I
ég Early Childhood Development L3 BTEC Nationals (AAQ) | 610/3966/4

Activity Pack
for BTEC Nationals (AAQ)
in Early Childhood Development

Unit 1: Children's Development

A Ralph

zigzageducation.co.uk POD

Publish your own work... Write to a brief...
Register at publishmenow.co.uk

/i Follow us on X (Twitter) @ZigZagHealth

Photocopiable/digital resources may only be copied by the purchasing institution on a single site and for their own use



Contents

Product Support from ZigZag Education ii
Terms and Conditions of Use iii
Teacher’s introduction 1
Overview 5
Activities 9
AcCtivity 1: Growth and DeVelOPMENT ..c..ii ettt bt e htr e ea s be e n bt e sobr e e ebe et esebes eaneneenen s becneneenebneaenenas 9
Activity 2: Understanding How Physical Development in Babies OCCUrs in STageS ..o viiiiecciee st s et e craeesvreneesneseseenaaeas 13
Activity 3: Stages and SeqUENCES Of DEVEIOBIMEBNT. ... ettt ee e cre e ettt eeeetb et e seabeteeeseseseeasseeeeessaaaesnssanaesnssaseassenes 15
Activity 4: The Difference between Gross and Fine Motor Development SKIlS ... et 18
Activity 5: Cognitive SKIlS DEVEIODIMENT .ottt e et e et te e e s teeesasseeaerntsaeeassaaeeesseaesaasaeeesnssaseanssneeessanesaassrnns 21
Activity 6: How Language Development is Supported by other Areas of Learning in the Early Years Foundation Stage ....occceeeveeen. 24
Activity 7: What's the Difference between Speech, Communication and LangUaEEe ....cevre e erir i rcnerine s s s cnerenens 25
Activity 8: Social and Emotional Development ~ What's the DIfference? ... 27
Activity 9: Development SKIlls BINGO GAmE ...co ettt s e s eres e ebe et e sanataeneereaessesstbenanessabocaaneesaeneraenas 29
Activity 10: The Effect of Nurture (the Environment} on Brain Development .. snn e e 35
ACTIVITY 117 NBTUIE VEISUS INUITUFE (. ctiitiit i einereciin e tcr s e rscn e icn e s aes e rsba e e saatocaenbasacbb et e sats ks eabtscronsenesaanacaerasneraerscnassarnenass 39
Activity 12: Genetic Disorders and Genetic Inherited Traits (the Genetic Inherited Traits Game) ..o noenen. 42
Activity 13: How Nurture Shapes a Child's Development. .. ettt eeeraa e e et ea e e stbe e s eesbaeessastasesnsseneensssansessssens 44
Activity 14: What is ATYPICal DeVelODmMENT? ettt e e s bt e e sbeeeebteeeeasbaeesaasataaeseseseeasseeeeassaaaesassanaesnsnaseassenes 47
Activity 15: How Genetic or Medical Disorders Can Impact Children’s Learning and Development .....ccocveevvee s cciieecceee e 50
ACiVity 16: FaCtors AffeCting DeVelOpmMENT .o ettt e e et e e s tee e e s teeesasseeeesesaeeassaaesesbeaesasaeeesnssaeeanssneeeassenesaasnrnas 52
Activity 17: Stages of Gross and Fine Motor DevelOpmENT ... sttt ettt es e re e ssen e st s stasestessnenenneas 54
Activity 18: Recognising How the interplay between the Central Nervous System, the Musculoskeletal System and the
Environment Supports Gross and Fine Motor Development ..ot cano e 56
Activity 19: Physical Development — How Can We Encourage the Development of Gross and Fine Motor Skills in
L0101 0o (oo 0 o - 1V S SRS SO OSSR 58
Activity 20: Understanding Cognitive Development: What it is and Why Milestones Matler ....ccovveeciee e 60
Activity 21: The Importance of Play, Play Resources and Adult Involvement for Cognitive Development .....occooooviveciececine e, 62
Activity 22: Piaget’s Theory of Cognitive DeVeIOPIMENT ...iii ittt et s en e s s be s b e smenenaesesbasestessnenensens 64
Activity 23: Applying Piaget’s Cognitive ConStructionist ThROIY ..ottt n e s s sbeneneas 67
Activity 24: Vygotsky’s Social CONSTIUCTIVIST TRHEOIY ..o.uii ittt ettt e nse e bt esbe e s anens s s beaneneesmenensenes 69
Activity 25: How Bruner’s Modes of Cognitive Repetition can be used to Promote Learning ..c.c.ccocevreineercnscivecnecseecrcneescne e 71
ACTIVITY 26 INTOrmMation ProOCESSINE ThEROIY oot e e et et e e rbeeeesaabeeeanbaeeeeassaeeeaasateeeseseseeasseeeeasssaaesnssanaenssnaseasnenens 73
Activity 27: How Education Movements use Theories to Promote Cognitive Development .....cccvveieciereieciies s 75
Activity 28: Normative Milestones in Language DevelOpMENT ..o et ee e et ee e st e e e saba e e beneeeessaneeeannenas 77
Activity 29: How Do We Communicate With EQCh OTher? ..ot enrecneiiir e anentaernseneenbbeeneensesessanensssnssensensenensensenes 81
Activity 30: English @s an Additional LangUae ..o et rer ettt rn e ratr e ercsesb e s b erean et s abecrateesaenaratneereaenneasebenannens 83
Activity 31: The Importance of Open-ended Questions in Supportive Adult—-Child Interactions and how this Promotes
LBNEUAEE DEVEIOPIMENT .ottt ettt raer e e e ee s bt eas e e s ke et e e saenarat e e eabeaesbeesebenanseesabecaneeraenennaraenneaanee 85
Activity 32: The Jargon Behind LangUAEE TREOTIES ...oiiiciiee ittt et ee e ste e e stre e ebaeeseetbaeesaabeteeeseseseeasseeaeansaeaesnssanaesssnaseansenens 87
Activity 33: Language Learning Theories — WHO SAid That? ...t ectee st tee e esrtb e s e eba s e s e etaeseaebaeaesnssaasesnsseaassnnaesaasnenas 89
Activity 34: Emotional Development in ChilUrENn e e r e e rr e e e et es et e et e e e sabaeeesaabeeeansenesenssaneseanarnas 91
Activity 35: Sir John Bowlby and the Theory of AtTachmeEnt .. ...ttt s et e st a s e s b eneenssbeaeesasens 93
Activity 36: Attachment Theory and Mary Ainsworth’s ‘Strange Situation” EXperiment ......oooeoirioieiiiioecniee e e s 95
Activity 37: Emerson and Schaffer and the Development of Multiple Attachments ..o 97
Activity 38: What Do We Mean by the Terms ‘Self-esteem’, ‘Self-image’, ‘Self-concept’ and ‘Self-confidence’, and What
Is the Role of Adults and the Environment in Fostering Positive QULCOMES? ... iiie et 99
Activity 39: What Do We Mean by Self-esteem, and How Do We Learn to Understand and Become Aware of the
FEEIINES OF O S ? et e e ettt e e sbeeeesbtseeeasbaeeeeatsbeeeaseseaessseeeaaseaaesassbaaasnsseeaensenaseanbanasensanneraes 101
Activity 40: What Does Transition Mean? How Does it Affect Children and What Can Adults Do to Prepare for an
R =T o VI B Y] 1o o OO OO ST O U OTORTRTORPN 102
Activity 41: Supporting Children in Expressing, Understanding and Learning to Control Their Feelings ..c.ccocvvrvivcrecnvinenecnnnennes 104
Activity 42: Normative Milestones of Social DevelopmMENT ... e cne e e rren e 106
Activity 43: Creating and Maintaining Relationships ..o ittt eren b st ennt s eaneeseenssnensnne 108
ACtiVity 44: SOCIAI NOIMS @GN0 BERAVIOUT c..iiiiitiiteities ettt e et e e e ectate e e sbe s eeabbeesesbaseabsaaseasbbeaeeassbaaeassaseansbeeseansbsessanssaanessssennssnnn 110
Activity 45: What Do You Know about the Theories of B F Skinner and Albert Bandura? ... voeeieeiee e 113
Activity 46: Bronfenbrenner and the Bioecological Model of Child Development . ..ot ccn e 116
ACTIVITY 471 IMBTCH The ThEOIY ..eiii e e er e ce b cte et e sacn e eat e es s e s b e e e tberaa b e e teeaareasaenannetaenneaanbenstneranne 118



Teacher’s Introduction

This pack contains 47 activities to assist the delivery of BTEC National in Early Childhood Development
(Extended Certificate) Unit 1: Children’s Development. The activities have been designed to exactly match the
specification and can be used to introduce and/or consolidate the learning of specific topics covered in Unit 1.
The activities will enhance students’ learning.

Every activity is accompanied by Teacher’s Notes which provide details of the aim of the activity and the student
task, as well as instructions for the teacher on how to implement it. A range of activity types is included to meet
the needs of students with different learning styles. In addition, many of the activities include differentiation,
with suggestions for teachers to stretch students or extend their learning.

Throughout the pack there are suggestions for individual, paired, small-group and whole-group activities,
although teachers may use their discretion to adapt the activities to suit their teaching style and the learning style
of the student group.

Most activities include a worksheet; to reduce photocopying costs, you may choose 1o ask students to write their
answers into their workbooks rather than writing on the worksheet itself. Alternative teacher's instructions have
been provided for activities where this is possible.

A web page containing all the links listed in this resource is conveniently provided on ZigZag
Fducation's website at zzed.uk/12842

You may find this helpful for accessing the websites rather than typing in each URL.

A Ralph, August 2025
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\ Topic title

Activity summary

Match the terminology.

1. | A1.1.1 | Growthand
development
2. | A1.1.1 | Understanding
A1.1.2 | how physical

Overview

A: The principles of developmr d how they are appl

-

=/ OR b} matching card

sets and answer sheet

1 #Ra, printed Class (
risheets groups

2 . =7 and sequence
aySical development skills

Printed worksheets
Scissors {optional)
Glue (optional)

Class o
homev

. g4
. <&y cesrspeech,
_sommunication and language.

Three differently
coloured pens or
highlighters for each
student/pair
{(optional)

3. |A121 v Identify developmental e  Printed worksheets Class (0
= dences of milestones for the different group
development age groups homev

4. | A1.3.1 | The difference List activities that develop e  EITHER a) Internet Classa.
between gross gross motor or fine motor access for video clips
and fine motor skills using YouTube clips or e  ORD) ensure students
development students’ observations of have made an
skills children playing observational trip

Printed worksheets

5. | A1.3.2 | Cognitive skills Create a definition for Printed worksheets Class (&

development ‘cognitive development and groups
complete a table on cognitive
milestones.

6. | A1.3.3 | How language Each group to brainstorm how | None. . Class (¢
development is language development is < ] groups
supported by supported by each of the other AT )
other areas of six areas of learning in the {// / _ T
learning in the Early Years Foundatiol= ™ e = ol
Early Years (EYFS)and techa £ ¢
Foundation Stage ,, . A

7. | A1.3.3 | What's the o " “m_aito three Printed worksheets Class

Activity Pack for BTEC Nationals Early Childhood Development {AAQ): Unit 1
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No.

Spec.
ref.

\ Topic title

Activity summary

A: The principles of development and how the

Equipment

are 3%};

8. | Al.3.4 | Socialand Create definitions for 'social e  Printed worksheets Classa:
A1.3.5 | emotional development' and 'emotional homew
development - development' and categorise o - A
what's the statements. - ) -
difference? " dl
9. | A1.3.1 | Development Bingo game. . 'y Printed and laminated | Class {©
A1.35 | skills bingo game bingo grids and cut groups
A out skill cards
10. | A1.4.1 | Theeffectof ; M/zé’f’i”ﬁ/ﬁtisns for e  Printed and Whole ¢
_sehaviourism, nativism and laminated cards small g
predisposition. Use different | e  EITHER: Game 1: Pipe
games, depending on cleaners / straws and
resources, to show the connectors.
influence of nurture on brain e  OR Game 2: Space for
development. students to stand in
one line.
e  ORGame 3: 6 large
glass jars and lids.
2 small bottles of
different-coloured
water.
11. | A1.4.1 | Nature versus Questions on nature versus e  Printed worksheets Class (
nurture nurture theories, and an group
activity using Maslow’s individy
hierarchy of needs. homew
12. | A1.4.2 | Geneticdisorders | Discussion in class of the e  Printe’: rksheets Entire ¢
and genetic difference between genetic S / small g/
inherited traits inherited traits and genetic — 4 // -
disorders. Play the ger-ti. | o/ 7
inherited %traifx 72ipc. dl
13. | A1.4.3 | How certain Listexar— ’n . - e Printed worksheets Classa
nurture factors % 1 T 4 azt@s*s tha%: homev
may affect “fm«/ ly impact
7 ;id{‘en s development
“opportunities.
14. | A15 Analysis of three different e  Printed case studies, Class (2
case studies to identify the one for each group of 4-6
impact on learning of atypical
development.
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Spec.
ref.

.

\ Topic title Activity summary Equipment Sugg

15. | A1.6.1 | How geneticor Research activity on pre- e  Printed wmksheets -
A1.6.2 | medical existing medical or genetic presen.

disorders can disorders. Students make o - class
impact children’s | short presentations to the /'/ % 5
learning and whole class on their 4 -
development disorder. 1. B

16. | AL7 Factors affecting | Discuss® it kK e  Printed case studies, Class
development : = one for each group groups

i {;{fment ofachildina
i /pethct;cai case study.

B: Physical development from birth up to ei

17. | B1.1 _ o Assign gross and fine motor e  Printed worksheets Class
. ahe motor skills to the relevant age e  Scissors, glue and group
development categories. highlighter pens or or hony
similar for use in class
18. | B2.1 Recognising how | Students complete questions e Internet access for Class
the interplay after watching video clips. video clips
between the e  Printed worksheets
central nervous
system, the
musculoskeletal
system and the
environment
supports gross
and fine motor
development 4
19. | B3.1 Physical Students complete a table e 1 /R Internet Class (.
B3.2 development - with types of activities and = f/ar ¢ 5 forvideoclips | groups:
how can we challenges to provisior fi r ! e, d% b) ensure students
encourage watching viden 2l 50 / “”" have made an
development of ol T\ ’ / o observational trip
gross and fine o Y e  Printed worksheets
motor skills in - =

i
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Spec.

No. ’ ol ’ Topic title Activity summary Equipment
C. Cognitive development from birth up to ei -
20. | C11 Understanding Students define the term e  Printed worksheets Homev,
cognitive ‘cognitive development’ and class
development: identify four or more o W
whatitisand why | cognitive development S 1 e
milestones matter | milestones that will be - ! 5 =
. 4
place ier differcat
21. 1 C2 The importance e  Various types of toy, Class (.
of play, play er cognitive e.g. puzzles, blocks, groups
resources and // nierdt different toys balls, tea set, play
= " A ress, and the role of the dough.
L aduit in enabling such
ey nent development.
22. 1 C3.1.1 = = theory of | Multiple-choice questionnaire. | e  Printed worksheets Class
cognltlve
development
23. | C3.1.2 | Applying Piaget’s | Quick question and answer e  Printed worksheets Class
cognitive worksheet to consolidate
constructionist understanding of Piaget’s
theory theory including true or false
questions on Piaget’s
terminology.
24. | C3.2.1 | Vygotsky's social | Multiple-choice questionnaire | ¢  Printed worksheets Class
C3.2.2 | constructivist on Vygotsky.
C3.2.3 | theory
25. 1 C3.3 How Bruner’s View a video of a child using e  Internet access for Class
modes of Montessori sandpaper letters video clif=
cognitive and sand tray and then e Drizs ¢ srksheets
repetition can be | complete questions on e 4
used to promote | Bruner’s theory and how . ™ A
learning applies. Feed back~ &
26. | C3.4.1 | Information Compkt? crgin ) 5 i} i e Printed worksheets
C3.4.2 | processing actiz ,/4 Aeot i wm(w&rk ® Per group, one class {
C3.4.3 | theory 2" ) g e hidden drawstring bag groups |
1 ;ewg/game containing 20 or more
s small random objects
w {e.g. teaspoon, eraser,
furry material,
Christmas bauble, hair
grip, pinecone, toy car)
® Blindfolds, one
per group
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No.

Spec.
ref.

\ Topic title

Activity summary

Equipment

Sugg

C. Cognitive development from birth up to eightye.
27. 1 C3.1 How education Either watch a YouTube video | ¢  Printed worksheets Class (
C3.2 movements use on the Montessori three- e EITUT, qtemet groups
C3.3 theories to period lesson or demonstrate /m = o ~,qc§eg clips
C34 promote this to students. Questions.on 4/"*./’ ‘ ) 3 _ovide three
cognitive how this relates to the ./ related items, eg.
development theories of Psﬂ’ t /9: N fruits, building blocks
and Bru. e q > Ad in different colours,
//j/ oL _Lessing. plastic farm animals, to
' 3 = demonstrate the three-
period lesson concept. |
D. Language development, including communication from
28. | D11 Assign the correctage to each | e  Printed worksheets Class o/
language milestone. homev
language
development
29. | D21 How do we Brainstorm in groups what e  Printed worksheets Class
communicate constitutes communication. groups |
with each other?
30. | D22 English as an Use of small scenarios relating | ¢  Printed worksheets Class
additional to EAL. Assign all four as group
language (EAL) homework or use one per homev |
group in class. Feed backasa
class.
31. | D23 The importance Create a conversation that e  Printed worksheets Class
of open-ended shows scaffolding using open- groups
questions in ended questions. Assign each g / |
supportive adult- | group one scenario to createa =~ 1
child interactions | conversation to share v-* the ' 5 W
and how this class. ~ Nt
promotes o
language
deveiopment
32. | D3 e  Printed worksheets Classo
homev
33. | D3 Identify the correct theorist e  Printed worksheets Classc/
lear nlng theories | (Skinner, Chomsky, Brown, homev
- who said that? Bruner) for 21 statements.
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Sugg% /

0. \ Sﬁfff:' \ Topic title Activity summary Equipment
E. Emotional development from birthup to e’
34. | E1.1 Emotional Assign different attributes of e  Printed worksheets Class (1
developmentin emotional development to the groups
children age groups of 0-2 years, 2-5 o -~ | or hon
years and 5-8 years. Feed {/ » T
back in class. At
35. | E2.1 Sir John Bowlby Question and "o Printed worksheets Class
and the theory of | wor kvh -~
attachment '
36. | E2.1 Attachment. /'//,/15 fegardinﬂ how e  Printed worksheets Class
E2.2 w an vdly “Ainsworth’s research (indivig
further informs ideas on pairs) 2
attachment theory, etc. homev:
gerim ent
37. | E2.1.3 | Emmerson and Questions on Emerson and e  Printed worksheets Classo
Schaffer and the Schaffer’s research into the homew
four stages of development of multiple
development attachments.
38. | E3.2 What do we Create definitionsand answer | ¢  Printed worksheets Homev,
mean by the questions on the concepts of class (1
terms ‘self- self-esteem, self-image, self-
esteemy’, ‘self- concept and self-confidence,
image’, ‘self- and the role of adults and the
concept’ and environment in fostering
‘self-confidence’, positive development in
and what is the this area.
role of adults and
the environment I a 7 >
in fostering n e " A
positive . 4
outcomes? >
39. | E3.2 What do we steem e  EITHER: ASor A4 Class
mean by self- 3 Jl W/tﬁe book Will pieces of paper and
u bat'My Bucket? Daily Acts safety pins (1 for each
//of/ Love Around the World by student).
Carol McCloud and Karen e OR: A copy of Will You
Wells and discuss in class. Fill My Bucket? Daily
Acts of Love Around
others ? the World by Carol
McCloud and Karen
Wells

Activity Pack for BTEC Nationals Early Childhood Development (AAQ): Unit 1
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Spec.

. \ rof. \ Topic title Activity summary Equipment
What does Define the wncapt and effects of Printed worksheets
E3.4 transition mean? transition and how this may |
How does it affect affect children. o -
children, and what - L O . T
can adults do to w4 e
prepare for an Y
effective w
transition? s o
41. | E34 /- /{u ////,/A)fﬁé/ on routines, consistent | e Printed worksheets Hoy
dppr@ach and the role of the
adult. Plus, students to research
nding and | educational resources adults can
- é to control | use to support children in
their feelings different age groups.
F: Social development from birth up to eigl |
42 | F1.1 Normative Categorise development e  Printed worksheets | Cla
milestones of social | milestones into the expected hory
development age brackets.
43 | F2.1.2 | Creating and Video showing children Printed worksheets
F2.1.3 | maintaining discussing ‘What makes a good Internet access for
F2.1.4 | relationships friend’ followed by question video clips
worksheet.
44 | F2.3 Social norms and Questions and scenarios e  Printed worksheets
F2.4 behaviour worksheet.
45 | F3.1.1 | Whatdo you know | Multiple-choice questions on e  Printed worksheets
F3.1.3 | aboutthe theories | Skinner and Bandura.
of B F Skinner and e
Albert Bandura y _ 6 9
46 | F3.2 Bronfenbrenner’s Make a model of > 4 Differently coloured | Clas
bioecological Bronfenbrem‘ o1 /(; 75(‘ i card
systems theory of model ‘} 1 ol padentand Hole punch
social development ‘ o zer el at wozﬂd impact Split pins or
X4 ,//h 4“/1 J/éammg and string/wool to
. iﬂx;e\f’éfopment connect the circles
e  Printed worksheets
for template
47 | Al4 Catch-all consolidation task. ¢  Printed worksheets | Cla
C3 Match the theorist or theory hou
D3 relating to children’s learning and
E2 development to the quotation.
F3
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Activity 1: Growth and Develop

Teacher’s Notes

A1.1.1 Definitions of growth and development

Plenary/class activity {(Small groups) 20-30 mins

Consolidate learning around the definitions a:.d terminology attaci

.

:

Teacher’s This game can be played in a varietv 0 o5,
instructions: 1. Print out the student worlsh f’é“t’i'{,':;ftﬁe missing terms, one for |
student. Teacherc s« he word to be defined and students |1
complete e L w
Teagl 3t Ligiiates random pairs, one student to be the ‘teac.
¢ Cwrite in the answers. Swap papers between pairs for
. “marking afterwards.
Matching pairs game. Two sets of cards, one with the wordsto
defined and one with the definition. For a small group of 5-6 pl.
All the cards are placed face down on the table and students tak.
to match card pairs. One student to be the ‘quiz master’ with th.
answer sheet to ensure pairs are correct.
Simply match the letters to the numbers as shown below in
the answers.

Answers to Definitions

Term Description

m) neuroscience Study relating to brain development.
t) centile Chart showing height, weight and head circumference |
f) axon Neurotransmitter that can be several metreslongand th.|

q) cephalocaudal This term refers to the development of the body from

Coordination and movementi « %;fingers, wrists, hai.
T : - o T :

This is the highest le:¢rc t! ¢ orain. Itis divided into

hemisphere i 1 lvedien various and specialised ‘high

feeli gy a | oiaviour.

eelpyal | igpaviou

e) fine motor skills

SRR Fol R I e

v} cerebral cortex

h) child YA . iﬂ;wég“ed 3 years to 7 years 11 months.
a) chromog ‘ A M /A strand of DNA that is encoded with genes.
b) dendrite mw 9.  Receptor for electrical stimuli in the brain.
10. This term refers to how we acquire skills. It happens i\

¢) development complex; for example, a child will learn to sit before th

11. The third stage in the development of the unborn chilgf/"
s) embryo different functions, forming internal organs, arms and |
fertilisation until the end of the eighth week of pregna.

w) foetus 12. The fourth stage in the development of the unborn ch |
g) gene 13. Partof the DNA molecule that controls characteristics |
i) growth 14. The physical increase in weight, height (or length forab.
j) infant 15. Achild in the earliest stage of life, generally defined a:

u) gross motor skills 16. Coordination and movement of arms, legs and torso. |

%) myelination 17. Insulating process of the axons th:?i: helps nerve impuis

through to adulthood. |
; T ) -~ .
k) holistic 18. Areas of developmer var ir kodependent.
Gt |
1) neuron 19. Anerve f:]‘ip. .+ ndies information processing.

20. M z:i“’iﬁ% ;x;’;m e reproductive cell or gamete that, afte
\ ¥ 4 “ucto form an embryo.

e 2

. j«1. Before birth.

22. Development of the body from the core to the periphe

nj ovum

0) prenatay

p) proximo

d) sperm 23. A male gamete.

i

24. This is the small gap between neurons where connec
take place.

) synapse

e

i

Activity Pack for BTEC Nationals Early Childhood Development (AAQ): Unit 1 Page 9 of |
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Student Activily Sheet: Activity

Match each of the following terms to the descriptions:

| a) chromosome || b) dendrite || ¢) development || d) spe
| f) axon H g} gene H h) chiiq H i} gra
| k) holistic I [) neuron || m) nZRrEri nee I n) ov
| p) proximodistal H q) cephalocaudal_ lz{wr}"%é”pse H s) em.
| u) gross motor skills L " ;g,_;«{f;}ﬁi»;fd"rtex | w) foetus
oy L 1 ey 3
Terrg N Description

i

| 1. Study relating to brain development.

2. Chart showing height, weight and head circumference develt

3. Neurotransmitter that can be several metres long and that coni.

4. This term refers to the development of the body from the ta.

5. Coordination and movement of the fingers, wrists, hands, fex

6. Thisis the highest level of the brain. It is divided into two he
involved in various and specialised ‘higher-order’ functions ¢

7. Person aged 3 years to 7 years 11 months.

8. Astrand of DNA that is encoded with genes.

9. Receptor for electrical stimuli in the hrain,

e i b

10. This term refers to how w7 e i jf(nhs‘ It happensin a set |
example, a child L m st pefore they can stand.

11. The thirsita * ;.y. “e’development of the unborn child when
i :A ﬁ»,,wér’r'{ning internal organs, arms and legs, etc. Lasts |
. ie'end of the eighth week of pregnancy.

' 12. The fourth stage in the development of the unborn child.

13. Part of the DNA molecule that controls characteristics and hy

14. The physical increase in weight, height (or length for a baby) and

15. A child in the earliest stage of life, generally defined as from bir |

16. Coordination and movement of arms, legs and torso.

17. Insulating process of the axons that helps nerve impulses tray
to adulthood.

18. Areas of development are interdependent.

19. Anerve cell that handles information piocessing.

20. A mature female reprodurﬁ\g te ) fgamete that, after fert\
form an embryo S

£ e

.»""’w

21. Befer.!rth.
g s

Ll Lk selopment of the body from the core to the periphery.

w
&

TS

23, Amale gamete.

b

24. This is the small gap between neurons where connections be
take place.
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Cards: Activity 1

Insi
Study relating to brain Receptor for electrical stimuliinthe | he |
development. brosa g
e 0.
{wi i j o
v wfﬂj:j e .
This term refers to how we acquire
skills. It happens in a set order,
from simple to complex; for
example, a child will learn to sit
before they can stand.
The third stage in the development of
Neurctransmitter that can be several the usiaborn child wlhen cells bfeg'? to take
on different functions, forming internal
metres long and that connects
h organs, arms and legs, etc. Lasts from
neurons together. the time of fertilisation until the end of
the eighth week of pregnancy.
. A
This term refers to the .
The fourth stage in the org
development of the body from the .
development of the.nborn child. E
top to the bottom. AR
{W’g f | e -
i ;’:!’_, o ,../ G
e W
" fx’ L i
. N-d A7l
Coordinatiorgid i« - 3t uTthe Part of the DNA molecule that
fingers, \ herds, feet and controls characteristics and
s heredity.
e
|
.
This is the highest level of the brain. %
Itis divided i hemisph -
tis dividea into two hemispheres. _ . . .
. L . The physical increase in weight, .
Each hemisphere is involved in . Dev
) . height (or length for a baby) and |
various and specialised ‘higher- ) |
, . o . head circumference. L
order’ functions of thinking, feeling %
and behaviour. %
i
L
. . . |
A child in the earliest stage of life, %
Person aged 3 years to e |
generally definz o« it m birth up to |
7 years 11 months. ~n .
. (12 purvold. .
b -
...... |
L
|
A strand :&“%ﬁ; that is encoded Coordination and movement of Z
‘With genes. arms, legs and torso.
with g g .
|
%
.
.
.
|
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Activity 2: Understanding How Physical D
Babies Occurs in Stages

Teacher’s Notes

Al.1.1and A1.1.2 Understanding how physic:! development in bat

Class or homework f_wL‘—'a i g: | 20-30 mins

T »
Help students to understangé.tt 2 s £lr‘:’f§i nature of motor develop

. 8 | e : ;
Teacher’s Use thisas a clagus 1 ngaork activity after looking at the way i

instructions: which nh: “‘j - 2 ewopment happens.

b St . «o(0'answer the first four questions on the worksheet. The |

bf the activity can be run in a variety of ways:

§ Print out one activity sheet for each student. Students may
work alone or in pairs, cutting out each sentence in a typicall,
correct order.

2. Students copy out the sentences into their workbooks in a typ.
correct order.

3. Students simply write numbers next to the sentences to indicat.
typically correct order.

Feed back in class.

Note: ensure students are aware that development may not always progress in a typi.
skills are considered to develop sequentially.

Teacher’'s Answer Sheet

1. What s the difference between growth and development? Growth refers to the phy
musculature and cognition that take place over time, ;: Al nt rates but in a sequi
will vary from individual to individual and may ¢jicd. 'qlﬁgm\ﬁ/th spurt. Developn

learn to use our bodies, link and proces {J 2 navud, communicate with others, in.

G 5 e

AR .‘N P .

2. There are five areas of dev %’nl;;h ;ﬁmp’nﬁ{s;ica], cognitive, language, social and eny
wln =

' 2
\fel: ;‘;;&eéﬁgcephaiocaudal and proximodistal growth? Cephalo.
ge, anid proximodistal refers to development from the centre (core) to
v g

quential development of motor skills in babies aged 0 to 18 months:

3. Whatis 5

20. us! LG¥n (and sight) more than mouthing to explore the environment
21. walks independently
22. canclimb onto furniture or toys

1. hasarooting and suckling reflex %
2. lifts head and watches a moving object %
3. pushes up onto arms, lifting head when on tummy %
4. holds onto things briefly when placed in their hand %
5. uses mouth to investigate objects: ‘mouthing’ %
6. rolls over from tummy to back and then from back to tummy %
7. creeping on tummy across the floor using arms and legs to pull and turn %
8.  starts weaning %
9. rolls and pushes up into a sitting position %
10. sits upright in a high chair %
11. crawling, supporting body weight on hands and knees %
12. shuffling on bottom across the floor / %
13. can hold objects easily, picking them up and pr:ti - i ‘m down %
14. beginning to develop a pincer grip " ol Mg T %
15. gets into a standing position with i %
16. stands while holding ontr w2 > A %
. A W %

17. walks with help ., =) .0~ %
18. pullegas ini ’{?"f;},;'ing'ﬁositian by themselves %
19. ‘c h1s1 1, fdrniture, etc. as a support %
| .

|

|

.

.

.

.

o

)
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Student Activily Sheet: Activity

1.  Inyour own words, define what the difference is between growth and deve .

2.  How many areas of development are there? Name them.

i
3.  What is the difference between cephalocaud;ﬁ[; mj igfxnﬁnodistai developm

- ‘M o

4. Below are 22 physical develoz:¢ ﬂa‘;’,‘ijj&m‘ét you will see during the first 18
of a child’s life. Placo.t! 5}“:; zer (from birth to 18 months) either by numi
1-22 ongamaac '\ - < :utor by writing in your workbook. The rate at which ¢
ielopis variable, but generally these skills develop sequentially.

Gets into a standing position with help

Starts weaning

Lifts head and watches a moving object

Pushes up onto arms, lifting head when on tummy

Walks with help

Sits upright in a high chair

Holds onto things briefly when - aced in their hand
= - =
Rolls over from tumr.» 0 2 i 1d then from back to tur

il — e
. % -
% ( i Cf{mb onto furniture or toys
A L T A )
AN Cruises’ using furniture, etc. as a support

Rolls and pushes up into a sitting position

Crawling, supporting body weight on hands and kne¢

Has a rooting and suckling reflex

i

Creeping on tummy across the floor using arms and legs to p

Shuffling on bottom across the floor

Can hold objects easily, picking them up and putting ther

]
Walks indg&é ‘ y}e, itly
— gm_*"'“?j
Begigiviiu0 u@f@elop a pincer grip

\ L 3 . . -
XA j;.,..wa‘f:ands while holding onto furniture

e

.

> Pulls up into a standing position by themselves

\‘ Uses touch (and sight) more than mouthing to explore the en\

Uses mouth to investigate objects: ‘mouthing’

Activity Pack for BTEC Nationals Early Childhood Development (AAQ): Unit 1 Page 14 of |
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Activity 3: Stages and Sequences of Ds

Teacher’'s Notes

Spec area: A1.2.1 Stages and sequences of development

Suggested use: | Class (small groups) or homework 20-25mins |

To help students to understand the sequentiz ' nature of developny

Teacher’s e Students to complete the study ac “dncouse as a base for
instructions: feedback and discussicnin fac. Ziint out the student works
and distribute z10q. 1 v (erther small groups or individual.
ask studar ;«sfé 1 mc«% similar table in their workbooks.
A .yf{tudents to consider the different age groups s
. . ouths, using EYFS ages and stages criteria, and identify t}
_~or four developmental milestones or areas of developmentw |
will be taking place at each stage.

Teacher’'s Answer Sheet

Children’s growth and development is a holistic process which is not precise. Every ¢\
to discuss the difference between the terms ‘growth’ and ‘development’ before starting

Growth refers to an increase in physical size, such as height, weight and head circum
with development, which is the process of developing and retaining skills.

Development is the process of acquiring new skills. It proceeds in a set order, starting
progressing to more complex ones. Previously, child development psychologists con.
is closely linked to brain development, i.e. as the brain gets bigger and better the bod:
complex physical behaviours (neuro-maturational theory). An example of this would
cannot post a shape into a sorting box because their brain is not mature enough.

However, new research (Smith L B and Thelen E, ‘Development as a dynamic system’ Tr
2003) shows the process is much more complex than that. Smith 7 ad Thelen argue that |
as grasping or sitting by using a combination of the senses, .1t ‘u ar proprioceptive, \
how to do things in their environment. The body, the =10, » jm)rdmg to dynamic syste\

The types of development one woul? g€ | x\,m,see”fift.
Birth to 11 months Talh' L

*  smiles at the sound 20w ij; wy’knnw

*  turns hegiihe w,,gfstroked

= eyes Wy ‘v you around the room

= can fol§_S¥s into the palm of their hand to grasp an object

= sucking and swallowing reflexes

»  if held upright on a flat surface with the soles of their feet touching it, will attem
=  explores and examines an object using both hands and mouth

= stretches their arms suddenly and then brings them in if they feel they are falli
#=  lifts and holds head up when lying on tummy

= while lying on back, reaches with both hands to play with feet

= recognises and reacts to the voice and smell of the mother

=« will have different cries to show if they are hungry or uncomfortable

= holds head steady (4 months)

= rolls over and sits up (6-8 months)

8-20 months

= holds and drinks from a bottle

#=  places dummy in mouth

" hegmc; to eat thicker pureed and mashed foods A7
= enjoys chewing toys that can massage sore anc svw. Ii; *;urr”w s during teething
*  tries to getattention in a variety of wapi ‘
= becomes wary of strangers (9 it _j? b
®  starts to move around iy’ L ol \yt”Wayf; such as crawling or shuffling, cruising
» can rnl] over cm" i n,}'u s

';se s Arst with finger foods, later using a spoon

~ down and arr ange different objects

= enjoys t\#®me of dropping things on the flom so someone else can pick them
= waves ‘bye bye’ and points at things with their fingers

= gstarts to communicate by babbling and saying two-syllable words like ‘dada’

=  becomes upset if left with people they do not know

= recognises who their main carers are and will greet them when they appear

\\\\\\\\“%&\\\\

.

o
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16-25 months
= holds and drinks from a sippy cup or an ordinary cup
= plays alongside others

= plays simple cooperative games with a familiar adult, such as rolling a ball back . s

= walks unaided or with little support /
=  communicates in telegraphic sentences {simple 2-4 word sentences thatonlyh. /

apple’, ‘red car’ (said while crying and/or pointing as they want it} ///////

® combines sounds, words and gestures to communicate f { / )
= responds to questions and repeats words L i ,3 A ////// ¢
22-36 months - | o é/,/////
= joins in with others’ play n M«f - s
= canplayi ina group a7 Vi Mie piay % % %
" starts to gl o ;J; _nd colours ////,/// ”
= enjoys 11“’ Y a . helping adults / ”/%
= starts td_€a@ empathy and affection to friends, family, dolls, etc. % //%
®  starts to USe pronouns correctly in speech /%
= candrink from a cup, and eat with a spoon and fork WW/%
= understands ‘mine’ and ‘yours’ s—

=
\\\\\\\\\\\\\\\\\\

P
30-50 months /

= jsable to do several gross physical movements, such as running and pedallinga . /
= can walk up and down stairs using alternate feet {i.e. not one tread at a time) e

= canjump with two feet o /
= isable to use the toilet independently //////////////////////

= gpeaks clearly, often in complete sentences, but sometimes making grammatical
= knows that boys and girls are different

= isable to play together with other children when they want to // R
®=  can build tall towers of nine or more blocks

= can undo buttons, pop poppers and thread beads

\\\\\\\\\\\\\\\\\\\\\

e
il

g

\\\\\\\\\\

//

®=  enjoys imaginative play scenarios using role play and dreqsmg up /// ”’
i
= likes to look at books and pretend reading > | | /;%
. en_;oys using pa!nts an_d _ot_h?r mixed media e z”“ﬁ} . 0 | ./
= will learn to write their initial, and mavbe i °iv p=zynérand do other pretend wrii —
= can understand a two-part reque; W 1 ‘h . iuckup the toy and putitin the toy b .
o P . M,f ("
A s
i . B
4060 months X 4 47 ~-*”’j s ////
iy i,
= moves g en ¢ artheir own space, more controlled when running, jump

ence for left or right hand

le computer game

»  curious and inquisitive, often asking questions
= speaks clearly and in more complex sentences
= can tell stories about their own experiences

= throws underhand

» imaginary fears of the dark, loss of parent, etc.
#=  knows their own name and address

60+ months

#*  throws a ball overarm and underarm

= isable to control a ball when kicking it, becoming more interested in games suc

= can hop ononeleg

= can skip from one foot to the other, forwards and sideways

= canride a two-wheeled bike

#*  can thread a needle, or small beads onto a string |

= can control fine motor movements to form lette i ’ﬁber shapes

*  isable to cut out complex shapes, followi > i 2y ,,.f

»  makes more complex drawings 2540 fin | ythat convey meaning

*  understands how to take tooo (i Lt m,g, a game

*  understands the wh GE ,m g ajoke, and can engage in more complex conversa
- wéie dlfferent ruie@ for dlfferent environments (f;chool Ve
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- L b
®  can ready f‘ emse]ves

= will start to choose between friends and have a ‘best’ friend
= may have worries about not being liked, or being excluded from a friendship gr¢
= developing a longer attention span

= developing an understanding of abstract concepts such as time or money

Activity Pack for BTEC Nationals Early Childhood Development (AAQ): Unit 1 Page 16 of |



Student Activily Sheet: Activity

Complete the table below with three or four developmental milestones or areas.
taking place for each age group.

Birth to 11 months || 8-70 months
% L »é
% ‘ o f i
* '8 d o
. WA\ ndi x
-t e
16-25montkgs. 5 e 22-36 months
* - e #
E3 £
£ £
£ £
30-50 months 40—-60 months
* #
£ £
* %
60+ months
£
p o %
|
\a
{W’g gi_j} e

o

o O ~«
o | wiudent Adtivity Sheet: Activily

Complete tI{Eg# below with three or four developmental milestones or areas ¢
taking place tor each age group.

Birth to 11 months 8-20 months .
* *
* *
B
* #*
o
* *
16-25 months 22-36 months
£ *
E‘ i
%k Y |
- "g 0
30-50 months ., w{|40-60 months |
...... W
* & * L
|
* * %
|
#* e |
|
.
=
|
s
|
L ik, § -
. .
‘““”."/,///////f Z
‘ -
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Activity 4: The Difference between Grt
Motor Development Skills

Teacher’s Notes

Spec area:

Suggested use:
Aim;

A1.3.1 The difference between gross anil ficeinotor development

v f’”L/yf‘nir;g: 20-30 mins

To help students undey;ﬁ.‘ “he /e mean when we talk about 8

Class activity

Il

«'9 - . .
Teacher’s Watch one or fvio 01 ha & Zudowing YouTube clips showing children
instructions: —prefe’ o e doors and one outdoors - or do this activity aft.|

) 00 ¢ . 7o vaaltrip to a nursery:
V0 “zzed.uk/12842-Activity4-V1
Video showing pre-schooler and toddler playing with bricks
Y0 zzed.uk/12842-Activity4-V2

Video showing toddlers playing on a stair and slide in nursery
70 zzed.uk/12842-Activity4-V3 - EYFS video clips

@ Goto zzed.uk/1284§

Randomly put the students in pairs. Print out enough activity sheets &
one for each pair or provide them with a template to write in theirwao.
Ask students to make a list of gross motor and fine motor skills, and pu
resources that would help children develop these skills. Use as a foun.
for discussion in class about physical development and how the learn
environment is as important as the social and emotional environmeni,

Answers: Some examples of fine and gross motor skills and types of resources that ¢
(the list is endless).

Age Gross Motor Skills T A tor SKills
1-11 wave, shake, twist, turn, squeeze, |.3r: 5“’7&j pick up, drop/letgo, | &
months | poke, sit up, kick feet, stref;“,} Fa ticwt’t/)ngue out, point
s @7 00 /[ build a tower of two blocks, use
roll, crawl, <t A f},w&e”inpts hands to hold a toy, feed o
8-20 10 . ooadh stiff posture, | themselves (fingers or spoon), .
months W cweerupsi:airs and pull off socks, drink from sippy .
creep back down cup, push buttons, post things .
through large opening
thljow underhand, pamt or Qraw put on hat, build a tower with 4~ .
using whole arm movement, ;
j . 6 blocks, thread rings, turn a0
squat down, sit down on small ; )
16-25 . L o o pages of a book, two or threeat | .
| chair, walk independently, start : L
months t0 use ride-on tovs. kickine to a time, scribble, turn knobs, post v
s 5 shapes into shape sorter, hold .
move them, pull a toy behind . o ST
them when walking crayons using thumb and fingers ‘
pedal, jump, run, walk up and
fiown the stairs h_"ldmg hands, ) begin to string large beads, can 0
ne o | jump down and forwards, squat : ) ) .
22-36 - . undo Velcro ties, will copy lines |
to play, stand on tiptoe, with . . . .
months . . and circles, folc paper in half,
support, kick a ball forwards, Ut togrin @ e linkine blocks |
catch a large ball with arms p }g - ¢ - & b
outstretched | xm’ P a L
throw and catch, walk unet« 4 j L g
using alternate fest k., L5" draw lines, circles and triangles, |
30-50 downst'@w i fﬁ‘,{ W( ‘wetonsame | learn to do zips, buttons and -
y;mn;hs L al '*,{‘:;c, sirone foot, walkon | press studs, turn single pagesin |
ddride a tricycle using the a book, cut with scissors, dress ?
%
(LTS, catch a ball with arms bent, | themselves with some help ?
kick a ball forwards 2}
.
.
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Age Gross Motor Skills Fine Motor Skills
developing pencil grip allowing i
for letter and number formation, %}

. cut along a line, start to draw
balance on one leg, learn to ride a . . .
40-60 . . recognisable pictures, learn to
two-wheeled bike, skip with .
months spread butter on bread, can
alternate feet T |
dress themselv s with little help, f
can por:: 2 A jug, canroll 3
| pufbizt) © ’“
e\ e i
car andstorg @A NeP T, -
learn to do hfmdsta 4 "ﬁ?‘ﬁ” = build with small linking blocks, °
cartwheels, foun -0 oy .
e . .| develop writing skills, i.e. can
60+ 1> va, . ' sen use a skipping . oy . .
e ) > | write within the lines, can eat
months nd Jdo hopscotch, ride a two- . . .
e . with knife and fork, can
&g od bike easily, may be able o . .
il accurately cut and stick
to roller-skate .
|
- r _,f :j .
s
™ e ;,; sz -
2 4" e
L 7 e
S
g w
’E‘
Ve ¢
"
...... & A
S e
A »yg s
i "
»
o
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What gross and fine motor skills develop as
children grow? Complete the table below with as
many different things as you can think of. Inthe
last column try to list the types of toys,
interactions, etc. that would help children develor‘w

Student Activily

Sheet: Activily

these skills at each different stage. . . *
P s\l
Age Ni}j% “noior Skills Fine Motor Skills
1-11 md .
o
8-20 months
16~25 months
22-36 months
30-50 months
40-60 months
60+ months ;
o -0
1o\
1 & : N ’
anudent Activity Sheet: Activity
. A

What gross

e motor skills develop as

children grow? Complete the table below with as
many different things as you can think of. In the
last column try to list the types of toys,
interactions, etc. that would help children develop
these skills at each different stage.

22-36 months

30-50 m!

Age Gross Motor Skills Fine Motor Skills
1-11 months
8-20 months z‘
e\ &
16-25 months (A"
Wa Y
. e

40-60 months

60+ months
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Activity 5: Cognitive Skills Develo

Teacher’s Notes

A1.3.2 Cognitive skills development

Class (small groups or pairs) Timine: | 15-20 mins | Ag.
To help students understand what is & Zéb,;the term ‘cognitive |

: ’ ot . - ‘ v -
to the terms ‘reasoning’, ‘urderst {ﬁr‘u,ﬁx,} memory’, ‘problem-solv.

Teacher’s Printouta copy of 7« ¢ “ti i s sheet for each student or ask them &
instructions: | write theiro = er . y-each numbered milestone in their workbag
Arrario . duss randomly in small groups of 4-6, or in pairs. Stu
hsh ;uﬂiaré}a?e their own definition for cognitive developmentand |
% omplete the worksheet by adding the cognitive ability that each

| milestone addresses to the final column. Discuss/mark in class.

Suggested answers overleaf.

{wi f“j o -
5 {" L ”j -
20\
e fw:; 1 “‘jf
¥ v
" . f s
\ \
M,.,J
.
%
%
]
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
Pl :
1 B 1 S %
" 4 |
i %
.
.
.
.
.
.
.
.
.
.
%
%
%
%
%
%
%
%
%
%
%
.
%
%
%
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Suggested Answers

Definition: Cognitive development is a lifelong process, whereby we construct our knt
thinking skills, problem-solving skills and intelligence, through interaction with the e.

Cognitive Milestone ; (mﬁi
1. develop focus (can see objects 30 f"rgﬁ o J 0-
2. understand difference betgy G 1 Méa’hd inanimate objects 0-
3. play a]ong‘;]de others, &) # 'Ms’ = 0-
4» recognizegme N o _regivers 0-
can td 'L‘f  ff_sonce between sweet, salty, bitter and sour tastes 0-
6‘ respoiC®nd imitate facial expressions of other people 0-
7. react to familiar sounds 0-
8. gaze longer at things they know are ‘impossible’ 0-
9.  focus on moving objects 0-
10. understand the relative size of an object shows how far away it is 0- |
11. object permanence, i.e.an object continues to exist even though it cannot 8.
be seen .
12. likes looking at pictures :
13. imitate and respond to adults and carers 8-
14. manipulate objects, turning them over and trying to put them into 8.
each other .
15. start to understand and respond to single words 8-
16. can point out familiar objects and people in immediate environment 162
or in a picture book
17. know the difference between ‘me’ and ‘youw’ 16
18. imitates the actions and language of adults 16
19. curious, learning through exploration’ -l j“ o 16
20. identify their own reflection in the mixri: y Qe 22
21. can carry out simple directions fic 3 o: ¥ s and caregivers 22
22. can name objects in a o bf Lus 22
23. startimaginarLivin a,m"}g more complex adult actions 22
24. can il ’f)b },»m”jt are similar 22
25. sorto ) v slmpie category, e.g. tree, flower, animal 22
26. stack riiigS on a peg in order from largest to smallest 22
27. learning by observing and listening to instruction 30
28. developing a moral and cultural understanding rooted within the family 30
29. enjoy playing together with others outside of the home 30
30. can organise, match and group objects 30
31. asking why and demanding explanations all the time 30
32. enjoy playing together with others 30
33. canread simple books 40
34. developing language skills involving vocabulary, rhyme, syntax 40
35. can create drawings of people and things 40
36. developing an understanding of past and present 40
37. beginning to decode letters, sounds, numbers, quantities, seriation, etc. 40
38. developing an understanding of right and wrong, fair and - ;nfalr but 40%
not yet able to fully empathise g A L
39. understanding of time and sequence of tir“e ;:&’ 5 j o 60
40. can hold a conversation on a paltl"l . oc 6),?
41. improved short- and longgg M_ A > 6/f
42. ableto understarld 1‘ 5 A jof Othes s and take it into account 60
43. hasaboemmw ° ©oang of moral and cultural codes, i.e. what is 6/4
,  faly! Junfair in a wider social context L
44, empaites ®0re with others 61
45, can multitask or focus on several aspects of a problem at a time 60
46. understand that things are not necessarily as you see them 6/4
(conservation) |
47. can plan use of time 60
48. can write simple sentences and copy adult writing 60

e
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Student Activity Sheet: Activity

In your groups or pairs, create a definition for cognitive development. Then, con

. A oo

the table by adding the age in months (0-11 months, 8-20 months, 16-25 monti e

36 months, 30-50 months, 40-60 months, 60+ months) at which each milestone | /

be seen. Inthe last column use the letters; Concentration (C), Reasoning (R}, e

Understanding (U), Memory (M) and Problem-solving (P) +2+ ow which ability is e
involved in each milestone. Some milestones will .3 811 fe .nan one ability.

X \ . | | |

Make up your own definition for cogriii e x;\;np“‘n“i’ént using the sentence start. W

N f_”f; N ”""} g

e
oo
fo

@ swognitive Milestone

-

1. develg hs (- . cooujects 30 cm away) 7N
R - P - £ )
2. undet fference between animate and inanimate objects | .
3. play al&#%e others L
4. recognise the faces of caregivers WW%
5. can tell the difference between sweet, salty, bitter and sour tastes L
6. respond to and imitate facial expressions of other people P
Y
7.  react to familiar sounds / |
8. gaze longer at things they know are ‘impossible L Y
9. focus on moving objects
10. understand the relative size of an object shows how far away it is /
11. object permanence, i.e.an object continues to exist even though it cannot be seen W
12. likes looking at pictures
13. |m|t§te and respond to afjults and carers : " //////,,/,
14. manipulate objects, turning them over and trying to put them into each other 4 |
: 0 |
15. start to understand and respond to single words L N |
16. can point out familiar objects and people in immediate environment or in a picture L //////////
17. know the difference between ‘me’ and ‘you’ | | %
T N Lo ] |
18. imitates the actions and language of adults - & %, //
N 7 p P : {‘”"L '_jw i
19. curious, ‘learning through exploration w i

e
| |

20. identify their own reflection in the i 0.1+ _ame .
21. can carry out simple dirertiur {?f‘?y\? ':;;a:é"gts and caregivers

22. can name objects i ';,_'*‘;L“\‘;"ii jjmé’% W/
ry o i,h;g.%ﬂ'(t’“éting more complex adult actions
bjects that are similar
4 y simple category, e.g. tree, flower, animal
26. stack rings on a peg in order from largest to smallest
27. learning by observing and listening to instruction ////
28. developing a moral and cultural understanding rooted within the family .
29. enjoy playing together with others outside of the home
30. can organise, match and group objects
31. asking why and demanding explanations all the time
32. enjoy playing together with others
33. can read simple books

34. developing language skills involving vocabulary, rhyme, syntax COPY RIGHT
35. can create drawings of people and things
36. developing an understanding of past and present . PROTECTED
37. beginning to decode letters, sounds, numbers, quantities, seviation, etc.
38. developing an understanding of right and wrong, faizu un. ir, but not yet able ¢

fully empathise e :\":\“ﬁ_f_mf a .

39. understanding of time and sequenca drdi iy

40. can hold a conversation on 7, v artic 4 dbject

41. improved short- ard vt 7a.uemory

42. able tegnl '{“5_1"’;, . _vrewpoint of others and take it into account

43. hasa 'I'L«%N \naerstanding of moral and cultural codes, i.e. what is right/wrong,
fair/un\G#®"a wider social context

44. empathises more with others

45. can multitask or focus on several aspects of a problem at a time

46. understand that things are not necessarily as you see them (conservation)

47. can plan use of time

48. can write simple sentences and copy adult writing L

g

o

 Education
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Activity 6: How Language Development i
other Areas of Learning in the Early Years F

Teacher’s Notes

Spec area: A1.3.3 How language development is supported by other areas of |
Foundation Stage

Suggested use: | Class (six groups) ﬂ . 1g”"‘ 25-30 mins
To show the holistic nafﬁ*; ,' 2avang and development in early ¢

Teacher’s Ifnecessary, iz, ac'L e ;4{7 inform students of the Early Years Fou
instructions: (&YP Slaa' d ::} - areas of learning.

LClis ol wﬂﬁf‘y Arrange students randomly into six small groups. Us\
1re€’i9 of learning other than language development, assign each gra.
Students time to brainstorm how verbal and non-verbal | anguage d.
supported by the EYFS areas of learning, i.e. personal, social and er
development; physical development; literacy; mathematics; unders.
and expressive arts and design. Students should include at least ony
children would be supported. Once the activity is completed, each ¢
present their findings to the class. Students make their own notes it

Allow 5-10 minutes for brainstorming plus 20 minutes for feedba.

Suggested Answers

Personal, social and emotional development: Literacy:

u talking about feelings, likes, dislikes, empathy, »  reading, holding books
sympathy, care of self and others understanding the purp

»  making relationships; conversations; groupand =  phonemic awareness, @
social understanding; friendships u writing, sequencing a s\

= understanding social and cultural norms mes, chants, songs
regarding behaviour and self-control " f{m lerstanding that ther

= communication in play - sharing, working (;j w” “e.g. Russian, Chinese, T
together, leading, following, mgﬂf g . understanding that ma:
*  EAL - use of picture cues to.2 4p’s ¢ a understood by others

understanding, cha“ e j; Lues, etc. = EAL - use multi-langua:
o/ » = EAL - encourage child .
Phy.slcal der nt i Aoyt o 1
L . . own language and then
moving 11 spaces, being aware of others in

s EAL - have multilingual
easily be translated) foz
speakers to share then?//
mixed-language story

the imm#ite vicinity

= understanding how and why tools can be used
for specific purposes

= learning what different movements are called

i
-
and understanding why we make them, e.g. Mathematics: %
throwing a ball to initiate a game of catch »  mathematical Ianguag;
»  health and self-care; understanding about measure, volume, areag
hygiene, nutrition, what to wear and when calculation %
»  understanding safety and helping others stay safe  ®  numbers and what Lheg
s EAL - encourage child to take part by leading by sequencing, comparmgg
the hand to the activity =  problem-solving %
s EAL - talk about what the child is doing, e.g. »  EAL -learn how to cm%/,
‘Good jumping, Katya! provide the number qy§
. . N o the ;numbers in Englis }%
Expressive arts and design: - @% _ do the § é
o e IR ,j; o the same as
imagination, creative language, songs, rhymes, %
storyline in play, pretending, dreqsing ure. 4 w’* wélg*m”d””! the world: %
*  understanding what different me~¢ an . v, 7 " where we live, our (0”%
used for ™ of wfx context, significant even
u d(,scribmg tcxtu resq . Vm”f{{].‘:-, pictures, *  the world around us, ﬂ%
smells, g St @mica] instruments architecture, trarlqpcrw
»  EAL- § \'\ Laning commentary as a child *  technology/ICT, unders
paints (G __,,f..f ; naming colours, shapes, etc. equipment and why W/

completing a program
] EAL - invite members
into the setting and qhaé

\@m\@x\\\&%\\v&\\\
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Activity 7: What’s the Difference betw
Communication and Languaj

Teacher’s Notes

Spec area:

Suggested use:

A1.3.3 What's the difference between sn¢ fg;ﬁ rommunication and |
Class - a o | \ag: | 15-20 mins

To understand the 4% e1 . | »tween the words ‘speech’, ‘langua

Aim:

Teacher’s

o .
Prmt out Ao fﬁ 2 uctivity sheet for each student, these could .
instructions:

bo.‘ ha il ﬂ,m"s

S his actmty can be run in a variety of ways, either individually or

Tin pairs.

1.  Askstudents to read the sentences/explanations on the activit,
sheet and link them either to the 'Communication’, 'Speech’ or
'Language' bubble, using a differently coloured pen for each bu

2. Askstudents to read the sentences/explanations on the activ.
sheet and categorise them into 'Communication’, 'Speech' or
'Language’, using a differently coloured highlighter for each
category. Make a key by also highlighting the bubble heading.
with these colours.

3. Alternatively, students could categorise the sentencesinata.

their workbooks under the three headings: 'Communication’,

'Speech’ or 'Language’, either by writing down the number ou.

by copying out the full sentences.

Feed back in class. ;

e &

j}.,.a

- e
Answers " A
Speech refers to what we do and P Hj s
2. issaid without hesita*ics ; i Lo ,gn»g or repetition
3. provides izgarmal 1 e
4. shows @b 'sm ;,,ae”“is feeling, either themsclves or about something
5. isimpo\ €
10. tells you something that is mtercstmg
19. is clearly spoken, using words that are easy to understand

Language refers to how we do it, i.e. talking and understanding, and is:

1.  knowing which words to use when and where

6. how words are placed together in a certain way to create sentences that can be
9. using certain syntax, grammar and speech rules

17. understanding what is being said

13. initiating conversations

14. telling stories

18. giving instructions.

Communication refers to how we interact with others and is: i

8. decoding the body language and facial expressions 70 21 %eaple
7. having good and comfortable eye contact with ‘A¢’, ij you are having a Lonv§
11. the ability to continue, finish or mtfn Vaal mvw§at10n in a socially adept way
12. empathy and understandmg f»wp il ¥ ,,,.yg/r?:w of another person

15. haw we underf;tand NThe 3l wﬁvﬁm es, and the meaning behind them

16. g o S *a{)s“'i”&énd knowing when and when not to talk

s

...

o
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Student Activity Sheet: Activity

Knowing that speech refers to what we do, language refers to howwe do itand ca.

interact with others, look at each sentence and decide whether it is referring to coi

Using a different colour for each bubble, draw a line between the bubble and sent.

knowing which words to use when and where g

said without hesitation, stuttering or repetition e\ ¢ ¢

provides information Nel” L

shows how someone is feeling, eite ~U o | v;elvé”sfor about something {

is important and relevant.za hos 3 i are listening

how words are p'ad . 7g Qwéf‘/in a certain way to create sentences that cai
' d RS

nd comfortable eye contact with the person you are having a

W

A

8. decoding the body language and facial expressions of other people

9. using certain syntax, grammar and speech rules

10. tells you something that is interesting

11. the ability to continue, finish or interrupt a conversation in a socially adept way
12. empathy and understanding the point of view of another person

13. initiating a conversation

14. telling stories

15. how we understand words and gestures, and the meaning behind them \
16. taking partin a conversation and knowing when and when not to talk |
17. understanding what is being said

18. giving instructions

19. clearly spoken, using words that are easy to understans ]
W e ’j .

= U .
ﬁf’%ﬁmii%éﬁ\'ifg Sheet: Activity

rchly i wto what we do, language refers to how we do it and ca.
5, look at each sentence and decide whether it is referring to con
Using a differ®it colour for each bubble, draw a line between the bubble and sente
1. knowing which words to use when and where

2. said without hesitation, stuttering or repetition

3. provides information

4. shows how someone is feeling, either themselves or about something {
5

6

Knowing thy

is important and relevant to those who are listening
how words are placed together in a certain way to create sentences that cap
be understood
7. having good and comfortable eye contact with the person you are having a
conversation with
8. decoding the body language and facial expressions of other people
9. using certain syntax, grammar and speech rules sl {
10. tells you something that is interesting g {1 ) :"
11. the ability to continue, finish or interr*f;;“*‘ anlgusation in a socially adept way
12. empathy and understandir;g f,“»: o) ) *+ orview of another person

§

13. initiating a conversaiizi ) & L
14. telling @i ¥ L
15. howw -stand words and gestures, and the meaning behind them

16. taking ps 7 a conversation and knowing when and when not to talk |
17. understanding what is being said

18. giving instructions

19. clearly spoken, using words that are easy to understand
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Activity 8: Social and Emotional Dev
— What’s the Difference?

Teacher’s Notes

Al1.3.4 and A1.3.5 Social and emotional d.{ o sment - what's the .

Class or homework e f‘””i o, \ﬂg:ﬁé 20 mins

To understand the dife g1 . L otween social development and enit
"],‘eachel“’s Prmt out s fﬁ aaﬁ{ty sheet for each student, these could .
instructions:

be shald fp,m"s

";\s,w:;’tudents to create their own definition for social and emotion.
development as separate entities.

Then, ask students to label each statement with 'social’ or 'emotion
development.

Alternatively, students could categorise the statements in a table i

their workbooks, either by writing down the number only, or by
copying out the full statements.

Ask students to feed back in class.

Suggested Answers

Definitions:

= Emotional development refers to how children learn to express different emotic
they learn to empathise with and interpret the feelings of others.

= Social development refers to a child’s under standing of the.~ Jtural and social envi
have to conform to certain rules, traditions and stan Al n"n ;der to become an iy

‘-~—.\

St ot
1. Point at objects, babbiing ar &ﬁ_i;_. ‘ai:dftfi:htion in other ways
2. Afraid ofstrangel‘ W) B -
3.  Becory ryla Qé"c“vented from doing something
4. Wave V)dwgﬁodbye
5. Fightir\es toys
6. Ableto piay alongside peers
7.  Find changes in routine unsettling and upsetting

8.  Getfrustrated when things are difficult to do, e.g. put on socks
9. Separation anxiety from main carer or person they know well
10. Associative play or play with others

11. Have a sense of empathy and relate to the feelings of others
12. Have no fear of anything (temperament)

13. Cry when upset, hurt, angry, etc.

14. Start to have a simple sense of humour and will tell jokes
15. Able to share

16. Can describe in words how they are feeling

17. Can cooperate with others and obey instructions il
18. Be jealous of siblings and friends a

L
19. Have different expressions for different v ot m g’%wwimg when upset
20. Like to play peekaboo sl _j—ﬁ L
21. Will let themselves be o0, w ﬁ?}" i1
22. Start to_prmo(,t Aige ;M‘{g m,mm their own self-image, e.g. | am good, bad, pretty
23. Hold i i ’my ﬁ new situations (temperament)
24. Ablet hers what they want
25. Use doligand other toys to play out their own experiences
26. Self-regulating ~ controlling reactions in a socially acceptable way
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Student Activity Sheel: Activity

The term 'social and emotional development' is often used as an umbrella
term, because the two go very much hand in hand. Using your knowledge
of child development, how would you define the terms separately?

|
Make up your own definitions for emotional and f";s 4 féiupment

e

S

\\\\\\\\

/////////////
using the sentence starters below o ' M,f W“j g/ /2
e  'Emotional development is.. Mf e )
. M Lo / ZM%/////////%
® Social developmenr 347 E Mf e
Lo » //// i,
Once you h§ 119% e «nis, decide whether each statement in the table shows soci | ||
: .
1. Pointat objects, babbling or attracting attention in other ways Wmm/g
. o
2. Afraid of strangers ////

iy,

\\\\\\

Become angry when prevented from doing something

3.

”’///f////////////
4.  Wave hello and goodbye m//
5. Fighting over toys o

6. Able to play alongside peers N
7. Find changes in routine unsettling and upsetting \ /
. cee iy,
8. Get frustrated when things are difficult to do, e.g. put r*;w socks /
| | ]
9. Separation anxiety from main carer or pers v fe mow well N
. s I .
i i e é |
10. Associative play or play with <« Q:f ) W
11. Have a sense O'F\ il “n :;rm"?elate to the feelings of others — ///
12. : 'r o anythmg (temperament)
13. Cry when upset hurt, angry, etc. |
14. Start to have a simple sense of humour and will tell jokes %
.
15. Able to share %
16. Can describe in words how they are feeling |
. . . .
17. Can cooperate with others and obey instructions %
. " . .
18. Be jealous of siblings and friends % COPYRIGHT
%
19. Have different expressions for different emotions, e.g. scowling when upsf PROTECTED
20. Like to play peekaboo _ ﬁ ! %
21. Will let themselves be comfortﬁd i - %

N

g

Y -
22. Startto prOJect outc"‘ﬂ u g “ “;@{hew own self-image, e.g. | am good, bad, pre

23.

o

 Education

24.

25. Use dolls and other toys to play out their own experiences

26. Self-regulating — controlling reactions in a socially acceptable way
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Activity 9: Development Skills Bing

Teacher’s Notes

A1.3.1and A1.3.5 Development skills

Suggested use: | Class (small groups) iming: 5-20 mins Assessmen!

To consolidate students’ understandiyga W1 f;:ai developmentre.
-
cognitive, language and physi.al il W A

Teacher’s Printout and lamir:. Lix Mga o sheets and cards. Cut out the skill|
instructions: 1ol

Each ag o d«:ﬁw@at’jgory has been indicated on the cards witha dil
LSy ‘,ww‘fmake matching easier: 0-1 years: heart, 1-3 years: pen .
fears star, 5-8 years: triangle.

Game to be played in groups of seven (six players and one caller) ¢
whole class with the teacher as the caller.

Playing the game:

The caller reads out a skill card. Players respond by calling out the
they think the skill is for. The quickest player to call out the correc.
group is given the card and places it on their bingo sheet in a squa.
the same symbol (heart, pentagon, star or triangle). If nobody gue.
correctly the card is placed back into the caller’s pile. The winner |
student who has covered all their squares on the bingo sheet.

Answers
The age groups for this game have been simplified: i
L s 4
0-11is shown by a heart Y
O . c0
/\

1-3is shown by a pentagon x_f)” J,f s

3-5

The statements per age group are as follows. Some blank cards have been left on the
add statements if you wish, two for each age group.

0-1years

1.  Atthis age a child will babble.

2. Atthis age a child has rooting and sucking reflexes.

3. Atthis age a child will start to show a fear of strangers.

4.  Atthis age a child recognises their mother’s voice.

5. Atthis age a child can sit up by themselves.

6. At this age a child can shuffle or crawl around.

7. Atthis age a child will imitate facial expressions.

8. Atthis age a child will turn their head to hear sounc \ "
9.  Atthis age a child will grasp intuitively if ve; 1s ok | *lg; paim of their hand.
10. Atthis age a child will pick up and r‘W 2 Is !

11. Atthis age a child will ¢ crulc; ;»»f ,f#

12, Atthis age a child willp el Wf‘?i ob;ects by putting them in their mouth.
13. At this acmhi 'w;x()%

14. At this§ 'LL hilo will say simple sounds such as ‘da-da’.

15. At this Xeg@ild will smile at parents and carers.

16. At this age a child will like to play peekaboo.

g
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1-3years

1.  Atthis age a child will walk unaided.

2. Atthis age a child will easily get frustrated and have temper tantrums.

3. Atthis age a child will speak in holophrases.

4. At this age a child will start to use telegraphic speech.

5. Atthis age a child will be able to jump with two feet.

6.  Atthis age a child will be able to partially dress themselves.

7. Atthis age a child will be able to do simple peg puzzles«

8. At this age a child will be able to build a tower ¢ {ma ge w;nne‘ctm,g?, bricks.

9.  Atthis age a child will be able to paint i 1e. fagers.

10. Atthis age a child will be able e {\Ww -2 play dough.

11. Atthis age a child wﬂ baogaty ‘o 50> d wheeled bike without pedals.

12. Atthisagea childa n + abw‘to play alongside peers.

13. Atthis L hil yn»i e Lgocentrac

14. Atthis { ) Yild will become aware of gender difference and whether they are |

1ou

15. Atthisagfa “child understands ‘mine’ and * yours’.

16. Atthis age a child likes to copy adults in their daily routines, such as cleaning.

3-5years

1.  Atthis age a child will be able to ride a trike with pedals.

2. Atthis age a child will be able to hop on one foot.

3. Atthis age a child will play together with peers.

4. Atthis age a child will initiate imaginary games and role play.

5. Atthis age a child will start to mark-make with meaning.

6.  Atthis age a child will be able to count first to 5 and then to 10.

7. Atthis age a child will be able to recognise their own name.

8. At this age a child will be speaking in complete sentences.

9. At this age a child will be able to wait their turn or for their needs to be met.

10. Atthis age a child will be able to share toys.

11. Atthis age a child will be able to play simple board games |

12. At this age a child will be able to butter a slice {}fhr - &

13. At this age a child will be able to pour from ¢ ju - j -

14. At this age a child will be able to ho'd v 1 . ‘"ormjtly and turn the pages.

15. At this age a child will be akle W o i d{;ﬁt lines and simple curved lines with &

16. Atthe end of this age s j j; [deal )le to dress themselves (but may need help

\ . .

5. - ]

1. _ #¥his stage a child can fasten zips, tie laces, etc.

2. At tlm age a child learns to write in simple sentences. .

3. Atthe end of this stage a child can sit still and concentrate for long periods of ti m

4.  Atthis age a child can walk along a narrow beam without holding onto someone/%

5. Atthis age a child can understand different kinds of game rules. %

6. Atthis age a child can plan, e.g. what to do when a friend visits. %

7. Atthis age a child understands how to play and finish a computer game or prog//é

8.  Atthis age a child can coordinate throwing and catching small balls, e.g. tennis l%

9. At this age a child will know when something is right or wrong. %

10. At this age a child’s pictures will clearly show stories or personal experiences. %

11. Atthis age a child’s friendships and social circles will become more important. %

12. Atthis age a child often becomes more competitive and wants to excel. %

13. At this age a child doesn’t mind being away from home and family for short pelg

14. At this age a child will be able to read. | %

15. At this age a child will have friends they consider s wfm Js although these L%

16. Atthis age a child will be able to make up.n ;,o f; M.»é ita beginning, middle ¢ ;

\ ,,3 ) : %

L
.
.
.
i
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Student Activily Sheet: Activity 9 (Call

O At this age a child
will babble.

A At this age a child will
walk unaided.

O

At this age a child will be |
to ride a trike with pedals

QO At this age a child has
rooting and sucking reflexes.

A At this age a child will easily
get frustrated and have
temper tantrums.

QO At this age a child will start
to show a fear of strangers.

-

w

N {wv!' >
A Atthie xcFa . ill speak
o [0 e
Mﬁw@’d =

At this age a child will b
(‘i)le to hop on one foot

At this age a childwill p..
together with peers.

" A At this age a child will start
to use telegraphic speech.

At this age a child will
initiate imaginary game:
and role play.

Q At this age a child can sit up
by themselves.

A At this age a child will be
able to jump with two feet.

At this age a child will si.
to mark-make with mean

Q At this age a child can
shuffle or crawl around.

4 At this age a child will be
able to partially dress
themselves.

At this age a child will be
able to count firstto 5 a.
then to 10.

QO At this age a child will
imitate facial expressions.

4\ At this age a child will be able
to do simple peg puzzles.

At this age a child will be
able to recognise their
own pame.

QO At this age a child will turn
their head to hear sounds.

A At this age a child can
build a tower of large
connecting bricks.

At this age a child will
be speaking in complete
sentences.

QO At this age a child will grasp
intuitively if you stroke the
palm of their hand.

A\ At this age a child will be able

Q At this age a child will pick
up and drop objects.

. s
A Mty @ 3 il be able

to paint with their ﬁng;; B

D

it this age a child can wo
"i\eir turn or for their ne.
to be met.

At this age will be able {¢
share toys.

19 may (eLlace play dough.
(A e e
- I\ At this age a child will be

At this age a child will be ¢

explore most objects by
putting them in their mouth.

able to play alongside peers.

. O
able to use a wheeled bike 7
_ without pedals. to play simple board ganf
© At this age a child wil A Atthisageachildwillbe | O Atthis age a child wil be

to butter a slice of bread.

e

e

QO At this age a child will roll A At this age a child will O At this age a child will be
over. be egocentric. able to pour from a jug.
Q At this age a child will say | & At this age a child wil O At this age a child will be
. become aware of gender
simple sounds such as . able to hold a book corr.
. \ difference and whether they
dada’. . and turn the pages.
are a boy or girl.
. : O At this age a child will be
Q At this age a child will smile A At this age a f"!ld , ~ble to cut straight lines
understands ‘mine . .
at parents and carers. : \ “1" ind simple curved lines
and ‘yours’. ¥ N .
o ad . with scissors.
, ‘ . 1O Atthe end of this age a
hizociralh
Q Atthis age a child will ike | & ALEBIFa ) pesikes o child will be able to dress
2 10pY a s their daily
to play peekaboo G . themselves (but may ne:
/L vnes such as cleaning , .
v ) B help doing fastenings) |
- A O
Q A O
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Student activity sheet: Activity 9 (Bingo c2

o~ o~
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Student activify sheet: Activity 9 (Bingo ca
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Activity 10: The Effect of Nurture (the E

&
on Brain Development

Teacher’s Notes ///
Spec area: A1.4.1 The effect of nurture (the enviro;m\ i ,gfw n brain development é//// /%
Suggested use: | Class (whole class or small group 7 7 king: | 15-30 mins | / —
- - L= -
To give students a rr* ciel wor he impact of nurture on brain é//////
Teacher’s Print out 224 hira 2 <he cards (either one set for you, the teache -
instructions: | or cove 1 8t méﬁi}ch group can have one). N

a L i, L = //%
w‘: 1 fusing the cards with several groups, it may be an idea to print oy | .

#° 1 multiple sets and randomly distribute them to reflect the positive %

negative influences, which are often repeated. The starting point —
each game can be seen as ‘nature’, i.e. what we are born with.

@

o

g,

Prior to playing any of the games, discuss and define the / "
developmental theories/terms ‘behaviourist {nurture)’ and ‘nativ.«
(nature)’ and the term ‘predisposition’. Also, explain how a negat. ///////////

or positive nurturing influence in the environment might have a L /

greater impact on one child than on another. /
///////////////////////

Game 1: Divide the class into small groups of 4-6. Give each grou

large number of pipe cleaners (they do not all need to be the same // oy,

size). Ask groups to use the pipe cleaners to build a spherical shay

to represent the brain, or part of the brain. For each positive
experience (white cards), the students can add a ‘connection’ (a pi,

\
i

iy,
\\\\\\

S

e
il

g

\\\\\\\\\\

//

cleaner that will connect two parts of the hroi); for each negative / ’%
. | |
i |
experience (grey cards), the studen‘rc - ire. ;wve a connection. [y % //
simplified way the pipe cleanurs gp‘ jﬂt’axonq and dendrites, w!
WM
the connectors or twi; t o }(,(,”C”"fﬁ(’ ends of the pipe cleaners L
represent the v aab. 2 i neurons. e
ﬂ w"?
Iime o Mﬁ"{mmuteq approximately. . _— ///

"’Ga ﬁ 22 '{roups are given a random pile of cards (not the same for
‘a(h group). Each group stands in a line and attempts to reach a
marked goal representing positive development. For each poqatlve«?
influence (white cards), they can move one step forward but for ea¢
negative one (grey cards) they move two steps back. Where each
group ends up shows the influence of the different factors.

Time for Game 2: 15 minutes approximately.

.

Game 3: Uses coloured water. Divide the class into small groups.
Give each group a jam jar with a lid and two differently coloured
bottles of water, e.g. red and yellow, and a small pile of randomly
selected positive (white) and negative (grey) cards. Designate on,
member of the group to read out each card. For each negative
influence, ask students to pour a little of the relevant coloured wa
into the jar. When the cards are finished, place the top on the jar
shake it gently. Compare with other grouvi;: §\Iote try to ensure
one group receives a lot ofm,gatr o8 il *’Ee e:ards)

o Al
Time for Game 3: 30 mm;:ﬂ 7 ,m ‘M,;zuféh/
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Teacher’'s Answer Sheet

Suggested definitions:

e  Behaviourist - someone who believes that development is shaped by the enviran
¢  Nativist - someone who believes that development is predetermined (nature)

e  Predisposition - genetically inherited likelihood of developing a condition or showi.

Brain development will be influenced by many different things_csme of which are lis.

natural resilience / nature, the ‘influence’ will affect som 5 }odr 51 more than others.

EO

Positive 1nﬂuenr"* , Neg:
= Mother has access to whe! w«« sme LA ﬁfurashmg food | ®  Thereisnoacces
during pregnancvs, . * 4 L ws pregnant, due to .
" gl . iadtimes for children that are *  There are irregul.
‘}utf‘itious, food, lack of fres.
" ivater is clean and easily available ®  Drinking water iy
= Parents and carers who are loving, profutlve & Parents and care.
and nurturing. loving and caring
= There is love, kindness and affection. " There is cruelty .
®  The child has a secure and safe place to live and grow. | ®  The child livesin |
= There are positive conversations and general ®  There are poorc.
communication (listening and speaking) between communication {|
carers and child. carers and child.
= There are two or more languages spoken in the s Parents and care:
family (bilingualism or multilingualism). s The family strugg
«  The main earner in the family has a stable job = Parents and care.
and income. ®»  Parentsaretool.
= Parents and carers often read together with their child. | *  The child has irry
®=  Parents have time to play with their child. = There is continuy|
#  The child has regular sleep patterns. ;  behaviour.
= Parents and carers understand how to develop their - b . The child has no ¢
child’s self-esteem. o " )¢ 7 their environmen
»  The child can explore the immediatg Gonnusdt busy roads).
inside and outside in safetv -l M s »  The child hasno .
*  The child can go to s¢ } ) i ";xwe agood education. | =  There islong-teri,

®»  There icgmef 1 gnj race exposure to stress (e.g. not diminish, e.g. .
ko . Lwnursery). = The child is not 1o

grell looked after and cared for. = The child is subje.

»  Parentsor carers enjoy playing together with the ®»  The child witnes
child and his or her toys. ®  The child has hai
*»  The relationships of the adults closest to the childare | *  The child hasno .
> i
stable and loving. medical care.
= The child has lots of different kinds of toys to = There are menta.
play with. as post-natal dep:
= Parents have access to medical care which is easy to *  Divorce or infide |
get to. home environmet
] Parents and carers can discuss family and personal u Negative environ:
issues without arguing, etc. fighting in the fai
»  Parents and carers show they are sensitive to w  There is pollution
child’s needs. = Thereis noacces
»  The child has access to different kinds of creative ¢ gross or fine mot.
resources, including imaginary play. e~ There is no access
®  The child receives support from relevant . ;\“““”ﬁ‘ i resources, includi
professionals if born with a dmahslw L ®  The child does n%
= The child is encour aged todq o W Ludports professionals if l%
/
activities or other nl.y. ;ﬁc »AL N,Atr"e*; " The child has mwg}
»  There iz gt; ":x 4*&4)r1ate sensory stimulation, s Qver-protective gﬁ
i learnin g
ea g how to b

= SO ®=  There is misuse
L

mdepenence in an appr oprlate way. addictive substa
L
|
.
.
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Student/Teacher cards to print out {white for positive influences and grey for negati.

Mother has access to wholesome and nourishing food

There is no access to i
during pregnancy.

due to poverty,

There are regular mealtimes for children that are healthy | T'jere are irregular me
and nutritious. s lack of fres

s 9 __m’f{,:i ,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,, .%

- . sl V{* o o L
Drinking water is clean < f’éj} 'y-available. Drinking water i

. : /

HES %

|

Parents and carers ar

loving ané

%

|
There is love, kindness and affection. There is

.

.

The child has a secure and safe place to live and grow. The child lives in f

-

.

There are positive conversations and general | There are poor
communication (listening and speaking) between carers |  communication (lis
and child. ca

e

.. 2. 3

.

There are two or more languages spoken in the family
(bilingualism or multilingualism).

. Parents and car

The family stru

o

|

%

Parents or carers enjoy playing together with the child _

and his or her toys Ferents are koo -

ys. %

L

. o0

The child has reqular sleep patterns. The child has§

.

|

. .

Parents and carers understand how to develop their . . .
There is continual ¢

child’s self-esteem. i ’

¥
i

The child can explore the immediate environment insid;;, o i‘ne child has no op
and outside in safety. f;; .4~ environment (lives i
= - ;5 3
. Y &% M
The child can go to =7 Ton} recﬁfve a
0 icadon.

.

-

The child has

There \G@##Ct and moderate exposure to stress There is long-term e

(é.g‘ when going to new nursery). not diminish, e.g. laé
|

. -

The child is well looked after .

and cared for. The child is not |

=
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Parents and carers enjoy playing with the child and his
or her toys.

The relationships of the adults closest to the child are gl
. The child wit

stable and loving. -

s .

R -

i |

H H H f‘w“{ 4 - - . %
The child has lots of different kinds of toys 0 la gfwf The child

te S %

w‘/": f""‘*”gf' - . ,,Mwéé“f """"""""""""" 3 %

,.& i %

Parents have arc~ A\ - ~aicdl care which is
o ;ﬁa,;y'f‘)o“get to.

e

Parents and carers can discuss family and personal
issues without arguing, etc.

The child is encouraged to take part in sports activities Divorce or infidelity caé
or other physical activities. ;

Z
Parents and carers show they are sensitive to their | Negative env1ronment§
child’s needs. | in
_____________________________________________________ .
The child has access to different kinds of creative | %
resources, including Th ;
imaginary play. %
e -
. N . : i W i o %
The child receives support from relevant professionalc.. . vhc e is no access to h
born with a disability. \ Lo or fin
i f:u 1 ;;,m-t' mmmmmmmmmmmmmmmmmmmm ... .%
. R oA\ i , |
There is plenty of approrsi« ;"¢ ‘= ry stimulation, such There is no accesé
! N R .
g@are. ! °° l.maginary play. resources, |r§
__________________________ L %
The chi®¥5 encouraged to persist in developing i The child does not%
independence in an appropriate way. | professionalé
|
|
The child is vaccinated. The child has ina

Over-protective paren
how to b

There is misuse

Pemeeaalia i

§ addi t
i .
| S am— -
fw,é‘ wy"é . %
w %
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
%
.
.
.
.
.
.
|
%
L
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Activity 11: Nature versus Nur

Teacher’'s Notes

A1.4.1 Nature versus nurture

Class (small groups or individuals),
or homework

To develop students’ understand ad 1 f ’f{;lcrture and nurture ini|

Teacher’s Print out a copy of the v;w Lo ‘et w’each student or group.
instructions: 1 T i

Students °‘ " rrm wM‘.hen own definitions for nature and for nu.
writiis o rkbooks, and then answer the questions on the
ishow wé';“&on 7 involves completing a diagram; a blank template
( n‘(mded or students could create their own in their workbooks

Carry out feedback and discussion in class after completing the
activity sheet.

Teacher’s Answers

Definitions of nature and nurture (suggestion):

1. The term ‘nature’ refers to how an individual’s personality and physical develop:

2. The term ‘nurture’ refers to how an individual’s development is affected by the e
other things) nourishment, shelter, relationships and experiences.

Suggested answers to questions:

3. Heviewed the mind of a young child as a tabula rasa, or blank slate.
4. Evolution and the genetic traits passed down through each generation.
5. Asaresult of conditioning, i.e. we can be trained to achieve a?ything, regardless o
6. The three lower levels of the pyramid represent the ;;f o ¢y needs. The motiv
lessens as each level is met according to the 'nd vid. ﬂ‘j} sersonal needs and satis!
the pyramid represent growth needv - eeu ¥are never fully met; for examp
understand something, the me - 3’% n nwxf to iearn aboutit.
7 g
R e e —
Ve L Negative influences
' good nutrif
. ; lack of food, warmth, shelter, clothing, no as needeti
Physiological o o
clean drinking water, sanitation camfortatﬁ
good qam%
poverty, war, radical political or religious ood eco | |
views, anarchy, exploitation (sexual, good %
- - _ 1 to]erance,%
Safety slavery), family breakdown, medical needs Family sec
not met, lack of respect for property and Y é%
. ownorshlé
persons, violence
rejection, insecure attachment, divorce, friendshi {%{
. arguments, fighting, sexual exploitation, relatmnslé
Love/belonging - . .
cultural, religious, racial and sexual intimacy, | a
intolerance, isolation tolerance %/
poor self-esteem, shy, insecure, fs‘i,qh'}ened, %
- | |
bullied, feeling undervalued !zc @ 1 good fee Il%
Esteem support, depression *m( o ng “ntal of self- wogﬁ
health i 1ssueﬂ C{J N e uudse, feelings of confiden (§
mferan Al . |
morality, ¢i
| 4y M;r[{} destructlve behaviour, lying, ’
| acceptanc,
wﬁélfoierance bigotry, hatred, closed mind
w i mindedn
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Student Activity Sheel: Activity

Complete the activity sheet as instructed. The influences for question 6 canbea

. oo
environment or parents and carers. a4
1. Define the term ‘nature’. /
2. Define the term ‘nurture’. %WWW

f 7~

| ////

Now, answer the following questions: W o f";} gy
. . - . T E i

3. How did John Locke view the mind of <. 1g cid? /
H +« w’“‘ N /////////

4. According to advocates of thena 1 = Jdbate shaping development, what are | e
= ' W | | I |

individual charactei + i fgue‘f";aviours? i i

g ) 3 i,
5. What wg@ISB\ be ' 1..0drist, such as B F o 7y
. % oo Negative influences % %
Skinner, Qg u about how development : | ///
g : % g
? . 2. &
occurs? . - : WW/;
6. Maslow’s hierarchy of needs provides a s i
1. R
. S,
framework for natural factors that have an |2 7N
3 L Y
influence on development. Describe how | ;g
. 1. %,
the levels are to be understood with regard |, g
to growth and development. — ///7
. . . 1.
7. Using the diagram on the following page, ) W

for each level, provide three examples of 5

both positive and negative influences that L P

will affect development. 3. . )

£

2% \ /

33( e fij o - Nt
= -

S 1 %/

Yah' w&w"f Y

o

T a2 3 L . —
L Student Activity Sheet: Activity <

e

1. Define the term ‘nature’.
2. Define the term ‘nurture’.

L

Now, answer the following questions:

3. How did John Locke view the mind of a young child? .

4. According to advocates of the nature debate shaping development, what are |
individual characteristics and behaviours?

5. What would a behaviourist, such as BF Negative influences COPYRIGHT

e

Skinner, tell you about how L . PROTECTED
development occurs? ; ;|
6. Maslow’s hierarchy of needs provides a ) g?““'é ‘&
P &

framework for natural factors that have .« ;g -

influence on development. D7t s i*;ymw e

the levelsaretobe a5 . lnth regard 2
Al hent. =

g

o

 Education

Ll

both positive and negative influences that
will affect development.
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Negative influences

Student Activity Sheet: Activity 11 -

Self-actualisation

!

-
.

.

.

.

. . .
Physiological .
.

.

/

.

-

Activity Pack for BTEC Nationals Early Childhood Development (AAQ): Unit 1 %

Vo
-
,
Fan
.1
/A
o |
|
-
F
N
o
Vet

v

&

Gl

COPYRIGHT
PROTECTED

iC
2

Education



Activity 12: Genetic Disorders and Genetic
(the Genetic Inherited Traits G:

Teacher’s Notes

Spec area:

Suggested use:

A1.4.2 Genetic disorders and genetic inh - traits

Entire class then small groups. ! I.ming:

Aim:
Teacher’s
instructions:

To help students undarita « ¢ 2 di ference between a genetic inh.

This activit: f:& flﬁ;;}ix)w a class discussion of the difference betw
gerataici 41 od traitand a genetic disorder (see text below for

: sy ’/aﬂ&;wlmﬁék). What comprises a genetic trait/disorder, and how ii
# hassed on across generations? What genetic disorders can student

9

[ think of?

Then divide the class into random groups of six and play the genetic
inherited traits game. Print outa chart for each group or ask them tu
the table into one of their workbooks. The group with the most poir\
the ‘winner’!

Suggested Answers

Genetic inherited traits versus genetic disorders
Genetic inherited traits are passed directly from parents to their children; therefore, yoi
inherited from your parents, which you will also share with uncles, aunts and cousins. |
of DNA known as chromosomes and directly influence the production of proteinsand t
Genes can be switched on and off, a process known as gene regulation. The term ‘traits
influences manifest themselves in, for example, shape or colour. Environmental influe
species will create differences and variations. |

o\ B
Genetic disorders occur when abnormalities or rout ﬁéa.,;ﬁwr within the genome. |
spontaneously, while others are passed 2.civiiy L 3 one or both parents. Genetic disc!
develop during childhood. See Aztiiiy L ™

i i

s
Examples of gezgtic 2iia J\Mj Inerdde:

Autism spectrum disorder

Congenital deafness

Blindness

Sickle cell disease

Attention deficit hyperactivity disorder (ADHD)
Fragile X or Martin-Bell syndrome

Duchenne muscular dystrophy

.

s

Research continues with regard to the genetic influence as opposed to environment:
cognitive ability. Behavioural geneticists are agreed that behaviour is inherited, anc
particular environment or with a particular family is less than the effect of genetic i
large amount of complex behavioural traits, such as openness or irritability, cannot
of either genes or families. Physical traits such as blood type, stefure, skin, hair and
to various diseases, medical syndromes (Down’s, Turner’z, V" i ms, etc.) are easily
through genes. 1t is likely that personality is an inhe ae | o r.etic trait and that resea

-

j

=

to the different generalisations of ‘persone’c.. ‘eniuns’, which are: extrovert/int
o e % e
agreeable/antagonistic; careful/ cayuie. 5 i j smward.
. f{f -
e
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Student Activity Sheel: Activity |

In your groups, look at the following list of genetic traits. Award points for each trait |

1.  Award 1 point to each person in the group who has this trait.
2. If the entire group shares the same trait, award an extra 2 points.
3. If no one shares the trait, take away 2 points. ]
4. If thereis only one person in the group who has ane fai;} i.e. they are ‘unic
5. Note in your workbooks what the diffei« me - ietween genetic inherited tra
. . " N . . .
least seven genetic dlsorderffﬁ £ av peesent at birth or during childhood.
s o T
e a1y : A
. Q“ﬁait Number of Persons |
- Group Who Have
1.
2. Brown eyes
3. Blue eyes
4. Attached earlobes
5. Detached earlobes
6. Hair on middle finger segment
7.  Multiple allergies
8. Freckles
9. Natural hair colour is red R
10 | B
10. Straight hairline 19 4
s
11. Red/green colour blind weal\" A
12. Icross my left thiz 4 131 fh—vjf:léht when |
claspg 5\l
13. lcros! w:z%‘“@ thumb over my left when |
clasp hands
14. Lactose intolerant
15. Widow’s peak
16. Little finger bends inwards
17. Cannot roll tongue
18. Canroll tongue
19. Cleft chin
20. Extrovert ]
- 0 :ﬁw
21. Shy o ;é \
22. Curly or wavy hair (natural) .~ fﬁ; e
23. Straight hair (natw i v 0 7
24.
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Activity 13: How Nurture Shapes a Child"

Teacher’'s Notes

Suggested use:

Teacher’s
instructions:

A1.4.3 How certain nurture factors may affect children’s developn.
Class and/or homework | Timing:

To help students understand hovai et b _tofcircumstances withi
environment may lm'paf‘ b reyuidevelopment.

This activity cario¢ A w jp’f‘ovoke discussion and brainstorming
class Qg ji «m /oK activity after there has been such a discuss

LIf s ot rrf? br amstormmg purposes, divide the class into pairsor .|
‘roups and provide them with a copy of the activity sheet. If using
[ homework activity, provide a copy for each student. Ask students |
at least four examples of how premature birth, poverty, diet and

nutrition, exercise and access to outdoors, rest and sleep, access tu
healthcare and access to play opportunities may affect developme

Alternatively, provide students with the topic headings and ask tho
make notes in their workbooks.

Suggested answers

Premature birth

general growth delay due to prematurity

hearing or sight problems

feeding problems

digestion, and/or intestinal problems

greater prevalence of dyspraxia, ADHD and ASD a
cerebral palsy 4
dental problems L L
neurological problems 1) ® )2
dysphasia or other s})'e‘}eﬁ‘j = frﬁj 5w

;f} -
I wf;@x utrition
homeles¥
unsafe housing - mould, damp, broken windows

inappropriate housing/room share/squatting

no heating

chronic asthma (due to poor living conditions)

recurrent ear, nose and throat infections due to poor housing

lack of access to clean drinking water (chronic diarrhoea, parasites, cholera, etc |
low paid work or unemployment impacting resources available to the family
frequent moves from place to place (transience)

more likely to be victim of neglect, accidents or poisoning (unattended children
parents cannot afford to send children to pre-school groups

parents cannot afford to buy toys, books or school uniform

parents low self-esteem/poverty isolates them from commu ;nity e.g. stay and p

i
Diet and nutrition gm0 M; -
low birth weight due to mother’s S PoOTgIT: ) )‘t,o;h " A
parent/carer alcohol and/or Samsia "Ms@sé’aﬂectmg family food budget/pre
low weight and qtuntpd | :}y ¢0 poor nutrition after birth
malnutritieg stz wnwﬁunge
U1 Lwnwvcg,etables
food of poor quality
ron deficiency) or other diseases due to vitamin and/or mineral defi
over W{tht or obese due to poor nutrition
lack of safe food preparation facilities (e.g. utilities cut off, unhygienic kitchen s

e & & @ & & e @ e
oy
(]
=
=}
=

—u

Activity Pack for BTEC Nationals Early Childhood Development (AAQ): Unit 1 Page 44 o

G

e

S

///////////%

ey
\\\\\\\\\\\\\\\
] \\\\\\\\

| -

///////

e
oo
fo

iy,

o
\\\\\\\\\\\
=
\\\\\\\\\\\\\

i

o

”’////////////////

e /
///////////////////////

////////,,,

\
i

iy,
\\\\\\

S

e
il

g

\\\\\\\\\\

//

R,

r
\\\\\\\\\\\\

.

e

g

WW

S
e

e

N

gl

///////////

i,
/’”//////

COPYRIGHT
PROTECTED

g

ag

 Education




Exercise and access to outdoors

Rest and sleep ' {:jj .

no access to a garden or safe outdoor area

no access to playgrounds or parks

over-exposure to pollution

unsafe neighbourhoods (crime, substance abuse, heavy traffic, pollution)
physically unsafe surroundings (no stair gates, living on a busy street) so childr.
nowhere safe to play outside and develop gross motor skills such as cycling
overprotective parent {child is always carried or stoncy:j gm running, for exan

W

lack of own bed to s‘leep el of ¥
sharingaroom . 7 L o

me s uvf"ér siblings, TV, etc.)

vOoT k patterns disruptive to establishing coherent sleep pattern

lack of regular sleep patterns S0 f’ij LW

g

?«A‘"‘“
g 1Ssues

Access to healthcare

lack of vaccinations

lack of adequate medical follow-up after birth

undiagnosed medical or physical disabilities due to lack of access to health visity
insanitary or unclean conditions causing medical issues that are not addressed
no treatment of chronic conditions such as asthma or glue ear

undiagnosed or misdiagnosed mental health issues for both parent and/or chilc
undiagnosed sight or hearing impairments

Access to play opportunities

e frequent moves from place to place {transience) prevents access
e  unsafe neighbourhoods
e  physically unsafe surroundings e.g. no stair gates or living on a busy street so child
e  parents have no time to play with their children ) i
® parents are too tired to play with their childrer. s« z”“j S
e  children are ‘babysat’ by the TV or ph;:o el
e parents cannot afford to send ¢ 1 Lﬂ,&»e school groups or take them to diffy
e lackoftoys or books in g Sl f-‘ X
e lackof mtpvﬁctm \ LM} ore'knowledgeable others (may lead to delay in acquii!
other s
e helicop (o =nting child has little or no independence to explore environme
no frient®*ot similar age to play with .
exclusion due to physical or other disabilities %
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
w .
26 . %
- w«»’é W %
P .
.
.
.
.
.
.
.
.
|
|
|
|
|
.
|
|
|
|
|
|
.
|
|
|
|
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Student Activity Sheet: Activity 13

Consider how the following might have a negative impact on children’s lifestyles
and life opportunities. Complete the activity sheet, providing at least four
examples under each heading.

The effects of the immediate environmer *
on child development .
el

4

Premature /;// /////4/ 1
oy

Poverty

\_
Diet and \
Nutrition

Access to
Healthcare

Exercise and
Outdoor Access

Access to Play
Opportunities

.

S

Consider how ti,
and life opportu:
examples unde:

T

/_-m

w

i |
G
w7
-
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Activity 14: What is Atypical Develt

Teacher’s Notes

Spec area:

Suggested use:

Aim:

A1.5 What is atypical development?

Class (groups of 4-6) 20 mir" Assessme
To consider the impact of atypical de* e t on children’s lear:

f;i
Print a copy of the student &2 vit L < ~f’}D1V1de into random grou
Distribute one cases@t V1) ach group (there may be two or thre
looking at thu me Lw}mé. udy). Allow students 10 minutes to ang
thraes e .;6 o

»@

Teacher's
instructions:

for feedback on cach one.

Suggested Answers

Case study 1

Atypical development - possible attention deficit hyperactivity disorder (ADHI
inability to concentrate

mood swings

lack of concentration

inability to keep on task

impulsive behaviour

difficulties in keeping or making friends

unable to read social situations and so gets into arguments and fights
low self-esteem |
educational achievement is lower than expected 2 ,g y
attention-seeking behaviour - ad

How will it affect learning and deve! 1 (@ | |
difficulty in keeping up witiut e i HCY m
will feel that school £ 41 5 f@ﬁﬁverex than he is as they can finish their work
diminikeg@e1f- \ i self-esteem as he feels ‘stupid’

» ‘«eiﬁ ¢steem in other ways, e.g. dominance on the playground

will be NEG# in a negative way by teachers, peers and family

will receive attention for behaviour that is not positive

difficulties in self-regulation

B B =2 B =B =B
=
[$°3
jo 9
ot
-

Poqmb]e ways to help children with this type of atypical development:
Praise good behaviour, ignore bad behaviour.

-

= Use medication such as Ritalin.

#*  (reate a routine and keep to it.

= Limitdistractions, e.g. have a quiet desk set to one side for him to work at.

= Use timers to instil focus and concentration.

*  Include Kyle in working out ways to solve his challenges, e.g. how to avoid dlqagé/é

*  Avoid setting Kyle up to fail; for example, school worksheets are slightly shorte%
desk with students who often chat. %

#=  Check with the family to see if there are any issues at home - his lack of Loncentre%

due to other issues (divorce, disturbed sleep, neglect, parental mental health issu¢

® _Checklanguage and communication skills (bilingualisu € gtaimguahsm)“

g

o
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Case study 2

Atypical development - possible autism spectrum disorder (ASD) or Asperger’s
does not like to make eye contact

likes to play with the same things

repetitive and/or persistent behaviour

unable to make friends

no social play /

difficulty in joining with groups *

inability to empathise, or show emotion or sym st v //; . »

awkward, stilted and difficult social intgre s OL

speech sounds copied or ‘odd’

voice has little or no intonai i, 2 i mm{dx monotonous

over- stlmulated hvi »«3 M}mﬁences such as noise / sensory processing disc.
bb. = sc.arterests which they know a lot about (walking encyclopa

How will it ariéct learning and development?

= difficulties with empathy and understanding another person’s point of view

= difficulties with shared or joint attention - necessary when reading, for exampl¢
and the other gives the word for it.

difficulties with focus, attention, transitions, organisation, memory, time management |
difficulties in working cooperatively with peers

difficulties in controlling anger and frustration

difficulties with sensorial learning and stimulation

difficulties in self-regulation and setting priorities

Possnble ways to help children with this type of atypical development
Work with Picture Exchange Communication System (PECS) or other visual cary
teach sequence of events, or life skills such as emotional literacy.

= Avoid unnecessary changes to routines.

= Be very clear about transitions and changes if they have to happen.

= Nutrition - there is some anecdotal evuience that certain sunplements and food
and learning development of children with ASD or Acn ‘U s syndrome.

= Create small class sizes / quiet environment to 7 "’ihﬂd can withdraw.

= Provide therapy to improve ';peech and con'muni ﬂ‘é skills.

= Include parents in discussion am L0y {er .\ niation of strategies so there is a conil
the help given. el =4

s Case study 3

Aty;ncal de @S ent - possible otitis media with effusion (OME) or glue ear. |

episodes of mild ear pain which make child irritable and difficult to settle, and 1§}v
for antibiotics for ear infections

poor sleep routines due to snoring, or because he often wakes up due to a bloc
as a baby will not be calmed just by hearing a familiar voice

may not develop a range of babbling noises

may not hear certain sounds within certain frequency bands

easily irritated and frustrated

slow to start babbling and talking

How will it affect learning and development?
= balance problems and clumsiness

.

*  tinnitus preventing audio processing and therefore delaying speech and ]anguag

=  communication difficulties as can neither hear clearly nor speak clearly %
= higher cortisol levels as unable to get audio cues for social a?d emotional devel

*  understanding social and cultural norms and behavinn - i . does not respond f

use their words to negotiate instead of hitting a f,,fé S %

= health and safety - does not hear warr“*\ A %

® unable to hear instructions or DoMRE ?fv meatum when learning or attemptf

*  does notarticulate or provi ice %as clearly %

=  may have probleme:s 4 wﬁ MJ %

] S o %

.

%

Possible wa{ls

*  Provide "edical intervention - insertion of grommets into the ear to prevent bu
Provide speech and language therapy to help child attain age-appropriate level
If either parents or carers smokc get them to stop smoking in the home and ar
Check for allergies or intolerances that cause sneezing and congestion, e.g. anin

\\\\\%\S&\i

)

B = =
.
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Student Activity Sheet: Activity |

Below are three case studies. Read them and think about:

1.  What are the things that indicate atypical development?
2. How will this affect the child’s learning and development?
3.  What can be done to lessen the impact?

-

o<

Case study 1 Yo !
Kyle, a boy, is 7 years and 2 marins, . ;m”é an August birthday and is
one of the youngest chil {4 L) Giass. He finds it difficult to sit still

and will oftg il ou y LS 'seat to use the electric pencil sharpener, go

to the toilet, or things under the desk, etc. In school, previous
teachers are aeed that he is a capable and bright child; however, he
has difficulty staying ‘on task’ and focusing on his work, which has
become more apparent in the autumn term in Year 2. He also gets into
a lot of arguments and disagreements on the playground at break time
and lunchtime and is having difficulty in making and keeping friends.

Kyle’s mood can switch very quickly, often for no apparent reason.

<

Case study 2
Anng, a girl, 4 years and Smonths old, attends a pack-away playgroup
three mornings a week. She has an October birthday. Anna has
attended the group since she was 3 years and 1 month old. Azna can
speak in quite complex sentences for her age, but whe i, ’,éq,is it
sounds as though she is reading from a book ‘i de "?ﬁ;waéa and there
is little inflection in her voice. She b~ {m!;j Jiout birds and can tell
you what many are called ¢ - %ﬁ«.eif look like, and point them out in
A

the garden. 2 will jws;iecﬁo the other children, unless prompted.

Anna quickl | her favourite adult at the setting and prefers to work
with her. Shew

has a ‘bad day’ then. Anna refuses to play with play dough or other

xtremely upset when this person is absent and always

sensory play activities, including painting, although she occasionally
mark-makes with pencils. Anna avoids eye contact when being spoken
to, or if she does look at you her gaze is unfocused. She does not
socialise with the other children. Sometimes, when it gets noisy in the
large hall, she will cover her ears and make strange hooting/shouting
noises. She finds it difficult fo sit with the other children for group times

such as singing and story time.
i

k 3

Case study 3 Mg

W

Liam is 23 months old and has attended a de:v ur ar ,;\.M"s’r?}ree full day

e

sessions since he was 14 months ol e f’?hyﬁim’ﬁ a runny nose and has
been treated several time; 11 u Jections (staff have had to give him
R

penicillin acceg i _hedication records). Liam has a few two-

b X N
1}, l\ore not spoken clearly, although staff can understand

name, but he will eventually. Loud noises do not frighten or distract him.
When Liom has his nap, he often snores so loudly he wakes either himself
or the other children up. Sometimes even after his nap he still seems tired

and grumpy.
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Activity 15: How Genetic or Medical Disor
Children’s Learning and Develof

Teacher’s Notes

Spec area:

Suggested use:

A1.6.1 and Al.6.2 How genetic or med:’;ﬁ 50 ders can impact chil

. el .
HOII“IGW'OI'I( pi.us “ iy i@f’ 5 jﬁns per student As é
presentation in class ¥ in class |
To help stude:tAun. 2 ;}mﬁ}d”what effects genetic or medical disor.
factors e 4 f:;@ff a child’s learning and development.

. Pro ;Lgvf‘f}fe suggested questions sheet and give a copy to each st
#¢ Y ach student a different genetic or medical disorder to research (s¢
[ below). Students to conduct their research as a homework assigni
write a report using the question prompts. Students to then make |
presentation to the whole class on their particular topic.

Some of the syndromes and medical conditions that can be shared among students {thi.
= Attention deficit hyperactivity disorder - ADHD

= Visual impairment

®*  Deafness

#=  (Coeliac disease

= Mitochondrial disease

= Diabetes

®=  Spina bifida

= Cystic fibrosis

= Foetal alcohol syndrome

=  Duchenne muscular dystrophy w0 ;
= Down’s syndrome Y fjf :j g
= Haemophilia ” " A

= PKU L\ A

= SCD R A & th

*  Tay-Sachs diseacq ;f s

*  Turnerg@@fsor «

*  Crohn’s
s Dyspraxi® .
= Dyslexia %
= Cerebral palsy %
»  Premature birth %
e  (lobal developmental delay %
e Speech difficulties (receptive and expressive) %
e  Paralysis in one or more limbs %
o  Congenital loss of a limb %
e  Autism spectrum disorder - ASD %
e  Sickle cell disease %
e Fragile X or Martin-Bell syndrome %
.
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Student Activity Sheel: Activity |

Use the question below to structure a short report on the disorder that has been | s
. . . « e

report to make a short, five-minute presentation in class. //
e  Describe the main aspects presented by the topic you are reporting on. %//W////
e  What impact in terms of delay might this have on phvsiz | development? %//////
e  What impact in terms of delay might this have o ¢ 4 fitiie development? wd
e  Whatimpact in terms of delay might *hi:  av > 2nrdnguage development? .
e  Whatimpact in terms of delz...i ¢ .t i have on social development? -
. . 1 e et ) e
e  Whatimpactinterm: - 1 - onight this have on emotional development? o
3 . e . . | . I B

e  What @ e | | Sivention would support this child, and who would be | i,

s

2
i

o

o<

T

]

Student Activity Sheet: Activity |

po

e

-

i

N

g
S

Use the question below to structure a short report on the disorder that has been |
report to make a short, five-minute presentation in class.

s

Y

!
%/////////////

e  Describe the main aspects presented by the topic you are reporting on. 7
e  What impact in terms of delay might this have on physical development? W
e  What impact in terms of delay might this have on cognitive development?
e  What impact in terms of delay might this have on language development? ////////
e  What impact in terms of delay might this have on social development? % //é
e  What impact in terms of delay might this have on emotional development? ///,////
e What type of early intervention would support this chit! ?nd who would be | g %
{w; fﬂﬁ; - %////
o< ~
S .
eAscdent Activity Sheet: Activity |
1. -
Use the qué lelﬁv’i/ to structure a short report on the disorder that has been |
report to ma¥®¥¥3 short, five-minute presentation in class.
e  Describe the main aspects presented by the topic you are reporting on.
e  What impact in terms of delay might this have on physical development?
e  What impact in terms of delay might this have on cognitive development?
o  What impact in terms of delay might this have on language development?
e  What impact in terms of delay might this have on social development?
o  What impact in terms of delay might this have on emotional development?
o  What type of early intervention would support this child, and who would be |
COPYRIGHT

o< PROTECTED
Student Activi; 5 tet: Activity |

i

P

Use the question below to structure zoabior ;r,,art“‘ci’h the disorder that has been
report to make a short, five-fﬁ"ﬁ f,’é“i";g. 3;@?{5‘&03‘1 in class.

Describe the main ij *fs wresented by the topic you are reporting on.
What | in _»g;m%é”&f delay might this have on physical development? Qg
What i Win terms of delay might this have on cognitive development? » EdUCQtiOﬂ
What impact in terms of delay might this have on language development?
What impact in terms of delay might this have on social development?

What impact in terms of delay might this have on emotional development?
What type of early intervention would support this child, and who would be |

g
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Activity 16: Factors Affecting Devel

Teacher’'s Notes

A1.7 Factors affecting development

Suggested use: | Class (five groups)

Aim:

Teacher’s

instructions:

To develop students’ understanding of the ro- 1y and varied factors
Divide the class into five groups a::j f ~ v*"‘féa;h group one case si.

Give the students time 2.
feeding back in Clal

T ss »Md’answer the questions before
< 3 ;g _e studies are purely hypothetical and ¢\

not based 5.2 xr 2,.9710S.
. - j
Teacher
The followin
Aamina
Some factors that may have an impact on Aamina’s communication development are.
Physical N/A
Sensory Hearing (does Aamina converse well in Somali?)
Social Impact of time spent as a refugee. Cultural /family expectations. Self-ex
Language | Receptive language difficulties. Fear of speaking. Elective mute.
Cognitive | Unable to take in new concepts, fearful.
GDD General cognitive delay due to factors (known and unknown) such as pi1.
Jayden
Some factors that may have a negative impact on Jayden’s development are:
Physical N/A
Sensory Hearing? Sensory processing disorder (SPD)?
Social Struggles with expectations and boundaries. Are theso very different al
Low self-esteem?
Language | Speech difficulties causing frustratior . {f{} ﬁo, 7 Receptive languay
Cognitive | Concentration and memory jesupe |
GDD Motor skills dcvel{}pmr *:_ X *‘Te . sunger, i.e. did he crawl / follow norsi
M f g
Robert A 7 A

Physical {

Some factors thaemoi

) 'ieg.;'ﬁive impact on Robert’s development are:

“Visual 1mpaument.

. 4 e
Some factors that may have b\ ﬁrf*ﬁl wac’tJon Bryony’s development are:
A

Sensory |
Social Understanding of peers and adults. Social interactions and friendships
interactions in everyday situations. .

Language | N/A ///

Cognitive | Problems understanding new concepts / accessing learning.

GDD Impact of VI on other aspects of development when younger, such as Um
Shamina .
Some factors that may have a negative impact on Shamina’s development are:

Physical Loss of limb. Premature birth. Delay in gross and fine motor skills dev%::E

accidents and a fear of trying again.

Sensory Dyspraxia? Development of proprioceptive and vestibular senses (SPL}

Social May or may not affect social interactions, depending on how %hammdﬁ

Language | N/A il

Cognitive | Unknown. e 4 _

GDD Possible. PR ¢ ljﬁ w A .
Bryony

Physical

Sensory

| Gross 390

\J oot development. Late to crawl or walk. Need extra
, _'lwnﬁ ding a pencil, etc.

Jicabe over-reactive to some sensory input, e.g. touching sand or wa
#Stibular senses due to physical developmental delays.

Social Delay in social interactions / understanding social expectations.
Language | Delay in acquisition of language skills.

Cognitive | Delay in cognitive development.

GDD Children with Down’s syndrome often experience GDD in varying for

e
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Student Activity Sheet: Activity |

Using this case study, and thinking in terms of physical, sensory, social, languag:
cognitive or other aspects of global developmental delay, consider the factors t||
affect the development of this child.

:

Aamina e .

Aamina is 6 years and 2 months old. Her famly ire Zdgees from Somalia. Aam
mother speaks very little English. H= ./ iti - . .rely comes to the school. Aamina
started school in the mid}diﬂ o fﬁg\;;é,ﬁ;té‘fjterm (it is now March). Aamina has y¢

speak any English o jfi ~ves not interact much with other children in the

Using this case study, and thinking in terms of physical, sensory, social, languag
global developmental delay, consider the factors that may affect the developme

Jayden

Jayden is 4 years and 3 months old. He is a summer-born child. At school, Jayde !
difficult to sit on the mat for story time, etc. He can find it difficult to follow inst
and is easily distracted. Jayden’s mum describes him as a whirlwind at home, a.
always on the go and often gets into trouble because he will not stop and listen
Jayden’s mum is a single parent to three children: Jayden has an older sister ag.
a younger brother aged 2. When Jayden’s mum is at work, he is collected by a «
childminder, who takes care of his younger sibling. Jayden sees his dad twicea

______________________________________________________________________

Using this case study, and thinking in terms of physical, < bry, social, language
cognitive or other aspects of global developmen? !, ;e:}, fccksider the factors t
may affect the development of this chi:’? -

Robert ot gAY &

Robert is 7 vears ari! .« jtis'old. Robert has been blind since birth. The primz
Is s & visual impairment (V1) specialist centre, and Robert hag
classes in géu e main school and the VI unit. Robert’s home is not in the local
and he has transportation assigned to him by the local school authority as neith

his parents drives.

Using this case study, and thinking in terms of physical, sensory, social, languac.
global developmental delay, consider the factors that may affect the developme

Shamina

Shamina is 3 years and 2 months old. She was born prematurely at 36 weeks ai
congenital birth defect. She is missing the lower half of her right arm from belc.
elbow. Shamina is small for her age and is less physically able than some of her |
She struggles with some gross and fine motor skills such as running, jumping ol
feet, throwing, dressing herself, picking up small toys 2« *%ng paintbrushes an
(her left-hand grip is not very strong). Her mntk ;’T‘\ﬁj“{:ﬁé.\;e is very clumsy at hon

““““““““““““““““““““““““““““““““““““““““ RO o o oo 1o oo o oo oo v
[ o o W - ; P o o o o e

Using this case study, and thod ﬁfig . “gnﬁ;swa physical, sensory, social, languag
cognitive or other oozl “"2 «{f Jwobal developmental delay, consider the factors t

affect the bpi 1 i of this child.

Bryony is 3 years and 2 months old and has Down’s syndrome. She attends a
childminder two mornings a week. Bryony’s parents have had support from the
and Down’s Syndrome Association and are teaching Bryony Makaton to help he
communicate.

oo oo o oo i oo 0 o fo0 S 400 S oo0 M o W o Moo e foo W Go0 Me o Mo ow o e oo W bon Moo b oo G e M oo o o Mo Sk Moo S 6o M oo Wa ow Mo W Moo W s e o M ow o e oo W ben wee bew oo ow e K
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Activity 17: Stages of Gross and Fine Motc¢

Teacher’s Notes

B1.1 Stages of gross and fine motor development

“I?SS (small groups or Timing: | 20- 7‘: : ns or 5 mins As
pairs) or homework

To help students understand t" e ¢ @ fa adv Mjmgrcss;on in the develop§

Teacher’s Class or homework : s.ve a copy of the activity sheetto ea.
instructions: | studentifrs o §31 ). waevgorl k activity, or one copy per group if u.i
class.of B¢ wfa Mqrajf work alone, in pairs or in small groups. Studei
sho " Wﬁte the ages 0~ 2 2 5 and 5-8in their wor kbook‘; and th.
"tudents should also hlghhght in dlfferent colours whethel each 53{
a gross or fine motor skill.

Answers

Gross motor skills

= Birth-2 years - head control, sits unsupported, rolls over, crawls, pulls to stand,_
together toys held in both hands, walks unaided, climbs up on furniture, runs un

= 2-5years - jumps, hops, pedals a tricycle, kicks a ball, climbs stairs one tread at .
alternate feet, can scoot a scooter, runs steadily, walks backwards, uses toilet

= 5-8years - throws underarm and overarm, catches a tennis ball, skips by alterrn.
stabilizers, does somersaults

Fine motor skills

= Birth-2 years - points, sucks, reaches for object, will grasp - 2n object placedinp
4-6 block tower, holds and drinks from cup, pu‘;he< by T fstrmgs large beads,
scribbles, , developing pincer grip, unzips zmpr

= 2-5years: blows bubbles, twists off tcn 2 r,,ﬂ,g’ei;”, can do up buttons, can do |
simple curves, can roll out p]a'f. A ":ja»us”e a knife to cut with, brushes teeth.
hand writes own nams A W

*  5-8yearSggmeat *, w}»{e arawings, cuts accurately with scissors, writes simp ¢
ties sh \
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In your workbook, either cut and paste or write each statement under the age groups 0-2, 2-5 or 5-8. Additiona

or a fine motor skill.

Student Activity Sheet: Acti

.

.

-
i
%
|
runs steadily sits Ui
.
.
crawls furfy
|
holds head buttons i
. .
uuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuu _ -
holds T palm grip , .
) : lies shoelaces ulls
and scribbles g %
reaches for an object sRips alternafing feet d
.
holds cup and drinks from it builds tower of 4-6 blocks ro%
-
. . k|
. hits together toys held in shows prefe
uses the foiler I AN S e
both hands rigl
.
blows bubbles brushes feeth carches

developing pincer grip

rolls ouf play dough

ihrows Ui @&}

skl

writes simple

L

can cur sfra

PR

walks bacRwards

climbs stair

wn

/////
cuts accurdicly with scissors

does somersaults

e

e

starts Ic

L
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Activity 18: Recognising How the Interpla
Central Nervous System, the Musculoskelet:
Environment Supports Gross and Fine Mot

Teacher’s Notes . f

& —
B2.1 Recognising how the izt p. v L wideen the central nervous E

system and the envizarine : o pports gross and fine motor devely
T =

Spec area:

30 mins (depending on %
number of videos watched) .

<

Teacher's
instructions:

Use as a class activity after discussing how the interplay between ||
nervous system, the musculoskeletal system and the environment
gross and fine motor development.

Provide each student with a worksheet or ask students to use the «
as a template to complete the activity in their workbooks. Ask stu.
complete the questions after watching the video clips. Feed back |

Teacher’s Answer Sheet

1.  The central nervous system {(CNS) is responsible for coordinating and integratin,
the body, and for creating pathways within the brain of memory, emotion, sensa

2. The senses. We have seven senses: sight, auditory, taste, smell, touch, proprioce;

Watch one or more video clips. Use the grid on the student activity sheet to get stude:
Clip links and suggested answers are below. |

‘A
‘% Video 1: zzed.uk/12842-Activity18-V1 -  hi f’l‘i’f#i - aying with blocks
e Sensory input: sight, touch, auditor e: © ». arand proprioceptive
e Gross motor skills: standirz! a1dr. e ixcff{"}ﬁ'lg in), whole-arm movement, walkin,
e Fine motor skills: pici 4 iﬁaﬁpmﬁ’erf grip, balancing, twisting and turning bricks,
® 2w ussortment of blocks (would it have been different if they |
';s rrom an adult. Freedom to discover. Working with others.

ended

‘B Video 2: wzzed.uk/12842-A(:l:ivityi&VZ - conquering the climbing frame

e  Sensory input: sight, touch, vestibular and proprioceptive .
e  (Gross motor skills: standing, balancing, reaching up, walking, crouching |
e  Fine motor skills: gripping, balancing, hand-eye coordination

e  Environmental input: climbing frame, ease of access (repetition), supportive ada}%
B Video 3: zzed.uk/12842-Activity18-V3 - baby reaching for a toy .
e  Sensory input: sight, touch, auditory, vestibular and proprioceptive
e  Gross motor skills: stretching, kicking, pushing up, raising head, twisting, turnin
e  Fine motor skills: grasping, hand/eye coordination
e  Environmental input: age appropriate toys, with a variety of sounds, etc. Suppoit
‘% Video 4: zzed.uk/12842-Activity18-V4 - water pi;ﬁ"/ VL tEfy-zption class
e  Sensory input: sight, touch, auditory, smell, ves ot ’*jv: M&n{i proprioceptive .
o  (Gross motor skills: standing, balangﬁ e ;ih;;-*%ﬂkiﬂg around, controlled ia;}
e  Fine motor skills: pouring, f::j it J Judng, grasping %
® 0 A eted water trays, variety of resources, bubbles%

Environmental inpitisn

freedormga@ntin « hore

4 Video NEG#P.uk/12842-Activity18-V5 marking with coloured pencils
Sensory input: sight, touch, auditory, smell, vestibular and proprioceptive
Gross motor skills: reaching, leaning, large movements of arms

Fine motor skills: gripping, holding, palmar grasp, pronate grasp
Environmental input: pencils, paper, supportive adult, modelling by adult

e e & o

=
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Student Activity Sheet: Activity |

Answer the following questions. Then watch the video clips, noting how the cen | ——
nervous system informs the brain, and which skills in the areas of gross and fine . W%
development are developing. /
B . p
1. Whatis the central nervous system responsible for? g 7
2. What is the main source of information for the cpf:*a on rvous system? Hou %,///%
3 s

sources are there and what are they? e, e
. N . [
3. Watch and make notes on one or 1 gif ;‘»,,,he‘ﬁzdeo clips. (W
Short description of the <" f: o L -
. . X 1 -~ “"g'" A % % %

Sensory mr" Ly o //////////
I e T T %
Gross mo! 1{, s B g %
Fine motoi\@#® A S §
How the environment D—
supported learning skills P—

A
s

Pt

/////////////,,,,

///////////////////

Student Activity Sheet: Activity | Z

R
R

If watching more than one video, make notes on separate pieces of paper.

<

S

o

Answer the following questions. Then watch the video clips, noting how the cen |

nervous system informs the brain, and which skills in the areas of gross and fine i 4 %
development are developing. | Y |
1.  Whatis the central nervous system responsible for? 7N
2. What is the main source of information for the centr2! . rvous system? How | ;%

sources are there and what are they? _y "’é o ./
3. Watch and make notes on one or more o the ;Maeé/ciips. —

iy -
Short description of the clio .5~ | =~
: ““; ” T .

Sensory input o Bl

supported learning skills

If watching more than one video, make notes on separate pieces of paper.

o<

Student Activily Sheet: Activity

Answer the following questions. Then watch the video clips, noting how the cen | COPYRIGHT
nervous system informs the brain, and which skills in the areas of gross and fine
development are developing. PROTECTED

1. What s the central nervous system responsible for? . 7/

2. Whatis the main source of information for tho.z i & »{“‘;m,w'vous system? How
sources are there and what are they? .- .

3. Watch and make notes on or < i‘f,ﬁuf the video clips.

R
3 i

g

&
o L

Short description of t': 4 / ©

 Education

How the environment
supported learning skills

If watching more than one video, make notes on separate pieces of paper.
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Activity 19: Physical Development — How Can !
Development of Gross and Fine Motor Skills |

Teacher’s Notes

Spec area: 831 gnd B3.2 Phys{i@l development — how can we encourage dev.
skills in outdoor play?

Class (small groups or pairs) Tir QQ‘ . 2L '0-25 minutes
To provide students with an unde ST, A pof how we can provide (}§
improve their physma d g . 1envand how this is sometimes dlfﬁf:
Teacher’s This activity mar f & | Mfitf‘d either after watching the
instructions: | video d*“ -1 - -Zoor play as suggested below, or after a ®

Vigige . ting with an outdoor area. In small groups or

Aim;

DA s sf‘u ents should complete the physical activity table | e
o ”:. relation to outside play using the headings: types of

= | activities; challenges to provision. Alternatively, you may
ask students to create similar tables and write their e
answers in their workbooks. Feed back in class.

.

EYFS video clips available on YouTube, for example at:
B zzed.uk/12842-Activity19-V1 B zzed.uk/12842-Activity19-V2
B zzed.uk/12842-Activity19-V3 ‘B zzed.uk/12842-Activity19-V4

Suggested Answers

Gross and fine motor skills can be supported both indoors and outdoors. The EYFSs |
provide children with free-flow play between the indoors and outdoors environmeni,
need to be aware of how to encourage gross and fine motor skill development in both
activities can be done both inside and outside.

Physical Skills Types of Activities Challen
Gross motor skills  |=  playing with wheeled vehicles, swings, |» Lack of alarge space in.
such as crawling, climbing frames, slides, balance beams ‘heeled play.
shuffling, walking, |® makingdens L P W f;utdoor space is unins,
climbing, pedalling, |» digginginsandandmud . " + play with.
running, hopping, »  sweeping up leaves - . w1 Lack of softer surfaces, |
jumping, skipping, |® carrying thlrf, ’ﬁ . Mjma(,e shuffle and crawl on.
pulling, pushing, to ans o X » Lack of resources, tooly
swinging, hanging = . Uil géaw‘ pulling with wheeled toys |* Lack of funding/money
balancing, L [ vipdlleys and equipment.

marching, w | =" finger painting. = [nappropriate clothing |
up and down ® painting at an easel (wider and children).
and stairs, dodgmg, arm movement) *  Adults do notlike to be |
spinning, twirling ®  jumping in puddles = Children are stopped fro.
and twisting, ®  music and movement - fast and slow, or messy. |
walking on tiptoe, loud and soft, dancing, beating out a ®  Qutdoor space is unsarc%
doing a somersault rhythm with hands, feet and musical on drugs).

instruments * Parents or carers are ng
® acting out rhymes and songs ®  Parents and carers don.
w  petting dressed and undressed * Lack of knowledge and |
w  allowing positive risk-taking play, creative activities,

for gross motor develo
Physical Skills Types of Activities {
Fine motor skills | »  sensory play such as play dough, gloop, soap flakes, *  The m¢
such as cutting, couscous, rice t activitii
threading, = creative play involving cutting, sticking, na’ g wra) "ms s Lacka
pencil grip, pencils, chalk on dxﬁelu]thture ar Qil N j =  Lacka
weaving, ®  water play: pouring, Savge ; ; iomrig, bubbles resouz/*/x,
pushing buttons, |* mark- makm;, orgu g Msﬁ “art activities, role play = Lack c/
screwing and activiﬁé}; 3 e \fwe‘fc with different media = Lack c%
unscrewing Sam il 10 mﬂ]f%{mgq mewy%
tops, mouse L Wm‘;mes that promote the development of graspand | Paren§
control, pc,ncxl grip, e.g. peg puzzles, threading pasta or beads, peg |» Par‘eng
grasping, il boards, block play, role play, dolls, construction sets of C‘nildrg
squeezing, all kinds = Lack Lg
pouring, »*  mud kitchen activities - using spoons, knives and forks to the po%é
clapping, mash, measure, cut, fill pots and pans, etc. activiti¢
blowing, sucking {®* weaving, tying knots develo,
»  mastering fastenings such as zips, buttons, laces and Velcro | #® Weat@/’
* ysing scissors .
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Student activity sheet: Activity 1

How can we encourage the development of both gross and fine motor skills in oul
activity sheet, listing resources that children could use, and the challenges that o
providing them in an outdoor environment.

|
Gross motor skills such as crawling, shuffling, walk’ ; f' ny pedalling, runnin %
pullmg, pushing, swinging, hangmg, balz»""' L Me an{ walking up and down st%
spinning, twirling and twmtnzg K*M 1 ;@m&, oing a somersault %
‘,‘( i j )
Age L~ Types of Activities Cha
0-2 years
2-5 years
5‘
18 ’j ;
5-8 years O W
. .- 4
s { LW
NoA\ il
G- A
-
o .

.

uch as cutting, threading, pencil grip, weaving, pushing buttons, «
grasping, squeezmg, pouring, clapping, blowing, sucking, zipping, buttoning, mo

\\&

\.
Age Types of Activities Chaile
L
%
]
.
%
%
0-2 years %
]
.
.
|
.
.
L
e L .
sy {w 4 “ %
\ ; ’ & %
2-5 years b " %
L\ "L |
.
.
%
]
%
]
.
|
5-8 years %
]
.
.
.
]
.
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Activity 20: Understanding Cognitive Develo
and Why Milestones Matte

Teacher’s Notes

Suggested use:

Teacher’s
instructions:

C1.1 What do the terms ‘cognitive development’ and ‘cognitive deve
Homework plus class Timing: ''° U nins for feedback

To help students understand th> n' turc :j,éwgnitive developmentate
0-2,2-5and 5-8 years 2. i

Homework actz/ 5.5 },e{f to research the terms and complete the a¢
for discius’ 4 idfsédbackin class. Print out the worksheet for each &
stiC - s oframework to complete the activity in their workbooks. St
\le. 1 » the term ‘cognitive development’ and then identify four or more

Suggested definition: cognitive development addresses how children learn through s
retention, understanding and problem-solving. Although cognitive developmentis un
accepted that certain cognitive milestones will be achieved by a certain age or maturi

Birth to 2 years 2-5years
- shows anticipatory behaviour, e.g. ) refers to reflection of self in the mirroy
turning to suck when cheek is stroked = identifies and names objects and peop.

" focuses on objects that are close ] starts to sort objects by category, e.g. &
to them ] starts to speak in more complex sente:.

" focuses on moving objects and follows = can make choices between options, e.g.
them with their eyes T-shirt today?

* discerns different tastes, ] increasingly develops capabilities in cate|
e.g. sweet and salty u uses 'why' questions to learn and consu

u uses facial expressions to respondto = listens to and understands more comp.
what is around them u has a longer ;¢ of attention

u imitates facial expressions u startgtaire “hic s symbols that have &

u responds to facial expressions helfnopud

u reacts to sounds L= 1 n group objects by simple norms, e.g

L ./ “understands the concept of ‘mine’ and |
is wary of strangers " @ g starts to identify shapes and colours
looks at selamy a ol i 2 ] can engage in different games, e.g. boa.

N -
recognises people they know, ¥

will ga \pO ».bre things,eg.a = creates paintings and pictures that hay
floating and describe
u starts to ®elop a sense of ‘object ] starts to show an understanding of sel.
permanence’ " starts to use pronouns correctly in spe.
. manipulates different objects, using ] can drink from a cup, and eat with a sp.
their senses to develop an ] understands ‘mine’ and ‘yours’ -
understanding ] understands the concept of rhyme |
. imitates some gestures and actions " can tell stories about own experiences
u recognises self in a mirror " starts to develop a sense of direction, ¢

u copies actions of peers and adults, e.g.
building block towers, pretendingto  5-8 years

e

make a cup of tea ] becomes more interested in others
u understands that some things belong » understands that others may have diff.
together, e.g. clothes in a drawer " able to focus on multiple aspects of ap.
u understands what some things are u developing problem-solving skills (no{

used for, e.g. a spoon for eating with u expanding vocabulary applied approp. |
' understands and responds to simple  ® developing 2~ v lerstanding that soms¢
instructions, e.g. put the teddy in bed one meriniin &4 .
. can point to the correct picture in a u ev %?} sx‘f“understanding of what
picture book when asked to o~ derstands the concept of time
= can recognise size differences 2w M,j? “becomes more assertive
stack objects from larpz, el *ma\ g becomes more able to tackle more co
Iings On @ ey il e n attention span increases

e

" i
" starts t bp 1 ge-word ] becomes more able to discern betweey
vocabu.{ ity ] starts to develop the ability to plan ah
RO . o i .
) will repe®ounds or actions to my friend comes over to play? %
get attention u uses symbols to communicate meani o
' starts to understand the concept of u starts to develop a sense of empathy
fear, e.g. is clingy in new situations L] can take turns when playing a game

] starts to have best friends
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Student Activity Sheet: Activity 2

In your own words, define what is meant by cognitive development.

Next, fill in four or more developmental milestones below that will be observed 1«

lﬂ---_---_---_---_---_---_---_---_---_---_--- {---_---_---_-';
Birth to 2 years o 4
S \\ij s

g e
[ ]
L
B
“
%
%:‘*g
o
i
e & &

;a;ﬁ’;‘ - ®

o O

2-5 years

I 4

[

i

: ® ®
S ®
]

] ® [ ]
]

i o @
AY

“~

o o e o S N S U R T S ) S ) S N S S S O S O e S S T O SO R O S5 N e S O S ) S S Y S ) S S O 0 S 0 T TN N

s S S S S S S S S s

5--8 years
@
@

g o s o oy

A

B s e R D S SR, S S O RS, RS SRS S TS A S S, SR R SRS S S S S SR S, S S S S, SR S O SR, S S 6 e W S

. ¥alZent Adtivity Sheet: Activity £

, define what is meant by cognitive development.

s s e s s s s s o

Next, fill in four or more developmental milestones below that will be observed 1¢

P B S S O S A S O A 0 O

4

f Birth to 2 years

: ® ®
S ®
]

] ® ®
i

3 & o

g

R e 2 S S R R S S S S S S R, S O S RS, S S S O, Y 505 O RS, S S S S ) S 0 T R S S S R SRS S SR S S S O, S S R USSR 5 O RS, S S O N

" U e ) R ) S S O O O S R O S O S S S O O v S

2-5 years

® :

'l
§
]
i
] L ] i ! \‘ &
i , A
1 e i ®
] - .
I e S Y g ®
\ e 1 )

R p———— S i s s o e s S S S S S A S ) S 5 S S S 5
g 5 . e e o o e R i--,w"—-—--____.____.____.__________________.m
& = A
f 5~8 yeai
i
] ®
i
§p @ ®
i
i e ®
i
| ) ®
AN

A o O SO O N S U S O O SO Y S S S ) O OO Y O SO 5 SO U U U N SO O N SO S O OO O SO Y S ) 9 ) U O N O O O 0 SO S G NN
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Activity 21: The Importance of Play, Play Re!
Involvement for Cognitive Develg

Teacher’s Notes

Suggested toys:

Class (small groups)

C2 The importance of play, play resources 2=« adult involvement
T=e) “20-25 mins

To develop students’ skill~ .
developing aspect<ii«

. "ﬂ({ guianding the role that play anc
",fr;r t ve'development in children.

the role of the adult

Divide o1 ) - =25 small groups and provide each group with on¢
Sugia iy _are provided below. Students to note down their

ob. evations in their own workbooks using the prompts of:

#\) the aspect of cognitive development addressed, and

. Various types of puzzle, e.g. simple peg puzzles, size and shape puzzles, puzzles ¢

puzzle}, etc.

= Wooden blocks of various sizes

= Small vehicles

®  Dressing-up clothes

»  Various balls, e.g. soft baby ball, tennis ball, football

= Teaset

»  Play dough®* with cutters, rolling pins, etc.
=  Pencils and/or wax crayons and plain paper
®  Games that promote turn-taking, e.g. memory card games, snakes and ladders, d

Teacher’'s Answer Sheet

-

Suggested answers, which will depend on tho - a Lsabre.

W L W

|

Tolh

Type of Toy

o

vl gf O Y AL
';Aﬁ : g\o&,,;)%—\ dressed

B

Puzzles

Ui jj, g'what to do and how to do it.
Lec yarsing pictures/items. Remembering.

swdoncentration. Self-esteem. Cognitive skills
| for shape (maths) and grip (precursor to

handwriting). Grip on puzzle pieces
strengthening hands. Vocabulary and
communication.

Assist with placing |
asking open-ended |
child can self-select.
and not missing pic:
puzzles (subjects ai

]

Blocks

Cognitive skills for grip, balance and
placement. Imagination. Memory (recreating a
scene). Reasoning and problem-solving skills.
Concentration. Working together. Turn-taking
and sharing. Vocabulary and communication.

Provision. Space. M
others). Open-ende:
small-world play t¢
small models of pe.
Scaffolding buildin

Small vehicles

Memory - recreating scenes and situations.
Imagination. Problem-solving within a story.
Playing together. Accepting ideas of others.
Storytelling. Vocabulary and communicati;

Dressing up

Ty
Memory and imagination. Rea€’2n=‘ gg*’s} ll‘j‘
Playing with others. Negi vy o rows!
Supporting other o1 . . ~.md turn-taking.
Storytell'n, v ) ’m:\f_;@ﬁg* known scenarios (e.g.
resic y’y';égué/[szﬁiging fastenings (pincer grip
1d aand-eye coordination). Vocabulary.

@b mmunication.

Provision. Observa,
Provision of other
clipboard, mark-ma

'phone). Use with of]

"Provision of a wide ¢
putting clothes on. 1|
role play with childi
changes during role |
Change out items f(é%
different scenarios é
vets. Use children’s i

A
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B

Drawing

motor development (rolling, squeP};g . !
pushing, pulling, grasping n.«» w ‘i;euﬁ’./——
all prerequisites for o W« ng). Developing
awareness £ = e - lourand smell.

Develcinl b *’év eness of cause and effect.
1 3
oL L LY.

Type of Toy Aspect of CD Addressed
Balls Sensory learning (e.g. in treasure basket}. Provision of differc.
Cause and effect. Problem-solving (How can | and outdoor play. b
I..7). Gross and fine motor skills. Balance and | Encourage exploral
spatial awareness. Turn-taking. Team games. | their shape, colour,
Vocabulary and communication. children become m.
Play dough Sensory learning informing gross and fine . ;%Provision of differe:

“alongside children, |
questions (What if
dough with the chi |

2 2derstanding of cause and effect. Pressure
.
needed to apply colour to paper. Grip on

pencil. Imagination. Creativity. Memory.
Storytelling. Vocabulary and communication.

Provide appropriat,
and thin pencils an.
paper and card). Pl
drawing and writin
work (for assessme

Turn-taking
games

Social interaction. Turn-taking. Seeing the
viewpoint of others. Winning and losing.
Fairness. In some games, recognising
numbers, letters, shapes or colours. Fine
motor skills for dealing out cards or moving a
token. Vocabulary and communication.

Provide age-approp
with children. Man.
they are overwheln

** The homemade play dough recipe book Creative Sensory Play Recipe Toolkit: The K.
Sensory Play by Amanda Ralph provides a lot of different and cheap play dough recip.

\ ¢
{W’g f\‘j}w
el &P
- 1 e
f.,f’ M{M‘f
e “‘;M""”) " A
3 y}»‘
w«"yﬂ»u
Ve ¢
pa J;\
...... W
1 e d
»y‘j s

|

w
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Activity 22: Piaget’s Theory of Cognitive

Teacher’s Notes

C3.1.1 Piaget’s theory of cognitive development

Class Timing: | 12:mins

To consolidate students’ understandi = Vic j;et’s stages of cogni |
Teacher’s Class activity after discussian of - '»'mé‘{ﬁyeory. Print out one cop.
instructions: | the studentactivitv..i= t1 ., e.ch student. Allow 5-10 minutes far

students te = A ‘er t c.guestions, then ask them to swap sheets ai.
markaih ot W,Jsr‘é‘fnswers. Alternatively, read the questions alout
Las Lol _ieats to write the answers (a, b, cord) in their workbooks

Answers

L
- 4 j Y
- e
Gy 9 y‘;} o :
] r" g
e ¥ .
|
i i
o
o
; S
¥ Daut
e d
¥ o
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Student Activity Sheel: Activity

Complete the multiple-choice questions by selecting which answer, a, b, cord, y.

1.

What is the correct order of Piaget’s four stages of cognitive development?

a. formal operational, preoperational, concrete operation?l, sensorimotor

b. sensorimotor, preoperational, concrete operation. N ‘mal operational

c.  sensorimotor, preoperational, formal coe' itic. {E}wnc?ete operational

d. preoperational, sensorimotor SO }perﬁ%éonal, formal operational
, ]

e
What does Piaget mez3 ”:ti;;hf “assimilation’?
a. theyamch - ﬂj;ﬁgwierﬁt’énd that something hidden is still in the same plac.
b. th hiluren learn by copying
c. the\a® dults teach children about new things
d. the way new knowledge is linked to already known and understood experic

What does Piaget mean by the term ‘accommodation’?

a. when learning does not fit into already understood parameters, new ones |\
b. when knowledge acquisition occurs in a home learning environment

¢.  when the child takes control of their own learning

d.  when children and adults work together in the zone of proximal developme!

At what age does Piaget believe children reach the sensorimotor stage of develo,
a.  2-7

b. 7-12

c. 0-2

d. none of these ;

Intentionality in Piagetian theory is what? s 4 f o

a. the way the adult pushes a child to leath s \j:;m'rf{g'

b. the way repetition is essentizia) {wrlj‘,;twie development

c.  the beginning of ~z¢ ) i{?ﬁﬁmﬁé and the deliberate planning of steps to ack
d

the agiiios 1 de Certain resources to match the child’s stage of learni

W

’ ‘de@velopment is a child entering when they begin to learn to spea
a. preoperational

b. concrete operational

¢.  sensorimotor

d. post-operational

A child is shown two balls of play dough that are the same size. When one is flat:
flattened one is bigger. What does this show a lack of?

a. conservation

b. conservatism

¢. concretisation

d. conserves

Piaget believed that children in the concrete operaticn. - 1. je had problems with
- i

a. language Se® )
b. spatial awareness o)\ T 4
c. secureattachment . 7 w7
. W i §
d. conservation v

e

\nzir Piagetian theory?

a.  cur\ge 1 timetable

b. alist of sensory activities suitable for various age groups

¢. aconceptor framework in the mind that organises and interprets informa
that go together

d. the way in which cognitive development theory can be mapped by age and

5
\\\
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10.

11.

12

13.

14.

15.

In the preoperational stage, Piaget defined children’s thinking as what?
a. socially aware

b. analytical

¢.  unknown

d. egocentric

What is object permanence? i

a. the knowledge that objects still exist even’gv{,;g 0 *,ﬁqaii are hidden
b. the ability for heavy items to stay.ir.on @J v

c.  the knowledge that peor! i1 9« L =uis can return

d. the ability fq‘r gbi; =, %ﬁl}&ye amark

. e ';\;;mwéﬁmgat starts at the age of 12 and continues until 18 ye.
L rational

b #hal operational

¢. final operational

d. first operational

According to Piaget, what do children achieve mastery in during the concrete
a. pointing, grasping and finger grip

b. categorisation, relationships between objects, numbers and how to reas
¢. playing together cooperatively

d. none of the above

Piaget believed that cognitive development did not progress at a steady rate,
He referred to this as what?
a. equalisation

b. equity ;
c. equilibrium 4 5
d. equalit U™ A

g Y - . j}

The manipulation of object sun "w&ws‘é occurs predominantly at which stag:
a. sensorimotoriy ) 3»@" .

b. glhot . o iunal
Wy 3 e
c LB operational
. A\;SZ-U{‘G‘%
d. ¥ 5erational .
L
%
L
.
.
.
.
.
|
|
|
.
.
|
|
|
.
.
.
|
|
.
.
.
.
|
.
.
.
ne | .
S a8 /
] . %
o4 |
w %
.
.
.
.
.
.
.
.
.
.
.
.
.
|
.
.
.
.
|
.
.
.
.
%
g
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Activity 23: Applying Piaget’s Co;
Constructionist Theory

Teacher’s Notes

Spec area:

Suggested use:

C3.1.2 Applying Piaget’s cognitive constr ﬁ,}_ 1ist theory

Class o mi - g 1 10 mins
To consolidate stud@‘ U« = standing of Piaget's theory of cognit

Print out tha M {,t " \wtor each student. Alternatively, distribute .
wonki o @fe _wween two and ask students to write the answers ini
LW ;,Aﬂfq Complete in class and then either ask students to swa)
W' o inswer sheets with someone else and mark each other’s sheets or |
| general feedback in class.

Aim:
Teacher’s
instructions:

o

Answers

1. Sensorimotor, preoperational, concrete operational, formal operational

2. Aschemais a framework of knowledge that changes according to experiences.

3. When encountering new information, that knowledge is assimilated into an exis.
exists, then there will be equilibrium. If the schema does not fit the new informa.
The child will then have to go through a process of adaptation, adjusting the sch.
accommodation to again achieve equilibrium, either by adjusting a current sche):

True or false questions:

1. True
2. True
3. False - concrete operational ;
4. True L VA
5. True W ak¥ i
6.  False - formal operational as childrer Ziy e wwrlity to think about and draw ¢t
o i e .
not personally experlenced wfxss’, sl reasoning
s
7. True ' T
8.  False - nuggmper it b W}Mgc
9. False- *rawm"i stage
.
%
.
.
.
.
.
|
|
|
|
|
.
|
|
|
|
|
.
|
|
|
|
|
.
|
|
|
" %
g ¢ ! |
C )b ° .
wi %
.
|
|
|
|
.
|
.
.
.
|
|
|
|
|
|
.
|
|
|
|
|
.
|
%
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Student Activity Sheet: Activity

Complete the following about Piaget’s theory of cognitive development.

1.

Place Piaget’s four stages of cognitive development in the correct orderof 1.
and 4 for the last stage.

]
Formal operational Preoperationalf . Sensorimotor
Ot A
1. 2. o v 3.
"YoA '\ o di
L

&

Piaget theorised thi “gr.ﬂe”égveiopment occurs through the constructiol

M :'l e W’j

.........................................................................................................................

............................................................................................................................

How do the processes of assimilation, disequilibrium, accommodation, adap
when a child encounters new experiences or knowledge?

............................................................................................................................

Circle the correct answer, true or false, for the following statements:

1.

10.

If a child is intentionally investigating the environment, for example, shaking
to make a noise and then intentionally shaking it to hear the noise again, the
at the sensorimotor stage of cognitive deveionr}d o d 5

\ . W

If a child shows a systematic and loric "3ru@f€§'1 to solving a problem, they
the formal operational staze ov' 3i;ii.;f«§e“"development.
e -

In Piaget'egmre “\l-»ﬁ}jﬁ-irr*é“XBeriment, children who were able to identify w|
\ng st are at the preoperational stage of cognitive developmen:

Reasonilig and logic skills can be developed through playing strategic games |
have rules, such as chess and Monopoly. If a child enjoys this kind of activity,
are at the formal operational stage of cognitive development.

A child who understands that the amount of liquid remains the same, if you |
two glasses filled with the same amount of liquid and you pour one glass int.
taller, narrower glass, is at the concrete operational stage of cognitive
development.

Children at the concrete operational stage of cognitive development can any
questions such as, ‘If Steven is taller than Olga and Olga is taller than Lucas, |
tallest?” without using pictures or drawings.

|
A child who understands that a toy remains in th %}"ﬁ*%a ‘fjace even when hit
from view by a blanket (object perman=n e) s i i€ sensorimotor stage of

cognitive development. g (Jss

. - i 2.0 ‘. R . .
Children who onlv ¢ i ~5trOm their own perspective are egocentric and |
; - s,k urtognitive development.

@’ Tariq says ‘That’s my name’ every time he sees a letter T. He is
concrete operational stage of cognitive development.

If Kayleigh does not yet understand that 7 + 3 is the same as 3 + 7, she is stil
preoperational stage of cognitive development.
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Activity 24: Vygotsky’s Social Construci

Teacher’'s Notes

Suggested use:

Teacher's
instructions:

(3.2.1,C3.2.2 and C3.2.3 Vygotsky's social constructivist theory

Class 10 mins

To consolidate students’ understanding ¢ *,@g:’_“ otsky’s social const.|

Class activity after studying Vygc st {i,éw}al 3eveiopnﬁent theory.
Photocopy the student v Ehw{f one for each student, and asi.
students to com gt 1 i soatiple-choice questions. Alternatively.

distribrtge 3 s dsnieet between two and ask students to write {
a1’y < acheir workbooks. Either ask students to swap answer st
wi isomeone else and mark each other’s sheets or do general feed

Answers
1.

c
b (quote from Vygotsky, L. S (1978). Mind in society: The development of higher p.
John-Steiner, S Scribner and E Souberman., Eds.) (A R Luria, M Lopez-Morillasa\
Trans.) Cambridge, Mass.: Harvard University Press. {Original manuscripts [ca. |
9. ¢

ONO VTR W
[ R R o R V]

10. a ol
11. b - &
12. b i;gj ®
13. a AOPS
14. ¢ s {‘”"j;;;“
w
'7/‘ K>~ -
w;,.ﬁ -
o
L
%
.
|
|
.
.
|
|
|
|
|
|
|
|
|
|
.
|
|
|
|
|
.
|
|
|
|
|
|
|
|
o |
o) ¢ .
1 B 1 S %
o4 |
|
|
|
.
.
.
|
|
|
|
|
|
|
|
|
|
.
|
|
|
|
|
.
|
%
|

)
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Student Activity Sheet: Activity

Who was Lev Vygotisky? 2
a)  An American psychologist working in i \ 4
the 1960’s L
b) A Russian psychologist wa ia « %;;gg'“the
Russian Revolufig = (%>
C) APcigléin *M} > ueveloped his
th \duaing World War |l
Social constructivist theory argues that:
a) Social interaction precedes development
b} Developmentis the result of 9.
behavioural training
¢) Development precedes learning, occurs in
stages and is maturational
In order for a child to learn they must be
assisted by:
a) A more knowledgeable other 10.
b}  Asignificant other
¢} A person who they don’t know very well
The zone of proximal development or ZPD r,efpgwﬁ s”‘j f
a) Thetime it takes fora child to Inar <\ ¥
new task » N “Hj s
b) The cognitive reai & vnnis of
SU o0l :wfiw - 11.
¢ T nce between a student’s ability to
pe Ny a task with help and collaboration
from an adult or more knowledgeable others
and the student’s ability to solve the problem
independently
According to Vygotsky, the guidance given by
someone who has more knowledge is knownas: 15
a) Scaffolding
b) Shoring up
¢) Supporting
According to Vygotsky, which of the following 12
is true? Ve 4

a) Knowledge is individually constructe, (7

&
as

b) Knowledge is constructed %..1 g€ ) Heople
. 1 o L
they interact. golBl W
i
c) Knowgadgn i .

b
.wf"k

jllmmugh reinforcement.

cognitive development?
a) Solitary

b) Constructional

c)  Symbolic

iéy does Vygotsky believe enhances 14.

Using your knowledge of Vygotsky’s social constructivist theory of development, .
following questions that you believe to be correct.

giomplete this quol

‘unction in the chil.

appears twice,

a) firstontheini
cognitive level

b) first, on the sai
individual leve

¢) firstontheso
group level.’

Vygotsky’s social co
a) Thechildisan
b) Childrenareu
by themselves
¢) Cultureandla
in developme |

Vygotsky’s social co
children’s private s
a) The way childi
+ planning what
5)  The way childr

away from ad.
¢) The way child

are not sure o

According to Vygoi.
theory, the proces:
task with different
arriving at a sharec
a) Objectivity

b) Subjectivity

c) Adaptability

Vygotsky thinks of ¢
a) Scaffolders

b) Apprentices

¢) Workers

What is a child’s m¢
aurtured and used 1
understand new cc!
a) Sociability

b) Egocentrism

¢) Stubbornness

According to social |

these is the most it

a) Learning lette;

b) Observing chii¢
in their play

c) Playing togeth
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Activity 25: How Bruner’s Modes of Cogniti
be used to Promote Learnin

Teacher’s Notes

Spec area: C3.3 How Bruner’s modes of cogmtive reh“ * bn can be used to pit

Suggested use: | Class I Timing: @0 i ‘nqv’ IAssessment /%

To show students how £ - ﬂf;wﬁces educators and classroomn

Teacher’s Show the videtirstu 1( ngi\si( them to observe whatis happening .
instructions: | thenen w4t ;}{ué‘%tlons from on the worksheets. They should write
th 1« ersin their workbooks. Students should complete the activ
( "pufvfdualiy or in pairs.

YouTube video of child feeling Montessori sandpaper letters and

repeating the experience in a sand tray: .
Got d.uk/128.
B zzed.uk/12842-Activity25-V1 @ o to zzed.uk/ ,

Teacher’s answer sheet
1. e  Enactive stage - children use their senses to acquire knowledge (touching, |
e  Iconic stage - development of memory / formation of mental images. Simil
proposed by Piaget.
e  Symbolic stage - symbol or signal systems begin to replace the more functi.
(mathematics, language, logic, symbols).

2. Bruner theorised that development occurs as a result of gradual change, based o1
others and the environment. Bruner believed that, as long as the process was gei\
development of the child, the child could be taught anythirg it any age. Piaget bel
stages, and that children could learn certain thinfzs C f& ’,,écc they had reached a ¢

~

3. Aspiral curriculum is one in whach b 1 ept”s’fal e presented to students wii|
as the student matures. For» mﬁ} o o ';choo]er'; will learn about insects (oft.
pre-school cmm{,ulvr 4 f;wfbfder children will earn about insects, plant fey|
comes frq Lo/ »

w";

4. Health, od traits, socio-economic background, access to education, cultural
environmental stability, relationships, self-esteem and self-worth.

.

«\

u1
L 4

The video shows a child using sandpaper number boards, feeling each numb%

with his forefinger, and then repeating the movement in the sand tray, befm

e  The child is using his senses to teach his hand and arm to make a number
the sandpaper on the number board with the correct movement - enactlv%

e  The child is then taking that knowledge and repeating the process w1th0ut/
number, free-hand in the sand tray - iconic stage

® The next stage, which is not yet achieved, will see the child understand tha

amount -~ symbolic stage.
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Student Activity Sheel: Activity

Watch the video and answer the questions below regarding Bruner’s model of co.

L

What three stages of cognitive development does Bruner believe children pi
what happens in each stage. f

.

e 4.
. L W™ L . . }
What is the main difference betweer [ e w%get regarding children’.

ae‘ : : s
e 3 -
I oA\ , :
What do you unders?t o - +leterm ‘spiral curriculum’? Give an example.

s

"‘*Em;@uﬁiafgét believe all children possess an innate ability to learn,
of their cognitive abilities. What factors might influence this?

Describe the video. How does Bruner’s model of cognitive repetition inform
the video?

-

Student Activity Sheet: Activity i

Watch the video and answer the questions below regarding Bruner’s model of co

1.

What three stages of cognitive development does Bruner believe children pi
what happens in each stage. |

o
1 4

-
What is the main difference between [ he *a;fm%éet regarding children’s
e e

T ad I . .
What do you um:lermg\y;r o thewerm ‘spiral curriculum’? Give an example,

ey

IL' e >m;\«r~*ia\““gét believe all children possess an innate ability to learn,
# of their cognitive abilities. What factors might influence this?

Describe the video. How does Bruner’s model of cognitive repetition inform
the video?

Student Activity Sheet: Activity

Woatch the video and answer the questions below regarding Bruner’s model of co

What three stages of cognitive development does B~ o ‘believe children p

what happens in each stage. Wal®i

‘‘‘‘‘

e -
What is the main differenze et v c.odruner and Piaget regarding children’s

.
¥ &

s

&

Both Brier and Piaget believe all children possess an innate ability to learn,
development of their cognitive abilities. What factors might influence this?

Describe the video. How does Bruner’s model of cognitive repetition inform
the video?
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Activity 26: Information Processing

Teacher’s Notes

Spec area: (3.4.1,C3.4.2 and C3.4.3 Information processing theory

Homework plus class Timi 15-20 mins /
iming: - Assessmé
(small groups) i:'“— (s .

To provide students with a nract ali ;élrt into how information |
to children’s iearninf;‘)' ‘p 1w ztnehidden objects game.

Suggested use:

Teacher's
instructions:

Homework =+ ‘facc a.tivity. Provide students with the activity she
and.asl h «ﬁ Qmﬁ;plete the questions for homework, they shoulg
LW 2 gwf“ answers. Discuss in class.

hen, divide the class into small groups and play the hidden objec |
game. Provide each group with a bag containing 20 or more small
random objects (e.g. teaspoon, eraser, furry material, Christmas b,
hair grip, pinecone, toy car, etc.) and a blindfold. Ask studentstol
at the objects, name them and pass them around before placing the
items in the bag. Student should take it in turns to put on the blin.
reach in the bag, take out an object and name it before taking the
blindfold off. They should then place the object back in the bag an.
pass the bag to the next student. Discuss how information proces:
theory can be applied to the game.

Suggested answers

1. Information processing theory looks at the way in which information is encoded
formulated by Atkinson and Shiffrin in 1968 as ‘... a genera! framework within w
formulated,” (R C Atkinson, R M Shiffrin. Human mesa» /A sroposed system an¢
Spence, | T Spence (Eds.), The psychology of ea fﬁ“i';u,' a'motivation: 11, Academic

2. e  Sensory memory. Thisishovywvirs 1 v b process information from our sey

transitory, and if it is 7t e i x"*c:’fi to our short-term memory, it will be 11
e  Short-termmeic A wa?‘s j} xtfown as working memory. Information in the sho
ds b0 il depends on how fast our brains are at processing the info

"girrg‘“bur brains to remember. Itis also dependent on our ability to %

Wl m memory. Information is stored in the long-term memory store, an

information that can be stored there. It may remain for a few minutes or for .

3. Attention, coding, rehearsal and repetition.

4. Provide different ways of conveying the same information. Repeat learning opp
adult-led). Make learning fun, stressless and meaningful. Connect to previous ex
Provide information as bite-sized components.

5. Students should complete the figure of Atkinson and Shiffrin’s multi-store mode
nomenclature.

e

I

.

Transfor

enitic L
Sensory Attention Short:ea “’:} Long %
— ne m&ﬂ%

..... y Retrieval

L

o
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Student Activity Sheet: Activity

Complete the questions below.
1. Define the term ‘information processing theory’. Where does the term com.
2. According to the theory, we have three stores that are permanent features o
how do they function? all
3. Which four processes control the flow of infor ‘e« dcruss the three types
4. What can adults do to help children rre < s »oinrormation they are expose
learning outcomes? . e Mf i
g n
5. Copyand complete *hu iy & 2 Heow.
) l( M}ﬁ e

i s

s ) Atkinson and
Shiffrin’s multi-store
model of memory

% dent Adtivity Sheet: Adtivity !

§
L

s

- .
o tions below.
Define the term ‘information processing theory’. Where does the term come
2. According to the theory, we have three stores that are permanent features ¢
how do they function?
3.  Which four processes control the flow of information across the three types |
4.  What can adults do to help children process the information they are expos:
learning outcomes?
5. Copy and complete the figure below.

Atkinson and
Shiffrin’s multi-store
model of memory
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Activity 27: How Education Movements
to Promote Cognitive Developr

Teacher’s Notes

Spec area:

Suggested use:
Aim:

€3.4.1, C3.4.2 and C3.4.3 Information processiag theory

Class (small groups) Tin}j‘ o 2 }30 mins
To show students how thec=v nf e ‘Lw"{eﬁucators,

Teacher’s

Print outa copy o€ ¢ - g&; 7 sheet for each student, or one
instructions: ‘

between fp 0 {%fg descuss the three-period lesson, acting out the
differiion lgususing, for example, three pieces of fruit, three
0 ] 'tﬁree plastic animals, three different pasta shapes, etc., o1
Na?ch a YouTube video: zzed.uk/12842-Activity27-V1 on the

7 Montessori three-period lesson.

Place students in pairs or random groups and ask them to
brainstorm how the concept of a three-period lesson relates to the
theories of Piaget, Vygotsky, Bruner and Information Processing.
Either ask them to complete this on the worksheet, or in their
workbooks. Feed back in class.

One of the key stones of Montessori practice is the three-period lesson. Using this meth.
introduce a new concept (not just vocabulary) to children. Itis used to move the child i
Each part will be conducted at different times, allowing the child time to assimilate or ac.

Although Maria Montessori developed her educational methodology either before or
Bruner and Information Processing Theory, it is interesting to note how each theory |
way to the three-period lesson concept.

'
Simple YouTube presentation of a three-period lesson cag;j‘; - 1 here.
S A ebioh K - | = e
U zzeduk/12842-Activity27-V1 @ o . ja:“’uk/jizaaz ]

The Three-period Lesson .. ° { P )
1. Naming: The adultna=y & hweobjects. For example, three colour tablets — 1

2. Recogniticgmanc. = » i ;;om’”ﬂ;e teacher will involve the child and ask them to |
they n: L L
3 Recall: u will ask the child, ‘What is this?’

How Does this Relate to Theories Regarding Cognitive Development?
Piaget:

e  this method of learning is useful for children at the pre-operational stage.

e  The child is an active learner

® the child is learning via processes of assimilation, disequilibrium, accommodat

Vygotsky:

e  working with a more knowledgeable other, or MKO

e  working within a child’s zone of proximal development, or ZPD, building on wh
something they do not yet know or understand - scaffolding

e  working within a cultural and social context (using every day materials)

Bruner: i f

o  Enactive mode of leaning - through physical Mgy ie) j) mting)

e  Iconic mode of learning - developmen?2il, heijlimage of the learning opport
and later recall) e ® ) 2

R

i

|

o  Symbolic mode of iefa‘:g’ N %:;jgy;téléreate a memory without directly experie.
age of 7 angis roi « *.M; 7 1eterenced by the three-period lesson)

3y B
Information ing theory:
e Sensory\@®¥Cessing transferring to short term memory
e  Repetition, chunking (all three objects are colours, animals, etc.), meaningful ex)
long-term memory 7
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Student Activity Sheel: Activity ¢

Although Maria Montessori developed her educational methodology either befo
Vygotsky, Bruner and information processing theory, it is interesting to note how
period lesson concept. Make notes in the boxes below on how they inform cogni
following description of the Montessori three-period lesson agd then consider he
cognitive development relate to its use in the classrocs:

{w; f;/; . -
The Montessori three-period lesson bl i
The three-period lesson is a kev';ff;..,,,x ¢ " ncessori practice. Using this method,
introduce a new concept ‘s fj,“:%;;;,stéii&uiary) to children. Itis used to move the |

e g;&%ess%n will be conducted at different times, allowing
Anew concept.

1. Naming: The adult names the three objects. For example, three colour table

2. Recognition and Association: The teacher will involve the child and ask then
that they name.

3. Recall: Now you will ask the child, ‘What is this?’

4 piaget Y4

Y4

Vygotsky \ / Informatic

e

\_ AN

Activity Pack for BTEC Nationals Early Childhood Development (AAQ): Unit 1 Page 76 of |

s
p
b

W////W

|
s

i
i
i

gl

=
e

A

e
oo
fo

iy,

2
"

oo
S

e

s

e

o

/////////////,,,,

///////////////////
7/////////////7'

|

—
S
s

S

.

s

o,
i

o
\\\\\\\\\\

| N
i,

|

-

COPYRIGHT
PROTECTED

g

o

 Education




Activity 28: Normative Milestones in Langu:

Teacher’s Notes

Spec area: D1.1 Normative milestones in language development

Suggested use: | Class or homework _1m5 mins

Aim:

To provide students with an understaz i jo whatare considered
language development and the ag 5 ‘w i 'h children should achiet

Teacher’s Divide the class into rvacy o m}alrgff:)ups. Photocopy the
instructions: | activity sheet 5 jeic © noivstudent. Allow time for students to

compleq 02 ﬁw adding the correct age at which each
m . . ooas usually* observed. Alternatively, ask students to
W o the answers in their workbooks.

Feed back in class afterwards.

Time allocated: 15 minutes.

Suggested Answers
* Every child is unique, and some children will not achieve these milestones at exactly
Generally, however, most children will have achieved them within the age ranges giv.

1. Will point at pictures in a book when asked ‘Can you find ...7’

2. Will babble in ‘sentence-like structures’ when playing independently

3. When you say ook’ and point, they look where you are pointing

4, When talking, sometimes misapplies grammatical rules, e.g. ‘I goed” instead ¢
5. Vocabulary develops from 20 words to around 200 71 59 at the end of this ¢
6. Use 4-6 words in a grammatically correct v ay'i ‘5 J;émteﬁce

7. Use phrases such as I think’ to 2> 1.1 » jngtf;;;}g

8. Use language in piag s &%]121 :Mu: ren

9. oot ot his’, ‘hers’ and ‘yours’

10. 1 v@ordfé for colour and numbers up to 10

11. id turn-taking in conversations and play

12. | Understand the concept of 'no’ and ‘mine’ /%
13. | Understand that we have different ways to say the same thing, e.g. subtract / /é
14. | Understand simple words such as ‘bye-bye’ or ‘up’, particularly when combi%
15. | Understand simple questions such as, ‘Where is ...7” %
16. | Understand simple instructions %
17. | Understand questions using ‘who’, ‘what’ and ‘where’ %
18. | Understand more complex instructions such as, ‘Put your cup on the table’ %
19. | Understand and use appropriately descriptive words, e.g. fast, heavy %
20. | Understand and comply with more complex instructions %
21. | Understand two or more instructions linked togeth. f %
22. | Turn towards a sound o & {M 1 She .
23. | Tell you about something that by« Aa au::d m’ftmﬁém /%
24. | Stay on topicin a conye if?"’ﬁ A |
25. | Start tegandcr - h we iaea of making plurals by adding an -s to a word, eg%
26. | Stai ‘i.)iemc:iaﬁ}i the concept of telling a joke / wordplay %/
27. | Start@¥iiderstand the concept of time - future and past %
28. | Startto understand the concept of conversation, where you speak and they %
29. | Startto say 2-3-word sentences

30. | Starta conversation
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31. | Speech is becoming clearer, but some words are understandable only to clos.
32. | Say longer sentences that are grammatically correct
33. | Remember and follow a story that is read to them over several days
34. | Recognise your voice
35. | React when they hear their name
36. | React to loud noises e
37. | Point and make a noise to get attention‘_ W ‘f’” ; :fﬂ .
38. | May struggle with more complev s o ‘uciids sh, ch, thand r
39, | Master the sounds m. n. es’;”':f”\i ;T«‘ﬁrrﬁl g when talking
40. | Make it lmovrat "x»__',';x “E'igr:;:t) continue with a game such as peekaboo
41, c1 - orres for different needs
42. __ﬁ,“ gg and babbling sounds, sometimes to get attention
43. | Look into your eyes when you talk to them
44, | Look atyou and turn their head when you are speaking to them
45, | Instigate and take part in imaginary play with other children, using props
46. | Imitate others smiling and laughing
47. | Have a vocabulary of about 300 words
48. | Enjoy reading simple picture books with an adult
49. | Enjoy rhymes and songs
50. | Enjoy pretend play and collaborating with others
51. | Enjoy music, nursery rhymes and singing, sometimes moving with the music
52. | Enjoy listening to books and stories and can answer simple questions about |
53. | Enjoy having picture books read to them wll
54. | Engage in independent play and more preterg i, )
55. | Discover that some words S{}und’ﬂ;;‘ st “ L;Alg n different things, e.g. orai
or sun/son T Y I
56. | Developing underz ~«ﬁ;_“:é @oglf;ast, e.g. big and little
57. | Copge X1L d i;.@%fis and sounds, e.g. animal sounds
58. | Con ﬁw;gff_& ite using more detailed and longer sentences
59. | Can talk clearly to unfamiliar people
60. | Can say simple 3-4-word sentences
61. | Can say a few words but understand more //
62. | Canreply to questions that require problem-solving and reasoning skills, e.g. ‘Wi
63. | Canlisten to and remember more complex stories .
64. | Can continue playing while listening to you and answering .
65. | Can answer questions about a story without being prompted by a picture
66. | Begin to link sentences together using ‘and’
67. | Become frustrated / have a tantrum when others do not understand them
68. | Babble recognisable sounds such as ‘na-na’
69 | Ask questions often and repeatedly g ’
70. | Ask ‘what’, ‘where’, and ‘why’ often ar? . >p fii}f;;,yf .
71. | Able to describe some feeliz o lor w}gg and recognise them in others
72 Able to corwentfa:;;s ﬁﬁ%}\ ,ﬂ;x‘ir;g 1dr alonger period, without being asked
LA M}

s

%
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Student Activity Sheet: Activity

Look at the list of normative milestones in language development listed below. U
6-12 months, 1-2 years, 2-3 years, 3—4 years, 4-5 years and 5-8 years, complet.

Milestone
1 | Will point at pictures in a book when asked ‘Can ;ﬁng gm 2 ,,é R
2 | Will babble in ‘sentence-like structur‘e;iﬁ\il _ \pi.; g independently
3 | When you say ‘look’ and *“i’;i o fﬂi{ buﬁ’fmﬁere you are pointing
4 | When toe g, “zt"fig;} nﬁ%applies grammatical rules, e.g. ‘l goed’ instead of ‘| we
5 | Voca ;v”ézlgps from 20 words to around 200 words at the end of this stage
6 | Use 4-6 words in a grammatically correct way in a sentence
7 | Use phrases such as ‘I think’ to describe something
8 | Use language in play with other children
9 | Understand the concept of ‘his’, ‘hers’ and ‘yours’
10 | Understand words for colour and numbers up to 10
11 | Understand turn-taking in conversations and play
12 | Understand the concept of ‘no’ and ‘mine’
13 | Understand that we have different ways to say the same thing, e.g. subtract / minug
14 | Understand simple words such as ‘bye-bye’ or ‘up’, particqlarlfy when combined W|t¥§
15 | Understand simple questions such as, ‘Whereis 7 V'
16 | Understand simple instructions Wa) W: a{i:" -
17 | Understand questigngi"f-;;"vmi j}hﬁ ,j;shaf’f and ‘where’
18 Undew' W e instructions such as, ‘Put your cup on the table’
19 | Undé d;use appropriately descriptive words, e.g. fast, heavy
20 Undersiéﬁd and comply with more complex instructions
21 | Understand two or more instructions linked together
22 | Tumn towards a sound
23 | Tell you about something that has happened to them
24 | Stay on topic in a conversation
25 | Start to understand the idea of making plurals by adding an -s to a word, e.g. car, ¢
26 | Start to understand the concept of telling a joke / wordplay
27 | Start to understand the concept of time — future and past
28 | Start to understand the concept of conversation i re ;ﬁ s,ﬁeak and they babeeE
29 | Start to say 2-3-word sentences . m ~~~~~~ 7
30 | Start a conversation .. X ‘y; ; el
31 | Speeg eC m; w ».ﬁé&;F:NBut some words are understandable only to close family
32 | Say I} w} f;nces that are grammatically correct
33 Reme;ﬁioer and follow a story that is read to them over several days
34 | Recognise your voice
35 | React when they hear their name
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Milestone

36 | React to loud noises

37 | Point and make a noise to get attention

38 | May struggle with more complex sounds such as sh, ch, thand r

39 | Master the sounds m, n, p, b, t,d, w, kand g whenwtalkist ok g

40 | Make it known they want to continue with 2 .an %ﬁ‘\fdﬁpeekaboo

41 | Make different cries for dtiﬁgr%iﬁ:é;‘g} 2

42 | Make cooing and "< A g ;ﬁuﬁﬁ’fs,wsometimes to get attention

43 | Lool@aa _u} gyeﬁ”‘ when you talk to them

44 | Look W: turn head when you are speaking to them

45 | Instigate and take part in imaginary play with other children, using props

46 | Imitate others smiling and laughing

47 | Have a vocabulary of about 300 words

48 | Enjoy reading simple picture books with an adult

49 | Enjoy rhymes and songs

50 | Enjoy pretend play and collaborating with others

51 | Enjoy music, nursery rhymes and singing, sometimes moving with the music

52 | Enjoy listening to books and stories and can answer simple questions about them
53 | Enjoy having picture books read to them P |

54 | Engage in independent play and more preteid ‘ﬁ‘{ s/ ”

55

56

57

58 | Commuriicate using more detailed and longer sentences

59 | Can talk clearly to unfamiliar people

60 | Can say simple 3—4-word sentences

61 | Can say a few words but understand more

62 | Can reply to questions that require problem-solving and reasoning skills, e.g. ‘What ¢a
63 | Can listen to and remember more complex stories

64 | Can continue playing while listening to you and answering

65 | Can answer questions about a story without being prompted by a picture

66 | Begin to link sentences together using ‘and’ P

67 | Become frustrated / have a tantrum when -t er. fdﬁﬁl::fj aﬁdel:stand them

68 | Babble recognisable soundz acn ’;:;::»f;;a’;

69 | Ask quegtions. <t jﬁﬁjlfe,;;:"éféély

70 | Ask g ere’,w‘;;nd ‘why’ often and repeatedly ;
71 | Able to describe some feelings and emotions, and recognise them in others %
72 | Able to concentrate on something for a longer period, without being asked
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Activity 29: How Do We Communicate wi

Teacher’s Notes

Suggested use:

Teacher's
instructions:

D2.1 How do we communicate with each other?

Class (small groups) Timing: I_Zf‘*mins %

To break down the different ways iri; e ’x}f}dren communicate |
with them. - e

Divide the class infzoi: do - g.oups of 4-6 students. Provide
each grour,»+#11a nty.ocopy of the fishbone diagram from the
studeni o w@’; :;srré’it Allow students time to write in their
Wit 0 UGS as many ways as they can think of in which
‘omimunication can take place in each area. Feed back in class.

3

it

Suggested Answers

1. Cooing, babbling, first words, holophrases, telegraphic speech, language explosi

2. Pre-linguistic: cooing and babbling. Linguistic: first words, holophrases, telegrap
fluency, speech maturity.

3. Receptive language refers to how we comprehend spoken, written or physical o

4.  Expressive language refers to how we can make others understand our wishes b
This includes speaking using correct syntax and grammar.

Some ideas for receptive and expressive communication.

Non-verbal: receptive - pre-linguistic cooing, crying and babbling, cuddling, stroking
expressive - pre-linguistic cooing, crying, babbling, pushing away, turni.

Verbal: receptive - giving instruction, informing, making encouraging and disca.
praising, answering questions, understanding the.- eaning behind a wai
expressive ~ informing, describing, crying, va Mg screaming, shouting
syntax and grammar, echoing, copving %W;;wa‘fzag“, asking questions

160\ - N
Visual: receptive - identifvini U upeople and places, signing using sign lan

. L s . .
shaking head.z » ‘4. vaving, picture cues, e.g. Picture Exchange Comy
@b “au’signs), reading
551w~ smiling, frowning, pouting, gesturing, writing

Physical: sptive - taking someone by the hand, running away, touching, cmss;}&
keep safe or to soothe) %
expressive - taking someone by the hand, running away, touching, cros§
away, pushing, hugging, cuddling, kissing, winking, refusing to move %

.

Aesthetic:  receptive - storytelling through reading, dance or music %

expressive - drawing, painting, acting, decorating %
.
. . |

Other: receptive - routines, food, the way we dress %
expressive - the way we dress, jewellery we wear, places we live, cars /
places we shop %

.

.

.

.

.

.

.

N ; %
a8 O %
; m‘} o %
i %
.

.

.

.

.

.

.

.

.

.

.

.

.

.

.

.

.

.

.

.

.

.

.

%

i
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Student Activity Sheet: Activity

1. Place the following stages of language development in the correct order: te..
holophrases, first words, cooing, speech maturity, fluency, language explosic

2. Which stages are termed pre-linguistic, and which linguistic?

3. What do we understand by the term ‘receptive Ianguage'f?

4. What do we understand by the term ‘expressive ;‘;“‘;? A é’?

& o
Communication is more than just talking =t = ‘a‘{;ﬁa% ~VJ\.'\/ays in which we com
we are, what we stand for, what A 3% hi kg, etc. which are never articulated
understood by others wh. 5}\”:% _/nrthe same sociocultural background. These
variety of woe@n \ - gjfups"grainstorm as many different ways as you canth.
use to com! 'j;e with each other, noting whether they are receptive or expré:

physical visual verbal

/S

ofher aesthetic o non-verbal
o< - f‘;i:g:;”f »‘; -
$HiohAdtivity Sheet: Activity §

e

1. Placetg OV .:;m’éés of language development in the correct order: tel¢
holopH lirst words, cooing, speech maturity, fluency, language explosio

2. Which stages are termed pre-linguistic, and which linguistic?
3. What do we understand by the term ‘receptive language’?
4. What do we understand by the term ‘expressive language’?

Communication is more than just talking. There are many ways in which we com
we are, what we stand for, what we are thinking, etc. which are never articulatec
understood by others who come from the same sociocultural background. These
variety of ways. In your groups brainstorm as many different ways as you can th
use to communicate with each other, noting whether they are receptive or expre:

physical visual verbal

g

other acsthetic non-verbal
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Activity 30: English as an Additional

Teacher’s Notes

Spec area: D2.2 English as an additional language (EAL)

_ | Class (small groups) or
Suggested use: homework 5N

e %
. To help students understand the f’ﬁéngée% faced by children for
Aim: ”
language (EAL) oy

Teacher’s Either assicran f”ﬁ"({n;f;;wfﬁ or use for group work in class. Ifusin.
instructions: | class,«l '““!‘t}fs j;aerrfis into four groups and provide each group wii
; Wi _Wi'scenarios. Ask students to discuss the scenario and note

g ny ideas they might have for the question they have received. Fe.
back in class.

Time assigned for activity in class, including feedback: 10 minutes |
group discussion on single study, plus 20 minutes for feedback an.
class discussion.

Suggested answers

Scenario 1:

Maslow’s hierarchy of needs. Technically, the child has access to the first two tiers oi
parent, need support in feeling as though they belong. This is important as learning o
secure environment, where there are more positive than negative stimuli to affect br.
gross and fine motor skills is an indicator of the quality of experiences a child has ha¢
show a developmental delay of some description.

o

Scenario 2:
e Interview or meeting to ascertain e 4
o where language skills of the child lie - {fp f‘sf”s"gig‘:jt@nduct a first-language o«
o which languages the child know = y, nd
o what previous educati /e "'t;'gufffié” had
o thechild’s pro® - ,57 ﬁtn%jwritteli language (reading and writing)
o ify e, . . uwdon about any traumatic experiences encountered in the hi
ters
e  Approaciarents who speak the language and, if appropriate, ask if they and t
‘buddies’ to the family in the first instance.
® Walk around the school, showing where the toilets are, and the canteen, etc.

.

et

e

z

Scenario 3:

e  Use pictographs/labels combined with single English words and words in the cl

communication, e.g. toilet, circle or mat time, lunchtime, break time, book, penci

classroom before the child arrives, and maybe keep some back so the child can

understand their function.

Assign a ‘buddy’ who will be the child’s partner and show them what to do.

Prep the other students using the personal, social and emotional resources ava

Have a welcome ‘circle time’ where the children introduce themselves.

Put together an age-appropriate EAL kit. This could include language-learning ¢

between home and school; and a vocabulary or topic bqy fhere new words a

English, to be completed in the child’s first lang: 02 b | Je }%as‘ent.

e  Setup targeted one-to-one or small groqn i "\:,,es Gqutro s either outside class or
knowledge, vocabulary and correia Z’Zyw skills.

.

T

e

-

e

Scenario 4: Y W; ff;M v

o ISpy L e

o  Barriel . listen and do games, memory games

e  Simple &% mes using pictures and phonic cards, Jolly Phonics, etc.
e  Simon Says game

o  Playground games, e.g. hopscotch, ball games

o
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Student Activity Sheet: Activity

In your groups, consider the scenario you are given. Discuss and note down youi
on lined paper for the question you have been given. Feed back in class.

'!trj)w»hé rynguage they speak and know
¥ ent script to English (e.g. Greek,
Russian or Korean) and neither the child nor the mother
knows any English, apart from a few basic words such as
‘hello’. They are both very sad as they have had to leave
everything behind, including the child’s father, who is
fighting. The family is applying for asylum and has been
provided with temporary accommodation (sharing kitchen
and bathroom facilities with other refugees) and enough
money for food and essentials.

Question: Are there any theories that can assist staff
in assessing how to help this child integrate into the
community at the new school? Include knowledge of
gross and fine motor development. Why is this

]
O
Scenario 1: 5% s*‘“’ 1 -
Imagine a child who is 6 yearr o o e been broughi Scenario 2:
to the UK by higmother s fugee“ﬁ“]om war and poverty |} Imagine a child whois 6 §

to the UK by his mother &
in their home country. Th
is written in a different sgi
Russian or Korean), and |
knows any English, apart
‘hello’. They are both vet!
everything behind, includ
fighting. The family is app
provided with temporary ¢
and bathroom facilities wi
money for food and esset

Question: What strate|
to assist integration a.

Wil classroom?

w

Scenario
Imagine a chiid who'is 6 years old, who has been brought
to the UK by his mother as a refugee from war and poverty
in their home country. The language they speak and know
is written in a different script to English (e.g. Greek,
Russian or Korean), and neither the child nor the mother
knows any English, apart from a few basic words such as
‘hello’. They are both very sad as they have had to leave
everything behind, including the child’s father, who is
fighting. The family is applying for asylum and has been
provided with temporary accommodation (sharing kitchen
and bathroom facilities with other refugees) and enough
money for food and essentials. ‘
o
Question: What simple games woit 2t s1)
old learn new vocabulary 212+ fi”p';g,ﬂgwtn"églr
confidence in a senn 1 f.‘.‘gg ;’gﬁ‘:géf

i
S
s

important? . o 1
e S
7Y e ,,g"”‘fé —
W s o
1 s ,2} n 4
s

W woyea ru

Scenario 4:
Imagine a child who is 6§
to the UK by his mother &
in their home country. Th
is written in a different s¢i
Russian or Korean), and |
knows any English, apart.
‘hello’. They are both vert
everything behind, includ
fighting. The family is app
provided with temporary ¢
» I bathroom facilities wi

,,":ﬁso.»fey for food and esser

s
_

a

Question: What strat
when welcoming the ¢l
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Activity 31: The Importance of Open-ends
Supportive Adult—Child Interactions and h¢
Language Development

/
Teacher’s Notes - &

&
Spec area:

W kT
Suggested use:

D2.3 The importance of s« V'hu\wyﬁiiestions in supportive aduli.

romotes languzgs €0 1o urent
s
£ aa . L

Clags ¢l 20-30 mins o
- 3 s >

";0 strengthen students’ understanding of the importance of using .
Scaffolding of prior knowledge with regard to children’s learning o

Teacher's
instructions:

Divide into 8 groups. On the activity sheet are some questions tha
students have to say are either open or closed, students should wi
down the answers in their workbooks. After that, there are a few
small scenarios for students to work with and create a conversatic
that shows scaffolding using open-ended questions. Students to
decide who will be the child and who will be the more knowledge: |
other (MKO)/adult. Allow students 5 minutes to create a small
scenario around the conversation provided. Each group can then
share their scenario before the class.

Length of activity: 10 minutes to decide whether questions are op.
or closed and prepare conversation. 5 minutes to share with class
| Total length of time depends on number of pairs or scenarios usec.

|
Open-ended questions are questions that require more thn' Jy' s’ or 'no’ answer. T
1 w .
why, where, when or who, or they may be formulate £1¢ -k v, you need more informd
give, for example, ‘tell me’, or ‘help me und - - 4

e s
The use of ‘why?’ can sometirz2 finte preted by the other person as being judgemer
that?”. The other thinc L < fe i OT{S that we often follow an open question sucha.
- Y ~ "~ . . . .
with a closeg@lgRW. < *\.. Weather good?. Itis tricky keeping the questions open and|

times when ¥ “’:}mn to ask a closed question, for example, as per Question 10 when th

o
Open-ended questions that you answer yourself can be helpful when communicating |
an additional language. It provides them with syntax, grammar and vocabulary that i/*i
and finally repeat back to you. .

Answers to Student Activity Sheet
1. ‘Howis everything?’ Closed. (Although a ‘How? ques
will receive a one-word answer.
2. ‘What do you think will happen next?’ Open
3. ‘1don’t know where to put this, do you? Closed ‘
4. ‘Where have all the children gone?’ Open ////
5. ‘Tell me about your weekend. Open t‘
6. ‘Do you want to tell me something?’ Clp;j"";) a
‘What do you want to tell me about?’ - ( O’i}; ™ Ad L

8. ‘Wasitvery hotatthe beach?” ...t f’j; = Closed

9. ‘Where did you go on PL(“;;; "“"“

; Open
Vi ore Closed

s

i

10. ‘Do you v m .
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Student Activity Sheet: Activity .

This is about the importance of open-ended questions in adult-child interactions |

and development. Section 1: decide whether the questions are open or closed. .

scenario. Note down how many open-ended questions you manage to ask before
|

B

Section 1 v o 5 5

Look at the questions below; are they open- - lel Lxc»rzﬁ’éed questions? Select th
1. ‘How is everything?’ 5 70 jij > Open/Closed
2. ‘What do you thizl s 4 shyen next?’ Open/Closed
3. ‘ldor v \::jswé“t;o“put this, do you?’ Open/Closed
4. ‘Whet all the children gone?’ Open/Closed
5.  ‘Tell me about your weekend.’ Open/Closed
6. ‘Do you want to tell me something?’ Open/Closed
7.  ‘What do you want to tell me about?’ Open/Closed
8. ‘Was it very hot at the beach?’ Open/Closed
9. ‘Where did you go on holiday?’ Open/Closed
10. ‘Do you want milk or water?’ Open/Closed

Section 2

Using your assigned speech bubble, decide who is going to be the child and who «
other (MKOQ) according to Vygotsky’s social constructivist theory of development.
scenario showing how you use open-ended questions to help children talk about |
express their ideas and emotions. Make notes and share e the rest of the grou

&

o

Lihan 2 Julia
7 yersst oy 0, 0ids old 4 years 2 ¢
‘ | She is poi:

saying, ‘Il

@ ' o naven’t got ears.’
-
-

Megan

3 years 5 months old

Makes an entrance at nursery wearing
a pink princess costume! ‘Look!’

Pranav

3 years 9 months old

Making a tower with blocks, says
excitedly, ‘There, there... big!’

Kabir
6 years 3 my
‘I don’'t wani
school club |

~ Finlay
5 years old
‘1 go to big school now!’
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Activity 32: The Jargon Behind Langua

o

 Education

Teacher’s Notes S—
N N T e

Spec area: D3 The jargon behind language theories ///
Suggested use: | Class (small groups) 10-15 mins Assessmeni W

Aim: To help students understand the different és used when expla. /// / /%
! literacy concepts. s o /// g

; P ue W : ——
Teacher’s Photocopy the student 225y = sh...ifor each student. Working | /
instructions: | individually, ask .24« . <) .ind the words in the word search e
accordlng gl 'ﬂ;ﬁgg‘iven below. Students should mark each wo % g/ %

o b - - = -y = i ki |

on: ¢ veuy L search as they find it and also write it in the correct pi = & ®

in o mﬁérent clues. Mark or feedback in class. // 1Y

| | |

Answers —
The following words are hidden in the word search: e
1. Phonology - sounds that are used in language. ////////////

2. Phoneme ~unit of speech sound in a language 0 /%

s s o
3. Semantics - the meaning of a word or part of a word. % //
4. Syntax - the rules of grammar that govern use of a language. iy
5  Holophrase - single words, which may have multiple meanings, uttered by youn. /
6. Telegraphic speech - two-word phrases used by toddlers that will have multiple yF
7. Babbling refers to the first communication sounds made by babies.

8.  Echolalia - repetition of noises or phrases by children as they learn to speak. ///////////
9.  Fluency - the stage when children are able to communicate easily in a language. ' 4 %
» v > . » |
10. Virtuous error - misapplied grammatical rule such as I goed instead of | went % ///

11. Grammar - language rules P
12. Prelinguistic - before the development or acquisition of lan juage o /é
- . . . W i & i
13. Vocabulary- the words that exist in a particular lan oo, 0 /4 ////
N {‘”; : W i
. . & ””'j} ey |
W o L e .
Tt Yo (¥
.. wl ... . v o c o abu g
A 4 S»m.ﬁ - W/
L ‘()’ Mﬂ;w = . . « . y - . . w . N . o //’/////%
Ny
S p . c .. . . .
A n . gn i | b b g}
.
e . e . %
A h u t el egr a
A Y. o p | g
.
.n . g [ h f a |
.
%
. g o} o] roxXo s
U | np a a %
: |
L o) e h m t 0 COPYRIGHT
|
5 ..n m J — m n % PROTECTED
R B o e .. . a
* wslf N |
i h Na &8 ros %
f‘w ! ij e /%%
. Cc . p wv . e . %
il @ o h c e %
. . .) : . . | - »
AP % e
E .
.
.
.
.
.
.
.
.
.
.
.
o
.
.
.
i
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Student Activity Sheet: Activity :

Either find the words in the word search, mark the word and fill in the spaceont
guess which word you should be looking for. There are 13 to find! Words are hic

fbomdgbinhs“yjfcabv
ndsknqmmi'_yiﬁj;éEmbyh

s e k | u ot 0¢ s hnwui s s

P yf"’f;;;wj

vpa’uaig&wsﬁilnwgﬁlIbb

i v e t s ne s i mr c x |
C I w h v u gur t e | e g r
v 0o I ¢y x o b p | gagp X x v ]

c i nbggb !l h f gf hnwg v

Zz h gpos gboof rmagdr X

b v unil t v vnpalij vy i aaa

Il ¢c i o oo hgez hnsn | mt

t vs gnwuj tmvirr f e t mn
p | t+t b oue i edhga i ooy

g t I dh x cuoo i kosmr s

f v cgph |jpoxe . e x |J

- . ) s»? !
g jimaa i | al ortliie k z vy
-
ToA\ \dfl
1. e ’f;:ﬁs’“to the sounds that are used in a language.
s U
2. 3 refers to a speech sound in the English language.
3. refers to the meaning of a word or part of a wor.
4, refers to the rules of grammar that govern use ¢
5 A is the name given to single words, which may |\
by young children as they learn to speak.
6. speech refers to two-word phrases used by todd!
7. refers to the first communication sounds made b
!
8. is the repetition ofp s j;;w*fr phrases by children ¢
! v 4 &
.v“"; -
9. r;‘j;ﬂ 1 ffty,é.‘sta'ge when children are able to con
44 i“"ﬁ« s

10. _ __ kot - misapplied grammatical rule such as I goed |
__;,»f‘ ‘ Z
11. @ refers to the rules of a language. ///
12. refers to the sounds made before the development ¢
.
13. refers to all the words existing in a particular lan,
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Activity 33: Language Learning Theories —

Teacher’s Notes

Spec area: D3 Language learning theories

Suggested use: | Class or homework 20 mins A%

To consolidate students’ understandinz < oy 7 the major theories
development impact how childre;ié. g;*j .anguage.

Aim:

Teacher’s [fusing in class, mav e acy ﬁi\/‘fﬁf ally, in pairs or in small groi|
instructions: | Provide each oo ﬁt*% \ un«é copy of the activity sheet. Allow time |
studenit i wﬁ‘e correct theorist’s name within each banner.
Al vk, pmwde one worksheet between two studentsand a.
"’;hmffhe write their answers in their workbooks using the numbe¢t
Pon each banner. Feed back in class.

Teacher’s Notes and Answer Sheet

Statement

1. Language acquisition occurs through verbal reactions from carers to attention..
behaviour such as cooing or babbling. When babies make noises that sound lik
adults tend to reinforce them by repeating them, e.g. ‘dada’. This is called selec
reinforcement.

2. Thelength of a child’s sentence, or mean length of utterance (MLU), increases ¢«
of language increases.

3. The language acquisition device allows children to absorb and acquire languag.
grammar rules.

4. Nativist theory of language acquisition !

5. Children acquire new language skills thr ough onaTTiat fia;,,lcal conditioning, a1

6.  Virtuous errors - grammatical mista}r es {’Tga ﬁéﬁt@d knowledge of sente:

7. Language development is in«unic | A ﬂeﬁ ‘i’nnate in all humans.

8.  Therei isacr itical pul ' «51 Mam"j;lg language. 1flanguage is notlearned by the tinn
they vg er o4 looacquire fluency.

9. Enact ‘zoi‘ieas ‘ning - learning by doing.

10. Children are born with a language acquisition support system (LASS) which all.
development of symbolic and abstract thinking

11. The brain is hot-wired with a language acquisition device (LAD) to recognise ian

12. Symbolic mode of learning - ability to understand concepts, ideas and events
symbols such as words and numbers.

13. Behaviourist theory of language acquisition.

14. lconic mode of learning ~ the ability to create a mental image of a personal or |
experience that can be applied to new experiences.

15. Speech develops through the understanding and correct use of grammatical s
words, also known as morphology.

16. Language acquisition and development is strongly influenc2d by the environm

surrounding the child W\ [ %
17. Social interactionist theory of‘]aﬂguage X ui‘ ff‘}{‘i o > %
18. Language development throughua he i\;mﬁ follows a pattern, and children v%

same mistakes regaldr* T w“ nree s eules regardless of language. %
19.  Childrep camnir | ,@th*ough the active interactions in play and learning oppoi

'OV ;;eci”i)y adults or others.

b .
20. There Gt stages in language development.

21. Use of longitudinal observations, carried out over a period of time, to record t
speech of children.

ja
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Student Activity Sheet: Activity :

Each banner represents a statement from the theories of B F Skinner, Jerome Bri
Chomsky concerning language development. Circle the name within the banner |

-
0 Language acquisition occurs via verbal reactions
from carers to attention-seeking behaviour such o 1
cooing or babbling. When babies makz.n == s/
that sound like words, adults ter i 1 ’"i}*@é“”fhem

o 60 s e e
by repeating them, e.g. (5o Thivis called

£

selective reingarceni iy

\ b ner Chomsky Brown

#

LJ

)

0] C

put &)

The length of a child’s sentence, or mean length of
utterance (MLU) increases as their grasp of
language increases.

v

Skinner Bruner Chomsky Brown

C ___ ©

q ﬁ ;he brain is hot-wiry
(

S

Jlevice (LAD) to reco
Skinner |

Symbolic mode of |
concepts, ideas and
as words and numb.

Skinner

Behaviourist theory o
Skinner |\

D

The language acquisition device allows children
to absorb and acquire language, including

lconic mode of lear.
mental image of o |
that can be applied

Skinner |

grammar rules.

Skinner Bruner Chomsky Brown

&

Nativist theory of language acquisition.

UL
Skinner Bruner Chomsky Broﬂ 4 A l

Y C—B(

—

i i N

Children acquiza lona iy 4 ! f‘}’ﬁr\_»wgﬁ"?heir active

interactior@gb il y e r?ling opportunities, or

scaffolding Y ed by adults or others.
Skitmer

o
Bruner Chomsky Brown

W

0]

85 C

Virtuous errors — grammatical mistakes suggesting a
limited knowledge of sentence structure.
Skinner Bruner Chomsky Brown o

(o &5

Q fq Speech develops i
- correct use of gran

known as morpholag
Skinner |

J

Language acquisitic
influenced by the ern\

Skinner

g

0]
Social interactionist ||
Skinner L\

S

s &

0 — - " & Language develop:
Lcljlné;juage development is instinctive and innate in a pattern, and child
all humans. . regarding gramme

Skinner Bruner Chomsky Brown .
Skinner |
Y
, J.
There is a critical period for learning language. If o~
language is not learned by the time a child is 10, g (0] '!& Zhildren acquire ney
they will never be able to acquire fluency. @ | | or classical condition
Skinner Bruner Chomskv winiiw o Skinner &
e i - mm————
ol i, d ﬂ ~
Enactive mogsi@ile. 1 S o «arning by doing. There are five stage
SN i mener Chomsky Brown Skinner &
4 Children are born with a language acquisition support o
. . Use of longitudinal ol
system (LASS) which allows the development of symbolic )
. i of time, to record the
and abstract thinking Ski B
Skinner Bruner Chomsky Brown @ inner &
v,

st
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Activity 34: Emotional Development |

Teacher’'s Notes

Spec area: E1.1 Emotional development in children

e © e i /
Suggested use: Class (small groups or pairs) Timing; 1,: mins
or homework Ok
To develop students’ understandr cith Lvmopmcnt of cmotlorié

Teacher's Foruseinclassorasahca awlw Ifin class, divide the class |
instructions: | groups or pairs, e t;é student activity sheets, one for each stu.
studentste 5 “iumber of the correct statement in the heart rejy
CCii ey arotip. Alternatively, ask students to categorise the attribiy
the 1 inito three columns in their workbooks under the headings '0-2 !
@ cars' and '5-8 years'. Or, give the student the activity sheet for home:

Mark and/or discuss in class.

Answers

0-2 years

6 unsure of strangers

7  cry when separated from carer

8  check to see that parent or carer is there
16 cry, babble or smile to get contact

17 gaze at carer’s face

18 imitate facial expressions

19 find it difficult to share

23 allow themselves to be soothed

24 hold out arms to be picked up or cuddled

31 piay give and take with carers |
32 enjoy dropping something, expecting it to be pi(imf - a
34 solitary play et

. A
2-5 years o W Jf v
4 know whatis ' yousc up m\ y’ .
5 will quicks "f:t *,, i “;;ﬂ;j; e

er 2oaent

.

. .

3 socialisit nough small groups at nursery or playgroup %

14 can be assertive and stubborn %

20 play more alongside than with peers %

21 like routine %

22 unexplained night terrors %

25 chooses friends %

| .

26 can use the toilet by themselves %

27 have a degree of self-control %

28 feelings of jealousy towards sibling %

29 lesslikely to cry when separated from carer %

30 will comfort someone who is crying %

35 develop complex cooperative play %

36 more able to share %

37 have an understanding of the difference between right and wrong %

39 understand how to share toys, etc. f %

N .

. g"“"; f&w’}g fé - %

5 8 years LY %

protective of younger siblings St %

2 sympathetic to others Tal %
' s

3  may start to have besghi . jﬁéﬁ %

10 . T L |

. .

11 rs hothe dark %

15 sl need for rules %

33 wider sotial circle at school or after-school club %

38 developing negotiating skills %

.

.

.

.

o

.

.

.

.

%

|

o
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Student Activity Sheel: Activity :

2-5 years

Using your knowledge of children’s social and emotional development, look at th
attribute can be assigned to a particular age group. Write them onto the approp
you would first see these behaviours. Every child is unique, but you would genei
within specific age groups

1. protective of younger siblings 15. understand the need for rules
2. sympathetic to others 16. cry, babble or smile to get contact
3.  may start to have best friends 17. gaze at carer’sfac |
4. know what is ‘yours’ and ‘mine’ 18. imitate faciiniy fes_ions
5.  will quickly get frustrated 19. gt |iff Lilto share
6. unsure of strangers N ‘ore alongside than
7. cry when separated from coie © ’l L “with peers
8. check to see that nai & ¥ wer “ 21. like routine
is ther 22. unexplained night terrors
9. want td yﬁpéyhdem 23. allow themselves to be soothed
10. heighter® imagination 24. hold out arms to be picked up
11. fear of monsters or the dark or cuddled
12. toddler tantrums 25. choose friends
13. socialising through small groups at  26. can use the toilet by themselves
nursery or playgroup 27. have a degree of self-control

14. can be assertive and stubborn
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Activity 35: Sir John Bowlby and the Theor

Teacher’'s Notes s

Suggested use:

Teacher’s

S
E2.1 Sir John Bowlby and the theory of attachment /
. and how itimpac ////

Class or homework act1v1ty Stud el ftr Mswer the questions, w1 g

o

To help students understand attachment - a

\\\\\\\\

-

. . |
instructions: the answers in their wo: el ] roiuw 15 minutes, plus extra for % /?
discussion and fr.¢ ' o e

" W |

1 4 A N

4 i

Suggested an<er: ! ool

W i

, P
1. Attachr T—‘Eﬁ "mﬂa exf)lam‘; how the relationship between a child and their prim. / /%
. oo | |
this can h oo ce future social and emotional development. % //
Attachment behaviour is very evident in young children, but itis also relevantto | WW/%

i

our lives. e

- - V"
2. | 4 | clothing 1 being held by a pai / 3
- v N - i &
2 | food 6 stimulation from | W, //

- gt
5 1 security blanket or cuddly toy 3 sleep

o /
Bowlby’s theory of attachment proposed that children come into the world biolog /

attachments with others because this will help them to survive. According to att.
be held in order to forge a strong emotional bond with an understanding, sensitiy // s,
the mother. This bond is critical to the child’s emotional development. Being fec
nor is stimulation from toys or television.

e
il

g

\\\\\\\\\\

//

3. ‘Monotropy’ refers to the bond developed between the child.and their primary cal / z
crucial to the child’s ability to make a ‘secure attachrn o nother person. Wit % y |
child’s social and emotional development ard ¢ g?fl ‘fjgeveTO}ainent will be adve -

4. e  (Crying Jf s e  Vocalising il

® Clinging o] - Mx e o  Awareness of ¢ /
o Distommwi\ r w} ,A'y"ﬁs egiver leaves their movemen! —
» H ‘gq ks L relief when primary e  Vocalisingto g
ca aaﬂ"‘“jﬁ ns
5. e  Postnatal depression o  lllness or disab
e  Poverty e  Addiction .
e  Lack of safe and secure environment e  Extended hosp{/é
e  Violence to caregiver or from caregiver e  Hunger
o  Rejection, lack of love o  Lack of comfor.
»  Inconsistency in caregiving e  Lackofemotio.

6. o  He focused solely on mother-child relationships and did not consider other

provide a monotropic environment. COPYRIGHT

e

»  His study subjects were already stressed, e.g. ill and in hospital or otherwi%ﬁ
® He did not consider other, culturally different ways in which children are r. PROTECTED
environments. ;

5
.

His work reflected the norms and ideas ofﬂm o wa._era.
His work does not take into acc‘{)uni sedel o r,;\,“»e’qpoqluom (child or car eg@%
child versus an anxious caro*' 1L T

Stable and cor T ,»e? 1m)’§‘lf> ups not necessar 1]y only wvth the mother

g

o

 Education

quie‘«; and young thldren need mdmdual attention
Babies and young children require a nurturing, safe and loving environme
Settling-in and transition policies in settings

e & & e e e e
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Student Activity Sheet: Activity :

Answer the following questions on Bowlby's attachment theory and discuss in clas. p—
. i A /////////////////////?/

1. Define attachment theory with regard to children. /
2. Using Bowlby’s theory of attachment and Harlow’s work with rhesus monke W
guide, consider the six statements below and arrange.t% m from 1-6, where é//”/%
most important for facilitating positive develrr er 4 anewborn child. The e

) o . N " A .

explain why it is the most important, - b .

e clothin © " beingheld b rent or car -
clothing ngw,f',w,éwj eing held by a parent or care; —

e food Y A 3 s e  stimulation from toys or telev % % g

e  sg bi o vrcuddly toy e sleep g

% E M,ﬁ

2
i

o

f !
3. What dawlby mean by the term ‘monotropy’, and why is it important?

T

]

o

4. List four attachment-seeking behaviours that babies show to their caregivers

o

5. The response of the caregiver is vital in Bowlby’s view to the developmentc P
negative experiences that will have an impact on this development. )
%//////////////

6. Subsequent studies have been critical of Bowlby’s theory of attachment. W ////7

\\\\\
i

P
.

7. In what way do Bowlby’s thearies impact our present understanding of insti ,/M///

nurseries, au-pairs, children’s homes, fostering, hospital stays) for very your
///////////////,,////

o,
i

i
i
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S
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_StwiinAdivity Sheet: Activity |

in, « L s«Ohs on Bowlby’s attachment theory and discuss in class
o s

Define \g@#*ment theory with regard to children.

2. Using BoWIby’s theory of attachment and Harlow’s work with rhesus monke
guide, consider the six statements below and arrange them from 1-6, wherg
most important for facilitating positive development in a newborn child. The
explain why it is the most important.

o clothing e  being held by a parent or care:
e food e  stimulation from toys or telev:
e  security blanket or cuddly toy o sleep

COPYRIGHT
PROTECTED

3.  What did Bowlby mean by the term ‘monotropy’, and why is it important?

4. List four attachment-seeking behaviours that babies show to their caregiver:
!

5. The response of the caregiver is vital in Bowlbv's siiy o “he development af

N . . N -t 2
negative experiences that will have an 'nac 0 wnts development.

10\

6. Subsequent studies have m2 1. t seeof Bowlby's theory of attachment. Wh §9
e *‘:« =

7. Inwhat _agmdc i - tneories impact our present understanding of instit

oairs, children’s homes, fostering, hospital stays) for very youn Qg
 Education

nurser
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Activity 36: Attachment Theory and Matr
‘Strange Situation’ Experime

Teacher’s Notes

Spec area:

E2.1 and E2.2 Attachment theory and Marv 2 isworth’s ‘Strange s

Class (individuals or I Tim g,

pairs) or homework

To help students it i%}éhﬁw Mary Ainsworth’s research furt
theerx ar}.}‘ “‘:;f':; apacts the parent—child relationship.

Cit "t : Mg;;’ne“ﬁfork activity. This activity can be given to

\11c _vidual students for completion and marking in class, oras a
hiomework activity. Students to write answers in their workbooks.

Teacher's
instructio %

(v

Section 1 Answers

1.  Where did Mary Ainsworth conduct her experiments on attachment? How mighi
The experiments were conducted in a room at a university. This might influenc
®»  The environment was new to the child and the caregiver.
®»  The child was not used to seeing new environments.
= The caregiver was uncomfortable, or felt stressed knowing that they were

2. What are the three types of attachment observed by Mary Ainsworth in her exp.
=  Type A - insecure/anxious/avoidant
= Type B - secure
=  Type C - insecure ambivalent/resistant.

3. Complete the three scenarios below with the correct type of attachment.

The child showed secure attachment behaviour, because although he cried an.
left, he was very happy when she came in again. Also he = ided the stranger wi
showed more interest in them once his mother retigin W

The child showed insecure anxious avoi . at ‘e’ »f»z(‘})ﬁr because he did not ey}
even though his mother was there ria's 1 v xd I‘i“f?;é emotion when she returned
mother and the stranger, and was 1 ;gb.yﬁ]oﬁsive to his mother when she returne:

The child showed irs . v ﬁ;;w{vglent/resistant behaviour because he didn,

much v e ;@wﬁs there, yet was intensely distressed when she left. A
strangi i rcom and avoided them. When the mother returned, the child chi
resentf esistant to her attempts at initiating attention.

4. As with Bowlby’s theory, Mary Ainsworth’s experiment does face certain limitat

®  Cultural - are the three types of attachment observed the same across the

the same expectations, for example, as Brazilian families? .

= How does the impact of trauma and loss (either of close family members, ni

relationship between mothers and their newborn children? (Main, Mary; |

Unresolved Traumatic Experiences Are Related to Infant Disorganized Atta.

and/or Frightening Parental Behavior the Linking Mechanism?’. In Greenh¢

Cummings, E Mark.)

®=  Consistency in such brief situations - can a 20-minute experiment really pi¢
mother/child relationship?

®«  There are limitations inherent in any research that uses pre-coded observa:

»  There is skewed relationship interaction if the child or mother is feeling uny

s [Itfocuses on the mother-infant bond t‘

®  Jtassumes normal’ cognitive and social and emot! r; development for ba
s i -

5. Place the key phrases in the right boxes for tac | aseudment behaviour. .

i S W W

A = insecure/anxious/avoidant . OO C = insecure ambi%

- i N . - .

e  Explores freely ey 70, h.mum is not there e  Stays CiOSG%

e Showsne igl e id. res§ when mum leaves e Veryu ;JSE:t%

o @ th | | .ehastranger comes in o Avoids the§

® A: lictle concern when mum returns e Shows ange%

B = sect} e Ishardtoso

e s slightly unhappy when mum leaves
o  Wary of the stranger
e Happy to be comforted by mum upon return
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Student Activity Sheet: Activity ¢

Where did Mary Ainsworth conduct her experiments on attachment? How
What are the three types of attachment observed by Mary Ainsworth in her |
Complete the three scenarios below with the correct type of attachment Al

The child showed ____, because although he cried and was subdued when his m¢
she came in again. Also he avoided the stranger when *h¢ §1other was not there,

. - A
them once his mother returned. e )

- =

and showed little emotic~ == n ) = vetirned. He seemed to avoid both the mo
unrespongive te ' *.;‘i; ;;émhen she returned.

The child showed ___, because b= 1 a”tg, _wiplore his environment very much ¢

e 4 e N N
il rea ___, because he did not explore the environment very much ¢
mother "% there, yet was intensely distressed when she left. Also he was very

stranger in the room and avoided them. When the mother returned, the child ¢i

close to her, but was resentful and resistant to her attempts at initiating attentic

As with Bowlby's theory, Mary Ainsworth’s experiment does face certain lim|
what are they?

For each behaviour below, decide which type of attachment behaviour is show
A = insecure/anxious avoidant, B = secure, or C = insecure ambivalent/resist.

a) Happy to be comforted by mum upon return h) Happytobec.
b) Avoids the stranger i}  Waryofthest
c) Keeps looking at mum whilst exploring j) Stayscloseto
d) Very upset when mum leaves k) Shows no sign
e) Isslightly unhappy when mum leaves I} Unbotheredw
f)  Is hard to soothe when mum returns m) Explores freely
g) Shows little concern when mum returns 0 ) g'a) Shows angera.

§

€2 @hsaAdivily Sheet: Activily §

Where diggar “;: . rtirconduct her experiments on attachment? How it
th we types of attachment observed by Mary Ainsworth in her
¥ three scenarios below with the correct type of attachment Ail.

The child showed ___, because although he cried and was subdued when his m¢
she came in again. Also he avoided the stranger when the mother was not there,
them once his mother returned.

The child showed ___, because he did not explore his environment very much ¢
and showed little emotion when she returned. He seemed to avoid both the mo
unresponsive to his mother when she returned.

The child showed ___, because he did not explore the environment very much v
mother was there, yet was intensely distressed when she left. Also he was very
stranger in the room and avoided them. When the mother returned, the child ch

close to her, but was resentful and resistant to her attem=f | at initiating attentic
L R

As with Bowlby’s theory, Mary Ainsworth’s e jpé 5!{;.;‘{ does face certain limi
what are they? 5 e

For each behaviour below_47&idi \ 1.2 type of attachment behaviour is show
A = insecure/anxicia i #1458 = secure, or C = insecure ambivalent/resista

a) Hry D L _orted by mum upon return h) Happy to be co
b) Al e stranger i)  Wary of the stt
c) Ked@®TGoking at mum whilst exploring j)  Stayscloseto
d) Very upset when mum leaves k)  Shows no sign
e) Isslightly unhappy when mum leaves [)  Unbotheredw
f)  Is hard to soothe when mum returns m) Explores freely
g) Shows little concern when mum returns n) Showsangera
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Activity 37: Emerson and Schaffer and the¢
of Multiple Attachments

Teacher’s Notes
Spec area:

Suggested use:

Teacher's
instructions:

E2.1.3 Emmerson and Schaffer and the four s' iges of development

e

i

To provide students with 2.2 [rn“f;g of Emerson and Schaf
. T .

Provide studentzun f o co gy of the activity sheet and ask them to

answer f]; ,, % - icuiin their workbooks. This activity can be

dere e duanly or in pairs in class after discussing Emerson ang

W

\SC. "a»_’;m}""ﬁ”) research or as a homework assignment.

Class or homework Timi;:z /4 520 mins
dife

Suggested Answers
1. InGlasgow in 1964,

2. This was a longitudinal study of 60 babies on separation protest and anxiety. R
babies in their own homes once a month for approximately one year. Informati.
and diaries kept by the mothers. The diaries detailed their child’s reactions to s.
someone else or being left completely alone in a room, by describing on a four-p.
protest was, and by saying at whom the protest was directed.

3. e  Asocial: 0-8 weeks »  Indiscriminate: e  Specific:
2-7 months 7-12 months
4, Name Age Attachment stage
Arlo 0-8 weeks Asocial ‘
Megan 2-7 months Indiscrimine )
Douglas 7-12 months Soeré | o 7
Jenny 1yearonwards o alugse
s {:’”j_'. v
5. Age | Atoe a7y oage What will yi
. L » M. Recognises faces of their carers
e B. Prefers certain people
Asocial C.Isinterested in human faces and ey
E. Responds similarly to objects and |
R. Will smile at anyone
S. Prefers people they know and reca;
27 H. Prefers people to inanimate objects
months Indiscriminate A. Likes to be around people rather t
L. Will smile more at people they kna
I. Can be comforted by anyone
J. Primary attachment / preference fo.
7-12 D. Displays stranger anxiety and sepa:
months Specific attachments K. FOFliSQS on particular people ifo_r Sa
0. Will not be soothed by unfamiliar ¢
Q. Uses familiar adults as a secure ba.
F. Will make secendary attachments
1year Multiple attachments p. Shows:'w - . interest in inanimate
onwards ' N. P'ys e 1 side less familiar others
; 'SULwhows a preference for familia

“,@mf%; prme—

2 ® Trustworthine.

6. o  Cohortstudied v:3.7 .

G

Cobeggmva. . o0 ;;r'as‘fﬁ} diverse ® Mother’s ideas ¢
S ks .ermed by the expectations of the on the fourwpogf
tin{Eeg@mother stays at home to care for e Focus on mothe

chil&/children and father goes out to work e Interaction ob?ﬁ
]

A £ 7 “here’ A .
researchers og/%/

|

o
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Student Activity Sheet: Activity :

Where and when was Emerson and Schaffer’s research undertaken?

Who and what were they studying?
:
What are the four stages of attachment defir;ﬂj W iif”ér.;on and Schaffer? |
stage assigned? u Y =/
e
Nt
Consider the descriptiv t v zusteach child below and decide:
iy whs ges jwzm:h statement falls into
ii 'gg@cff attachment each statement falls into

a} Arlois very vocal when he is hungry, but once fed is quick to settle. He s
manage four hours before waking for a feed and/or a nappy change.

b} Megan has a lovely smile and will copy you if you poke your tongue oui
different toys and will reach out from her sitting position to try to get t
herself or with others for short stretches of time.

c) Douglas has, almost overnight, suddenly become very clingy. He will st
are in the room and cries if another person picks him up. He can be dist:
night it means that mum has to do any night settlings as Douglas will ne¢

d) Jenny is clingy in the mornings when being dropped off at nursery and ¢
carer has gone, she is happy to be with her key person and play alongsic

Copy and complete the table for each age group:

Age Attachment stage g‘_\ “Ja ‘will you see? (Selo
0-8 weeks N ot~ A
2—-7 months 18 e .
et
7-12 months AN

i K. Focuses on partic
their own and security

B. Prefers certain people L. Will smile more ¢
C. Displays stranger anxiety and separation anxiety don’t know
D. Isinterested in human faces and eyes M. Recognises faces
E. Responds similarly to objects and people N. Plays alongside lg
F.  Will make secondary attachments with 0. Will not be sooth:
familiar adults P. Shows greaterin
G. Still shows a preference for familiar adults when at earlier stages
tired or upset Q. Uses familiar adiu
H. Prefers people to inanimate objects R.  Will smile at anyy
I.  Can be comforted by anyone S.  Prefers people th

J. Primary attachment / preference for one carer « f

e ¢
6. List at least four criticisms that have s« zerrdirected at the study.
Tel\
3 | W
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Activity 38: What Do We Mean by the Tern
‘Self-image’, ‘Self-concept’ and ‘Self-c
and What Is the Role of Adults and the

in Fostering Pos*’e Outcomt
e

E3.2 Self-esto.ri/séi f-ﬁgmg’ér,%eif-concept and self-confidence, and |
envirfgm»a:“ﬁ{m \ﬂf{e?ing positive outcomes.
Cl s U omework (pairs) | Timing: 20 mins %
g 0 provide students with an understanding of the terms “self-este.

and ‘self-confidence’, and of the role of the adult and the environn
development in this area.

Teacher's Notes

Spec area:

Teacher’s Either provide students with the questions for homework, with
instructions: discussion in class later, or provide questions for use as a paired a.
for discussion and feedback in class once the questions have been
completed. Students should write answers in their workbooks.

Teacher’s answers

1. e  Theyrecognise themselves in a mirror.

They recognise themselves in photographs.

They start to use words such as ‘T, ‘me’ or ‘you’ correctly.

2. Self-esteem refers to the confidence we have in ourselves and our abilities. Our |
how close our self-image is to how we would like ourselves to be, or our ideal s¢.

3. Self-image is rooted in our gender, culture and social standiiig. Itis how we see |
the world, either physically (as in a mirrored reflec’«:n ur icariously through il

o
W
4. Self-conceptis the ability to understand v o iﬁm’pfe see us.

vt

. ' - 1 e
Self-confidence refers to how 5 - o Lelieve we are when faced with differe:
ey A

React positive'zi 4 »@é f; "

Pr; hd o dudCof their achievements

St ;()n“i”rﬁunication, verbalising experiences and behaviours

Reis#Ce positive experiences

Provide a close and stable relationship built on trust, empathy and underst.
Have realistic expectations

Accept their feelings

Allow them to make decisions and choices

Allow them to take pride in things they have done

Allows children to self-select and make choices

Provides for all levels of ability

Provides opportunities for children to explore feelings and emotions safely
Provides rules and boundaries that foster emotional well-being and empat |

Gross motor activities such as riding bikes, climbing, running, etc.

Fine motor activities such as puzzles, drawing, etc. '

Self-care activities, such as doing up buttons ;‘a*’;v‘ b ’J"uf;hing teeth, dresy

Turn-taking games et Lo

Problem-solving games, e.g. dizi wiin él{t:;wvifhat todoif ..., howto builda |
: P L

Reactions of parenfg i e, L

Stress arovrd (un >r§(,:m‘1f‘fure

S anc ;;L,l)cffé?s that limits a child’s ability to make their own choices
mffﬁent does not support the use of physical aids, e.g. a wheelchali

tays in hospital

9.

Developmental or other delay in sensory processing
Loss of sight or hearing

Inability to take part in play activities with peers
Lack of understanding around the disability

s 8 ¢ © ¢ & 8 8 ©
=
=
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Student Activity Sheet: Activity ¢

Answer the following questions about the development of self-esteem, self-imag
concept and self-confidence.

e

List three ways in which you would recognise that a child aged 0-2 is beginni
develop a sense of self.

What do we understand by the term ‘self-esteem’? .=

What do we mean when we talk about our ‘se %0 fa. jf’ -

What does the term ‘self-concept’ meari v

How would you define ‘self-cooi i ne 2> ™

List five things that p25 5 . “uarers can do to foster positive self-esteem at
confidenceg ci’ - ‘rwgwiea“’ﬁ—S years.

@8 fe 1d secure environment around the child provide a foundati
building 'teem, self-image, self-concept and self-confidence?

Provide four examples of the types of activity that should be made available |
to foster self-confidence and self-esteem.

List four ways in which having a genetic disorder might affect the developme.

self-confidence.

Student Activily Sheet: Activity :

Answer the following questions about the development of self-esteem, self-imag.
concept and self-confidence.

1.

oG e WwN

e

List three ways in which you would recognise that a child aged 0-2 is beginni.
develop a sense of self.

What do we understand by the term ‘self-esteem’?

What do we mean when we talk about our ‘self-imz0
What does the term ‘self-concept’ mean? .~~~
How would you define ‘self-confidarce w

List five things that parentc.2 /u’c 1 s ucan do to foster positive self-esteem at
confidence in child=z <% & T-&Years.

How dc@fe ¢\ Letlre environment around the child provide a foundati

by

building }te’éﬁ, self-image, self-concept and self-confidence?

Provide "1 examples of the types of activity that should be made available |
to foster self-confidence and self-esteem.

List four ways in which having a genetic disorder might affect the developme
self-confidence.

Student Activity Sheet: Activily :

Answer the following questions about the development of self-esteem, self-imag.
concept and self-confidence.

List three ways in which you would recognise that a child aged 0-2 is beginni
develop a sense of self. z‘

What do we understand by the term ‘self-esteem’?.

What do we mean when we talk about our ‘sc i iaﬁ‘e:?

What does the term ‘self-concept’ myen

How would you define ‘self.c i ¢ yoa?

List five things that nowe & ’jj:.\;»(fa?ers can do to foster positive self-esteem ai
ct i, ridged 0-8 years.

Mfe and secure environment around the child provide a foundati
building @ esteem, self-image, self-concept and self-confidence?

Provide four examples of the types of activity that should be made available t
to foster self-confidence and self-esteem.

List four ways in which having a genetic disorder might affect the developme:
self-confidence.
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Activity 39: What Do We Mean by Self-
How Do We Learn to Understand and Bet
the Feelings of Others?

Teacher’s Notes - &

Spec area: E3.2 What we mean bv cuifio "éexiwxn” ow we learn to understa.
P : feelings ofotherf St Y A
Suggested use: | Class 0% 205 wa Mﬁ{palrs} 20-30 mins IAsse%
Aim: 4 W ;_; __tddents how language, preconceptions and personal inte
' 1[93 lheison’s self-image, self-esteem and self-confidence.

Teacher's @
instructions:

‘Either play the self-esteem game or read the book Will You Fill My
Bucket? Daily Acts of Love Around the World by Carol McCloud and
Karen Wells.

For the game, you will need safety pins (one for each student),
approximately A5-sized pieces of paper (one for each student), an.
or pencils. Provide each student with a pin and piece of paper and
them to pin it to another student’s back so each student has a piec.
paper pinned to their back. Students should go around writing at |
one positive compliment, statement or comment on fellow studen.
backs (everyone should have three or four comments on their pap.
Ask students to unpin the paper and give it to the student on whoi
it was pinned. Discuss and feed back in class, using the questions
as prompts if necessary.

Alternatively, read the book Will You Fill My F gcket? Daily Acts of L.
Around the World by Carol McCloud ¢ F 1 re. Wells and discuss it
Time for activity: 10 minutes, 1]1 ﬁl* ,ér"feedback

Please note: Tah\ “‘j .

This type of activity witka r vff'x oﬁxments even though they are positive, may cau.
uncomfortaly 2 TC w"{/\ﬁth self-esteem. Teachers should consider whether the
undertaking ‘avﬁy and may wish to discuss it first with the class.

If the first act1v1ty is considered to be too uncomfortable, then use the children’s boo%
which adults and carers can provide children with positive and meaningful ways of r
and others. Many schools, particularly in the USA, use this concept to teach kindness | ¢
(*8  zzed.uk/12842-Activity39-Bucket).

\&\\%@\\

.

Carol McCloud (author}), Karen Wells (author), Penny Weber (illustrator), Will You Fi
Around the World (Wixom, MI: Cardinal Rule Press, 2012)

Questions to discuss
e  How did this activity make you feel? (happy, afraid, insecure, positive, negative
e Do you think people got your best attributes or not?

e Do you think they missed out on other good attributes that vou have?

e  Why do you think that might be? (perceptions; do nef Ly you so well; perso
clumsiness and awkwardness; cummumcatmn - Apv s mn”}”

How can you change this? (openness, 7.1 © m yitust, challenging perceptions

e  How can others change it? (nl‘f R “y,émnmumcation praise, understanding, |
e 2

=

\\\\\\\\\\\%\\\\

L
197)
i

-

Q
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Activity 40: What Does Transition
How Does it Affect Children and What Ca
Prepare for an Effective Transit

]

Teacher’s Notes ¥e 4
- . <
E3.3 and E3.4 Transitioryi o tadects children, and what adults o
Spec area: A e |
transition Fal D A

Class feaad “,&W«:‘M - 25-30 mins [Asse%

Suggested use:
To e ;;w;écf‘e the concept of ‘transition’” and discuss ways in which |

nanaged positively for children and their families.

Teacher's @
instructions:

Place students in pairs or small groups and provide each group or
student with a copy of the activity sheet.

Alternatively, provide students with the following questions eithe.
for class discussion or to write down the answers in their workboo
e  Define the word ‘transition”:

e  Give 10 examples of transitions children may experience.

e  What can be done to help children during transition?

e  How might children feel during transition?

Allow time for students to brainstorm and complete the workshee !
Feed back in class.

Suggested Answers

Definition of transition: A process of change from one place to another. This can refe:

moving house (neighbourhood, town), changing setting, charzii, ‘oom ina setting, mq:

relationships (new parent, new teacher, new friends) {,l;; ag jf demands on you (new 1

adaptable you are), change in activity in class 000 s\ "riél)?lge from indoor to outdou
e\

There will be many different i ﬁﬁaj};& a child will be feeling, some positive and \

few suggestions: A .

*  excitegq AL = unsure =
=  proud - = angry =
= pervousw = forced = 0
«  shy = coerced LI
»  tearful *  stubborn .
= frightened ®=  manipulated L

Ways in which adults can help a child deal with the emotions surrounding transitions:

= be positive »  settling-in over a period ¢
= be enthusiastic ®  key person .
= beinformative »  be welcoming and availa,
=« talk about the changes that will be happening »  acknowledge child’s fear.
= use photos, etc. as prompts for new setting =  tell a personal story abou
® use books, stories, art activities, music to talk u maintain routines .
about change *  Kkeep a consistent approa.
n visit new setting or room u e ' time to prepare for
" invite new teachers to your setting s 2 _ncr, 5 minute ‘waminé{f

= have a graduation ceremony W clothes on, etc.) .

When do children experiencs. AG Y

J
Ao

e  Moving hf\m-(? T s e  Moving ‘up’toanewage e  Getti //
e  Startin hil (aré setting group in a setting key p%ﬁ
® Getting (e sibling ® Stopping play for circle ® Going;//"
e Going to a new school time or lunch o  Attendi
¢  Moving from one areaina e  Going shopping gym clt
classroom to another ® Going to the park ® Going%

e  Having
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Student Activity Sheet: Activity ¢

Can you remember how you felt at your first day of either primary or secondary .

i
people will only see the feelings on the surface, not what is underneath! Write ¢ /
W

be feeling and then think of ways in which adults can help a child through this dii.

At the bottom of the iceberg, write in your own w:;;;f ra . ir.tion for the word 4

oy

What can be done to help r-%1 fﬁfjswng transition?
eh
W 3 =4
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Activity 41: Supporting Children in Expressir
and Learning to Control Their Fe

Teacher’s Notes

Spec area: E3.4 Supporting children in expressing, undPr “tanding and learnii,
Suggested use: | Homework |Timing- | 1 - xn; v, Assessm%

To consolidate learning arov: ¢, Hc mcs’; can supportchildreniney
controlhng their fpp; ok Ce

Aim:

Teacher’s Homewr\r = 5 b «m“l feedback in class. Provide each student v
instructions: ofithe au sneet and ask them to answer the questions on rout.
o) ﬁz@ﬁ{ approach and the role of the adult. They should write t
an their workbooks. Students to research and list three educational
| adults can use to support children for each age group: 0-2, 2-5 an|

Time allowed: homework activity, plus 10-15 minutes’ feedback i1\

Suggested Answers
1. Routines are predictable patterns that provide children with a sense of stability .

2. o  Wakingup in the morning
e  Journey to setting or school
e  Entering setting or school (hanging up coat and bag, entering classroom, et.
e Daily timetable in school
e  Tidy-up times
e  Going home
e  Attending out-of-school activities (swimming, dance, football)
e  Mealtimes
e  Bedtimes |

3. The term ‘consistent approach’ refers to the predict o \ Yo, ,what will be happe:l

happen. Adults should have clear expecte*u as nw:fme{omwtem boundaries wit|

4. e  Risein cortisol levels / str el e
® Bad behaviour s f"" L “"f
e  Anxietv t4 4" %
e D W e
P ) 0 regulate emotions or emotional difficulties
® Att pt to control a situation by refusing to do something, e.g. eat, get dreg:
5. e Validate and label their feelings, e.g. when they are feeling angry, happy or ¢
e  Have clear rules and boundaries / be consistent |
e  Use pretend play to talk about feelings, e.g. How does teddy feel if he doesn
»  Use pretend play to model feelings, e.g. The doll feels sad as she can’t play v
e  Regularly talk about feelings during the day .
e  Talk about experiences they have had and how they make them feel .
e Bepresentand aware of triggers that may cause overwhelming reactions ag
e  Share their feelings.
»  Simplify language or use pictures (useful for very young children or childre¢,
when talking about feelings
e  Use open-ended questions to encourage vocabulary development around fo
*  Give praise and positive reinforcement when childre« ‘ecognise their feeilf‘f
e Ensure children feel heard and understood (2 4y St aing)
6. Note to teacher - there are literally thous=vds fr ﬁum‘}ws available! |

e 0-2:Role play. Modelling fes nuing fee]mgs Simple emotion pictu%
painting. Books: Hua ' 7 A )@uﬂ’éh Making Faces: A First Book of Emo

e 2-5: %eellrw“ Lo ‘f’: wfl s“‘ieehngq puzzles. Role play. Dressing up. iurl%

‘m n @,y i’)rdwmg, painting and mark-making. Books: We're Co:%

\_ Cori Doerrfeld. I Am Angry by Michael Rosen

#Eclings bingo games and other card and board games. Vocabulary e

crosswords or word searches using vocabulary related to feelings. Emotic )g
wheel and talk about what might make you feel this way, how you feel it an

songs. Dance and music. Writing, drawing and painting. Books: Teach You;m//

About Emotions and Feelings by Steve Herman. What Makes You Do That7@

.
L

e

e

\\\%\\\w
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Student Activily Sheet: Activity ¢

Complete the questions below regarding how adults can support children to exp. |
1. Why do children need routines?
2. Give three examples of routines that would be
important for children. sal]
3.  What do we mean by the phrase ‘consistent 225: 00 <
4. List three ways in which an inconsisten 2 pj ;ﬁjw
affects children. AL if e
. . . . e N . .
5. Listsix ways in whick 2« » & ~ysupport children in
expressizggiei’ - ;owith confidence.
\eacri age group, write down three games,
tasks or\@#®Ks that adults could use to help children
understand and learn about feelings.
o (-2 e 2-5 e 5-8
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Student Activity Sheet: Activity ¢ Z

i

s
.

S
F

e

///M%
Complete the guestions below regarding how adults can support children to exp: 4
1.  Why do children need routines? L N |
2. Give three examples of routines that would be 7™
important for children. 2 | g /;%
3. P W

What do we mean by the phrase ‘consistent - ¢ 56;;‘
4. List three ways in which an inconsistzal . oriueh”

s

af

WW

. 1 |
affects children. " i A\ A LW |
5 s
. . . ir“ i . 5 H H i
5. Listsix \{vays‘m yvh ¢ ¢ a,mfsu.pport children in W/////
express pel . gs'with confidence.
6. Reseat ‘;ea“éﬁ age group, write down three games,

tasks or®llOKs that adults could use to help children
understand and learn about feelings.
® 0-2 ® 2-5 ® 5-8

S
Student Aclivity Sheet: Activity

Complete the questions below regarding how adults can support children to exp:

COPYRIGHT
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1. Why do children need routines? '
2. Give three examples of routines that would be s
important for children. Ty 4 /////

&

w

What do we mean by the phras; ns 5 2t approach’?
4. Listthree ways in Whigh’} jj’ f::‘.g;..;isﬁtént approach

W

affects chigrer o 0

5. List six{ 7{0 1\ uich adults can support children in
expressgcir feelings with confidence.

6. Research: for each age group, write down three games,
tasks or books that adults could use to help children
understand and learn about feelings.

® 0-2 ® 2-5 ® 5-8
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Activity 42: Normative Milestones of Soci:

Teacher’'s Notes

Suggested use:

Aim:

F1.1 Normative milestones of social development

Class or homework 15—20 mins A%
To encourage students to develop an unde: = 10 ling of the normative
at certain ages and stages of social ad {o1 L ent”

Distribute the worksherz:t e scudents. Students to tick which &
group (0-2, 2:;‘5 oL 4 . wittrsocial development milestone belong
Alterngsivii s andents to write their answers in their workbou
eittiy oy Mg\;?itfﬁ“g down each milestone under the correct of the thi
\'ai g headings, or by only writing the number for the milestone ut
‘hese headings. Feed back in class.

Teacher's
instructions:

Teacher’s Answers
* Every child is unique; therefore, not all children will develop at the same pace. How
achieved the following milestones during the ages given.

Normative Milestone of Social Development
1. Engages in pretend play and role play
2. Soothed by rocking
3. Understands how to use pronouns
4. Interprets emotional expressions of familiar adults
5. Mimics and responds to simple actions (e.g. waving)
6. Shows greater independence
7
8

Uses parent/carer as a secure base from which to explore.

Joins in with social laughter ‘N
9. Shows affection, like and dislike P o f& 3
10. Has no sense of privacy ¥ - .4

11. Actively tries to get and m2ir ﬁff;?i_“,;,,_,eéifz)ﬁs
12. Looks at person hnl s - i =t ™
1d_u Wy with some imitative and symbolic interactions
\onally attached to one significant object (e.g. soft toy)
L in group activities, e.g. singing

16. Displays separation anxiety

17. Accepts mistakes and starts to learn from them

18. Can tell a joke / developing sense of humour .
19. Recognises their own image in a mirror or photo
20. Starts to develop an idea of right and wrong
21. Will share and take turns with assistance
22. Plays with others cooperatively
23. Can accept transitions
24. Will lead or follow
25. Throws a tantrum when frustrated or misunderstood
26. Behaviour and self-esteem are linked to the behaviour of those around them
27. Increased emotional understanding, leading to sympath«ti social interactions
28. Is developing a sense of self-concept g (P8 ';w‘
29. Finds it hard to absorb adult disapprove! mf s
30. Chooses own friends and may chei« £h 1uships quickly
31. Can temper feelings of 21 and }&sn‘g{ion

32. Plays wit ¢ ":i"ﬁff‘; A\ wesothers in their games
c.aents and wants to be the best at everything

e

e

L

35. May show asger with aggressive behaviour (hitting, biting)
36. Can care for themselves, e.g. (get dressed, use the toilet, unpack lunchbox)
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Student Activily Sheet: Activity ¢

Complete the table below by ticking the age range™ you believe each statement o

* Every child is unique; therefore, not all children will develop at the same pace. |
have achieved the following milestones during the ages given.

Normative Milestone of Social Development .~

Age Range 0-2

Engages in pretend play and role pia_vﬁm ‘S5

Soothed by rocking Weal Al

. Understands how t= < ot =uurls

bot. ,aééeﬁf;ressions of familiar adults

Shows greater independence

Uses parent/carer as a secure base from which to explore

el Dl B R Bl Bad B Ben

Joins in with social laughter

©

Shows affection, like and dislike

ok
<«

Has no sense of privacy

=y
ey

. Actively tries to get and maintain interactions

e
o

Looks at person holding them

ey
g

Plays alongside others with some imitative and
symbolic interactions

14.

May be emotionally attached to one significant object
(e.g. soft toy) |

15.

16.

Will take part in group activities, e.g. singing ., ~  ~
Displays separation anxiety - w

17.

o .=
Accepts mistakes and starte.t/i¢a 1 houl them

19

18.

20.

Can tell aioke / Aae “ fi}gwenSe of humour

: Recog@n _own image in a mirror or photo
Starts (\@#clop an idea of right and wrong

21.

Will share and take turns with assistance

22.

Plays with others cooperatively

23.

Can accept transitions

24.

Will lead or follow

25.

Throws a tantrum when frustrated or misunderstood

26.

Behaviour and self-esteem are linked to the behaviour of
those around them

27.

Increased emotional understanding, leading to sympathetic
social interactions

28.

29.

Is developing a sense of self-concept i

Finds it hard to absorb adult disapproval .. 0,3

30.

Chooses own friends and may ch>7¢ 1 \_;_L,Hpé‘”"qﬁuickly

31.

; Y S et
Can temper feelmgs‘nt:“ -, noistration

32.
33.
34.

Plays yis@he s . 1. Juudes others in their games

jievements and wants to be the best at everything

Starts t0 show more concern for others

35.

May show anger with aggressive behaviour (hitting, biting)

36.

Can care for themselves, e.g. (get dressed, use the toilet,
unpack lunchbox)
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Activity 43: Creating and Maintaining R
Teacher’s Notes

F2.1.2,F2.1.3 and F2.1.4 Creating and maintaining relationships
Suggested use; | Class (small groups) 20-30 mins

To help students understand how children gr-dually acquire the s¢

friendships, and the role of the adultiz.o S 1g them.

Teacher’s Watch the video in class showizg ¢ il W,,éged 3-6 giving their ideas
instructions: a good friend is or dow‘ Zat . o hisw prompta short discussion of w
children think moaes 1 ./friend: zzed. uk/12842-Activity43-V1.
Ifneces jz - 2.¢e¢ students to the concept of theory of mind: theo
e s to'the ability we develop to work out what another perst
he j,mrfmg in a particular situation, allowing us to understand, antici,
predict how social interactions will unfold.

.. . . @ Go to zzed.u
Divide the class into small groups and give each /
group a copy of the activity questions, instructing them to write th.
responses into their workbooks. Feed back in class.

Aim:

Suggested answers
1. e  Meetup often e  Makes you laugh e  Give them myto.
e  Plays with you e  Does lots of things e Iskind
e  Hugsme for you e  Doesn'targue
e  Picksyouup when e  Plays with you when e  Listenstoyouni.
you fall you are feeling sad
2. Between the ages of 5 and 8
3. e  Gender e  Communication skills
e  Number and age of siblings ®  Praise and encourageme
e  Attachment e  Safe and secure environi
e  Socially acceptable pretend play ® i gstent reactions and |
e  Stories and songs e © A ving meaning (words) ¢
e  Visits to other homes M’ “ Non-violent setting of ru
»  Visits to culturally differe; ijf w e  Disability
4. e  Attachmentrefe;s ' x « Mqiie connection between a child and another p
of ategmm rwy;m}vv’” carer responds to the demands of a young child ¢
ins ) .her relationships as they get older.
® S owlby and Mary Ainsworth looked at separation anxiety, and the ¢
chiltiren make with significant others. These were: nmecure/anxmus/avox}
anxious/resistant. Secure attachment ensures a child is better able to mak§
5. e  Play skills, particularly cooperative play e  Empathy / social awa1§
»  Understanding the concepts of sharing e  Trust %
and turn-taking e  Language skills %
Understanding of another person’s point e  Negotiation skills %
of view (theory of mind) e  Ability to understand ‘{‘%
and behaviour expectaﬁ
6. Role-modelling: H :
. g aving a cons
o  Speakrespectfully e  Havel *ug
o  Follow the rules e  Within %Z
e  Show caring behaviour for others are eas %/
¢  Lead by doing | ® Uﬂderséﬁ
e  Show resilience when confronted by Lha ](""" 3 ﬁax&ns achxeva%
® Be calm Mw"# M} ® Seviewg
Promoting cooperation 1 ,,,3 W,, - time aq%
e  Showing how to ‘ra"j ; - * Observ ‘%
e Showing Ch}"‘ ”a ’%Ms‘ﬁjre rather ¢ %
o SlgEe at N dx“‘fo lose sometimes ¢ medez
o Ex{ L#e i*ules that La[%
¢aoe g e Praise p¢
® Eange older children to tell you or repeat

what the rules are

Encourage participation

Give children responsibilities
Provide age-appropriate activities

®
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Student Activity Sheel: Activity ¢

How we create and maintain relationships is linked to the development of theory
have to work out what another person might be thinking in a particular situation
anticipate or predict how social interactions will unfold. With this understanding.
about how children create and maintain relationships and f« hdships.

1.

) {wx f’w : 5 “
What did the children in the video 52;" L= ‘g:\wc‘d}friend?
P\ ® L
At approximately wha :}“’ic ~.nddren start to choose their own friends and
) : .

Copy & "}ps;ét’e%;ﬁe diagram below: using your knowledge of what influe
one fack@#® each circle that would influence the way in which children crea
and the development of their theory of mind. The first circle is completed.

o ¥

!

o

\ féi}ﬁg’ and
'L maintaining
friendships

How does the work of Sir John Bowlby and Mary Ainsworth on attachment 1}

of the way in which children create and maintain relatinships?

N T

il o

The role cgehe ”E‘*j‘; iijpﬁbfging children to develop and maintain relation:
point |§ 1{2@ Ziv <hree examples of how adults can support children in this
* Ro &i‘i elling

e  Promoting cooperation

e  Having a consistent approach
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Activity 44: Social Norms and Bel

Teacher’s Notes

F2.3 and F2.4 Social norms and behaviour

Class (small groups) 20-30 mins I ASSE%

To help students understand what we mean b" social normsand 1.
of behaviour. 2

Aim:

.

Teacher’s Divide the class into five grou"m °ro f: cach group with an activi
instructions: | sheet. Each group to o Lo the “ifst four questions, and then an
the last questmr jod - sastario as designated by the teacher. Re.
should 3] & ~ 4 cheir workbooks. Discussion and feedback in

her. e
¢ . ~«'°‘
| norms’ refers to the common practices and behaviour thatwe e} |

_ . ilp us to predict and understand how people react and behave, an.
group or qettmg, or our role within that group or setting.

2. Any from: e  Playgroup e Theatre
e Family e Playground e Library
*  Extended family e  Restaurant e High-street shop
e Nursery e  Sports e  Supermarket
e School e Religious setting e Friend’s house

3. Any four from:
Children see what other people are doing
Children listen to adults talking about what is going on
Children imitate the actions and reactions of others
Children absorb the positive and negative reactions of others to situations,
Children learn from personal experience
Children face sanctions for negative behaviour, e.g. time out
Children receive praise for ‘good’ behaviour and intere stions
Children can access appropriate toys, expener{)w = da actlvmes safely
4. Any five from: \ j -
Co-sleeping / sleeping in own: oo
Weaning and dining pr¢ mé
Gendered behay ¢ j;vwe{tlons
Coly e s g w,i;*
")f um‘en, around the child
he baby in a back sling (Japanese) or on a cradle board (Native A
Who cares for the child (e.g. dad not expected to take on any care responsib
Teaching of respect for certain people (imam, doctor, priest)
Ways of chastising or use of punishments
Sleeping and napping outside whatever the temperature (Scandinavian)
Baby massage
5. Scenario 1:
Understand what triggers the behaviour (observe)
Adapt the environment to minimise other children being bitten
Model playing alongside, leaning in, etc.
Praise when Pranav allows proximity
Share your observations and how you are dealing with the behaviour with
Consequence - calmly remove Pranav from the toys and other children fo
calmer. Observe and repeat consequence as necessz |
e  Talkaboutwhatyouare doingand why . v
¢  Usesigns, e.g. thumbs up, as well as orins %iﬁ A%mguage (multiple ways ¢
Scenario 2: ,@wf 1y
Remind Jared of inda, fate Lo ru’#‘s
Ensure ]arw‘ Ly 5 »ﬁm@t you when you are communicating with him
\er picture cues when he starts to run

3 N
-

e 2 2 ¢ © ¢ ¢ & ® © o
%]
1

2 @ & & & @

@liye for possible SEN

Use of persona doll at mat time

Read relevant children’s books, e.g. The Runaway Pea by Kjartan Poskitt
Share observations and what you are doing to help him with parents
Ask parents how he is at home

& &€ & @& & & & e o
=)
%
§N\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\N\\\W\\\\\\\\\%\\\W\\\\W\\\
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Scenario 3:

& 8 2 & & & @

Scenario 4: . e 'j?“

¢ @ @ & ©& & & B 9

Use appropriate books about friendships at mat time, e.g. All About Friends |
Discuss with adults on playground duty and set up some simple turn-taking |
Observe interactions and place her in pairs or groups that gel well for her
Discuss with carers and ask if there is a possibility Alyssa can invite friends
Persona doll story at mat time about feeling shy and left out

Positive comments and praise

Give Alyssa small tasks to do in the classroom witha k. f; f (e.g. ifmusicis used

W

Praise Bella for getting herselfalic sy aayf{hc boots)
Acknowledge her feeling =¥ /' 7
Point outthe cfly L ﬂ’\ wffﬁff\iho have got coats on and the fun they are hay
Qo and let her feel how cold it is
- tmri when it is cold outside, we all wear our coats
@01 nice, warm coat that mum and dad have got for her
Sit quietly with Bella and wait for her to calm down
Let Bella go outside but have the coat ready for when she gets cold
Ignore the boot situation - some battles can wait

Scenario 5:

@
L]
@
@
®
L ]
®
@
L]

Speak to the other children and ask them what they want to do. Help them
Once Myra is calm, discuss what happened

State what social expectations there are about turn-taking, winning and los
Acknowledge her feelings

Acknowledge the other children’s feelings

Ask her to apologise

Praise if she does; sanction if she doesn’t

Observe interactions in similar situations going forward

Use circle time activities to discuss what happened

o)

5,
-
.
%
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Student Activity Sheet: Activity ¢

Complete the activity sheet on social norms by answering the first four questiond
for the scenario you have been assigned.

1.
2.

What do we mean by the term ‘social norms’, and why do we need them?

;
There are many different social groups and social 70 © )< ttings that childrei
. . . s N .
a mind map or a diagram similar to the ona b 10\ = Juing as many settings as

have been filled in for you in the eve ! 330‘W‘2’5

Social settings
and groups

v

. . W M"f”‘; | ,T‘/ - .
List four wavs in x»g ﬁlmn earn about social norms.
J, ractices of raising children that would differ not only betwee
different families within the same culture.

Look at the scenarios below and write down what you think adults should da |
social expectations.

Scenario 1: Pranav, aged 18 months, has started to bite other children when the
toys he is playing with.

Scenario 2: Jared, aged 3 years 2 months, runs around in the pre-school room &
into other children.

Scenario 3: Alyssa, aged 7 years and 4 months, is very shyand seems to find it

W

At break time, she is often on her own. e ¢

-

Scenario 4: Bella, aged 2 years 2.+ fth ) isrefusing to put on her coat to go o
damp, and her boots ar=.+ -2 ’33 nong feet. She is working herself up into a tar
she will czegh @' 1y 2 uoesn’t put on her coat and would prefer that she ha

arf Lo L
i ad i
; L

Scenario 5: Mike, Tom, Myra and Brooke (ages 5—6 years) are playing a boarc%
the dice and again has to miss a go. She picks up the dice to roll it again, but§
go. She shouts at the others, flips the board over so the others cannot finish th
book corner.
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Activity 45: What Do You Know about tf
B F Skinner and Albert Bandu

s
p

Teacher’s Notes

i
i
i

F3.1.1 and F3.1.3 Bandura and Skmrle;& @ é/////%
Class (small groups) or home o1 < 1 ™ Jiag: 15 mins 4 g
- - - . o T— - ——— é %
To help students un v ta « e similarities and differences betw (W
i Sl A Ao x P
Teacher’s < i 5, e student activity sheet per student, or oné 1
. . . . . ] | I |
instructions: bet 0 wad ask students to write answers in their workbook LI
: : 3 . . . neyy e iy,
‘Dﬁ St ¢ ;ms"%)o complete the multiple-choice questions and fill in the // //’///
o5 l . . . & G
# icarts with either a word or phrase that reflects attributes these % //?
. . . //// .
theorists believe we should foster to achieve good outcomes for * //
. - N ]
children. May be completed in class or as a homework assignmen|, WW/%
#
o
Sy,
Answers I AY

i

S

.

s

///////////////////
b a C a C b "

/////////////%'

b C a b c b

Attributes that parents and carers should be aware of and try to develop eitherin the
themselves (the list below is just a suggestion):

a patience s
) ok g““ u

" repetition - A

= consistency - A

= gpenness
= nurturing
= caring
*  under:
= helpful

n praise

«  reward

= positive attitude

= confidence

= teamwork (everyone has the same standards)
= respect

b attention

=  minimise distractions

b e COPYRIGHT
PROTECTED

g
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Student Activily Sheet: Activity ¢

Complete the multiple-choice questions and then, in the light of what you have lea
theories, think of attributes that parents and carers need to foster in themselves t¢

1.

10.

The naturally occurring response in learning theory is called the:
a) operant response |
b) conditioned response \ 4
) p )5
e

¢) conditioned stimulus
10
Who is described as be‘?} A a 'Lgs»béﬁ/avaourlst?

W

s

.

What discourages the repetition of a particular behaviour?
a) operant conditioning

b) positive reinforcement

¢) negative reinforcement

According to Bandura’s learning theory, how do children learn?
a) through observing others

b) through rewards and punishments

¢) by themselves

Bandura realised that in order to help children benefit from watching you th.

a) be creative and open to new ideas )

b) refuse to let others help them e ¢ 5

c) be focused and paying attention {:j S ”
A

In B F Skinner’s theory of - ran ia;a}rd‘ajtfz)r:ing, what is an operant?

a) apersonwhe 14, 8 enbice

b) i ha i;-\.,;u(bﬁ}swthat have an effect on the surrounding environment
ional actions that have an effect on the surrounding environmg

In B F Skinner’s theory of operant conditioning, what is a reinforcer?
a) areward of some kind that makes it more probable certain behaviours \

b) apunishment
¢) an unintentional reaction

According to Bandura, his social learning theory will only be successful if:
a) thereis a lot of positive reinforcement involved

b) the person modelling the new behaviour is respected
¢) the modelling takes place quickly as a one-off moment

According to Skinner’s theory, what type of reinforcem 't works best?

a) continual o FHC
. X ; ‘w"f .
b) punishment =\ 4
. e : o
¢) unpredictable g w
o w

U A

i i

What dogamm . v 2 term ‘modelling’ in social learning theory?
a) cf 1!5@ \Cr it objects

¢) removing an upset child from the area
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11.

12.

13.

14,

15.

Which of the following is not a positive reinforcer?
a) praise and attention

b) slapping a child

¢) beinginconsistent

What does Skinner’s theory of language development not explain?
a)  why all children develop language following the.. ,ffe patterns
b} why some children lisp W o f;; e
¢)  why children make grammatic wrix U5 =
e 3 -
14 e
What are the four el i;f’;&;ws‘a’tira suggests children need in order to lear|

a) y, T j’w&,{:{‘ltiw(@)?, encoding
b) B, retention, reproduction, motivation
¢) inf&mation, reinforcers, praise, happiness

What does Skinner’s model of conditioning not take into account regarding .
a)  whether the child goes to a nursery or pre-school

b) how educated the parents are
¢) temperament, free will and creativity

What did the Bobo doll experiment show Bandura?

a)  boys and girls both like to play with dolls

b)  children learn social behaviour through observational learning
¢) when parents aren’t around, children do as they please

Using your knowledge of Skinner’s and Bandura’s theories, fill each heart witha
attributes adults should foster in ourselves to optimise sc ; earning situations v

-
- v W

e
ff’ M{M‘f

iy
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Activity 46: Bronfenbrenne
and the Bioecological Model of Child D

Teacher’s Notes

F3.2 Bronfenbrenner’s bloecological s‘wn 3 aeory of social devel.

Class lTlmlr‘ﬂ: 77 jr:s As%

To allow students 'r" ¢ 1o » v onfenbrenner’s theory of the bioec.
developmen it le“uﬂjf;lental and personal/natural traits infl.|

Divido Lm “famnto random groups. Distribute a copy of the

Ltei 2 Jeet or each group. Provide five different colours of card,
ind enough split pins so each student can cut out and make their
own model of Bronfenbrenner’s theory as per the template
picture. Students to brainstorm in groups which institutions and
influencers have an impact on learning and development at each
level. Feed backin class.

Bronfenbrenner’s bioecological systems theory looks at how the quality and context .
child’s biological development.

Suggested answers

Micro:  This is the layer that is closest to the child. Within it are the environments v
direct contact, e.g. family and home. The child can influence this layer throu
traits, as much as the family and home structure can influence the child, e.g. |

Meso:  This next layer contains environments and structures which are still very ¢
They include any kind of nursery or school environm» gt health personnel .
friends. It is notjust the actual cnvwenmen’rs ?x e rpes of relationships
layer have and whether they are positi e, ‘g jlﬁ/teacher

Exo: Within this layer, one finds er:ivon - s trr”ijdu not affect the child direct’
This could be a parenf mﬁ ] n«,"i[ind their working schedules, job loss, ¢
also refer to a ‘“1 N8 fﬁz"f“ﬂ or college, a religious institution, sports club..

i e part in, but which affects their lives. It could also ref

'* cm‘treq drop-in centres, etc.

Macro:  Thig@#r refers to environments and structures over which the child and @
could refer to the customs of the country or particular ethnic group, the qtg
government decisions about schools and healthcare, etc.

Chrono: Chrono refers to time, and this layer is about the history behind the struct@
the society the child is born into, what effect war, trade, technical advance%
the child and his family and the way the society they live in functions.

-

-

Activity Pack for BTEC Nationals Early Childhood Development (AAQ): Unit 1 Page 116 of

e

S

///////////%

ey
\\\\\\\\\\\\\\\
] \\\\\\\\

| -

///////

e
oo
fo

iy,

o
\\\\\\\\\\\
=
\\\\\\\\\\\\\

i

o

”’////////////////

///////////
//////////////////////

////////,,,

\
i

iy,
\\\\\\

S

e
il

g

\\\\\\\\\\

//

R,

r
\\\\\\\\\\\\

.

e

g

WW

S
e

e

N

gl

///////////

i,
/’”//////

COPYRIGHT
PROTECTED

g

o

 Education




Student Activity Sheet: Activity ¢

Using the template, cut out five differently coloured circles and create a model o
mode! of child development, clipping them together with the split pin. Each circii
environment that will influence learning and development (see headings on the .«
of Bronfenbrenner’s theory, write down two or three inﬂuenrfers within those sy

.

2|
P \ ) & fw /’w w
// _ \~’f":’.‘§:jmj
/ Exo Wei\ it
y ﬁj - e omm— B\
L v e -~ Macre
/ R\ S \ e

/ | ay OO
-0 3 N, P
o :qu st \\___“
s =/ 1
| / ~ - Chit
_ / P 7
\ [ ——
T /
7 Mo N\ /
/ \ /
{ |/
\ /|
\ ™ / ,
\" oy / ‘ » b |
Your finished ecosystem .+ “" 3 “
will look like this. w20 0%\
\
\
\
N
~N ~ ®

g

L —
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Activity 47: Match the Theol

Teacher’s Notes

Spec area:

Suggested use:

Al4,C3,D3,E2and F3

Class or homework 15‘n?ins

To consolidate students’ understandi*;w oo different theories r.
i =

and development. . {;/‘“’f/ ,.a
Distribute the activit< red 1 . udents to complete the activity in ¢

Aim:

3 &
o e - » )
as homeworl2isw v w;uaf{ e written on the worksheet or in wor |
3 -
Y
" - .

Teacher’s
instructions:

Theory

1.  There are three main styles of attachment between a child and carer: secure, inse.
ambivalent and insecure avoidant, observed through the ‘Strange Situation’ expe. |

2. Four stages of attachment: asocial (0-8 weeks); indiscriminate (2-7 months); «
{7-12 months); and multiple {1 year onwards).

3. There are five stages in language development. Young children will make virtu,
errors, and language acquisition is measured through observing the length of &
sentence or mean length of utterance (MLU).

4.  Human beings are pre-programmed to understand the structure of language a.
born with a language acquisition device (LAD).

5. The role of the adult is to scaffold information, supporting the child in their
acquisition of new information, which is achieved in three stages: enactive;
iconic; and symbolic.

6. Attachment theory ~ children are born with the need £ éseﬂess to an impoi |

ﬁ cant lead to mental hea

person, usually the mother. Lack of ‘maternal’ ¢ fe1
; 1¢ mot < A g
issues and other issues in later life. .« . =
7. Ecological systems theory — theic 5 fii;l‘ cseof the balance between nature and
nurture or heredity and.¢ g*’-‘”ovj.:@m:
8. Behaviougist thoa. w6 peddnt conditioning through rewards and punishmenis
9. Matu@@hB t1 - .1y where children’s development passes through four separa

10. Hierarchy of needs proposes that basic needs must be met before optimal
development can take place: 1. physiological; 2. safety; 3. love and belonging; 4.
esteem; 5. self-actualisation. .

11. The mind functions a bit like a computer. Information from the senses is encoy
and processed, and memory skills are used to decide whether to save or delete

12. Development and learning take place in a social context and occur purely throy
observation or direct instruction.

13. Sociocultural theory that emphasises the importance of relationships and
interactions between children and more knowledgeable peers and adults with |
zone of proximal development.

14. Language acquisition support system (LASS) allows symbolic and abstract thin!

) e

v

W & i

<
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Student Activity Sheet: Activity ¢

Using your knowledge of the different theories and theorists in the field of childro
identify which theorist/theory each box refers to.

Mary Ainsworth : Albert Bandura  John Bowlby : Urie Bronfenbrenner : Roger Bro\
Chomsky i Maslow : Jean Piaget i Schaffer and Emerson : RS0 §inner§ Lev Vygotsk,

4
—~s 0
s S a
1. There are three main styles of atia, 74 ketween a 2. Four stages of at.|
. . o O i . . . o
child and carer: secure, in-3 o tarent and insecure indiscriminate (2-7 |
avoidant, Obzgmed . * M;e:mgé/ Situation’ experiment. and multiple (1 yea

] iy

N
3. There are five stages in language development. Young
children will make virtuous errors, and language acquisition

is measured through observing the length of a child’s

sentence or mean length of utterance (MLU).

4. Human beings arc
structure of languagt
acquisition device (|

supporting the child in their acquisition of new closeness to an impu
information, which is achieved in three stages: enactive; Lack of ‘maternal’ ci¢
iconic; and symbolic. issues and other isst

Jell

& o
3 &

7. Ecological systems thersy =) < ﬁ;mﬁa’hég of the 8. Behaviourist theot
balance'be @ "¢t 0 e urudre or heredity rewards and punishit

N\
[5. The role of the adult is to scaffold information, 6. Attachment theory

.ﬁ(__ ) \

(

4 A
9. Maturational theory where children’s development

passes through four separate and very different stages:
sensorimotor; preoperational; concrete operational; and
formal operational.

_ J -

10. Hierarchy of negi
be met before optini
physiological; 2. sal¢
5. self- actualisation.

4 N
. . - ‘ 12. Development ai¢
11. The mind functions a bit like a computer. Information / context and occur pi

from the senses is processed, and memory skills are used 5 ; L direct instruction.

to decide whether to save or delete it. ot

\ A

& w
Ny N N e
§
o
totd

4 heory that emphasises the importance of {

"

relationshi e interactions between children and more
knowledgeable peers and adults within the zone of
proximal development.

14. Language acquis
symbolic and abstrac
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