevents those that need to be earning fi«

A set of centres and programmes that provides free ni
services for disadvantaged communities, from pregnan:
aim to work holistically over health, education and fan
such as support groups, adult services and playgroups |
aim of reducing child poverty, and to give a fair start |
are over 3,000 centres still open, but since 2010, 76 ¢«

Sure Start
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Free School
Meals (FSM)

Already in existence, the government continues to proyv
that fulfil certain criteria, such as if families are on ben:
From 2014, reception, year 1 and 2 students receive ¢
government. This scheme was enacted on the grounds it
nutritious enough, and that offering a hot lunch for all ¢
standards as well as save money for families. Howeve:
scheme does not cover the actual cost of offering the ni
a worse position as they have to cover the rest of the ¢

In a report that set out to raise the achievement of all disadvantaged pu}

introduced the following new policies:

Education
Endowment
Foundation
(EEF)

This project has the aim of breaking the link between ¢
by providing educational research that seeks to help i
a bank of ideas and examples of projects, and grant.
enact these. While it provides resources for schools ar:
responsibility of individual people and institutions to e
them into practice.

National
Scholarship
Programme
(NSP)

In response to increased tuition fees for university, the »
for those from low-income backgrounds to facilitate un:
studying. Introduced in 2012, it finished in 2014. Not ¢«
funding received it, and universities had to decide whe

Summer
Schools

The government has made funding available for schoo
programme that is intended to support disadvantage:
primary to secondary school. It is aimed at those who ¢
people that have been in care, and aims to prevent th:
occur when transitioning to secondary school. Although
up to the schools themselves to put on the summer scho:
could be a disparity in which schools uptake the oppor
that is already struggling, and although most in need
may not have the support, motivation and resources t¢

Pupil Premium

The pupil premium is funding given to state-funded sci
to any child who fulfils criteria such as those for FSM, o
in the care system. It aims to close the attainment gap |
qualified for FSM got five A*~C GCSEs, compared to
quality) by awarding the school funding to have econ:
students. Some argue that the premium is beneficial ¢!
how to spend the money, which is good for providing &
strategy. However, others argue that there is a dispai
school and the effectiveness of how the funding is spen

Education policies in relation to economic differences
The table below reflects an instance whereby disadvantaged groups con

privileged communities continue to benefit and make use of resources. |

Ofsted reports from two schools, and compares extracts from the report:

premium. The reports are from two schools that are less than two miles .

catchment areas have an average house price difference of just over £50,
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School with ‘outstanding’ (1) rating
from Ofsted

School w

Average house price — £299,000 Averc:

‘The proportion of students for whom the | ‘The prope

school receives the pupil premium supported

(additional government funding for this school :
Number of students known to be eligible for free students ki
students who | school meals, those who are looked after | school mec
receive a pupil | by local authority and the children of after by th
premium service families) is less than half the above ave

national average. About one in five

students are eligible for the Year 7

catch-up premium.’

‘All groups of students eligible for the ‘students e

pupil premium reach similar levels of attained ¢

attainment to other students in the school grade low:

in both English and mathematics as when comy

measured by their average points scores | the school
Attainment at the en.d of Key Stage 4. They make-

outstanding progress because of the wide

range of personal and academic support

provided. Year 11 students in 2012

achieved two GCSE grades above similar

students nationally in both English

and mathematics.’

‘Governors are supported well by the ‘Teaching |\

local authority to regularly undertake to support

additional training in order to further eligible fo:

develop their effectiveness. As a good proa

consequence they ensure that the school’s

financial and other resources, including

the pupil premium, are used efficiently to
Teaching help students make outstanding progress.

Governors set targets for the head
teacher, and check carefully how well
these are being met. They also take an
active part in performance management,
tackling under-performance and ensuring
that teachers’ pay progression is related
to their effectiveness in raising standards.’

These extracts show that to have a policy exist is not necessarily enough
overseeing of the effectiveness of its implementation is crucial. The scho
suggest that the pupil premium is in fact widening an attainment gap, w
access funding and use it effectively to advance their school and pupils,
already struggling are not able to efficiently and effectively use the polic
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Education policies in relation to gender and ethnic differences

Some policies have been introduced in light of key gender and ethnic dii
attainment and experience, underpinned with an agenda of achieving e«
Below, two key policies are examined:

WISE

Women in to science and engineering
Originally set up in 1984 from the Finniston k.
to broaden the scope of scientists and engine:
focused on bridging the gender gap whereby
involved than males. The initiative moved fron
be an independent Community Interest Compc
towards the aim it had in the 1980s. Its curren
more balanced gender representation in the ©
Engineering, Mathematics) workforce, going i
in 2020.

WISE aims to attract, nurture and sustain fem:
classroom and boardroom. They see schools ¢
and, therefore, educational policy has recogr
subject choices and WISE has attempted, anc
of these issues. Within schools, colleges, and v
such as facilitating workshops, altering types ¢
campaigns challenging stereotypes in an atter
change the perception and pursuit of women |

Multicultural education

The emergence of multicultural education

The notion for race, ethnicity and racism to be
institutions and policy began to emerge in the
rates of immigrants to the UK. Since then, var
policies have been released (such as Race Re!
Swann Report (1985)) which attempted to shii
surrounding this topic, as well as guide respoi
this has been done in ways such as changing o
include and show awareness to other cultures,

Current situation

However, despite these efforts, there is contirt
suggest that policy is not addressing issues sut
current policy that is aimed at this, is failing. {v
‘multicultural education is dead’. He argued t
around from the 1960s, policies and concern
multiculturalism is no longer addressed within :
argues, this stems from the opinion that to be ¢
is to threaten and lose British culture.

Brooks et al. (2015) do not go as far as Jone:
education is dead, but are critical of both ed\
persistent racism. They see education as crucig
cultural and structural shifts to change the rac:
Their argument is that the state should suppot
flexible and adapt to the needs of pupils an¢
This facilitation and changed role of educaticr
addressing social inequality. .-

L
o
.
0

A

~a
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Moodod and May (2001) argue that multic
considered with the context of current stud:
fact that a lot of children from ethnic mino;!
second or third-generation migrants, and st
identities. These identities are formed of bu
of being British. For this reason, they argue
should be recognised in the curriculum, the :
culture of school.

A government report Diversity and Citizens
assessed the effectiveness and impact of ny
It found that it did exist in some forms; hov
prevented it from being effective in achiev
that ethnicity was approached in terms of &
not discussed or recognised as an ethnicity.
existing efforts to be inclusive and integraii
were an add-on; multiculturalism was not
embodied. Thirdly, the report highlighted i
covers a large range of cultures, people ¢
term ‘black’ encompasses African-Caribbe
a variety of people and places) as well as

Multicultural education
(Continued)

The report suggested the following to incre.
multicultural education is effectively integra
and awareness; make the national curricul
and those in education aware of their own
the test’ culture: a consequence of marketis¢
focus of educational institutions, rather than
experience a holistic education.

In recent times, Black History Month has be
included in the curriculum and culture of soi
October has space dedicated to exploring
overlooked or left out of the mainstream cu
awareness and education around black his:
critical that this is simply an add-on, that it |
curriculum. Moreover, some highlight that 1
aspects of black history which overlook whi
a way that perpetuates negative stereotyp

Issues with implementing social policy

Despite the best intentions and reports that set out to overcome differt
always effective in addressing its aims. As well as the evaluation in th
contribute to why policies may not be effective or successful in having

* Asingle policy alone cannot tackle the web and layers of facto: COPYRIGHT
educational experience. Other society-wide structures and poli PROTECTED
tackle issues such as social class stratification and racism. The i
evident in the increase of school-leaving age, whereby the lab
motivations and effectiveness of this policy.

* DPolicies that are means-tested, or aim to compensate children £

or communities, may have stigma attached to them. For exam} ig
to FSM or to attend a summer school take up the offer.

¢ It can be difficult to implement policies. For example, while po Qg
school, it is difficult and complex to address factors within the EdU cation
change, they can discontinue certain schemes or funding, and ¢
difficult to obtain.
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Lesson 21 Questions

1. In what ways have policies from the coalition government positi:
experience and equality of education?

2. In what ways have policies from the coalition government negati
impacted the structure, experience and equality of education?

3. Why might policies not achieve their desired impact?

Extension Task

Pupil Premium Further Research

*  Use the following website to understand the Education Endowm
how the government is suggesting schools improve their deliver:
http://leducationendowmentfoundation.org.uk/toolkit/

* Read the following case study to understand how the pupil pre:n
http:/[www.pupilpremiumawards.co.uk/ppawards2015/park-jun
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Lesson Plan 22: Vocational Education, Highe!
Impact of Globalisation

A
Lesson Learning Aims S } You Will |
To understand: [ Lesson
v Policies of vocational education (1 Lesson
and their impact (from t
v Policies of higher education and their impact ] Lesson
: I (1 Internc

v The impact of globalisation on
. . ] Stude:

educational policy

Starter

Recap:
Have students share their findings from the homework from last lesson.

Discussion:

Have students discuss, and be reflexive, as to why they have chosen the i@
they are studying A Levels. Open up themes of status of certain educaticn
consider their post-A-Level options; are these decisions their own choice? |
existing educational policy, or public perception?

Main

Student-led presentations:

Give the handouts to the students. Get the students into three groups an
vocational education, higher education or globalisation.

Using the class notes and their own research, get the students to give a |
and research focus. The key points the presentations should cover (and |
the key points):
® Vocationalism: What is vocational education? What are the rec¢:
vocational education? How does it contribute to the role and im;
affect access and equality of both opportunity and outcome of ec!
¢ Higher Education: What are the recent trends of HE? What policies
effects? Does HE provide equal opportunity and access? How does
Useful document to analyse and feedback:
http:/[www.hecsu.ac.uk/assets/assets/documents/Futuretrack_b.
ropout.pdf
* Globalisation: What is globalisation? What effects has it had on |
policy in the UK impacted by globalisation?

E Useful websites may be ONS (Office for National Statistics), the Departr
' newspaper article archives. Also the following video to gain a different ¢
' https:/[www.youtube.com/watch?v=JFpTdEFfqXI&app=desktop
Allow 25-30 minutes preparation time, and then the rest of the time for
Encourage students to complete wider research than the class notes, and
research. When discussing the presentations, as well as content, ask anc
regarding the groups’ presentation styles. Be sure that all groups write ©
other presentations.
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Spend five minutes discussing the questions at the end of the lesson. If ¢
class, have students write up their answers to the questions for homewo

Set the extension task listed on Lesson 21 questions as a homework.

Plenary

Complete the “Lesson 22: Plenary activity worksheet’ provided.
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Lesson 22: Vocational Education, Higher Educ:
of Globalisation

Learning Objectives -
)§ After this lesson you should understand:

v/ Policies of vocational education and their impact
v Policies of higher education and their impact
v/ The impact of globalisation on educational policy

One way in which equality of opportunity or outcome has attempted to
expansion and recognition of vocational education. The effectivness of |
along with an understanding of how higher education can be a site of pi
disparity in platforms of opportunity, access and outcomes. Finally, the
discussed and its impact on education, and in particular educational pol

Vocational education

This type of education involves knowledge and skills related to specific
1980s, to match rapid changes in the shape of the economy and workpla
vocationalism” become part of the mainstream curriculum, as well as b¢/|
For example, work experience was introduced and made a compulsory ¢
and in 1993 NVQs and GNVQs were introduced, which formalised anc
qualifications. Vocational education may be in the form of apprenticeshi
They exist to provide education, training and preparation for the workp

education for a range of subjects and interests.

(s
Some, such as New Right thinkers, are in favour of vocational c
education as they believe that education should be orientated ni
towards the economy, and increasing choice allows for k|
competition to arise and therefore, standards to be raised. In a Efg
different sense, others are keen on vocational qualifications as of
they expand and broaden an understanding of what education re
and knowledge should be understood as. The coalition \

government focused on expanding and improving further

education, including the delivery of vocational education. In 2014, Nick
for Education, stated that in response to a continual concern about the ¢!
which is now situated in a global economy, the coalition government w«¢
priority. They set out the following policy to focus on providing a work!
economy and to remain competitive in international markets:

e Targeting young people to encourage more to go into studying 5
campaigns that attempt to broaden the intake and particularly er

* Providing bursaries and learning centres to encourage more ST

* Reforming vocational qualifications. There has been an increase |
qualifications, such as the introduction of “tech levels’, to raise th
well as make them more directly related to entry to university ot

* Encouraged schools to create stronger links between themselves
speaker events, visits to workplaces and mentoring schemes, so
ideas about jobs and the workplace

¢ Improving apprenticeships. The number of apprenticeship place
have been made to improve their quality; the aim is to see appre!
attending university. Employers have had more input in the com
to ensure they are useful and a direct route into work.
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Some argue that these policies have been impactful as they have helped
young people in the NEET category. Others argue that the existence of v
greater equality of opportunity, as vocational options allow pupils other
traditionally academic routes to enter university or the workplace. How:
the way vocational education is approached and understood. It is often
esteem with vocational studies, meaning that they are not seen on a par v
routes of education. Although the coalition government set out intentict
qualifications, it is debatable whether they were successful, and with m¢
choosing vocational routes over their middle-class counterparts, it is po:
tangible impact on both future careers and earning. Others are critical o!
them as a form of providing cheap labourers; for example, for someone |
minimum wage is £3.79, while the minimum wage for an apprentice is £

Illich (1971) is a liberal thinker who advocates for including the sentimet
critical of formalising these qualifications. In his work Deschooling Socief
harmful to society, arguing that education should be the learning of skil
woodwork, and that education should nurture creative and critical thin|
carried out in the USA, he views that official qualifications do not only ¢
but can also disadvantage able students. His research with Spanish-spea
group could complete a project to a university set standard, but would
they had no formal qualifications. Illich sees the solution to this problem
education, meaning that current institutions are not the best mechanisn:
should facilitate skill exchanges, and use creative learning and nurture |
who are interested in the same thing learn and share together. While a 1
argue that Illich’s vision of de-schooling education is too impractical an¢
policies applicable to the context of society today.

Higher Education

Expansion in students and fees

In the UK, higher education has had a lot of public attention in the last
having undergone dramatic changes and political implications. It is war
that higher education has seen a huge expansion, in terms of numbers at
types of courses on offer, and the types of institutions available. For exa:
1901, 1% of people went to university, which is in contrast to 2011 when
the population had qualifications of a degree or above.

As well as an increase in people, universities have seen an increase in co
attend. Fees and funding of higher education have seen significant and ¢
occur in the last two decades. Tuition fees for university were only intro
government, in 1998, which saw students pay £1,000 a year. From 2006,
which then in 2012 tripled again, with the coalition government capping
These rises in fees should be understood in a context of government aus
paying more to attend university, the institutions they are attending are¢
public funding.
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Equality of opportunity and outcome?

On one hand, some argue that the increased numbers of university studi
people are accessing higher education, while on the other, those critical «
although more people are attending, certain groups such as the working
obstacles in attending. Callender and Jackson (2005) argue that the work
attending university due to the burden of debt that university brings. W
for a student to leave university with an average debt of £42,800. Their ¢
from poorer backgrounds left university with more debt than their riche
university does not carry the same burden for all those that attend. Econ
the reality of higher education not having equality of opportunity.

Other factors that the working classes are more impacted by in compari:
they are more likely to attend a university that is closer to home, more li
employment alongside studying, and Quinn’s (2004) research found tha
more likely to drop out. Despite research revealing that higher educatici
inclusive, diverse or free from class, gender and ethnicity obstacles, the .
under the coalition government (as explored last lesson). McKnight et al
inequalities have actually expanded in higher education. While acknow |
working-class backgrounds are attending universities, they highlight th.
class backgrounds are also attending. This reflects that through economi
opportunity and outcome is not achieved at higher education level.

Moreover, university choices, and the opportunities they bring or the w:
markets, are still heavily influenced by hierarchical league tables. For ex
Labour Market survey, completed by the Office for National Statistics it
attended Russell Group universities were more likely to be in high-skill
graduates from other institutions, which results in a higher hourly wage
brings in £18.60 an hour compared to £14.97 for other roles.

Globalisation and education

A major theme of most social science work today is to assess the impact
can be understood as the interdependence and linking of places, culturg
world. It is a process whereby national boundaries and borders are brok
transportation and communication make the world more interconnectec
economic sense. These processes have affected educational policy in the
global links and communication, and under the new shape of a global e«

Higher education and marketisation

Being in a world that is linked and tied together, competition has scalec
into global areas; for example, it is common to see world university leag,
rankings. Marginson and Wende (2007), in a paper for the Organisation
Development (OECD), highlight that now universities are sites for a glol
knowledge, products and financial capital’. They highlight that the relat
communications that universities across the world are involved in mean
the shape of higher education, and universities are now orientated towa
recognised, gaining status in global university rankings, and have the at
new unprecedented scales.
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For some, this may be a welcome level of interaction, providing advance
well as a competitive atmosphere to motivate the UK to put education a
example, the EU set its strategy for 2000-2010, known as the Lisbon Age
competitive and dynamic knowledge-based economy in the world capa!
growth with more and better jobs and greater social cohesion’, putting
of its development and vision. This meant that knowledge and educatio
policy and budget.

Globalisation and educational policy

The interrelationships between education, globalisation and the econor:
as they have shaped the UK’s approach to policy on education. There ha
economy and industry that is dominant in the UK and Western countri¢
highlight that international competition and globalised transport and n¢
manufacturing sector has relocated to countries such as China, Brazil ai
labour. This has seen Western Europe and North America shift to provic
skills-based economy; as Michels et al. (2001) summarise, only 17% of al
workers in the 1900s, and today that figure is at over 60%. Therefore, tht
economy shapes the UK’s industry, and globalisation has seen an increa
meaning more training and education is needed in the workforce.

However, Rikowski (2002) is critical of the way in which globalisation, ¢
As a Marxist, he argues that globalisation should be understood as facili
all spheres of life, including education. He argues that corporate capital
educational policy; for example, in both the UK and the EU, organisatio:
way corporations are taking over public services. This may be seen in th
sponsors are now encouraged to be involved with the new types of scho
older city technology colleges, and the way that universities have rapid!
He argues that the reason that capitalism is successfully taking over the:
doing so implicitly, as governments, under pressure from the World Tra
interests, must make changes to policy that do not show explicit privatis
to be in the public interest.

Finally, Straw (2001) examines the way that higher education institutes,

important part of the UK economy. In 2010, higher education institution
is around 3% of all services exports. Britain is seen as one of the most pu
international students; for example, in 2007 it was the second most popu
students to attend after the USA. However, Straw highlights that due to
university rankings, tighter visa restrictions, and limiting government s}
UK is becoming a less attractive option in the sector, which may influer
on topics such as visa restrictions. Moreover, it may also mean that beca
students bring in, higher education does not have an equality of opportt
revolves around the ability to pay for an education.
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Lesson 22 Questions

Define vocational education.

What is a parity of esteem in relation to vocational education?
What is Illich’s vision of educational policy?

What policy changes have occurred in recent times that affect hig
How does Rikowski account for educational policy changes?

G LN =

Extension Task
Independent Research: Use the Internet and other sources to build ¢
notes of the topics covered in today’s lesson. Use the following websi

®  Vocational Education
https://www.gov.uk/browse/education/find-course
http:/[www.ippr.org/assets/media/publications/pdf/winning-glo

e Higher Education
http:/[www.timeshighereducation.co.uk/world-university-ranki
http:/[www.theguardian.com/education/2014/oct/07/high-tuitios

e Globalisation
http://www.theguardian.com/education/schoolprivatisation
\ http://www.tlrp.org/pub/documents/globalisationcomm.pdf
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Lesson 22: Plenary activity worksheet

Fill in the table below to account for how policies are improving and stti
or outcome; and in the other column, list reasons as to why the educatic
equality of access, experience, opportunity or outcome. Remember to us
previous lessons!

Policy and aspects of education aimed to Policies which fac
achieve equality across education
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Answers to Questions

1.

Ontology —how we understand reality. £pistemology— how knowledge is produced. A
research methods.

Verstehen — approach in research that uses empathy and understanding to gain subjec
to see the world through someone else’s eyes to gain the best sociological understanci
He measured social facts, and then used this data to theorise four categories of suicide
such as integration and regulation of individuals in a society. He then found causal vari:
or too much integration or regulation were often the motivating factors for suicide. His ¢
act that appears personal and individual can actually be understood from an external p¢
These frameworks guide and shape all aspects of the research — ontological and episte
and existence of reality and social life — as well as inform which methods are best to ust
what to research.

Extension Task

Positivist

Ontological approach gecat\hty as objective, measurable social Reali
Key thinker and concept Durkheim — study of suicide Webe
Role of sociologist in Sociologist as scientist Socu
research
Reason for sociological Gain knowledge of facts, and to .

. Gain |
research understand causes and correlations
Is the research applicable Yes, research findings are universal NO.’ |
to everyone? atin

Extension Task

Data that is numerical or statistical. It is information that it is quantifiable. It may be pres
or charts.

Depth, perspective, detalil, flexibility, ability for unforeseen answers to arise.
Primary data is collected by the researcher whereas secondary data is using informatic:
The data already exists, access to participants is difficult or denied, researching events |
resource constraints.

It is usually not possible to research an entire population due to feasibility and resource
which is a small reflection of the population, is used instead.

Data type Strengths
Primary data Specific to research question .COSt.ly*x
implica
Motival
Secondary data Accessible, cheap, readily available operati
be to ¢
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1. Closed questions have set answers to fill in while open questions allow the respondent «
usually provide data that is quantifiable while open questions give qualitative data.

2. Official statistics, experiments, documents, observations, questionnaires, structured su:

3. Trying to control social life variables is difficult, and often putting social life in an artific.a
not representative of reality.

4. Letters, diaries, public documents, government reports, school records, newspaper art:

5. Interview for one-to-one or small number of participants — produces a lot of in-depth ¢
Focus groups allow group dynamics to be revealed but difficult to transcribe and analys:
researcher rather than participant to dominate. Case study suitable if the topic is a spet
perspective. Documents are available if requiring secondary data source.

Extension Task

a)  Questions should be closed questions

b)  Alist of key themes as well as some open questions

c)  List of key themes and key open questions to discuss, suitable for group discussion

1. Ifthere is no funding, the research cannot be done, and so the availability of funding cit
Where the funding is coming from may also impact the research, as if findings contradic
there may be pressure to not publish or alter results. Moreover, funding imposes cons
example, if there is limited funding a cheaper method may be used even if it is not the 11

2. Funding, time, access to participants, who the participants are, where the participants a

3. Privacy is ensured by keeping participants anonymous in the research, not disclosing ci¢
not revealing places, names or areas. Allowing participants to withdraw from the resea
refuse to partake in any part of the research, such as answering a question they feel u

4. Ethical considerations are aspects of morals and safety within the research. They are iin
meet a certain standard to be able to complete research, involve legal aspects of doing
researcher and participants, requlate and standardise research, and help to keep socig

1. Reliability — the ability to repeat the research and achieve the same results. Validity — &

reflection of social life. Representativeness — the ability for the results to be applicable |

2. Using mixed methods to get a more comprehensive picture of social life. For example, using

3. Grounded theory by Glaser and Strauss — this uses elements of induction and deductict
guiding the data collection but while the data verifies and shapes the theory. COPYRIGHT
PROTECTED
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1. Positivists argue that sociology should be carried out in an objective and value-free ma:
considered a science as it follows the same methodological approaches as the natural &

2. Interpretivists — emphasis on understanding. Marxists and feminists — sociology shoult
change. Postmodernists — sociology is not able to be value-free as reality and social i
and experiences.

3. Kuhn — concept of paradigm means that knowledge is made within socially constructed.
overarching dominance, this framework may mean that sociology must strive to be obj:
natural sciences. Realism — alternative approach to methodology that argues if you apy
system, you can rigorously and systematically analyse hidden and unobservable structii
positivism or interpretivism but partially uses an element of both of their approaches.

4. Sociology is used to guide and inform social policy and political life. For example, it sha;
does research to inform policy, and helps to solve social problems. Giddens (2001) arg
policy, sociology may be used to shape our understandings of the social world, be refle:
to a population.

Extension Task
Is sociology a science?

YES ‘ NC

Positivi§ts Shoui¢
Durkheim

Study of suicide

Social facts

Quantltatl\{e data YES
Natural sciences

.

Popper
falsification

Interpretivists .
itati Sociology st
833:322:6 data and influen
Kuhn

Paradigms

» COPYRIGHT
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Postmodernis!
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1.

To socialise children, bridge the gap between the family and wider society, instil a value
collective values, ensure regulation and integration within society, give shared heritage.
No — Durkheim focuses on collective values, Parsons draws attention to the individualiz:
Meritocratic society means that there is an equality of opportunity, and individuals are i
and abilities. For example, if someone works hard and gets the top marks, they are like!
not work hard and get low educational grades, they are likely to get a poor job.

Functionalism is a consensus theory as it is based around mutually beneficial elements |
with one another. For example, education benefits the individual and society, and works
elements of society such as the family and the economy to ensure society functions cor:
The education system prepares students for employment and their role in the economy.
and behaviours of what is appropriate and expected. It also provides training, skills angi
workforce. Education also acts as a mechanism and filtering device to socially stratify pe

Lesson 8

Murray argues that low educational achievements is characteristic of the ‘new rabble’ w

characteristic of the ‘new Victorian’ group.

a)  Meritocracy is the belief or ideology that effort is rewarded fairly and justly; that &

b)  Educational institutions are built upon certain values which may advantage some :
For example, of ethnicity, whereby schools recognise white culture but overlook ¢
cultures/ethnicities/races or ignore class inequalities reproduced by school.

Parent-led, marketisation, model based on private schools, minimal state interference, ¢

Lesson 9

That all aspects of life are guided and structured by capitalist principles which means ti\
and social relations and institutions go by the principles of making profit.

The bourgeoisie own the means of production and employ the proletariat to work. Thei
depends on the bourgeoisie exploiting the proletariat.

The base, which is composed of the means of production and the relations of productit:
superstructure, which is a term to describe the institutions and processes in society, siit
media and religion. These aspects promote and instil ideology which legitimises and ma
society is capitalism.

Through the use of ideological and repressive state apparatuses, ideology is instilled, &
it is done through structures and systems such as the education system or the family.
through force and coercion. Moreover, a continuity between and mutually reinforcing ro|
ideological levels in the social formation work to ensure capitalism structures society, ar
Gramsci argues that hegemony is attained when the dominant ideology successfully ex:s
duping people into a false class consciousness, but by getting communities to consent
working and ruling class is not useful or accurate: Gramsci highlights differences and ciy
arques that the ruling class are not solely defined by their ownership of the means of p
use of the state as an expression of power and control.
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1. To reproduce existing social relations and structures and to prepare people for the labo
and stratification

2. Althusser’s concept of an ideological state apparatus is that education is an institution ¢
capitalist ideologies and pass down existing class structures and relations of productiai:
relationships and content of education. It is the most dominant impact in this transmiss:
because it acts as an agent of socialisation, and has a large amount of obligatory cont:

3. Over-deterministic — too much focus on economic relations. Too pessimistic — ignores &
working to teach against ideology. Consensus perspective — highlights positive functiot:
knowledge, which Marxists frame in detrimental terms.

4. Timetables — control of time, subjects and curriculum — alienates student from knowlec:
relationships, discipline, e.g. detentions, punctuality — school bells and timetables, subit
uniform — standardisation.

Lesson 11

1. NS-SEC — government class scale, free school meal tickets, government deprived area @

2. On average, the lower the social class, the lower the educational attainment and more ||
aspects of educational experience such as time off for illness or exclusion. The higher i
educational attainment.

3. Lack of resources such as a computer, the Internet or uniform can lead to effects on si
experiences, personal development, bullying, and inability to do school work. Lack of ni¢
health, time off school and concentration; being involved in employment while in schoci
extracurricular activities and concentration in school; housing of those in poverty or wit!
provide poor conditions, which can lead to health issues — physical and mental, stress, .

4,  Cultural factors are values, attitudes, behaviours, norms and aspects of culture such a:
certain cultures being linked to certain classes.

5. Immediate gratification, a characteristic usually associated with the working class, affect
orientated towards the present and valuing instant rewards, such as receiving an incor
possible opportunity. In contrast, middle classes are usually associated with having a ni
which means that they can afford to postpone receiving rewards, such as an income, it
the future. For example, they are more likely to recognise the payoff of attending unive:
for longer, to eventually receive a better job.

Lesson 12

1. The situational constraint approach understands cultural class differences as a structu;: COPYRIGHT
constrained or advantaged by a certain social class position. In contrast, a cultural dep:
cultural differences as values that people have chosen and as a result of the individual PROTECTED

2. Bernstein argued that working classes have a restricted language code, meaning they «
limited vocabulary, in contrast to middle classes that may use either restricted or elaba
the use of sophisticated and complex language, and schools not only use but reward ti
giving middle-class pupils an advantage.

3. Bourdieu argues that the creation of the habitus informs an individual's values and attit l9
and is influenced by experiences, socialisation, and your parents. The individual’'s positi
also shapes how an individual comes to act and think, including the values and attitude: Qg

4. A middle-class pupil would enjoy classical music, going to the theatre, reading literature .
art and use sophisticated knowledge and language. This advantages those in educatic: EdUCOthﬂ
built on middle-class values and so they will understand the textbooks, write in exams &
teachers better than working-class pupils.
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1. Until the late 1980s, boys outperformed girls but now girls outperform boys in all educ:

2. Structural and cultural elements of increased gender equality— such as more women in|
changes in the labour market, changed social and cultural values towards the role of wo
providing more role models and wider opportunities for girls, changed the importance ¢
factors inside school such as changing gender stereotypes.

3. Behaviour — the way girls are socialised and dominant forms of femininity are rewarde:
Behaviours include working hard, completing homework, being obedient in lessons, rea
developing communication skills. This is in contrast to boys who are generally more di:
Values and attitudes — girls have in the last few decades been given role models and n¢
motivated to achieve in education and have greater aspirations; they generally undere:!
inclined to have harder working attitudes.

Lesson 14

1. Epstein (1998) and Francis (2006) highlight that it is not as simple to distinguish betu.:
and/or ethnicity elements should be considered. For example, white males outperform ¢
constant trend that girls achieve higher. They also argue that the concern in the public |
spending time and resources on a social phenomenon that conceals other aspects of ¢

2. Girls — arts and humanities subjects, more girls choose biology than any other science,
maths, physics and engineering.

3. Feminist argument — gendered subject choices carry implications of certain prestige o: |
certain careers, and the subjects the boys are socialised into taking lead to high career
therefore having social and economic implications.

4. To reproduce existing gender relations and patriarchal society. To socialise pupils into
that prepares girls for one future path and boys for another.

Lesson 15

1. Other than early years, Chinese students outperform all other ethnic groups. African-Cail
discipline and lower attainment at secondary level. Those from white and mixed-race bac!
offer for a university place. African-Caribbean and Asian pupils were less likely to be cats
2. Ethnocentrism is the centrality and dominance of one culture over others. The central ¢\
those that fall outside of this seen as inferior and on the sidelines.
3. Teacher attitudes and behaviours, pupil actions/attitudes, curriculum and representaticr
calendar, Christian traditions, food options.
4. Students can internalise the label and underachieve, participate in subcultures, resist i COPYRIGHT

well, develop coping strategies so they can manage obstacles. PROTECTED
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1.

Asian family tight-knit structures can lead to good achievement as parental involvemerit
first language is not English, can affect parental involvement and recognition within sche
New Right argue African-Caribbean pupils suffer from lone-parent families, while black i
provides a strong and positive role model. Some groups such as Bangladeshi and Pak
and so are more likely to experience material deprivation effects, which can cause lowe:
a disadvantage and receive lower educational achievement because of racism and ethi
dominant language codes.

Labov's (1973) research highlights that ‘black speech’ is not recognised in formal instit
language that has complexity in both form and ideas, and should be acknowledged an:
against in formal settings such as school or exams.

An approach that understands identities as sets of interlinking aspects. For example, ge
mutually exclusive categories but instead are aspects that influence and interact with e
experiences and identities.

Osler (2006) looks at African-Caribbean females and their likelihood and experience o «
if just looking at gender or ethnicity. Platt (2007) and Strand (2007) look at the patter:
find that while class is an important factors, it is not necessarily a determining factor ag
(aribbean pupils, whereby they have similar levels of poverty but Indian pupils achieve
cultural and ethnic factors must have bearing.

Social group categories are redundant and not useful in sociological analysis, for examg
gender/ethnicity/class. Reality is fragmented and characterised by choice and so there |
options such as type of schools.

Extension Task

Factors inside School: Racism — institutional, from other pupils, bullying, teachers, discriminat
curriculum, uniform, calendar, textbooks. Labelling — teacher stereotypes, subcultures, reject
Factors outside School: Family — structure, parental attitudes and aspirations, discipline stylg,
codes, dominant forms, cultural/social value. Material Factors — access to resources, deprivii

Lesson 17

First, speculation occurs whereby assumptions and guesses are made on what the stuz
happens where the label is tested and it is either altered if wrong or agrees and confir
occurs which means that the label is fixed in place and very difficult to remove or alter.
The ideal pupil is composed of white middle-class ideals of behaviour, attitudes and app
ability and instead focuses on the way a student dresses and acts.

Gillborn (1990) finds that African-Caribbean pupils are labelled as disruptive, and that !
counters the mainstream values of a white, middle-class institution. Connolly finds that ¢
deviant and low-achieving.

Small scale is not generalisable, labels may be resisted or rejected, that focusing on cla
societal structures and power dynamics.
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1. They provide a place for those who are discriminated against to resist discrimination ai
An alternative status hierarchy is when subcultures create and rank their own values ai
particular status.

3. Willis — young black males — anti-school sentiments but prepared them for work; Jackso
O'Donnell and Sharpe — labour market effects motivational levels, masculinity embodie
eight responses to participating in school or anti-school subcultures.

4. Those with the same characteristics of the subcultures may be assumed to be part of t
For example, all black male youths in school might be assumed to participate in anti-sc:
found that peer-group pressure affects a pupil if they are being encouraged to particip:
comply they experience ‘dual punishment’ where they are negatively labelled by the tex:
Jackson’s research highlights that ‘laddish’ behaviour in its nature is disruptive, aggress

classroom setting disrupts the learning of all students.

Lesson 19

Symbolic interactionists — institutionalised labelling, self-fulfilling prophecy. Marxists — &
Ball and Rist — reproduces social class.
2. The hidden curriculum is teachings of school that are not part of the official or formal cu

that are to do with values, behaviours and beliefs that are subtly, passively or implicitly |
3. Teachers may exercise the first face of power, by making a decision and achieving the de:
may decide in which set to place a student, to give a student a detention, or to administe:
schools, students are compliant and teachers hold a position of power so that they may

Lesson 20

1. (atchment area — postcode lottery / selection by mortgage, parental choice and involvg
social networks, appealing, economic capital — purchase house in certain area. Private :
Grammar schools — eleven-plus exam. Faith schools — selective by beliefs. Specialist sc!
related to specialism.

2. Marketisation means to allow the principles of the market, such as supply and demand,
educational sector and institutions. Parents are in the role of consumers, being able tc .
children’s education.

3. Onone hand, people argue that private schools have the right to offer a service, and ¢
service if they so wish. Others argue that private schools give an unfair advantage from
equality of opportunity or outcome. Critics often highlight the way in which these advan:
lifetime earnings are on average more for someone that attended a private school in co
state school.

4. The government stated its aims of these schools to allow for schools to have more direc
than central government or local authorities, particularly in aspects such as the curricui\
these schools have the impact of widening the attainment gap as schools are left to be .
schools in richer communities improving under the new policies and schools in poorer ¢

Lesson 21

1. Free school meals, pupil premium, summer schools, NSP, EEF, raising school-leaving ag

2. Raising of school-leaving age, scrapped Aim Higher and EMA, disparity of effectiveness
enough for school to fully provide.

3. Policies on their own or in isolation may not be able to achieve results; for example, ma:
Policies can be difficult to effectively implement; for example, pupil premium whereby the
the institution’s ability to effectively use the funding. Stigma may be attached to some
or rejection. Already privileged groups may benefit from resources aimed at disadvanta
knowledge of how to successfully implement or apply for resources.

A Level AQA Teaching Pack: Paper 1: Education with Theory and Methods Page |

COPYRIGHT
PROTECTED

9

ag

Education




1. Learning which involves specific knowledge or skills, usually related to a certain trade ¢t

2. Parity of esteem refers to the difference in status and respectability that is found betwe:
education. Vocational education is often assumed to be of a lower status.

3. To ‘de-school’ education, meaning to use learning webs to facilitate a learning which is |
schools as institutions which are limiting and instead wants creativity and critical thinkiti¢
formal institutions or qualifications, as he sees that they are not an accurate depiction

4. Closure of Aim Higher affects widening participation in higher education, raising fees, if
international student attendance.

5. From a Marxist perspective, Rikowski argues that educational policies are occurring to ¢
subtle way, so that it is not possible to see that the interests of corporate capital are ci¢

Plenary Task
Policy and aspects of education alr_ned to achieve equality Policies which facilitate
across education

—  Expansion of vocational education; introduction of tech | —  Disparity between ¢
levels, number of apprenticeships and traineeships universities, reputat
—  Notin use across all of UK; Aim Higher: widening —  (lass aspects of cat

participation in HE, EMA which institutions
—  Raising profile and status across HE institutions —  Privatisation policie:
—  Competition, global markets and EU policy focus: aim to and businesses’ iny
increase standards and improve equality of outcome —  Globalisation of hig:
—  Policies of UK coalition government: pupil premium, —  Wage for apprentice
summer schools, National Scholarship Programme, —  Eleven-plus exam ¢

Education Endowment Foundation —  Private schools

—  Stigma attached tc |
vocational educatici
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Lesson 22 Continued

Role and function of the education system worksheet

Theory: Key points, thinkers and concepts

Functionalism: positive view; education provides socialisation
Durkheim — society in miniature, integration/regulation,
social solidarity

Parsons — instils values such as meritocracy,
universalistic/particularistic values, ascribed/achieved status
Hargreaves — schools focused on individualism, need reform
to have collective values

Davis and Moore — fair system of meritocracy, legitimate
social stratification

Schultz and Becker — human capital, education

feeds economy

Criticisms: conflict persp:
argue education contini
exploitation and oppres:
Whether society is merii.
equality of opportunity, «
powerful groups not dai:
Strengths: emphasises ¢
education is central to 1
Contemporary relevance
on functionalist role of &
Outlines key role of edut

New Right: based on functionalism; education is meritocratic;
poor educational results creates underclass/ ‘new rabble’,
while good educational attainment characterises

‘new Victorians’

Murray — underclass is threat to society and their position is
as a result of their own actions.

Chubb & Moe — in favour of educational policy based on
marketization and parent-led decisions

Criticisms: overlooks cla:
aspects of education in ¢
Strengths: has clear po
raise standards of educ.

Marxism: conflict theory. School as social control and
internalisation of ideology. Role of providing workers and
continuing relations of capitalism.

Bowles and Gintis — correspondence theory

Althusser — ideological state apparatus

Criticisms: over-determi:
largely overlooked.

Willis — subcultures resis
Casey — attempts of sof
Strengths: breaks dowr
Recognises relationship
Links education to funct

Feminism: school is another site of male dominance and
patriarchy that reproduces gender inequalities

Identifies subtle and underlying mechanisms of

gender inequality

Carby — black feminism — curriculum ignores or presents
negatively black history and black women

Best — gendered language

Inside school organisation and hierarchies mirrors patriarchal
structures in wider society

Criticisms: girls outperfa:
wider issues than tradit'c
Strengths: situates the ¢
underachieving in wider
Identifies school as site ¢
Recognises how gende:
with other factors of ethi

Interactionism: looks at relationships and interactions
between individuals and within groups

Sees how these interactions, along with the effects of
labelling, shape experiences and identities
Hargreaves, Heston & Meller — process of labelling
Becker — ideal pupil

Willis — subcultures

Criticisms: can be over-d
label is applied it will be.
will occur.

Overlooks other structu:
influence role of educati
Strengths: Research is
lived experience

Insight into subcultures
Looks at relationships &t
different insight to the &
Marxism, feminism

A Level AQA Teaching Pack: Paper 1: Education with Theory and Methods Page |

COPYRIGHT
PROTECTED

9

ag

Education




