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Terms and Conditions of U

Terms and Conditions
Please note that the Terms and Conditions of this resource include point

“You acknowledge that you rely on your own skill and ju
determining the suitability of the Gonr's for any particula

“We do not warrant: that any of the Go. ds arf‘ _..table for any particular
qualification), or the results th-> - ay L » _btained from the use of any pu
grades, or that we are 3 ""te:/g ‘ith any educational institution, or that a
associated witl. - At by or endorsed by any educational institution.

legal responsibility is accepted for any errors, omissions or misleading statemen
to obtain permission for any copyright material in their publications. The publis
arrangements with any copyright holders whom it has not been possible to cont

Students and teachers may not use any material or content contained herein an
work without referencing/acknowledging the source of the material (“Plagiarism

Disclaimers
References to other sources are provided where appropriate in ZigZag Education
not responsible for information that it does not manage, nor can we guarantee,
content contained in these sources is accurate, legal and inoffensive, nor should
taken to mean endorsement by ZigZag Education of the source.

This publication is designed to supplement teachi g ah Srattice questions ma
content of a specification and may also a2 ',t0~p~.'-‘ép5re students for the type
the examination, but will not at*e i t ..<dict future examination questions.
warranty as to the resu't. 1 4y -0e obtained from the use of this publication,
or content g#SlbU - - fun.

Where the ¥ 5e

teacher must ensure that they are happy with the level of information and supp
personal point of view and to the constraints of the specification and to others i
course. ltis considered essential that the teacher adapt, extend and/or censor a
material to suit their needs, the needs of the specification and the needs of the i
such, the teacher must determine which parts of the material, if any, to provide
to use as background information for themselves. Likewise, the teacher must de
is required to cover all points on the specification and to cover each specificatio

ZigZag Education is not affiliated with Pearson, Edexcel, OCR, AQA, WJEC, Eduga
Baccalaureate Organization or DFE in any way nor is this publication authorised
or endorsed by these institutions unless explicitly stated on *F 2 front cover of th

Links to other websites, and contextual links az2 4 s"‘o‘\"{,f‘ 4 where appropriate in
ZigZag Education is not responsible for 170 ¢+ o “on'on sites that it does not man
represent or warrant thatthe . { n % sricained in the sites is accurate, legal an
website addressortha 4 %, 10 ota
which it poj

Acknowledgem¥®ts
The following images are licensed under Creative Commons Attribution 3.0 License. These are re
conditions found at: http://creativecommons.org/licenses/by/3.0/
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Teacher’s Introduction

Teaching creative writing is a delicate balancing task. On the one hand, you have targets to meet. Students to
teach. A specification to cover. Exams to prepare for. On the other, you want to give your students as much

creative freedom as possible. Freedom to experiment with character; to find their authorial voice; to explore
genre and form, and to stifle that freedom seems a crime against creativity.

Well, that’s where this resource comes in handy.

The resource opens with a Teacher’s Manual, which includes detailed notes
and ideas on the effective teaching of creative writing; how to get your
students inspired and engaged; how to run workshops, and how to approach
constructive criticism. While this resource has not been written for any one
exam board, there are also notes on the requirements for AQA, Edexcel,
Edugas, OCR and WJEC.

Remember!

Always check the exam
board website for new
information, including
changes to the specification
and sample assessment.

The main body of the resource is built around seven proposed lesson plans, each comprised of starter activities,

lesson body worksheets with extension tasks for quick workers and higher-ability students, plenary activities and
homework tasks. There are 40 worksheets in total (including homeworks) spanning the seven proposed lessons:

Character, Setting, Plot and Structure, Narrative Perspective, Genre, Writing Descriptively, and Using Dialogue.
The content of each lesson is entirely independent, so you can mix up the order of these lessons as you see fit. A
lesson overview table of all seven lessons is provided, which includes details on additional resources required to

carry out the lesson; content coverage and learning objectives.

This resource was designed not only to support those who love creative writing, but also those who aren’t very
experienced with it. Whether or not you’re a dab hand at fiction, there is advice and activities for those of all

strengths and weaknesses.

The content covered in each lesson is briefly outlined below.

Lesson

Content

Character

Character roles; choosing a name; creating a character; developing a character;
stereotypes; character arcs.

Setting

World-building; place and landscape; alternative history.

Plot and Structure

Three-act structure; tropes; linear and nonlinear narrative; climaxes, cliffhangers
and plot twists; deus ex machina.

Narrative Perspective

Point of view; narrators (and unreliable narrators); stream of consciousness.

Genre

Action and Adventure; Crime: Thrillers and Mysteries; Fantasy and Science Fiction;
Horror.

Writing Descriptively

Senses; figurative language; show, don’t tell; theme and motif.

Using Dialogue

Dialogue; exposition.

% For all links go to zzed.uk/7880

January 2018

Register your email address to receive any future free updates*
made to this resource or other English resources your school
has purchased, and details of any promotions for your subject.

Free Updates!

* resulting from minor specification changes, suggestions from teachers
and peer reviews, or occasional errors reported by customers

Go to zzed.uk/freeupdates
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Teacher’s Manual

How to Use This Resource

This rescurce was designed to provide you with seven complete lessons for the
teachers are free to use the contents of this resource as bét’“ uits their needs,

1. Select a lesson from the Resource Ouar:= v ke on pp 9-10. The lesson
order, but each lesson is mdp st + 1 wu'are free to adapt the lesson or

= ,\.CUVQS to the class, and leave them in a visible loc
, ‘re.er back to them at any time.

3. Engage students with the starter activity. The starters are designed to intr
with a stimulating activity, as students are likely to be at their most energe

4. Present the body of the lesson. We have provided multiple worksheets pe
including extension tasks for higher-ability students or fast workers.

5.  Wrap up the lesson with the plenary activity. The plenaries are designed t
lesson and assess how much the students have retained.

6. Hand out the homework tasks and advise students on how to complete th
differentiated, and designed to support and emphasise the key content of
complete independently.

7. Ensure students have read the Workshops ar.«° n' ucttve Criticism shee
will ensure all your students are on’ Z page regardmg how workshe
approached. 1
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Effective Teaching

Writing fiction is a careful balance between fake it till you make it and practice m:
switch from a novice to an expert the moment he or she is accepted by a publish
plays are considered to be significantly worse than his later works (*cough* The
*cough*).

So there is no one right way to teach creative writ’ ;. oL ne ;'oilowing suggesti
can help teachers and students aliketog-*i 'tl{ ead’space of an author.

_.get, buy your students a hardback writing b
ill have. Students, like all of us, like material thin
'/H’: get then’ attention. You're showing them there is status in
dedicat&®®5ace to work in that leaves evidence of their writing, both ‘good
important bit — by accepting the writing book, they must agree never to tea
delete work on a computer, but the writing book will keep an infallible reco
creative writing.

1. Spoil them if you h—m; S

s

2. Foster the sharing of ideas. This one has two parts:

(a) Students should know that ideas are cheap, it's what you do with them
Dedicate a display wall to your students and choose something to add
scan of someone’s plan for a short story, a drawing of a scene, a list of
paragraph (or even a sentence) from someone’s work that was well re
comfortable students are with sharing their work and ideas, the more

(b) Make time for students to share their work w“‘l A 1 other. The weak
the stronger-ability students, in the samr:; w / Aqt reading quality ficti

find anomer'student to volunteer to read it out for them). If the answeris s
never outright force a student to share their work with the class, even if we
A sense of vulnerability about one’s work is harmless on its own, but care s
vulnerable doesn’t give way to anxiety about one’s work.

4. Discourage pastiche. While writing pastiche undoubtedly takes skill, we wa
authorial voice rather than emulate someone else’s. Pastiche within a confi
can yield some interesting results and serve as inspiration.

5. Encourage the reading of fiction. Practising writing skills and not suppleme
is a mistake. You could set the occasional homework to read a chapter of a
tell you about something they thought was effective. effective. This will
students know that even published authors ¢ 1 5t & ‘empt from constructi

Creative Writing Teaching Toolkit for GCSE 9—-1 English Language Page 3 0f 99
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Inspiration and Engagement

For the days when you’re really struggling to get your students inspired and en
following activities.

e  The 'What If?’ game. Students should write a question starting with ‘Wha
shuffling the questions and redistributing them, studerﬁfr write an answer
of paper beginning with ‘Then...”. Once everyone .. I ‘enananswer, a
their piece of paper, and a different stuset 5z i. at‘the answer from th
Jack reads out ‘Whatif..ametc . @z into the school right this mome
answer to a completpi‘ pr" questlon ‘Then... then we could havea b

;./

ame Create a list of random nouns, adverbs and adje

the ap| géjﬁuo Do not let the students see this list. Give the students the fi

writing a'story. They must use this word in their story. After four minutes

word on the list. The students must now incorporate this word into their s
between reading out the words from the list. When you have read out all t
managed to fit each word into their story in the order in which you read th

e  Bring in a bag of random items (or ask each student to bring in a random i
bear, a rusty nail. Ask students to write a story including at least three of t
by only providing items you could find in someone’s pockets, and then ask
character who would have these items in their pockets.

e  Print out photographs of interesting places or landscapes. A wooded fore
cellar. See if students can write something with these images as the prom
incorporate multiple images into their story. This will also be relevant for A

e The ‘Show, Don’t Tell’ game. Students take turn g partner someth
and then the other student responds b nsc lP‘ now they would show
them. For example, Muhamm° ins v Ar{“émgry man is sitting at the b
with ‘His arms were f!f ;

. fiis eyes threatening to burst under the

relevant to’y'bur lesson — perhaps ask them to close their eyes and listen to
the wind, or ask them to describe the texture of the benches.

e  Writing prompts. There'll be a smattering of writing prompts provided thr
great way to challenge your students’ creativity, especially when they're n
young girl wants to be a spy, so she spies on her neighbours only to discov

e  Free writing. This can be a useful way of getting students to start writing w
spelling, punctuation and grammar. Set a time limit and instruct your stud
topic.

e  Spelling, Punctuation and Grammar. The requirements for AO6 can be tri
lesson, but many students often respond well to ﬂ’m e ‘enge of spelling t
for some spelling test ideas. . ;-

Creative Writing Teaching Toolkit for GCSE 9—-1 English Language Page 4 of 99
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Workshops

Creative writing workshops can be invaluable. You may find that in one lesson, y
tasks to develop and fine-tune ability. In another, you might spend the entire les
another, you might have students working towards creating complete pieces of
collaboratively.

Skills-based Workshops g
Skills-based workshops focus on shorter —.4 't s’ specific genres or feature
perfect for a more in- depth studv oo {ures of creative writing.

For example, vaat m::t » o SNAls- based workshop on horror. This might involv

3 'ra s Trom horror novels and analysing the techniques used tc
uncann\g@acters, eerie locations, strong imagery, and so on.

e A challenge where students have to turn innocent or nondescript writing pr
prompts. For example, ‘A young woman is locking up a clothing store after
notices that the formerly expressionless mannequins are now smiling’. Who
prompt into the scariest what-if wins.

e A study of the five senses and how they can be used to create fear; perhaps
students must make use of all five senses within a paragraph.

e Writing horror story openings to grip the reader.

e A collaborative horror story where a different student writes the next parag

Critique Workshops

own, which is why critique workshops are so important. They also provide an op
each other’s work, build communication skills and Iear" i1 5ques from strong

Critique workshops can seem overwhelm T8 Droadse due to the large volume
ideally, an hour-long critique wor' Jla % 5 2 iu have no more than six or seven p
submission is fully covere S ,,_.fss“ed. However, this is extremely unlikely to

is a simple oz ‘.,vii L aafss"'iﬁto groups of approximately five students.

The goal wit(E5s 1que workshop is for each student to have read and critiqued
(or the submission of every student within their group}. Upon returning to the le
feedback within the groups (for advice on constructive criticism, see page 6). On
assigned the workshop moderator, and it is their responsibility to ensure everyo
arguments and tangents, and to ensure each piece of writing is fairly and thorou

~’i.

We encourage students to write up their work electronically (even if they spend
a pen and paper). This is to ensure the work is readable, and can be printed as m

The teacher’s role in this style of workshop varies. They can choose to either obs
less forthcoming groups, or participate.

If your school has a VLE or a private online drop box that students can access ou
for students to upload their work here to reduce the ch2 - » f work being lost

i

Creative Writing Teaching Toolkit for GCSE 9—-1 English Language Page 5 of 99
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Constructive Criticism

Learning how to give and receive feedback on creative writing is an important

Students: Receiving Feedback
When students are receiving feedback, they should make detazled notes of the
(even if they do not agree with itl).

Students receiving feedback should also —. ¢ o _.to the students giving fee
given. The reason for this is tha+ e .A“ are trymg to defend or explain thei
the processis drawn out a xm tudents may even be deterred from giving
to give the it \ . _aorkis being critiqued an opportunity to respond to
session.

It would be extremely unlikely for a student to refuse to take on board any of t
areas for improvement are highlighted to the students, they will generally wan
instance that a student does refuse to implement any feedback, you could ask t
multiple students have given the same piece of feedback). They may have valid
students should not be pressured to make changes they do not agree with.

Students: Giving Feedback

It is paramount for students to understand that the point of critiquing someon
of everyone involved, and not an opportunity to discredit or devalue someone’
must be constructive. When giving feedback, students should strive to provide
they report on.

Encourage your students to find the positives in everv = 1 wrltlng too. Itca
presented with a mountain of feedback, withc !t ein,

.,.,;lu what you’ve done
give balanced feedback, you could s .. - with the critique support ques

Teachers: Giviag F< > L. 8
The worst } Lo . zume resulting from teacher feedback is discouragemen
ways you ca e_évc" d:scouragement in your students. One way is to sandwich ¢
Another is to focus only on two or three major areas that require improvement
criticism on all aspects of a piece of work — let some of the lesser points slide).
is another good tactic — students will become numb to generic ‘Good job!’ feed
about what was done well is bound to keep their attention.

Creative Writing Teaching Toolkit for GCSE 9—-1 English Language Page 6 of 99
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Exam Information

Across all exam boards, students will be marked according to:
e their ability to write according to different audiences and for different pur
we are predominantly interested in description, narration and exposition

e their ability to use language in a creative and imaginative way

e  their ability to use vocabulary and grammar effecttvr‘ i '

e their ability to structure a text effectively o4

o their ability to create a coherentanc»  te.ctext

AQA F .

Paper 1 Ex; UL ) .Q wdtive Read/ng and Writing Section B Question [05] gi

g&\zzuo“ The student must either write a description in response to a
booklet or write a response to a prompt. Both activities are related to a theme

paper, such as ‘the weather’.

The exam questions are both worth 40 marks. 24 marks are reserved for conte
reserved for technical accuracy.

Edexcel
Component 1: Fiction and Imaginative Writing Section B Question 5 or 6 gives t
different writing activities. The student must write in response to one of the tw
prompts is accompanied by some images for inspiration, but the students do n
any way.

The exam paper explicitly states that students will be marke"l on their use of sp
The exam guestions are both worth 40 marks. .

Edugas
Component 1: 20 Centur:'
between fourg :

: " .sée‘ad/;})g and Creative Prose Writing Secti

AdOD NOILO4dSNI

question is worth 40 marks.

OCR
Component 02: Content of Exploring Effects and Impact (02) Section B Question
of two different writing activities. The student must write in response to one of

The exam questions are both worth 40 marks.

COPYRIGHT
PROTECTED

WIEC

Unit 2: Reading and Writing: Description, Narration and Exposition Section B Q
between two prompts. The prompts could direct the studer* ‘owards a specific
writing or biographical writing, or provide a statemor. +hi. ;1 students respo

g
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Student-friendly AO Breakdown
There are two Assessment Objectives for the creative writing aspect of your exa

The complete, official wording for these are as follows:

Communicate clearly, effectively and imaginatively, selecting and ada
AQOS5 | different forms, purposes and audiences. Orva " nformation and id
grammatical features to support coher’ ..& ‘ar ,ffohesmn of texts.

AO6

But what does ail of that actually mean? Let’s break it down.

Wording from the AO What does it me

This means you must write in a way that is ea
not mean simple!). By effective, it means you
that is being asked of you in the exam questio
to describe something, make sure you use the
writing to describe!). By imaginative, it means
and inventive.

Communicate clearly,
effectively and
imaginatively.

This means you must be able to change the w
what type or genre of text you are writing, i.e
article is going to be differ< 1t from the way y
purpose your writir g - alt ling, i.e. why arey
could bp tx fog r" &40 mform to persuade

Selecting and adapting
tone, style and register
for different forms,

purposes and audlenﬁc&”e:: e ;du be':‘dlfferent from if |t was for adults. Th

“1 which describes the level of language use —is
vocabulary or simple vocabulary? Complex sy

AdOD NOILO4dSNI

Assessment Objective 5

This means you must be able to structure and
that suits its form, purpose and audience. For
might be organised with linear events. An adu
and have nonlinear elements. If a text is struc
complete unit —for example, sentences and p
each other and make sense in the order you h
‘grammatical features’ might refer to the way
paragraphs together, with things like conjunct

Organise information and
ideas, using structural
and grammatical features
to support coherence and
cohesion of texts.

COPYRIGHT
PROTECTED

Wording from the AQ What does it me

This means you must sk~ saried word choic

Candidates must use a .
structures {e.g. .7 dle | ompound and compl

range of vocabulary and i
ﬁ & Y readab’™* oL “ould choose the appropriat
> | sentence structures for Y
= 2ok rpose they are intended to fulfil. Fo
© | clarity, purpose and ‘ i
:g. offect. A mplex sentences would be unsuitable for a 9
o in short, simple sentences would be unsuitabl a
e —
D :
£ Education
§ With accurate spelling This means you must spell words according to
& | and punctuation. punctuate your sentences appropriately.

Creative Writing Teaching Toolkit for GCSE 9—-1 English Language Page 8 of 99




Rn(

Lesson Title

AO

A fce Overview Ta

Content Coverage

Be able to utilise different methods of
character creation; be able to develop

5 . g

simple characters into three-
Character : :

6 dimensional characters; be aware of
stereotypes and know how to subvert
them.

5

Setting

Character Roles

Choosing a Name

Creating a Character

Developing a Character

Stereotypes

‘racter Arcs

World-building

Place and Landscape

Alternative History

Be able to create interesting plots for
their characters; be able to use different
structures to achieve different effects;
be able to write suspenseful climaxes.

Three-act Structure

Tropes

Linear and Nonlinear Narrative

s

' Deus ex Machina

i aaxes, Cliffhangers and Plot T

Plot and >
r

Structure 6

Narrative >

"l

Lot techmques to
.....:narratlve voice; understand

Point of View

Narrators (and Unreliable Narrat

Stream of Consciousness

Creative Writing Teaching Toolkit for GCSE 9—-1 English Language
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Additional Resources

Creative Writing Teaching Toolkit for GCSE 9-1 English

Page 10 of 99
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Lesson Title AO Lesson Objective Content Coverage
Starter Main Plenary Homework
Genre Action and Adventure
5 Be able to identify texts from different Crime: Theill = .
genres; be able to write in different fifhe mikfed ysteries
6 genres, acco@ng to'genre conventions; | o iy ’?cienc:e Fiction
be able to write in different forms. ko
Gigtror
. Senses Z
Beabletru: ~
Writi 5 POl oc - v texture to their Figurative Language m
riting 7199 N s
Descriptively :ptlve writing; understand how to
6 Y@ rather than tell; understand how | Show, Don't Tell _U
to implement theme.
Theme and Motif I I I
5 | Understand the use of dialogue; be able Dialogue
Using Dialogue to write convincing dialogue; be able to
6 | write dialogue as a means of exposition. Exposition I
< ’ COPYRIGHT
O PROTECTED



Lesson 1: Character

Topic Character

Students should:
Learning |1. be able to utilise different metho o> Jh. -acter creation
Objectives | 2. be able to develop 5|mp"* h¢ art_./into three-dimension

3. beaware of sterz. 0e 1,4 know how to subvert them

e

. Usi
cla

Assessment

5 5electmg style for different ADb
’ purposes.

You could begin this section with a discussion of why stories need ch
e Canyou think of a story (book, film, TV series) that doesn’t invo
e  What would a story without characters be like?

e  Who is your favourite fictional character and why?

e Do you prefer characters to be like you or different from you an
e Do you prefer stories with male or female protagonists? Why?
e (Can you think of stories with non-human characters?

e  What are your thoughts on stories with non-human characters,

Starter
(10 mins)

After a short discussion, create a mind map on the board, with ‘Inter
Ask students what they think makes an interesting ~haracter; ask the
books, films and TV series, and how writers =« 're that they kee

small groups of students a couple of m iut, - _bcome up with three

character, e.g. humour, bP‘ \ 0 iy simifar age and background, sp
suggestion to the ~ .« m3; and pomt out to the students that whe
charm‘ters_ s try to use some of these interesting characte

mn 2esources required: Worksheets 1.1 to 1.6
ié‘»’c“‘ y

The' body of the lesson should focus on the creation and developmen

focus on six key areas of character creation:

(1) Character roles (the function of different characters)

(2) Choosing a name (different ways of naming characters) — Additi
access for activity (4)

Lesson Body
(35 mins)

(3) Creating a character (responding to questions about their chara
(4) Developing a character (expanding on their background knowle
(5) Stereotypes (being aware of stereotypes)

(6) Character Arcs (creating character arcs)

Separate the students into pairs. Students should discuss the origina
worksheets 1.3 and 1.4.

After approximately five minutes, ask e .ot § 'nt {or a random sel
you two things about their ;:):;1r ‘v‘ hu iter. Encourage the stude

Plenary
(10 mins)

Homework

Creative Writing Teaching Toolkit for GCSE 9—-1 English Language Page 11 of 99
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WORKSHEET 1.1 —

Characters are at the heart of any book, film or TV series. We may enjoy vivid d
intriguing premise or a fast-paced plot, but very often it is the characters that h
reading.

n Characters Roles

Characters can be categorised accord'r'v W
be in every story. 3§

. ‘uncdion they serve in the story

Protagonis} -

This is the n laracter {often the hero) and the story focuses on events in t
i Most main cRaracters are likeable, but they don’t have to be. Sometimes, write
i deliberately unpleasant main characters. For example, a writer may write a sto
focuses on a serial killer. We call this type of protagonist an anti-hero.

The most important thing about the protagonist is that he/she is interesting en
i keep the reader engaged in the story. Sometimes, the protagonist might also b
: narrator. (See Narrative Perspective lesson).

An example of a protagonist would be Harry from Harry Potter, or James Bond
i James Bond series.

---------------------------------------------------------------------------------------------------------------------

Antagonist :
This is the character who causec ™ -« . ”ns for the protag
sometimes known as the v jait ~ A emésis. Moriarty in t
antagonist. Not 2l s hdve an antagomst and somet
human. .tz /exc 1 m,"m the film Titanic, Rose’s fiancé is
i n "Little Red Riding Hood’, an animal (the

AdOD NOILO4dSNI

An example of an antagonist would be Voldemort from
the James Bond novel and film Goldfinger.

Deuteragonist (Sidekicks, Mentors and Confidant(e)s)

i A deuteragonist is the second main character — they often take the form of a
sidekick. These are the friends and close allies of the protagonist who help him
i her on their journey, offering emotional and sometimes physical support. Ron
Hermione are examples of sidekicks. Donkey in Shrek and Dory in Finding Nem
i are examples of a saboteur — sidekicks who try to help, often with disastrously
comic consequences.

COPYRIGHT
PROTECTED

Alternatively, the deuteragonist might act as a mentor. T-. . sntor is a charact
i who guides the protagonist and enables h;m orhra de . }.Iop the wisdom and
Dumbledore, Gandalf, Aslan, Bagheeraa ., 3 aveall examples of mentor ch

'9

A ; {e). This is a character that t
» WKE _érets and their fears to the confidant(e). This charac
1?99 | a completely separate character. Confidant{e)s play a useful

x-.of‘

! sidekick as ¥ 155
i the author W opportunity to present the main character’s thoughts.

)

Education

i An example of a deuteragonist would be Dumbledore from Harry Potter, or Q f
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1. a. Pickthree stories that you know well (and that we haven’t discussed y
book, film or TV series.

%;3««“ ter Role Story 1 Story 2

Protagonist

Antagonist

Deuteragonist
(Sidekick)

Deuteragonist
(Mentor)

Deuteragonist
{Confidant(e))

b. Choose one of the character roles from TM s ab _ve. What similari
between the three characters w'ﬂ” 2 hl rodey “Use the three-way Ven

| For example i ) g 'h’e‘same sex? Did they all suffer a great tra
5 Pl _iot smarter than the others? Do they all have differe

.gwers whlle others are just normal humans? Are they all hum

..................... Character 3

Creative Writing Teaching Toolkit for GCSE 9—-1 English Language Page 13 of 99
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WORKSHEET 1.2 —

n Choosing a Name

It can be difficult to choose a name for a character. The following activities can he
It is useful to decide on your protagonist’s name first. You © . _then repeat the a

1. If you want to create a character wh' ‘o, "ary person, then giving hi
technrique. Decide whether Vi - terisa BOY or a GIRL, then pick two
10. Use these numbf xp e Lodt your random character name. For exam
,;c.d thjah Williams.

GIRL BOY
Emma Liam
Olivia Noah
Ava Mason
Sophia Lucas
Isabella Oliver
Mia Ethan
Amelia Elijah
Charlotte Logan
Harper Aiden
10 Aria Lo James

You can make your character’s nar.> « = m.;“,“.;.fivé’i A diminutive is a shorte:

AdOD NOILO4dSNI

comrentlonai For example with Hermione fean Granger you could ma

1. Angie Graham 4. Joanie Greer
2. Rio Aggra 5. Rohan Mina
3. Hangman

We call these types of names anagrams. An anagram is a new word
of another word.

— COPYRIGHT
Original Name PROTECTED
Anagram 1
Anagram 2

'9

Anagram 3 ..

)

Education

Anagram 5

b. Swap your anagram names with a partner. Pick one name from the ot
describe your first impressions of a fictional character with that name.

Creative Writing Teaching Toolkit for GCSE 9—-1 English Language Page 14 of 99



3. Sometimes, you want your character to stand out from the crowd. Giving y
can be a useful technique. Fill in the table below to create an unusual name

Name of the street you live on...

Name of the town or city you were born in.

Sl e ]

Can you combine the =~ : r-5.e‘an unusual name? For example, if you i
bornin Pragtor - - .. Tdwame your character Preston Bronte or Bronte P

4. Writers often choose names that have symbolic significance. Think about a
and Voldemort. Their names immediately create a sense of wickedness that

Looking at the meaning of names can be useful for this. For example, if you
characteristic is strength, then you could do an Internet search for names tk:
one from that list — Aaron, Maximus...

Here are some positive character traits. Use the Internet to find a name tha
with names that you personally associate with these traits.

Gentle
Kind
Brave

Noble

AdOD NOILO4dSNI

11V | PP

TrUSEWOITRY i sbre e e s bre e s ssabaee e san
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WORKSHEET 1.3 —

n Creating a Character

Think about the people in your life: family, friends, neighbourﬁ,,
teachers, friends’ parents, leaders of a group you 1:):-:4(w N ‘football
coach, the staff in a shop you visit often, the soop 8y
holiday last year... Every one of them = an ¢ -

They will certainly locl 4 ¢ & irom each other, but they will

probably bs Tf? b ny other ways too: clothes, taste in music
o 98
and films, f& wcoﬂ foods speech, home environment, hobbies,

passions, likes and dislikes, political or religious beliefs and so on.

When writers create a story, they know that all people are individual. That mea
ways characters could turn out. By knowing their characters inside out, writers
would react in certain circumstances. For example, a 90-year-old lady is less lik
than a 25-year-old man (although turning stereotypes on their heads can creat

You can use a Character Questionnaire (overleaf) to get to know your characte
even most) of the information in your story, but the answers to the questions ¢
your character would behave in different situations.

1. Choose one of the character names you created and use that as your start
details about your character.

AdOD NOILO4dSNI

doubt. You are: brave, honest, bold, enthusiastic, warm, competitive and a
thoughtless, childish, quick-tempered, domineering and impatient.

You are associated with England, France, Germany, Florence, Birmingham.
your tree is anything with thorns.

What picture is forming in your head as you read this? Look up some othe
sign best fits the character you created in your character questionnaire? A COPYRIGHT

the descriptions of the star signs.
PROTECTED

You could use this website for more comprehensive sf““ ign descriptions:
http://www.astrotheme. com/astrology s:grw N7 .F

'9
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Character Questionnaire

1 | What is the name of your character?

2 | How old are they?

3 | Where were they born (country, city, town}> -

o

#W & s their profession)?

4 | What is their professior./:

Je .nost enthusiastic about?

Al

6 | What are they most afraid of?

7 | What or who is the most important thing in the world to them?

8 | What do they never miss on TV?

9 | What celebrity or fictional character would they most like to be?

10 | If the house was burning down, what would they save?

11 | What is their greatest ambition?

12 | What is their favourite " g7

Z
%
B
m
O
—
O
Z
O
O
ae,
<

COPYRIGHT
PROTECTED

13 B\ i ream holiday?

14 | Who do they tell their secrets to?

15 | What bad habits do they have?

16 | What's their favourite item of clothing?

17 | What makes them angry?

18 |If a genie granted your character one wish, what» . o i they ask for?

19
,A g
” o9
— < Education

22 | What was the most physical pain they have ever been in?
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WORKSHEET 1.4 —

u Developing a Character

1. Pick FIVE questions from the character questionnaire. Yo': are going
to expand your answers to these questions by ad~'n, 2 ’?e detail.
For each of your responses on the questicnr 4II‘P Tk Qou?seif who,
where, when, why, what and hov s

For example, Rnkai: “"s,&- wsa pet Jack Russell named Charlie. He

i 1ung with the house left to him by his Great Aunt
9 s hatred for Rohan is clear in the way he growls and

savages fils shoes whenever Rohan comes homes from work.

2. a. Write a summary of your character’s key characteristics. For
example, here is a character summary of Harry Potter.

Harry Potter is a powerful wizard whose ambition is to defeat the e
parents’ death. He wears round glasses and has a scar on his forehea
bolt, the result of an injury sustained when he was a baby. He has a
loyal to his two closest friends, Ron and Hermione, and friendship is
lives with his unpleasant aunt, uncle and cousin during the school ho

an ordinary street.

b. Choose a partner and read their ekt ct r :u .mary Emaglne this char
story. Look carefuily at wh oo r ) ruter has written and consider in v

antagonist could ¢ "ﬂ A cnaracter’s life in some way. Create the p

AdOD NOILO4dSNI

this character now.

Read the following writing prompt, and create a short piece of creative writ
response. You should aim to write at least 350 words.

[Insert your character’s name] knew it would all go wrong from the mon:

COPYRIGHT
PROTECTED
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WORKSHEET 1.5 —

n Stereotypes

A stereotype is a widely-held and often simplified view of a group of people. Ste
because they're easy to write, so we should always try to w-* nuanced and ori

1. a. Lookatthe table below.Alistofn ~ le " u;»‘flatf‘stereotypes has bee
suggests ways in whichvouia ’/d_f}t,'bv‘ert these stereotypes (i.e. brea

——m

Stereotype

Frail, timid, helpless, dependent.

Firefighter | Powerful, brave, strong.

Brave, intelligent, fit, resourceful,

Astronaut
scientifically minded.

Teenager | Disobedient, moody, dishonest,
in hoodie | intimidating.

Nurse

. _iny, dishonest, uncaring, selfish,
“'criminal.

Giggly, fun, clumsy, cute, small,

Toddler
defenceless.
o Serious, powerful, intelligent, well-
Politician
connected.
Student Noisy, lazy, unhygienic, penniless.

Footballer | Rich, arrogant, talent - "flf"w;_,.y.

P .vom the table, and write a short character summary
®:n column.

2. Now look at the character you created in worksheets 1.3 and 1.4. Is there a
character? How could you subvert these stereotypes for your character?

Creative Writing Teaching Toolkit for GCSE 9—-1 English Language Page 19 of 99
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WORKSHEET 1.6

n Character Arcs

Main characters should always have a character arc, and will likely always follo

L ralienge

Disposition

v

This is the character as we meet
them at the beginning of th=
story. He or she will oy -

character hates children, or wants
to be alone, or has an intense fear
of flying.

+7she will be challenged in some way, where

4

. i tae'turning point for the character.

her disposition will be brought to the fore
example, perhaps the character that hates
children finds out he’s a father. Perhaps th
character who wants to be alone is forced
for help. Perhaps the character who is sca
flying has to fly a plane in order to catch a

1. a.

Create a mind map with as many disposition ideas as you can.

b. Choose one of these disposition ideas. Write a scene in which your ch

(minimum 350 words).

¢. How does this challenge transform your character”

Creative Writing Teaching Toolkit for GCSE 9—-1 English Language

Page 20 of 99
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WORKSHEET 1.7 —

m Character

1. Create a social media page for your character using the template below.

Profile Picture . e —

Date of Birth... Ab

Relationship Status...

Bornin...

Live in...

AdOD NOILO4dSNI

Vine of the most important events in your character’s life. You

2.
top side of the timeline and unhappy events on the bottom side of the time
Think about the major events in a person’s life and decide whether your ch
have experienced these — first day at school, wedding, family members or
house, arguing with friends, learning to drive, getting lost, going on holida
COPYRIGHT
PROTECTED
Birth 5
l AN ‘.

'9
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3. Pick one of the events on the timeline, and write a short story that includes
e  adescription of the setting (such as location, weather, time, etc.)
e  adescription of the character (that indicates age, temperament, etc.)
e adescription of the character’'s emotions before, during and/or after t

4. Write down all in the jigsaw piece below the things you think are important
character. Keep this in a safe place —you'll need it =< - » 1 the future.

AdOD NOILO4dSNI
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WORKSHEET 1.8 —

m Character

1. Create a social media page on paper for your character, including key detai
date of birth. .

2. Write five facts about your characte ;- * he..drite five lies. This will allo
character.

.A.;an’i"i;hé‘l, what animal would they be? Why?

4. How wk ur character change the way they behave when interacting w
. theifhémpioyer ®  their childhood bully (or victim, if y
e their best friend ¢ their father
e their ex-partner ®*  their mother

5. Create a timeline of the most important events in your character’s life. You
top side of the timeline and unhappy events on the bottom side of the tim

AdOD NOILO4dSNI

character. Keep this in a safe place — you’ll need it again in the future.
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Lesson 2: Setting

Topic Setting

Students should:

Learning |1. be aware of the importance of se*" viog
Objectives | 2. be able to utilise dtfferent ne hee explormg setting
3. beableto wrlte iy qbout setting in their work

: ‘.f_,,_._..mr'f'CEtlng imaginatively.
. selecting style for different 206 o Usi
purposes. cla

¢  Organising ideas.

Additional resources required: paper

Give each of your students a small piece of paper (cutting an A4 page
your students to think about a setting they know very well — the park
room in their house, the school library, etc. —and write down as many
possible. What they see, hear, smell, feel, taste. It could be in note for
Once students have had five minutes writing down as many details as
redistribute randomly.

Give the students a moment to read through their new setting, then a
have created into this setting — it could be a charar*r 1 they have used
does not have a character they can use, they .3 .as » an existing fictio
write about the setting through the'r h, ooy they should think ab

notice, how they would fec! ., Ais s rdng, what senses they would ex
expand upon the e- = H“ ; _iave been given.

Starter
(15 mins)

AdOD NOILO4dSNI

‘deﬁ 5 _ave had five minutes to write this scene, see if there a
p.eir work out. Discuss which aspects of the setting they used
parts’ they expanded upon, what you (or other students} liked about it

Additional resources required: Worksheets 2.1 to 2.3

The body of the lesson should focus on the use of setting and location
worksheets focus on three key areas of setting:

(1) World-building (creating fantasy and sci-fi worlds)

(2) Place and Landscape (describing settings)

(3) Alternative History (exploring the alternative history as a potenti

Lesson Body
(30 mins)

COPYRIGHT
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Additional resources required: A3 paper

Get students to write down as many words to descrihe setting as they
this over multiple rounds, increasing the cilff"" 5, forbidding stude
already used. e

Plenary
(10 mins)

You could give the studeiis ‘ c &f A3 paper and ask them to creat
settmg Studer 5" izdve to think about presentation of informa

'9

)

Education

Uﬁ ! resources required: Worksheet 2.4 {Supportive) or Worksh

The supportive homework worksheet is differentiated to support low
advanced homework worksheet is intended to provide challenging act
high-ability students.

Homework
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WORKSHEET 2.1 —

After character, setting is the next piece of the jigsaw. Without it, your characte
time and space and your readers won’t have a world to see through your charac

nWorid-building

An important aspect of setting is known as world-brsi! i 4

when writers construct an imaginary world = +h h i story and
characters live. In this part of the le<. s | i/)(/vj?‘,fz going to focus on fantasy
and science fiction. i

o oic se of A3 paper into four parts. Label each part with
G wmg headings:

. ”Map

e  History

e landscape, Flora and Fauna

e  Miscellaneous

e  forests and mountains

e  bogs and swamps

e rivers and lakes

e  cities, towns and hamlets

s  roads and outposts

¢ sites of key battles or events

Don't forget to label your map! Al » yc n 4{_,:1uy"'i«fént to create a legend
the symbols you have

> ?OfAI_,ff’useht cities/forests/mountains, etc.

AdOD NOILO4dSNI

e s _..<tion, note down some key historical events that hav
A,
,ude. '

"wattles and rebellions
marriages and betrothals
famines and natural disasters

coronations and funerals

d. Inthe ‘Landscape, Flora and Fauna’ section, note down some key aspe
wildlife of your world. You could include:
e adescription of an important mountain range, river or forest
e adescription of a plant that can bring back the dead
e  adescription of the apex predator in your world

COPYRIGHT
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e. Inthe ‘Miscellaneous’ section, note down thrae . 1 riesting facts about
¢ the currency in your world w2y B
e adiseaseinyourworld .

( 2 .,:eio'f)l;hent in your world

. a recent technnl:z

'9
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Below is an example of what you could create for this worksheet.

MAP - The Kingdom

HISTORY
The Kingdom ha
Rebellion.

General llfrund
notorious milita
battlefield. Belie

LANDSCAPE,

The western cen

known as the W
storms and inva
the Whet Peaks.
Eel nest ever dis
eels every year,

Anilc are large

to make clothes

MISCELLANE

Who is the curre
King Alfryd 1 (o

What is the cur
Gold and Coppe

What disease ha
Rabidism - Tra

burning fever, a

Creative Writing Teaching Toolkit for GCSE 9—-1 English Language
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WORKSHEET 2.2 —

n Place and Landscape

Distilling a sense of place in your writing is an important skill. The setting helps
and sets the tone and mood for your story.

1. a. Write anopeningsentence - m i « stcry in which you introduce t

introduce the reader to the setting.

2. a. Imagine aforest. Think about the kinds of trees there are, the
smells, the sound of the breeze among the leaves. What
season is it in this forest, and how might changing the season
affect your description?

Describe the same forest setting in each season below.

Summer

AdOD NOILO4dSNI

Winter

COPYRIGHT
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b. Which two descriptions were the most different? Which was the mos
of your description change with each season?
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3. Choose one of the settings from the list below (or add your own!). Use you
what you can see, hear, smell, feel and taste in this setting. Try to write at

e Anabandoned school o
e Acaveinasnowy mountain .
e Aquiet alleyway in a big city .
e  Asubmarine in enemy waters .

A luxury mansion
A scientist’s labo
The International
An industrial fact

Your Setting

Smell Touch . A

Creative Writing Teaching Toolkit for GCSE 9—-1 English Language

Page 28 of 99
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4. Write a short descriptive paragraph for each setting invoked by the images
to include the feature suggested beneath each image.

Image

Challenge: use a simile.

AdOD NOILO4dSNI

Challenge: use personification.

COPYRIGHT
PROTECTED

'9

)

Education

Challenge: use a metaphor.
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WORKSHEET 2.3 —

n Alternative History

Alternative history is a genre in which history is adapted so that the course of hi
happened, changes. For example, there have beenma=:r - >s that explore th
the world) if Germany had won the Second Wrrle W= .~

L

e  The Berlin Wall fell in 1989

e  The building of the pyramids

e The invention or widespread use of the Internet
e Slavery was abolished in the USA in 1865

e Napoleon lost the Battle of Waterloo in 1815

b. Now twist your historical event in an interesting way. You can do thi
if...?" For example, ‘What if ... Jesus was never crucified?’

¢. Once you have an interesting hypothetical, bullet point some of the

d. Choose one of your hypothetical consequencer * m part (c), and wr
character is witnessing or reacting to t" ".» or Auence. Minimum 35

; i

AdOD NOILO4dSNI
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WORKSHEET 2.4 —

m Setting

1. For each of the following themes, find an image {elther o"zlme orin print) t
out and keep them for future reference.
e Forests and Woods

e Rivers and Lakes i

. Mountains and Ca\:nj .

2. Using one of the images you found in part {1}, bullet point the key features
least seven.

3. a. Makethe 12-sided die on the following page. It is made up of differen
some more complex than others. For example, we have an innate sen
and how full our bladder or stomach is.

b. Roll the die and come up with a few different opening sentences (or p
in a good idea) that explore the setting via whichever sense lands on t

4. Use the features you came up with in part {(2), and an opening sentence yo
opening of a story. You should: '
e describe the setting W%
e introduce the protagonist "

AdOD NOILO4dSNI
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Texture

Light or

ThirST or
Hgnger

Pain or
Pressure

Time. or
Direction

| | =
i e

Lung,
Bladder or
STreTCh

Creative Writing Teaching Toolkit for GCSE 9—-1 English Language Page 32 of 99
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WORKSHEET 2.5 —

m Setting

1. Find five images of different places and landscapes (either online or in print
out and keep them for future reference.

2. Using one of the images youfo: .. 4151 1), bullet point the key features
‘What is this setting lik=>" = he . wddle of a page and then surround it with

‘o 1_—51ded die on the following page and fill in each side with
G _,,_,,..ﬂf:‘ierience in your chosen setting.

b. Roll the die and come up with a few different opening sentences (or pa
in a good idea) that explore the setting via whichever sense lands on to

4. Use the features you came up with in part (2), and an opening sentence yo
opening of a story.

5. Write down in the jigsaw piece below all the things you think are important
setting. Keep this in a safe place — you’ll need it again in the future.

AdOD NOILO4dSNI
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Lesson 3: Plot and Struct

Topic Plot and Structure

Students should:

Learning |1. Be able to create interesting plotf
Objectives | 2. Be able to use different <tisic ire
3. Beableto write <=1 2n, e cllmaxes

o {a ‘V_,_,_,.. néatmg clearly and
. anaginatively.

“s  Organising information and ideas,
using structural features to
support coherence and cohesion
of the text.

e  Using
AO6 sen

The ‘And so...” Game. Ask students to name their favourite stories (fro
shows). This works best with stories that all the students are familiar
universally known stories such as ‘Jack and the Beanstalk’ or ‘Little Re
ask the students to outline the basic plot, connecting each plot point

Jack is a poor boy living on a farm (and so) he takes a cow to market t
bag of magic beans for the cow (and so) Jack takes the magic beans h
them out of the window (and so) the beans grow into_giant stalks over
beanstalk and finds a giant’s castle filled Wiﬂ" friday e {and so) Jack st
{and so) the giant chases him down t“e 'sth f N (and so) Jack cuts th
giant falls to his death. s

Starter
(10 mins)

Ask the stuc‘oi c ney thlnk the most important parts of the plo

AdOD NOILO4dSNI

The body of the lesson should focus on plot and structure in creative
five key areas of plot and structure:

(1) Three-Act Structure (using a common structure of storytelling)
(2) Tropes (using and improving tropes)

(3) Linear and Nonlinear Narrative (investigating linear and nonlinea
(

(

Lesson Body
(30 mins)

4) Climaxes, Cliffhangers and Plot Twists (utilising climaxes effective
5) Deus ex Machina (being aware of deus ex machina)

COPYRIGHT
PROTECTED

Additional resources required: sticky notes

Give each student a sticky note. Ask them to write 4 wn one thing th
thing they are still unsure about. Studentc e *; : A ick their notes t
out some of the notes to the class "\i i "H ‘>0, Or answer any quest

Plenary
(10 mins)

Additional resources rer.... '; v f.‘sneet 3.6 (Supportive) or Worksh

'9

’ " j_,:»ﬁ.;evﬁork worksheet is differentiated to support low
'Ak worksheet is intended to provide challenging activities for

)

Education

Homework
a?
o
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WORKSHEET 3.1 —

Without plot, nothing interesting will happen to your characters. Without struc
to follow your plot.

n Three-act Structure

Many stories can often be splitintot=. 2 7a 1 (r “parts’}, in which one or mor
act structure can feel limitin® =~ Sme y.ritérs, it is a straightforward way to qui

24

1.

Act One
The Setup of your story is where
you introduce your characters
and setting. It must include an
‘inciting incident’, which is what
will grab your audience’s
attention and kick-start the rest
of the story.

Act Two .
The Confrontation of ve: .

aren’t w’éll-'équipped enough to
solve the problems they face.

Act Three
The Resolution of your story will
contain the ‘climax’. This is the
highest point of danger for your
protagonist, and usually ends in
the demise of the antagonist.
The protagonist will walk away
from the climax having changed. |
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2. a. Let's break down the three-act structure and focus on each act in turn.
first act.

‘ ACT 1
Characters

Protagonist

Who are they? What - o
do they do? What is e L
the beginning of the = | ki 4
character ! °

Deuteragonist(s)

Antagonist

Who are they? What
do they want? Why are
they doing what
they’re doing?

Setting

Location

Britain? Earth? Spac.¢?

AdOD NOILO4dSNI

Past? Present? Future?

Inciting Incident

How is the protagonist
drawn into the plot?

COPYRIGHT
PROTECTED

What event occurs that
changes the N 4
protagonist’s life?

'9

fnfiié./t has

Qg
taken place (and will EéUCOtiOn

be resolved at the end
of the story)?

[ oﬂ

VRS
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b. Use the table below to plan your second act.

Characters

Protagonist

Where is the protagonist
{physically and mentally)
after the inciting e
incident? What are *1. .-
tryingto actic

Deuteragonist(s)

Antagonist

How does the
antagonist elevate the 1
tension? 2 s

AdOD NOILO4dSNI

Rising Action

What dangers does the
protagonist face?

COPYRIGHT
PROTECTED

What skills does the
protagonist learn?

'9
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¢. Use the table below to plan your third and final act.

Characters

Protagonist

How does the Y
protagonist’s charar> i+
arcend? Hov: v

Deuteragonist(s)

Antagonist

How is the antagonist
defeated? Have their
goals become clearer? | . -~

Climax

Where does the climax
take place?

Does the antagonist
have a trick up his
sleeve?

Are there any twists in
the story? Any reveals?
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WORKSHEET 3.2 —

Tropes

A trope is something that crops up in storytelling time and again. ‘Once upon a
Beautiful good guys and ugly bad guys is a trope common acr-ss all sorts of gen
walking away from an explosion is a common trope ir .. ! .a Ims

W

]

So tropes can be clichés, but they i < 5 : nsed é?fectiveiy to build upon sha

1. a. Match up the plot title to the plot summary.

The protagonist mu

Overcoming journey in order to
the Monster I Y
the plot.
Rags to Alwo).'s hc:fs a hap
R story is driven forw
Riches

befuddled conflict

A poor protagonis
The Quest loses it. By complet
l.r igain all they desi:

_The conflict results
flaws, and growing
deal with the confl

Voyage und 5 ,‘.~‘" B “ v aT-"‘ 'V‘;"‘ '
Return .

AdOD NOILO4dSNI

The protagonist goe:
makes it home havir::
person.

An antagonist is go
Tragedy / something of val
protagonist must d

The protagonist fa
Rebirth their character. Th
protagonist.

COPYRIGHT
PROTECTED

b. Can you think of an example of a story (books, films, TV shows) for eac

c. Using these plot tropes sets uo = atiuis in the reader’s mind. Cho
seven basic plots and =¢ .7 « e play with the reader’s expectation
head Forexa~ & o f‘.\_ﬂs a protagomst goes on a journey and make

It ‘, - . .éir journey has made them more bitter and hateful

'9
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WORKSHEET 3.3 —

n Linear and Nonlinear Narrative

Narrative is another word for ‘story’, and all stories have strurture. In this work
different examples.

1. a. Alinear narrative structure i~ = st wrich the events that unfold a
occurred. In other w .- a j‘,..:ar""ﬁélrrative is chronological. This is th
structure. 4 4

Usehelir three-act structure plan from worksheet 3.1, create a stor

the inciting incident, the rising action (or turning point}, the climax. In

the seminal scene in that act (i.e. the most important scene!). In the
are seeing.

Inciting Incident (Act 1) Rising Action (Act 2)

AdOD NOILO4dSNI

Description of Event Description of Event

COPYRIGHT
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b. Linear narratives, however, can also have flashbacks and flashforward
story is chronological. How could you add flashbacks or flashforwards

¢. Flashbacks can also reveal part of your protagonist’s backstory, or rei
the following prompt below, and then write a flashback moment for t

Joan approached the house with caution. If .2+ oy %miiiar. The peeli
bricks, the porch overgrown with wed< 4 ~itues. She’d been here
her heart skip a beat, and t=.. a1 . - _he back of her neck stood up.

2. A nonlinear narrative structure is a story in which the events that unfold a
order in which they occurred. This may be done for a number of reasons —
example, if the audience is aware a character dies but has not yet seen the
up to it) or to reflect the way we recall memories. The Prestige (2006), 500
The Social Network (2010) are good examples of a nonlinear narrative.

The Latin phrase in medias res is used to refer to a story that starts in the
the beginning of a story using the technique of in medias res. You can use
plenned, or a new one.

AdOD NOILO4dSNI
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WORKSHEET 3.4 —

u Climaxes, Cliffhangers and Plot Twists

Every story needs a climax — a high point of tension in which the protagonist an
antagonist come to a head. A climax might be precede' ¥ - 3 lot twist, where

the audience’s expectations are subverted in z su id¢ o 5"shockmg reveal. The
climax might be followed by a cliffhar-¢ ~ . . n1tis revealed that the danger i
it «Cohfronted with a problem.

Having JWna/l)/ tracked down the last piece of evidence needed to identify t
to discover that it was his partner all along. Write the scene in which the

2. Getinto groups of three, and choose one of the following writing prompts

e Agirlis exploring her grandfather’s garden, e The protagonist
when she finds a hatch that leads down they find somet
underground. have found.

e A man wakes up to find that he’s not wherehe e The protagonist
went to sleep. night walk throu

e Avyoung woman is working in the library, when starts to growl.

she realises it’s too quiet. There’s not another ® . The protagonist
soul in sight. e someone a quest:

Write the opening few parag"‘ g ar ch wrltmg prompt. You should exp

Once you have Wﬂttf"‘ i g, pass your work along to the next memt:

= t,.»;e' S’écond ‘act’ of the short story, in which they will build t
written e ext few paragraphs, they will pass it along to the third member :
It will be their job to write the climax of the story.

At the end of the activity, you will each have written a first, second and thi
story. You will all have had different ideas on which direction to take the st
discuss at the end.
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WORKSHEET 3.5 —

n Deus ex Machina

x

Deus ex machina comes from Latin, meaning 'gc 1 ,..Jf the machine’. This is

technique that some writers use tc . ' it « .resolve a tricky plot point that

resolve. it is considered b ~ -~ "chics to show a lack of skill, but it can also b

especially in came- z, “oiaily, the bluntness of deus ex machina can be a
vt L 15 when we subtly allude to future events.

this could be foreshadowed by an earlier, separate interaction in which anoth
always on time.” or ‘Ah, here you are. Right when | needed you!”

1. What examples of deus ex machina from books, films and television can

2. Look at the following examples of deus ex machina. How would you mak
satisfying to the reader?

A natural disaster occurs which traps the protagonist or antagonist.
A detective makes an impossible deduction just in time to save a victim.

A secret spy is caught by the villain, but has .: 0e ct gadget they need

n —
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WORKSHEET 3.6 —

m Plot and Structure

Freytag's (1863) pyramid is a model of narrative structure marle up of five parts

e  The exposition is where the characters are introc .« - a. d the protagonist

e  The rising action begins with conflict —th": s ¢ti-, __pans the inciting incider::
story. s

e Theclimaxisthe highr~i - f ;;e 5.0 'in which the protagonist and antago

e Thenwegave 7 1 f wiig action stage — this is characterised by the pr

‘:p\:f;oﬁé‘i goal, with the smaller subplots being resolved.

o 4

,“s‘olution, in which the protagonist either defeats or succumbs

o  Finally,

1. Seeif you can map the plot from one of your own stories (or a story you hav:
You could use icons to represent the key moments — we’ve included an exa
Chamber of Secrets below.

AdOD NOILO4dSNI

Exposition
2. Did the story fit the structure? If not, do you think this is a problem? Explai
comment on: COPYRIGHT
e  whether you think the story would have been better or worse had it f PROTECTED
less closely

e whether you think stories should try to f~ 'z i };fr:-,:.;tag’s pyramid
e whether you can think of a better . 2 0 “eaking down a story struct

'9
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3. Write down in the jigsaw piece below all the things you think are importa
structure. Keep this in a safe place —you’ll need it again in the future.

You could write about tropes, climaxes, the three-act structure, etc.

AdOD NOILO4dSNI
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WORKSHEET 3.7 —

m Plot and Structure

1. What do you think each of the five stages in Freytag’s (1863} pyramid struc

EXPOSIHION .ottt et e i
Rising Action

ClimaX.......cooenn.,

2. Seeif you can map the plot from one of your own stories (or a story you ha

Exposition

3. it Je structure? If not, do you think this is a problem? Explai

4. Write down in the jigsaw piece below all the things you think are important
structure. Keep this in a safe place — you’ll need it again in the future.
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Lesson 4: Narrative Perspe

Topic Narrative Perspective

Students should:

Learning |1. beawareof therole of the narrat-.. .
Objectives | 2. be able to use different to hr qu- s create a narrative voi
3. understand grar = {c. | 1 sson and its uses

V_,_,_hrx'féaftiﬁhg clearly,

. attectively and imaginatively. . Usi
"e  Organising information and ideas, AE con
using structural and grammatical our

features to support coherence
and cohesion of the text.

Ask the students to suggest some books, films or TV shows they enjoy.
story as though it was told from a different point of view. For example
if the story was told from Ron’s perspective? Or Voldemort’s perspecti
story? For example, tone, pace, structure. Why do they think these stor.:
view that they are?

Starter
(10 mins)

Additional resources required: Worksheets 4.1 to 4.3

The body of the lesson should focus on narrative per ;pective in creativ
on three key areas of narrative perspective: .~

(1) Point of View {exploring point 2f ric ¥ ~..ts effects)
(2) Narrators (and Unreli=t . 1a . turs) (understanding the role of th
(3) Streamof Cor: - - nrs _\using stream of consciousness)

Lesson Body
(30 mins)

AdOD NOILO4dSNI

W< tudents to make a poster for the ‘narrator’ {on A3 paper if po
drawing a ‘narrator’ in the centre, with different devices used by the n
Students should think back to the topics covered in the lesson for idea
for revision purposes.

Plenary
(10 mins)

Additional resources required: Worksheet 4.4 (Supportive) or Worksh

=
S
aEJ The supportive homework worksheet is differentiated to support lowe
:E homework worksheet is intended to provide challenging activities for
students. COPYRIGHT
PROTECTED
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WORKSHEET 4.1 —

u Point of View

Narrative perspective is commonly understood to refer to point of view. But wh
otherwise known as grammatical person? This is how : <

and others.

L

b

2 ribe the relations

" araautical Person

Example

First Person

tam going hom

Second Person

You are going ho

Third Person

She is going hom

1. a. Identify the grammatical person in the following sentences.

Sentence

Gra

Owen tripped over the curb.

She won the set.

| found the stapler.

We're getting married.

You'ro /m",ilate

b. Fill in the gap with the pronoun corresponding to the prescribed gram

Grammatical Person

Second Person

turn

Third Person

Second Person

First Person

gu

Together,

L4 don

First Person

Creative Writing Teaching Toolkit for GCSE 9—-1 English Language
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Narrative perspective has some other meanings we need to explore.

Narrative Perspective —p

‘-'-;n;ﬁ;,i)réfﬂi?oint Ideological Point of
"t View View

Spatio-temporal point of view refers to time and space — where and when a st

Ideological point of view refers to the narrator’s (and possibly the writer’s) opi
example, does a character think all governments are corrupt? Does a character
religious filter? Does this influence the use of language?

Psychological point of view refers to the tendency for narrators to give insights
characters.

These different points of view, particularly psychological, are ~chieved through
speech. P

Creative Writing Teaching Toolkit for GCSE 9—-1 English Language Page 50 of 99

AdOD NOILO4dSNI

COPYRIGHT
PROTECTED

'9

)

Education




Speech and Thought Presenta

tion

Presentation

Explanation

Indirect Speech (IS)

When speech is presented with a reporting clause™ w " A"A;&a{‘,jz suitable to the
narrator, o A

Free Indirect Speech
(FIS)

e "1‘ ¥ ;;, _énted without a reporting clause, with language that is
Litadie to both the narrator and the character.

Direct Speech (DS)

When speech is presented with a reporting clause, and the reported clause** is
written between speech marks. The language within the reporting clause is
suitable to the narrator, and the language used in the reported clause is suitable
to the character.

‘'m going hor::

Indirect Thought (IT)

When thought is presented with a reporting cllaur - ;ere‘ﬁ, thought), with

language suitable to the narrator.

He thought

Free Indirect Thought
(FIT)

Direct Thought (DT)

When thought is presented with a reporting clause, and the reported clause is
written between speech marks. The language within the reporting clause is
suitable to the narrator, and the language used in the reported clause is suitable
to the character. 5

* Areporting clause is sometimes referred toas adin'» 4e . . or exéfmple he said or she asked. It is ‘reporting
** Areported clause describes speech or thov~t «wia | t, _.iosed in speech marks, for example ‘What are you
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2. a. Lookatthe examples below and decide what kind of speech or though
Explain your answers.

Example

She wondered about
his job.

‘Is no one going to
ask me how my day
has been?’ she asked.

She thought long and
hard. ‘What do | do?’

b. Now let’s have a go at putting some of thes o« s f view into practi
350 words) in the third person (he’si 3/ ir ;. .r/they) in which you us
speech and thought preser. . i n '

AdOD NOILO4dSNI

You could e s 5 of e ‘f”é;.ilawing prompts, and then compare with o
scfli \ffe - > .A¢ character’s thoughts and speech.

S@uple has an argument in their kitchen.
e Acouple has an argument on the bus.

e Acouple has an argument at their friend’s house.

Under the heading of third-person narration, we can also look closer at so

Third-person Narration

Type Explana
Third Person Subjective (also When the inner thoughts and emotio
known as Limited, or the Over- (typically the main character) are rela COPYRIGHT
the-Shoulder Perspective) narrator. This is the most popular nar PROTECTED

Third Person Objective {also
known as Dramatic, or the
Camera-eye Perspective)

When their = - A 54ghts and emotio
rela'ec €0 >~ reader via the narrator

" iWhen the narrator is all-seeing and al i
all the character’s inner thoughts and 9
popular narrative voice in the nineteet: Qg

Third Person Omri: s i

Education

3. Choose one of the third-person voices above that you wouldn’t usually us
200-word story using that voice — you could rewrite your story from the |
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WORKSHEET 4.2 —

n Narrators (and Unreliable Narrators)

The narrator of a story can either be the voice of a character {in which case, yo
elements) or the author (in which case, your story migh* . - .1, :Ejthe third person
the story to the reader, and it is through the n-rr ¢or - ivice ¢

their actions. Y :

1.

He picked up the two heavy bags and carried them around the station to
up the tracks but could not see the train. Coming back, he walked through
waiting for the train were drinking. He drank an Anis at the bar and looke
all waiting reasonably for the train. He went out through the bead curtain.
and smiled at him.

‘Do you feel better?’ he asked.
‘| feel fine,” she said. ‘There’s nothing wrong with me. | feel fine.’
Hills Like

He steadied his position with hands he didn’t recognize as his own. Rough,
and dirty. They were not the hands of a businessman. They were not the h
met, or wanted o meet, yet they were his. His ring was r“lssmg, and its ab
like o wet towel being wrung out. It had beenex .~ - ve

When he was nequv Mty urother Jem got his arm badly broken a

long as ne'could pass and punt.

When enough years had gone by to enable us to look back on them, we s
leading fo his accident. | maintain that the Ewells started it all, but Jem, wh
said it started long before that. He said it began the summer Dill came to
idea of making Boo Radley come out.

Happy families are all alike; every unhappy family is unhappy in its own

Everything was in confusion in the Oblonskys’ house. The wife had discover
carrying on an intrigue with a French girl, who had beer o governess in th
announced to her husband thot she could not co -::3  ag in the same hous
affairs had now lasted three days, and rat IV & {usbcnd and wife the
of their family and household, wer 0y o Iy conscious of it. Every person
was no sense in their livin~ sye i 1, und that the stray people brought to
had more in comrc: "j,,'i 2 another than they, the members of the famil

day before just at dinner time; the kitchen-maid, ond the couchman had gi
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When | think of my wife, | always think of her head. The shape of it, to be
saw her, it was the back of the head | saw, and there was something lovel
Like a shiny, hard corn kernel or a riverbed fossil. She had what the Victor
shaped head. You could imagine the skull quite easily. I'd know her head
it. | think of that, too: her mind. Her brain, all those coils, and her thoughts
like fast, frantic centipedes. Like a child, | picture opening her skull, unspoo
through it, trying to catch and pin down her thoughts. Vit are you thinkin
asked most often during our marriage, if not cut oo it ot to the person
these questions storm cloud over every moarr ¢ *./haf are you thinking?
you? What have we done to eark » de @ hat will we do?

are then going to rewrite the text from another character’s point of v

both (or just one) of the narrators are!

AdOD NOILO4dSNI
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WORKSHEET 4.3

n Stream of Consciousness

Stream of consciousness is a narrative device used in fiction. it refers to a style
(often a character) conveys their fleeting and numerous em~’ ons and ideas in
stream of conscious thought. There are differing lexe’ /(" xti xmity in the strea

are about to see. 5

1. a. Readthetwo extrart

rYeged wanted her to wear them | suppose she was pious because n
| hope Il never be like her a wonder she didnt want us to cover our f
welleducated woman certainly and her gabby talk about Mr Riordan
suppose he was glad to get shut of her and her dog smelling my fur a
under my petticoats especially then still | like that in him polite to old
and beggars too hes not proud out of nothing but not always

Marley was dead: to begin with. There is no doubt whatever about th
was signed by the clergyman, the clerk, the undertaker, and the chief
and Scrooge’s name was good upon 'Change, for anything he chose t
Marley was as dead as a door-nail.

Mind! | don’t mean fo say that | know, of my own knowledge, what th
about a door-nail. | might have been inclined, myse!f, to regard a cof
of ironmongery in the trade. But the wisdom.2f " ncestors is in the
hands shall not disturb it, or the Countris & n or. Y
emphatically, that Marley warc 1d ws'a door-nail.

2. Getinto groups of three or four. In turns, choose one of the following topi
with your own) and just start talking ... The aim is to speak for an entire 60
consciousness style —your thoughts and feelings as they come to you. But
ah’, your turn stops and someone else tries.

e ‘Miracles do happen.’ e Aplatypus
e [f the government collapsed... e Dream job
e  What if everyone sees colour differently? e If Il woke up with

3. Using the characters you create " e ,‘sueetri.z, write a short stream of
style text (in either thix.

<+4. 250n). A starting point has been provide
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WORKSHEET 4.4 —

m Narrative Perspective

1. Imagine a setting from the point of view of a bird. Now imagine the same
mouse. Finally, imagine the same setting from your 7., »oint of view. De
of view in the space below — you should thin' uz
e what can be seen from each nc .o . - e

acs ‘._}\.l..-ft: of (/iew; for example, what’s dange

“a < 6f from all points of view

e what one would notice. i’

o whatonewnt! 9 a

Description
Bird
Mouse
You
2. Write "]‘ t ,,.x,',.j..gs“aw piece below all the things you think are importan

(=)

perspe XEGa#.eep this in a safe place — you’ll need it again in the future.

You could write about point of view, unreliable narrators and stream of ¢
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WORKSHEET 4.5 —

m Narrative Perspective

1. Imagine a setting from the point of view of a bird. Now imagine the same s
mouse. Finally, imagine the same setting from your = soint of view. Des
of view in the space below. 5 B

Point of View Description

Mouse

Human

AdOD NOILO4dSNI

3. Write down in the jigsaw piece below all the things you think are importan
perspective. Keep this in a safe place —you’ll need it again in the future.
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Lesson 5: Genre

Topic Genre

Students should:
Learning | 1. be able to identify texts from diffe. -

Objectives | 2.

3. beabletowritei.d:fe < ij‘;h..forﬁﬁs

o { . “utating clearly,
% y ‘éi‘féc‘tively and imaginatively. .
"o Selecting and adapting tone, style | AO6
and register for different forms,
purposes and audiences.

Additional resources required: sticky notes

Divide the room into four groups. Each group should have a pad of stick:
the following genre headings, and ask the students to write down three !
about that genre (whether that be conventions, examples, etc.). Stude
board under the appropriate genre heading. Each student does the sa

Action/Adventure

Crime: Thrillers/Mysteries
Fantasy/Sci-Fi

Horror

Starter
(10 mins)

Once all the notes ar- .2 {"tﬁ§ L‘)md,plck out some examples and talk t
Students wil! L=+ £\ __rerer back to this throughout the lesson for ide

AdOD NOILO4dSNI

7/ . :Jources required: Worksheets 5.1 to 5.4
(i
The E'de of the lesson should focus on genre and form in creative writ
key areas of genre and form:

(1) Action and Adventure (exploring the genre)

(2) Crime: Thrillers and Mysteries (exploring the genre)
(3) Fantasy and Science Fiction (exploring the genre)
(4) Horror (exploring the genre)

Lesson Body
(30 mins)

Additional resources required: Internet access

Play some sounds to the class from the horror soundboard linked belo
descriptive horror text inspired by the sound. They could explore what
it to help them construct a setting.

COPYRIGHT
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Plenary
(10 mins)

http://soundbibie.com/tags-horror.htmlw‘j

g
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Education

Homework

There is no differentiated copy for this homework.
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WORKSHEET 5.1 —

What is genre? Genre is a term used to describe the categories we attribute to li
classify literature based on the conventions that they follow. These conventions
stylistic choices, function or salient features.

nACtiOn and Adventure

3 : i
T

L

Action/adventure stories are -,

. “f" r)aced, with lots of obstacles that gradua
dangerous for the ch.~t G

w__v,}details for an action/adventure story below. You can take yo
activity for this lesson.

AdOD NOILO4dSNI

| |
. 1 |
Setting i Characte™
| |
I |
I I
I I
i I
I : I
| ......... |
< |
I
I
|
|
|
|
~
|
|

! COPYRIGHT
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b. Using your protagonist from activity 1a, write the first time they encou
Use your planning above to support your writing.
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WORKSHEET 5.2 —

n Crime: Thrillers and Mysteries

1. a. Alotofcrime fiction has a detective for a protagonist. Use the detecti
interesting detective (they can be maleorfe—~ -

o

Physical /Psychological Challenge: Amputee / Claustrophobic /

Nemesis:

Appearance

AdOD NOILO4dSNI

(i :
b. Crirf&tiction is only as good as the villain, so let’s think about the anta

e Arethey a person, animal, or something more abstract like the env:

e  What s their motive, and how are they breaking the law? Rememl:
into conflict with your protagonist’s motive, otherwise they won’

e  What s their key flaw? As with your protagonist, your antagonist
otherwise, they won’t fail (unless this is what you want to happen

o Does your protagonist know the antagonist on a more personal lev:
Or related? How does this raise the stakes of the story?

e  Where is their hideout? Is it in plain sight, or is it an underground

COPYRIGHT
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¢.  Your detective meets his or her antagonist for the first time. Write thi

'9
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WORKSHEET 5.3

n Fantasy and Science Fiction

1. Use the template below to create a captain’s log entry on an abandoned s

You could explore what happened in the rur. 4y o “crew abandoning the
| as to what happened (as though th ..~ - in wdn’t have an opportunity to :
| they had to evacuatel). " :

User:  Cpt. S Hinchcliffe

Ship ID:

Subject:

AdOD NOILO4dSNI

COPYRIGHT
PROTECTED

g
)

Education

Creative Writing Teaching Toolkit for GCSE 9—-1 English Language




Fantasy must be set in a fictional world where magic (in various forms) exists. B
write about. This is because the existence of magic tends to sap the dramatic t

reader knows on some level that any obstacle could suddenly be removed with
it doesn’t literally have to be a magic wand, of course). In order to avoid this pr
can do regarding magic.

2. Think about magic in your fantasy world, and how it ', 35 by or breaks th

(a)

Magic must have rules. For ey, . in'uie Harry Potter universe, th
can summon existine ' win . "-as food (accio!) from a distance bu
they cannot s/ _._._,..v.-ff'rbm nothing.

I
. ;nuét have limitations. For example, in The Lord of the Rings,
¥ iers can only turn invisible with the One Ring —the magic s li

to a specific item.

Magic must have a cost. Continuing with The Lord of the Rings exam
the One Ring makes Frodo miserable, exhausted and short-tempere
putting it on allows Sauron to see where he is.

Magic must affect the world. For example, in Game of Thrones, own
dragon is like owning a nuclear bomb. As you might expect, there is

mere land army can do against a dragon, and hiding in a castle isn’t

enough to protect them from flames that can melt stone. In additio

Harry Potter, wizards are a distinct ‘class’ and their social relationshi
muggles {(non-magic humans) is explored.

Magic must be cool. OK, thisone isa [ tle j_,,,.i*e‘suﬁjective. But ther
many fantasy stories inwk: t ar. ¢ .y torm of magic allows people
facial hair at a slisk, . st 3 _ate than usual, because that’s not a co
mapgic. 4

9 Y

. B
3 hust help you tell your story. it has to have a purpose — othe

you writing fantasy?
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WORKSHEET 54 —

u Horror

1. a. Whatwould be your worst nightmare? In the monster profile below,
make a monster terrifying to you personally —v-. . uld think about e

Monster Name: ........ccoocvvevrrennne

o

aGister look like?

h 1

Appearance: What . 5

your monster.

c.  Write a short text from your own point of view, in which you first enc
the setting you have envisioned. Challenge: Leave your text on a cliffh

Creative Writing Teaching Toolkit for GCSE 9—-1 English Language Page 63 of 99
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Horvor Trope Sheckist

You could use the harror trope checklist below to help you with your writing.

a The setting is isolated —a camp in the middle of a fqr' : along road bet

building, etc.

e other — falling debris or obstac

a The protagonists are separats.: .4
d waking up alone; deciding to split

paths; being knocked . -

us, in i that makes us feel uneasy or repulsed. For example, unnatur

o

animalistic or slow and deliberate way; fixed, unchanging expression.

a Something unnatural or unexplained (potentially supernatural) happens
moves with impossible speed; poltergeists.

a The protagonists are turned against each other —just when your characte
together to survive, something is revealed that pushes them apart.

a Using real life events to contextualise the story, or make readers believe

a The protagonists reach safety, or so they think —the characters let their g
the antagonist to sneak up on them.

a Something innocent used in a creepy way — chil” =

2 iughter, dolls, clo

a A reflection on some element of r 4« - Ineafter death, demons, punis

7

AdOD NOILO4dSNI

a If the antagonist e Y fﬁight have a harrowing backstory — perh

COPYRIGHT
PROTECTED

'9

)

Education

Creative Writing Teaching Toolkit for GCSE 9—-1 English Language Page 64 of 99



WORKSHEET 5.5 —

v T

Flash fiction is fiction that is short in length. ‘Short’ is quite vaque, and this is int
fiction varies, and the term itself could be used to des~* - ;1 ries from six wor

-

1. a. Six-wordstoriesarearealcba'er ) storytelling.

For sale: bntv i 7 j . _ver worn is often thought to be one of the first =
°d 1« r.nest Hemingway, but this is unsubstantiated.

Havé a go at writing your own six-word stories. The trick is to tell a lar;
the example provided above, the implication is that the baby has died

have pointed out that the parents might have simply bought the wron

AdOD NOILO4dSNI
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Other forms of flash fiction include the dribble (using exactly 50 word
100 words). You can give these a try later on if you want, but in this ne
character limits rather than word limits.
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Twitterature is when we write stories using only 140 characters — this inclu
Twitterature doesn’t have to relate to an electronic medium in any way (i.e
can if you want), the name is only used to denote the character limit.

b. Have a go at writing your own pieces of twitterature.

Twi__tter_

Twitter
@twitterstyle

AdOD NOILO4dSNI

0% 9
Eéﬁcﬂ‘}oa

Twitter
@twitterstyle
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Lesson 6: Writing Descript

Topic Writing Descriptively

Students should:

Learning 1.  be able to use the senses and figurativn !
Objectives | 2. understand how to show, rather .4 te :
3. understand how toi imegn o e

e :ige to give texture

. Conis *{nm ng clearly, effectively
T, ﬁx;.q-faginatively.
; Orgamsmg information and ideas.
. Selecting and adapting tone, style
and register for different forms,
purposes and audiences.

° Usi
AQ6 sen
and ¢!

Additional resources required: waste paper and a wastepaper basket

Separate the students into groups of five. Each group should have a pile of A4

Ask the class to identify whether the examples at the bottom of this page are
oxymoron, hyperbole, idioms or puns.

After conferring with their group, students should write what they believe to be
sheets of A4, and, when all groups have done the same, hold their answer up
group that gets the correct answer then screws up the pag 2with their answer
the wastepaper basket at the front of the class. A+ <0 ?‘}ents with one poin

Starter
(10 mins)

1. You're flogging a dead horse =
2.  Theengine coughed ab" S fer fortune. — pun
persomﬂcatlon T 9. Weneedtoac
legild 200 5l 10. The Round Ta

AdOD NOILO4dSNI

‘be 11. The wheels of
4 .“_.,ade was cold as ice. — simile 12
5 ihe silence was deafening. — oxymoron i3,
6. Let’s not jump the gun. —idiom
7. The man was built like an ox. — simile 14. Iwassoemba

Additional resources required: Worksheets 6.1 to 6.4

The body of the lesson should focus on writing descriptively in creative writin
areas of writing descriptively:

(1) Senses (using the senses to create vivid descriptions)

(2) Figurative Language (using figurative language to create skilled descripti
(3) Show, Don't Tell (understanding the skill of show, don’t tell)

(4} Theme and Motif (exploring theme through description)

Lesson Body
(30 mins)

COPYRIGHT
PROTECTED

Ask the students to name some of their favourite books. f";ns or television sh
board with ‘theme’ in the centre. Students shoul” L. Jie o identity theme(s

Alternatively —for moreof achol'z ge - v 1 could name common themes an
7 me b anes you could use are:

Plenary
(10 mins)
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Add!tional resources required: Worksheet 6.5 (Supportive} or Worksheet 6.6

The supportive homework worksheet is differentiated to support lower-abilit
worksheet is intended to provide challenging activities for middling and high-

Homework
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WORKSHEET 6.1 —

u Senses

1. Foreach of the five senses below, write down as many relevant adjectives
Some have been done for you to help get you st~

AdOD NOILO4dSNI
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2. a. Usethesense support grid below when you are writing a piece of fict
prompts to the grid.

Sight

What can your character see? What do they notice? What don’t | W
they see or notice? 5 s

How does what they are seeip_ .. ‘sig_ wicance to Is
(a) the character (b) th . 1 ‘ L) the audience?

: / W

10 o A‘;A..efv\"rhélt your character sees with metaphor or ch
H

Touch Taste W

in

What does your character | Can you explore taste when
touch? not writing about food?

Are they touching it with | Is the taste bitter or sweet?
their hands, cheek, feet, Pleasant or unpleasant?

etc.?

Can taste be used to tell the
What is the texture and readers something about the
temperature? setting? :

o

is it rough, smooth, hot or .
cold? Is it sharp, blunt, .+ . .
hard orsoft? .. ‘

.t ¢an your character hear? Is it loud

AdOD NOILO4dSNI

Does the sound mean something to the
something about the setting?

Can the sound be used to drive the plot

b. Close your eyes and imagine that you are in a familiar place — it could
your bedroom, your garden, etc. Describe this place in no more than
senses as possible.

COPYRIGHT
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c. With the exception of sight, we often neglect to write about the othe

challenge, write a response to the following prc.. - in which the poin

G

The protagonist is exploring a.c .o~ hb vy

iR ey
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WORKSHEET 6.2 —

n Figurative Language

We're going to look at seven types of figurative language in this worksheet.

« defined terms.

1. Inthe table below, provide an example fc e € \

L

Gl e

‘Definition

Figurative Languaee .

saying one thing is like or similar
to another (usually using the
word like or as)

saying one thing is another to
Metaphor make a comparison between the
two

when something non-human is

Personification . L
given human characteristics

o

contradictive meanings are used
together

AdOD NOILO4dSNI

Hyperbole when something is exaggerated

COPYRIGHT
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a phrase whose meaning is not
Idiom immediately obvious or denoted
by the words used

aplayfuli 7 g .uge,
wh ey ;,“_.,,.:&'gi“aﬁwmaticaI
. t.,..0h or semantics of a word
| are exploited to invoke new,
unexpected or witty meanings

S

'9
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2. Fillin the gaps to complete the similes.

His eyes were [ike .....cccoveevieiiiieiieiee e,

She ran as fast as

3. Fill in the missing gaps in the table below to create your own examples of p

The first row has been filled in for you.

Non-Human Entity | Human Characteristic

Ex

The moon A face

A mouse

A cloud obscured the fac

hair.

Danced

The sky

Creative Writing Teaching Toolkit for GCSE 9—-1 English Language
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WORKSHEET 6.3 —

|n Show, Don’t Tell

Show, don’t tefl is a phrase commonly used to discourage writars from simply t
the audience what is happening. It takes much more sl!t° A f‘is much more sa
to write in a way that lets the audience see an” e pe: ~ e the story. It also ha
added effect of slowing down time, b~ 7 45 ., 're given an opportunity to exp
details of a scene and interpre’ ! em

s

1‘}?‘3 he s, jgén‘éf’chan telling is by revealing a character’s emotion
o “ = . .

appearance! iampie, if a character is angry — don't tell the reader that the
posture and expression, etc.

1. Inthe table below are some different emotions. Try writing a description o
emotions using the ‘show, don’t tell’ technique.

Emotion Show, Don’t Tell

Disgust

AdOD NOILO4dSNI
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WORKSHEET 6.4 —

u Theme and Motif

Theme is a dominant idea bound within a text, yet its application is usually subt
within a text. A motif is something symbolic that recur-*i - ;L ‘hout the text.

-

1. Inpairs, choose a book, film or tel v 51 o . A,.:ries“’i;ou both know well. Indep
themes that you think arc . é""ség : ﬂyour chosen story, and then compare
Did you both corey 1’t _similar themes? Discuss your reasoning.

%‘3 T

2. ChooseYgezg@e from the list below (or come up with your own). Then thin
plot with this theme at the core. There are some prompt guestions to supp

e Selfishness and greed e  QOppression

e  Coming of age and maturity e Death and love

e Knowledge versus beauty e  Corrupted Innoce
e Unquestionable faith e Fate

e  Whatis it about this theme that makes you want to explore it?

e  What other stories have used this theme or similar themes?

e  What transpired in those stories to construct this theme?

e  What character traits could you use to draw out your chosen theme?
e  What challenges could your character face to draw out your chosen th

3. Write a short story for one of the following promnts ',J;, f you prefer, the i
question 2) 3 8

e Theme: Revenge. Amapr = < . fﬁé;_;;::orﬁething he was promised, and s
e Theme:Powerz2: 4 omaon, A woman seeks to gain power atany ¢

7 ‘ b drder. A champion of order meets a champion of ¢
?estf’uéticn and Rebirth. A protagonist is self-destructive, but

AdOD NOILO4dSNI
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WORKSHEET 6.5 —

m Writing Descriptively

1. Inresponse to one of the writing prompts below, write a short (minimum 35!
following techniques: e
o  Two types of figurative language {e g.1r ¢
e Atleast four of the five sepsan’

"+ énd simile, or personi

e Atheme of your chn =

Writing Prompts

Whatever you write comes true. You have been detained in a secret gove
the last ten years — until a security guard leaves one in your cell.

The point of view character is a passenger who has just boarded a comme
off, a voice is projected from the intercoms: ‘Passengers, this is not your ¢

A brilliant scientist has just perfected time travel. They travel into the past
long before humans evolved. Everything is going well, until they hear a m
theirs.

2. Write down in the jigsaw piece below all the thmgs Vi iink are importan
descriptively. Keep this in a safe place —you’ ...« ~jgam in the future.

You could write about fi . :ﬁ‘t’f‘{ A_A_l..;:ngvd'ge, theme, senses, efc.

Creative Writing Teaching Toolkit for GCSE 9—-1 English Language Page 74 of 99
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WORKSHEET 6.6

m Writing Descriptively

1. Inresponse to one of the writing prompts below (or one of your own—a's
short {minimum 350 words) story using the follov g mlques
e  Two types of figurative Ianguage (P gt ,‘ -+ 4nd simile, or person
e Atleast three consecutive !+ 61 . 5 ogue ‘without dialogue tags
e  A'twist’ of some k'“ u S have to be big!)
o Atleagrfory ~ou ot <senses

4 " suf choice

Writing Prompts

Whatever you write comes true. You have been detained in a secret gove
the last ten years — until a security guard leaves one in your cell.

The point of view character is a passenger who has just boarded a comm
off, a voice is projected from the intercoms: ‘Passengers, this is not your ¢

A brilliant scientist has just perfected time travel. They travel into the pas
long before humans evolved. Everything is going well, until they hear a m
theirs.

AdOD NOILO4dSNI
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Lesson 7: Using Dialogu

Topic Using Dialogue

Students shouid:

Learning 1. understand the use of dialogue
Objectives | 2.  be able to write convincing dnalo;-'f{‘fa - &
3. be able towrite daalogue am qrv Z:éxposition

. Con’* ¥ diica 4 3mgarly, effectlveiy e Usin
e : %11 t ,
Assessment 8 A Dwita ively. sent
Objective j;, .Jesectlng and adapting tone, style AO6 and
and register for different forms, . Accu
w purposes and audiences.

On the board, write ‘What is the function of dialogue in fiction?’ — open up the

The responses might include: to convey information; to convey a character’s in
of space and time; to advance the plot; to describe something through a chara

Starter
(5 mins)

Look at some examples from popular books in the school library. Ask students
examples.

Additional resources required: Worksheets 7.1 to 7.2

The body of the lesson should focus on using dialogue in creative writing. The v
of using dialogue:

{1) Dialogue {writing fluid dialogue)

{2) Exposition (using dialogue to deliver exr .ot 3r1

Lesson Body
(30 mins)

=

Additional resources required: Inte vy . jg55~~~"'7"'

e  Track 1: ‘American Beauty’ by Thomas Newman https://www.youtube.c
minutes 9 seconds)

e  Track 2: ‘Arrival of the Birds’ by The Cinematic Orchestra

https://www.youtube.com/watch?v=MqoANESQ4cQ (7 minutes 43 secc

Track 3: ‘Beartooth Point’ by Chris Remo https://www.youtube.com/wa

seconds)

e  Track 4: ‘Dumbledore’s Farewell’ by Nicholas Hooper https://www.youtu
minutes 23 seconds)

e  Track 5: ‘All Gone (No Escape)’ by Gustavo Santaolalla https://www.yout
minutes 53 seconds)

e Track 6: ‘Exfiltration’ by Chris Remo https: //www bee ftube com/watch?v
seconds)

o Track 7: ‘Blood Theme’ by Damei Lieit} tr'* AW
seconds) ;

e Track8:Jack'slmy T rf}\

Plenary
(15 mins)
[ ]

.;y“l\'?'! urray Goid https:/fwww.youtube.com/:

The supportive homework worksheet is differentiated to support lower-ability
worksheet is intended to provide challenging activities for middling and high-a

Homework
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WORKSHEET 7.1 —

u Dialogue

First of all, what is dialogue? Dialogue refers to a conversatior between multipl
sided dialogue would be a monologue). Dialogue has r-1 - i fgourposes, from a
your characters. Writing good fictional conver-ati ins 1e skill of creating see
really like real speech at all. Hereare - © w .

o
o 94
)d dialogue should avoid this.

e Dialogue should be interspersed with action. Real dialogue might take plac
an hour, but that doesn’t make for very interesting reading. Cut out the w
of dialogue that you write, ask yourself, ‘Is this advancing the plot, the cha
answer is no, rework it.

e Avoid the info-dump. An info-dump is when we tell the reader everything
It's lazy writing, leaves nothing for the reader to work out or interpret the
boring.

e  Characters that are stereotypes will result in stereotypical dialogue. If you
characters, their dialogue will reflect this {and vice versa — if you write inte
will become more nuanced).

1. a. Haveaconversation with a partner. What features do you notice in a
specifically on features of disfluency. Try to list at least five observatio

b. Would you use any of these features in f e ’ji""alggue? Why or wh

Creative Writing Teaching Toolkit for GCSE 9—-1 English Language Page 77 of 99
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There are also rules about how to punctuate dialogue. We've outlined them brie

e Some publishers use inverted commas (‘) to enclose dialogue, others recom
Both are acceptable, as long as they are consistent throughout.

e  When ending a line of dialogue, use a comma inside the speech marks inste
also using a reporting clause. For example: A
o ‘Wsraining outside,” said Tom. (‘said To» +*4. 3 /, Bor“t'ing clause, so we

o ‘H'sraining outside.’ (there i< rais o NG ¢lause, so we use a full stop

o ffweare endmg dialot ww o °fuAes’uon mark or exclamation mark:

o lsitrainingouli it o o od Tom. (or} ‘Is it raining outside?’ (no report

o ’,ng L A_...aé“.f’ said Tom. {or) ‘It's raining outside!’ (no reporting

o (A)Wheii the reportmg clause is before the dialogue, the reporting clause e
speech ends with a full stop inside the speech marks. (B) When the reportin
dialogue, the first part of speech ends with a comma inside the speech mar
a full stop, and the second part of speech ends with a full stop inside the sp

(A) Tom said, ‘It’s raining outside.”

(B) ‘It’s raining outside,” said Tom. ‘Nothing new there then.’

Start dialogue on a new line. Also start dialogue on a new line when someo
example:

o  ‘it's raining outside,” said Tom.
o ‘it's always raining,’ replied Joe.

2. Look at the following exampl"‘,‘ ¢ "lf g,,.e They have not been punctuated

marks.

AdOD NOILO4dSNI

He turned and shouted Are you going to the party later
When life gives you lemons she said getting into her car mak
I'm getting married today

3. Choose two of your favourite fictional characters — they don’t even have to
short conversation (minimum 150 words) between these two characters.

COPYRIGHT
PROTECTED

'9

)

Education

Creative Writing Teaching Toolkit for GCSE 9—-1 English Language Page 78 of 99




Dialogue tags (also known as a reporting clause; the speech enclosed in the spe
the clauses that describe how a piece of dialogue is said. The most common an
writers including Stephen King, most effective dialogue tag is simply ‘said’. This
innocuous word that it doesn’t draw attention — the reader skims over it witho
could be preferential to more florid dialogue tags, which may disrupt the flow a
moment. That being said, varying dialogue tags in a story does have its uses. Pa
showing a wide vocabulary and creative use of language * . . Ezmportant eleme
4. The following extract from Wutherir ;.5 ht. udesn’t have many dialogue
the existing ones. The text is il "¢, trie first person, from the perspecti
Nelly Dean about e.ra 'V_._,_,,;-fi'e'é;c'hcliff and his daughter-in-law.

\n, ¢ seems?’

‘And that young lady, Mrs. Heathcliff, is his widow?’
‘Yes.’
‘Where did she come from originally?’

‘Why, sir, she is my late master’s daughter: Catherine Linton was her maid
thing! | did wish Mr. Heathcliff would remove here, and then we might hav

‘What! Catherine Linton?’ | exclaimed, astonished. But a minute’s reflection
ghostly Catherine. ‘Then,’ | continued, ‘my predecessor’s name was Linton?’

‘It was.’ TN

‘And who is that Earnshaw: Harety .o “:gw;'whglives with Mr. Heathclif

‘No; he is the late /.« .

. n . ,
The WP 10 5 § cousin, then?
e

‘Yes; and her husband was her cousin also: one on the mother’s, the other o
married Mr. Linton’s sister.’

‘| see the house at Wuthering Heights has “Earnshaw” carved over the fron
family?’

‘Very old, sir; and Hareton is the last of them, as our Miss Cathy is of us—|
you been to Wuthering Heights? | beg pardon for asking; but | should like

‘Mrs. Heathcliff2 She looked very well, and very handsome; yet, | think, no
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5. Look at the following script. It has very little action or description. Take the
below, and adapt it into a scene in a story. You can cut and adapt the dialog

DANZ

I thought I was as ¢ * {on &isaster, rent
place withooc: = rwaving set foot inside
is gocuw R« Ley good. Better than I dared

JENNY

Wait till you’ve been living here a few d
you’1ll start seeing the cracks. The fridg
freeze your food if you store it on the
of the shelf. The rug is strategically cc
both red wine stains and what could be moc
only place you can get Wi-Fi in this room
exact chair, and the light in the bathroc
broken so we perform our daily ablutions
candlelight.

DANTEL

Still doesn’t sound too bad. Compared to
the places I’ve lived, anyway. You say fa
fridge, I say it’s a feature. You say str
rug, I say it’s homely. You say bad Wi-Fi
it encourages people to talk to each othe
broken light, I say ";faigxiic mood light

Jenny gives{w‘l,l:H@eS£loning look.

DANIEL

‘ }LSHrﬁgging) I work in marketing.

JENNY

Ah. Well, let me tell you something Danie
a dump by candle light is anything but ro
Although they are scented. Oh and just be
start thinking we have an allergy to anyt
isn’t beige, the landlord won’t let us pa
walls so we’re stuck with the Kristen Ste
living rooms.

DANTEL

I can get along with beige.

JENNT

t You're a glass

I'm getting the se . 57
kind of guy _..% la liiat be a fair evaluat

DANIEL

Gy

AIEJ;peﬁ&s what’s in the glass.
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WORKSHEET 7.2 —

n Exposition

Narrative exposition is the backstory of your characters, settirg and plot. It lend
story, and can be relayed to the reader in a number of =« . flashback is one v

adverts}. in this worksheet, we're gOi"_; L0 re exposition through dialogue.

The first thing a write: « f, i A(L V,.-waryvof when writing exposmon through dialog

however, the’ feader needs some information about computational forensics an
exposited through dialogue, then introducing another character who does not h
would be a more logical way of imparting the information to the reader.

For example, this interaction between Hagrid and Harry Potter works well becau
this information. The reader learns as the character learns.

‘Anyway, this — this wizard, about twenty years ago now, started lookin’ fe
some were afraid, some just wanted a bit o’ his power, ‘cause he was gettin
Dark days, Harry. Didn’t know who ter trust, didn’t dare get friendly with st
terrible things happened.’

Harry Potter and the Phil

Narratlve exposztton is most effectively achleved w”“? i ; :-«f'n‘. armation is intersp

reader in one go. This is somethmrjj{f W“.h l Ak out for

1.

Context: An argument between two ex-lovers at the wedding of a mut
To exposit: That one of them had cheated on the other in the past.

e  Context: Two colleagues both thought the other was going to finish th
To exposit: That they have a history of confusing who is supposed to d

e  Context: An elf is trying to persuade her people to go to war with anot
To exposit: The elf in question has shown a taste for unnecessary viole

Exposition can also be relayed through the dialogue of characters who have an e
as characters with backgrounds in journalism, the law or the sciences.

2. Write a section of a story in which the protagonls* o org ts with a journalis
through this interaction we learn about tlm ¢ 1ar s (or setting’s) past.

o
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WORKSHEET 7.3

m Using Dialogue

1. Create a mind map of as many dialogue tags that you can,think of below.

Think about different emotions and h¢ v the gt mfiuence the way so
some sample lines of dialoo’:7. i ‘cp _uriat other words fitin place of ‘sa

2. a.
. auggested writing prompts but you are free

AdOD NOILO4dSNI

Writing Prompts

An argument between a mother and her daughter — she snuck out of

A parent confronts her child’s killer in an organised jail visit.

COPYRIGHT
PROTECTED

Two people are stuck in a lift during a power cut.

b. How could you improve your work/char. < c/ :‘Iog’i,se? Identify up to
writing skills that you want te s ,c1 - orc«ime developing.

'9

)
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WORKSHEET 7.4

m Using Dialogue

1. Create a mind map of as many dialogue tags that you can think of below.

2. a. Now try telling a complete story using only dialos':< 'You can use the d
part {1). s P

b. Some writers suggest usiz v g'vA__P,x‘:.sangue tags as possible, as too ma
the interactions ir . .- .

C
wH G not, does it matter? How can you edit your work so that it’s e
{without adding dialogue tags)?
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Exam-Style Questions

This section of the resource includes various exam-style questions, which should
Language exam specification.

[01] Write o description suggested by this image.

[02] i ime. ré lost. Your response could be real or im

AdOD NOILO4dSNI

rrresponse.

COPYRIGHT
PROTECTED

g

)

Education

Creative Writing Teaching Toolkit for GCSE 9—-1 English Language Page 84 of 99



[03] Write a description inspired by this image.

[04]

[05]

[06]

[07]

[08]

[09]

[10]

[11]

The Escapist
Use this as a title for a short story. Your story should include:

e A clear point of view.
e A description of the setting. &
e An exploratfion of what ‘The Escc:pls" < uld - arto.

..3ry. Your story should include:

The Fugitive
Use this as o title {r

I

,)«éw

° @ ?p‘a T
° ié“caw ‘ption of the sefting.
e AMExploration of what ‘The Fugitive’ could refer to.

Write a short story that begins with one of the following sentences.
e  S/he’d never been so scared in her entire life.

e There was a gritty, southern wind the night of the heist.

e With some reluctance, s/he handed over the key.

Write a short story that begins with one of the following sentences.
e  The ground began to shake.

e S/he was too inquisitive for her/his own good.

e The fog was foo thick to drive, so s/he decided to walk.

Write an entry in your personal diary about your e:
o  The skill you learned. .
e The people who helped you le .n
e  How the skill has helr‘( Jor s~

2nce learning an

Why it was important to you.

Write about your favourite holiday.

Write about a time you fell out with someone close to you.
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Answers

Answer

Worksheet | Question

: ;p\,,me wnll vary depending on which story they choose. One example is:

" Character Role Story 1 Story 2
Protagonist Batman Frodo
a Antagonist loker Sauron
Deuteragonist (Sidekick) Robin Sam
Deuteragonist (Mentor) Ra’s al Ghul Gandalf
Deuteragonist (Confidant) Alfred Sam
1.1 1
Student response will vary depending on which storv they choose. Using the example
e While the examples provided should not * . ssidered representative of all sto
roles, which is something you sk & en . rage'your students to challenge.
b . Similarities — the mentnj:.2 23 r arid old; the protagonists all have flaws (B
Fu Pandais cf 4 S
. Differe ‘ not often considered physically imposing, contrasted
‘ riodgh the same could be said for Frodo and the Fellowship). Alfred a

on with Frodo.

student response will vary depending on which numbers they choose.

Student response will vary depending on which character/person they choose.

b | Student response will vary depending on which name they chose.

COPYRIGHT
PROTECTED

3 Student response will vary depending on where they live/were born.

Gentle — Ines {Hispanic), Jonah {Hebrew), Julia (Latin), Kevan (Celtic), Mildred (Anglo-

1.2 Kind — Adelaide (German), Esme (Anglo-Saxon), Ken /Japanese), Zacharich (Hebrew)
Brave — Andor {English}, Bernadette (French/C ), Evan (Celtic), Florence (Latin)

Noble — Ada, Dreda {English), Edel (G 4), fy (catin}

Wise — Alfred {English), Elwvn: %y Tlis v uq—-(HebreW) Zinerva (Russian)

Generous — Akram /2., 1 st 1ebrew) Maddock (Welsh), Richard (Teutonic)

Loyal—Leal /72 4 $A), iy A ebrew) Truman {English}, Warren (German)

Truedtois g g ‘rrench) Mamun {lslamic), Rebecca (Hebrew), Yori (Japanese)

9

a9
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1.3 o ;de""nfﬂresponses will vary depending on their character.
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Worksheet | Question Answer
1
14 ) a | Student responses will vary depending on their character.
' b
3 Student response will vary.
Student response will vary, but may i
People : _ Lwreotype
'timid, helpless, dependent. Strong, brav
Powerful, brave, strong. Scared of fire - perhaps a¢
Brave, intelligent, fit, resourceful, scientifically- . . ;
& . ¥ Unintelligent —an astt
minded.
Teenager in . . . N .
ee agf.- ! Disobedient, moody, dishonest, intimidating. Supports their loc::
1 a hoodie
15 Nurse Calm, caring, kind, efficient.
Thief Sneaky, dishonest, uncaring, selfish, criminal. Steals things for the less for?
Toddler Giggly, fun, clumsy, cute, small. . Highly intelli;
Politician Serious, powerful, in*2!l « w Crs
Student eaic, penniless. Responsible studen
Footballer rogant, talented, flashy. A footballer wiz
b ill vary depending on the ways they subvert stereotypes.
2 esponse will vary depending on their character.
a t response will vary, but some possible disposition ideas inciude:
Haemophilia, an anxiety disorder, a short fuse, alcoholic, cannot talk to women, fear of [insert ar:
1. 1 . X R .
6 b | Student response will vary depending on the disposition they have chosen.
¢ | Student response will vary depending on the disposition they have chosen, and the challenge t
1
1.7 2
1.8
3
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Worksheet | Question

Answer

Student response will vary but may include:
Character roles: protagonist, antagonist, deuteragonist {mentors, sidekicks, confidant(e)s); way

details; common stereotypes and ways of subverting them; ch>racter arcs: dispositions, challen

Student response will vary depending on their charact:

Student responses will vary dependinT 6 *. 2ir b~ aceer.

Student response will v
Character roles: =

Jtagonist, deuteragonist (mentors, sidekicks, confidant(e)s); way
ouypes and ways of subverting them; character arcs: dispositions, chaIIengg

a
b
2.1 1 ¢ | See the example copy provided on page 26.
d
e
a
1 b | Student responses will vary.
c
2.2 a .
2 b Student responses will vary.
3 .
2 Student responses will
a o ‘,r A va'ry:
b . se will vary, but one example is:
23 1 n won the Battle of Waterloo, and the French Empire stitl exists today.
’ Using the example from the previous guestion, the First World War and the Second World War
[ . . . . .
aggressor) because most of Germany was either in the French Empire or under their sister repu
d | Student responses will vary.
1
2 Student responses will vary.
a .
24 3 Student response will vary.
b
25 .
4 Student response will vary. T .
5 Student response will v=y sur'r, 3 1, Ldde:

. scdpes, alternative history.
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Worksheet

Plot and Structure

Question Answer

Always has a happy and upbeat ending. The story is driven forw
results in humour).

Tragedy The protagonist falis from grace due to a flaw in their character

COPYRIGHT
PROTECTED

Rebirth The conflict results in the protagonist realising their flaws, and

'9
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Education

Act One :
The Setup of your story is where you introduceye: = =~ . Student response will vary, b
characters and setting. It must include an " <l 'e > éHobbit —the inviting incident
incident’, which is what will gra> 2« » ¢ uw~at Bilbo’s house and inviting hi
attention and kick-stor' 4 . st —
Bilbo’s journey to Erebor, the lone
captured by Trolls, have to fight
1 have to escape wood-elves. Every
by the skin of their teeth —and th m
3.1 the problems they face. way.
Act Three _U
The Resolution of your story will contain the ‘climax’. This is | The battle with Smaug or the Batt
the highest point of danger for your protagonist, and be the climax. Thorin dies, forgivi I_I-I
usually ends in the demise of the antagonist. The home with his share of t
protagonist will walk away from the climax having changed.
2 a
Student responses will vary. _I
c
" The protagonist must complete a perilous journey in order to fi
3.2 1 a The protagonist goes on a perilous journey, but makes it home 2
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Worksheet | Question Answer
Student response will vary, but may include:
Overcoming the Monster Jaws, Terminator
Rags to Riches ‘Cinderella’
The Quest Indiana fones Coy
® | Voyage and Return Narcin, > ‘e "=
3.2 Comedy % 'me . nes’s Diary, Mr Bean
Tragedy 7~ wiacbeth, Sweeney Todd, The Prestige
D it A Christmas Carol
se will vary, but may include: 5
c onist goes on a journey and makes it home again (voyage and return), but their journey !
The protagonist takes on the monster (overcoming the monster), but can only defeat it by sacri
The protagonist has a flaw in their character (tragedy), and yet wins despite this at the cost of me
a | Student response will vary.
1 b Student response will vary, but may include: You could show a short snippet of the ‘ending’ at t
3.3 thinking they know how the story ends (when in fact there is a final twist to come).
¢ | Student response will vary.
2 Student response will vary.
34 2 Student responses will vary.
1
3.5 'reub nse will vary, but may include:
2 foreshadowing.
The deduction may be triggered by something set up earlier in the story.
Perhaps using the gadget comes at a cost to the protagonist (i.e. it isn’t perfect — perhaps it inju
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3.6
3.7

Worksheet | Question Answer
Student respanse will vary, but one example could be: Exposition (setting up the backstory, wh
Juliet falf in love); Climax {Romeo is banished from Verona); Falling Action (Juliet pretends to be
same. The Montagues and Capulets end their feud.} :
1

Exposition

Student response will vary.
It is not necessarily a problem if stories do not 2 icr:

1 stidctures.

Student response will vary but may * &

Creative Writing Teaching To
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Worksheet

Narrative Perspective

Question

Answer

Sentence

Owen tripped over the curb.

She won the set.

Grammatical Person

Second Person

You turn the corner v

Third Person

Second Person

First Person

Third Person

First Person

P>is no one going to ask me how my day has been? she
asked,

She thought long and hard. ‘What do | do?’

Direct Thought / [

Student response will vary.

a
1
b
4.1
a
2
b
3

Student response will vary.

Creative Writing Teaching To

“SE 9—1 English Language

Page 92 of 99

AdOO NOILOIdSNI

COPYRIGHT
PROTECTED

'9

g

Education



Answer

Hills Like White Elephants — third person (‘He picked up...” — grammatical person) objective (‘She
voice), objective therefore reliable. However, what is particularly interesting about this text is its
encourage the woman to have an abortion. The repetition of ” ‘eel fine’ is telling in and of itself
achieves this through simple dialogue alone, whichis = » = 51 73, and shows the power of minim

iced enough to assume reliable.
other Jem...” — grammatical person), potentially unr
ader context: the narrator is recalling memories of her childh
‘tinted-spectacies might influence her narration. In the extract, she a
5— by her brother Jem, for example {‘ He said it began the summer..."). Als¢

Bertram Ember — third person subje: ‘ ,‘d;;

To Kill a Mockingbird — first

renina — third person ommscxent reliable yet heavily charged by the author’s choice ofx
Gone Girl —first person (‘When | think ..." — grammatical persnr, unreliable. For broader context
happy in their marriage. With this in mmd it's easy tr. ¢ oy Aakmg Nick’s narration at face v
narration is undoubtedly going to paint him in ¢ set. Tl 't :than Amy’s narration would (and d
quite unsettling — Nick’s fixationon ks hic e to ‘unspool” her brain, and the last line et

Narrators may be unreliab! 2z, drﬁéthmg to gain by telling the story in a certain way

Student respons.:y

response will vary, but may include: E
Everything may look smaller to the bird, who is high in th g Jn the other hand, everything ms:
10y ¢ ‘er t.«e mouse and birds may be limite

explain what they are seeing in much snmpler te" 55
human nest, for example).

Point of view, gramm'«:

Worksheet | Question
and posture.
1
4.2
a
2
a
1
43
b
1
4.4
4.
3 2
3

Student response will vary h”

Either of th. + - 4
3 51 ':; S the bird's perspectiv.. T e Sadhn focused and a story from the huma
Vlan Zare they sad? Int* i jS 3 oaed? Indufferent? what does their reaction tell us ab:
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Worksheet | Question Answer

Student response v: 2y :3

5.3
2
a
5.4 1 b
c
Student response will vary.
Some examples include:
a Fighting back tears, she pressed ‘Record’.

5.5 1 He bottle-feeds his wife’s killer.
| have mixed drinks about feelings.
Goodbye mission control. Thanks for trying.

Student response will vary.

Writing Descriptive

1 Bitter; acidic; sour; bland; salty; mild; hot; juicy; sweet; strong; tangy; creamy;
6.1 Breezy; gritty; rough; soft; sharp; sodden; sticky; metallic; uneven; bumpy.
Pungent; musty; fetid; fresh; sweaty; stinky; floral; repulsive; rotten; spicy; tart.: COPY RlG HT
a PROTECTED
2 b | Student response will vary.
C
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Worksheet | Question Answer
Student response will vary, but may include:
Figurative Language Definition
Simile saying one thing is like or siz ] another (usually using the word
 coas)
Metaphor sayin~ o :g M‘_,_.,»ictfﬁér to make comparison between the tv
Personification - 1 séﬁéthing non-human is given human characteristics
1 : * when two terms with contradictive meanings are used together
when something is exaggerated
a phrase whose meaning is not immediately obvious or denoted by
words used
Pun a playful use of language, whereby the grammatical function or sema
of a word are exploited to invoke new, unexpected or witty meanin;
Student response will vary, but may include:
6.2 His eyes were like... eggs.
She ran as fast as...
The sky was as...
2 The stars twinkled softly like...
His hands were huge like...
The woman crouch2 7 predator in wait.
Thedeaves i a thousand scurrying spiders.
Vo n E“ntity Human Characteristic
“" The moon Aface
3 A mouse Tiptoed The mouse t
Leaves Danced
The sky Crying.;
The wind gt ﬁi
6.3 1 Student response will vary. 3 -
64 1 Student response will vary ¢ % ‘ _ aue: il ;
' ' echemes are trust fe . drs serance. * Frozen—som

2
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Worksheet | Question Answer
2 Student response will vary depending on what theme they chaose.
3 Student response will vary.
6.5 1 Student response will vary.
6.6 2 Student respanse will vary, but may include: Th st ‘s
™ -
\ Using Dialogue L
a | Student response will v t.
1 :
b
71 2
‘When life gives you lemons,” she said, getting into her car, ‘make lemonade.’
‘I'm getting married today!’
3
4 Student response will vary.
5
1 .
7.2 2 Student response will vary.
1
7.3
7.4
2

Creative Writing Teaching Tov | SE 9—1 English Language Page 96 of 99

AdOO NOILOIdSNI

COPYRIGHT
PROTECTED

'9

g

Education



Appendix

The ‘Keep Writing’ Random Word List

Tunnel

Clue

Green

Pencil
Dog
Smell
Iron
Bank
Phone
Sprint  _ed

Clitf

AdOD NOILO4dSNI

Briefcase
Jacket
Volume

Ash
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Critique Support Questions

Characters

Was the protagonist likeable? {Was the protagonist
supposed to be likeable?} Why or why not?

L

for them?

8 ;J0U understand their

Were his/herggale ¢~ 1 ;
intention R

you couldn’t?
Was there anything clichéd about the protagonist?
Was the antagonist effective?

Did you understand their motivations? Did their
motivations make sense?

S|

Could you sympathise with them? Were ve:! ac fn

‘ Waswthere anything o

Could you picture the &:
mu-h or too little?

(For example, any an
phones in the 1920s?

Were you given a sen
and taste?

Did the characters int
environment? For exa
characters shivering?

Plot

Did you understand what was happening? Did you
understand why it was happening?

Was the plot logical?

Was the structure easy to £t~ f’("\ it

chronoloegicalar nearlis &
T £ i

‘z, .

Was the plXgZg#€d? How could they make it less

clichéd?

Did the plot hold your attention?
Were you gripped from the opening?
Was there a lull in the story in the middle?

Was the ending satisfying? Was it supposed to be
satisfying?

)

" .{ Was there too much

Did the writer find a g¢::
anc telling?
Was there a good use

Did the sentences flo

Was the dialogue beli
driven?
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Spelling Test

Harassment

Millennium

Perseverance

Calendar

Parallel

Fictitious
Restaurant
Manoeuvre
Aristocratic
Conscious
Eligible

Commissioner

Architecture

Idiosyncratic
Susceptible
Gullible
Illegible

Yacht

For the show-offs: Antidisestablishmentarian’sit -
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