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Teacher’s Introduction

This Alice in Wonderland unit has been designed to fulfil a number of the core KS3 National Curriculum Reading
requirements, but it has also been written with the KS4 requirements in mind. It provides an accessible and fun
route into a complex nineteenth-century text, and gives students an example of a classic work of literature that
will enable a secure knowledge base for their future GCSE learning.

The unit provides teaching materials that will guide students through the text using a range of different
strategies: drama, audio-visual resources, debate, carousel activities, even flamingo croquet! It also allows the
scope for very different reading styles and levels within one class, with reading-based tasks that allow for
independent reading, group-based reading, or whole-class reading, depending on the needs and interests of your
students.

This unit is suitable for use with all ability levels, with every lesson featuring tasks that work at either end of the
ability spectrum. Tasks within lessons are differentiated, and there is particular scope for pushing the most able
students, as the unit draws on the more complex ideas and themes in the novel to encourage independent
thought and understanding.

Through this unit, students are introduced to several literary and cultural movements: Surrealism, Satire and
Nonsense. They also use other nineteenth-century texts as a comparison, and for use in the introduction of
contextual ideas. Students have creative writing opportunities, as well as being guided through more formal
writing tasks.

Some notes:

e  There are two different lesson options available for Lesson 13, to allow for the different needs/interests of
individual classes, and to provide additional activities in case you wish to spend longer on that particular
section of the book.

Scissors are required in Lessons 5 and 10. Please bear in mind your school’s safety policy.
You will need audio-visual equipment for Lesson 12. This could be done either as a whole class, or it also
works well if students have their own iPads/tablets.

e  This unit was designed and taught using the free Project Gutenberg download versions of the original text:
http://www.gutenberg.org/files/11/11-h/11-h.htm [accessed 26/02/2017]. As Alice in Wonderland is out
of copyright, numerous websites also provide free access: Literature.org
http://literature.org/authors/carroll-lewis/alices-adventures-in-wonderland/index.html [accessed
26/02/2017] and Adelaide University https://ebooks.adelaide.edu.au/c/carroll/lewis/alice/ [accessed
26/02/2017].

A glossary of some of the terms used in the resources is included in the pack.
There is also a suggested list of different reading approaches you may wish to use at different points in the
teaching of this unit. This is a substantial text, and classes will want to approach it in different ways.

The accompanying CD contains 15 PowerPoint presentations that relate to the 14 lessons in
this resource.

Acknowledgements

Lesson 7:

e  News article from Waterford News reproduced with their kind permission

e  Cover page ‘Woman Has Baby’ from Private Eye reproduced by kind permission of Private Eye magazine —
www.private-eye.co.uk
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SOW Outline

»

The main National Curriculum requirements that this unit fulfils throughout:
e develop an appreciation and love of reading, and read increasingly challer

through:
reading a wide range of fiction and non-fiction, including in particular
poems and plays with a wide coverage of - .. ‘
will include high-quality work.c/‘n R

English literature, bot
3

y Carroll’s

s, 1 'storical periods, f

=

d contemporary, including prose

National Curricu

knowing the purpose, audience for and
drawing on this knowledge to support ¢
participating in formal debates and stru
and/or building on what has been said

To identify the
features of the
narrator

knowing how language, including figura
grammar, text structure and organisatio

To consider Alice in
Wonderland as a novel
about a dream

understand increasingly challenging tex
understanding to make sure that what t
knowing how language, including figura
grammar, text structure and organisatio
make an informed personal response, r
to a text are possible and evaluating the

To be able to identify
puns in a piece of
writing

knowing how lane'; - 2, including figura
grammar ‘> o5 @ :cture and organisatio

O G
@ tell the story
o g
wiCe as a novel

rather than as a play

» AN _anc;mg how the work of dramat
. tnrough performance and how alternati

interpretations of a play

knowing how language, including figura
grammar, text structure and organisatio
improvising, rehearsing and performing p
generate language and discuss language
intonation, tone, volume, mood, silence,

To identify features of
Alice in Wonderland
that could be defined
as nonsense

knowing the purpose, audience for and
drawing on this knowledge to support c
making critical comparisons across texts
drawing on knowledge of the purpose,
writing, including its social, historical an
literary tradition to which it belongs, to

To explore the idea of
satire in Alice in
Wonderland

e ‘*’s}r_;i ,'zg;'incdllijding its social, historical an
. . literary tradition to which it belongs, to

knowing the purpose, audience for and
drawing on this knov ‘edge to support ¢
making critic: . Lip. risons across texts
dra:iii g n Wdf/lédge of the purpose,
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knowing the purpose, audience for and context o
To explore the idea of draw?ng on this knowledge to support com!c)rehe
8 , drawing on knowledge of the purpose, audience
Alice as a surreal novel IR L. . . .
writing, including its social, historical and cultura
literary tradition to which it belongs, to inform e
To explore the idea of . ,
9 audience in Alice in know.mg the purpose, audience for and context o
Wonderland drawing on this knowledge to s&szport comprehe
To consider the e
influence of knowing the puroc @, . ,fencé'for and context o
10 contextual drawinT c 4o ,,.:\oWl’"édge to support comprehe
information on «in "_;.‘l.iucélm}:omparisons across texts
understanding
To conside )
11 behind Alid e S checking their understanding to make sure that
Wonderland. Is there makes sense
one?
To identify the recognising a range of poetic conventions and un
12 features of children’s have been used
rhymes making critical comparisons across texts
To be able to develop
13 an argument based participating in formal debates and structured di
around Alice in and/or building on what has been said
Wonderland
14 Mock trial participati‘ng‘ in formal debates and s‘tructured di
and/or building on what has been said
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Reading opportunities

The unit requires a lot of reading, and this is a substantial text for some student
simply having the text read to them, others may prefer to read independently.
alternative reading opportunities.

1.

‘Cold calling’ — students are picked to read without a pattern so that the
could be achieved through picking namesoutofa~ .

Students read independently — there are c . - ;.les"in most lessons f
pace. Activities are included in eaf s N ..theck learning. Some of th
this route through the ney

‘Book groups’ — <t i & u?iﬁkaifferentiated or friendship groups. Aga
i g . ..&K their learning. Many of the activities are all set u

U|dem"eadmg as a number of the activities are structured to allow stu
groups, the teacher or teaching assistant can rotate around groups to wo
from more help.

Dramatic readings — students could be given parts to read, as though the
could read the part of Alice, another the Queen, another the narrator. T
of roles and involves a lot of students simultaneously.

Reading for a purpose — try giving students their tasks in advance, so tha
know why they’re reading it and what information they’re looking for.

Maps — you read the chapter to students, while they draw the action in t
the route of the character as the events and setting are described. Work
whiteboards.

Traffic lights — students are issued with red, green and amber pieces of c
as their understanding level changes, they move their r ‘eces of card acco

or red, you know to pause for clarification. . ~

activity to compiete while others catch up.

Writing plenary quizzes on the chapters for the rest of the class / their pee:

They could also read Through the Looking Glass, and What Alice Found The:

and ideas.

There are a huge amount of resources on the British Library’s website, all
more able students: http://www.bl.uk/alice-in-wonderland. Students c
information sheets for the rest of the class.

There are a number of extension tasks within the unit that should challeng:

fans. Some of these could even be given in advance so that students hav
lead.

Design the blurb / an advert for the book to try to en~c irage readers. Ve
this to target a range of different age groups iy -

The student could be challenged to nrvide +P‘_
they're using a digital text ac A b > crown on the whiteboard). At the
the rest of the clas</;. iyt quh the areas in the chapter which they ¢

2 m.~{no’fations for a chapter '

\gg.g 1 avion. Students could turn a chapter into a newspaper art

o g

@®5uld be given the glossary and asked to prepare a presentation
‘satire’. Thas would benefit them and help aid the understanding of the r

Get them to organise a class glossary of the more confusing/complex nin
phrases. They can try to find an easy way of defining them so that all stu
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Lesson 1

Lesson
Objectives

To identify
Carroll’s
audience: adult
or child?

Lesson focus:
Frontispiece and
the opening
poem.

;fx‘“pi‘ofanon of detail and providing evidence to
”| support views.

Main Activities

Lesson 1: Who was Alig wderiand Written

1.1: Starter :
tispiece to the novel closely,
~wstial text and looking for evidence of the
ol } atdience. Feedback could focus on the

1.2

In pairs, students arrange the poem into what they
consider to be the correct order. Students won’t
understand all the words/phrasing, so this is intended as
a challenge for them to use other techniques aside from
understanding: rhyme, punctuation, suitable ‘endings’,
logical ‘openings’. Feedback could focus on story
conventions, language clues, etc. Decoding meaning in
detail may not be useful for understanding the novel or
hitting the lesson objective.

1.3

Students complete a table with quotes from the poem as
they look for further clues to sugpoq e audience of
the novel. Wi

. .l.i-luther side ‘Children’. Students go to the side of the

1.4:Plenary .~
e Ther-ira r Lau the room’ debate opportunity here
,,_A_..plenary Label one wall ‘Adults’ and the

*‘.1.

room that they think best reflects the intended
audience of the novel. They justify their opinions
based on evidence from the poem/frontispiece.
Students may move back or forth as they are
persuaded to one view or another.

e It doesn’t particularly matter which side of the room
students go to, or even if they all go to one side.
This exercise is about justifying their opinions using
evidence, so simply pick on individual students and
get them to explain their positions.

Differentiation
opportunities

In 1.2, instead of cutting up all seven starzas, stanzas could
single. This would still make the ~ih y ’heaningful but w

Homework
opportunities

Students could write =+ m £ hew own which is inspired

=3

Alice in Wonderland Scheme of Work for KS3
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1.1 Adulls, on childnen?

Search for evidence in the picture below to suggest whether Alice in Wonderlan
adults or children.

You should use the space around the picture to note dow . 4. Jrideas.

=7
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"""""""""""""""""""" I
|
i All in the golden aftemoon uy . And ever,
i Full Ielsurely weeluy 7 i The well
I For both our o2r. Attle sk1H | And faintly s%:
i it +.ats are phed E To put ¢
i w“’“ make vain pretence i “The rest next
i Our wanderings to guide i The ha;:
B —— S
| |
| Ah, cruel Three! In such an hour, | Thus grew the
i Beneath such dreamy weather, i Thus slo*egf§
i To beg a tale of breath too weak i Its quaint event:
} To stir the tiniest feather! ! And no
i Yet what can one poor voice avail i And home w
i Against three tongues together? | Beneat
. o). & R

. Alice! ac
Imperious P-%. " zsnes forth And wit!

Lay it where C%“@

G © begm it —

In g\ w.r tones Secunda hopes
’There will be nonsense in it’ — In Mem
While Tertia interrupts the tale Like pilgrim

Not more than once a minute.
Plucked

i Anon, to sudden silence won,

i In fancy they pursue

i The dream-child moving through a
} land

i Of wonders wild and .

i In friendly chat wi": s oh A of beast -
} ' = ~ clieve it true.

1

-

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

. 1
& i
e e St it et ittt e e e e e
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1.3 Wheo is the poem for? Adulfs or

What further clues does the poem give us? Complete the table below wit
golden afternoon’.

that give clues to
the audience?

Can you find any
ideas in the poem
that suggest the
audience?

How does the Ve v 4
style of thepoem |~ .-~
suggp-.- "hx x .

0 L
23 A

AdOD NOILO4dSNI

Anything else that
suggests the
audience?
COPYRIGHT
PROTECTED
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1.4 Round the noom debate

Think about all of the evidence: the frontispiece, the poem, maybe your ov

“for adults or children

Write a few points down here. Was the boc i it

AdOD NOILO4dSNI

COPYRIGHT
PROTECTED
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Lesson 2

Lesson
Objectives

To identify the
features of the
narrator

Lesson focus:
Chapter 1

Main Activities

2.1: Starter
This activitv ! g’ré\/ious lesson. Students

annc? € evidence in the opening paragraphs

. 5a0k that suggests a particular audience. The task
rias a focus on the narrator, however. Feedback might
encourage students to consider who is telling the story
and perhaps how they can access the information.

2.2

Students read chapter 1 (this can be done independently,
in groups or as a class, depending on the ability of the
students). While reading, or afterwards, they complete a
table analysing quotes to comment on the style of the
narrator. Quotes chosen suggest free indirect discourse/
omniscient narrator with a commenting perspective on
the action. Feedback might focus on how much
knowledge the narrator has, their view of Alice, etc.

2.3: Plenary

Students then re-write the opening sentence (or
paragraph, depending on time) ir *h - | e of another
narrator. Feedback might fo us = .he differences
between the differe vy | gtor‘s"':énd what this means for

| could read as a class and complete the accompanying task

the bgok T &

: 2.2, students read according to their ability levels or pre

ability students/classes could complete the tasks and read

Homework
opportunities

Students continue the plenary activity to write the first pa

Alice in Wonderland Scheme of Work for KS3 Page 10 of 66
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2.1 Alice in Wondertond

In the opening to the book, pick out lines in this extract that are typically childis

Pick out lines that are typically adult. How do you know? Wha§ does this suggest

L

e

Ay to get very tired of sitting by her si

ba o . of having nothing to do: once or twice she had

061( her sister was reading, but it had no pictures or cony
““and what is the use of a book,” thought Alice, “without pi

conversations?’

So she was considering, in her own mind (as well as she ¢
hot day made her feel very sleepy and stupid), whether th
making a daisy-chain would be worth the trouble of getti

picking the daisies, when suddenly a White Rabbit with p.
close by her.

There was nothing so very remarkable in that; nor did Ali
very much out of the way to hear ﬂm Ca lbl’[ say to itself *

dear! I shall be too late" Cvbom ,,,:’mol.u,ht it over afterw

occurred to he1 oy

4 > ght to have wondered at this, b
& natural); but, when the Rabbit actually

i"

lt all Cf

‘)u A swaistcoat- -pocket, and looked at it, and then hur
talted to her feet, for it flashed across her mind that she

bef01e seen a rabbit with either a waistcoat-pocket, or a w
out of it, and burning with curiosity, she ran across the fie

was just in time to see it pop down a large rabbit-hole un

Alice in Wonderland Scheme of Work for KS3 Page 11 of 66
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2.2 Who is telling the story?

Complete the table below to show what you think the quotes suggest about the

There is space at the bottom for you to add in your own quote which gives a clu
narrator. >

syie, knowledge, relationship wi

hot day wa
and stupid).”

[Tip: who is saying the bit in the
brackets? Alice or the narrator?]

‘Down, down, down. Would the fall
never come to an end?’

[Tip: who is commenting here?]

‘And she tried to curtsev =
spoke — fancgarirt « © 5. : you're
falling thr ‘igw 1! Do you think
you could \\Gg#Ee it?)’

‘The words ‘Eat Me’ were beautifully
marked in currants.’

Alice in Wonderland Scheme of Work for KS3 Page 12 of 66
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Lesson 3

Lesson
Objectives

To consider |
Alice in
Wonderland as
a novel about a
dream

Lesson focus:

Jrscussion among students about strange or unusual

Main Activities

3.1: Starter
Students di
dream

ple ihterpretation of six common
il of these patterns are ideas that occuri
; 1 and 2. There is the potential here for a wider

dreams they may have had.

3.2

Students read the chapter (either in groups, independently
or teacher-led). They complete a series of comprehension-
based tasks on the chapter. There is the opportunity to
treat this as a carousel activity. Tasks could be left on
different tables in the room and students travel round in
groups/independently to complete them. Task 4 answers

Students return to the starter activity in the plenary. They
consider the potential symbolism of the recurrlng motifs in

opportunities

opportur g

Chapter 2
P could be saved and brought up again during later
discussions on surrealism!
3.3: Plenary
the context of the novel.
Differentiation In 3.2, tasks vab :

.£4.]

| a fuchonal dream world.

Tasks Ao

| duents could keep a dream diary for a week, or perhaps

Alice in Wonderland Scheme of Work for KS3
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3.2 Mice’s dream wordd,

After reading Chapter 2, complete the tasks below to explore Alice’s dream wor

Task 1
Find three reasons why Alice cries:

Task 2
Alice’s body changes a lot in this chapter. Draw the different changes that she g¢

You may want more boxes, or you may not want to use them all — but be prepa
choices!

AdOD NOILO4dSNI
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Task 3
Find at least five pieces of evidence to suggest that Alice hasn’t had a great educ

Quote to show Alice hasn’t had a good education How th

AdOD NOILO4dSNI

Task 4
‘Who in the world am I? Ah, that’s the great puzzle!

COPYRIGHT

KROVE that this lesson isn’t a dream? How? Provide evidence:
PROTECTED

'9

)

Education

Alice in Wonderland Scheme of Work for KS3 Page 15 of 66



Lesson 4

Lesson
Objectives

To be able to
identify puns in
a piece of
writing

Lesson focus:
Chapter 3

”| There is the opportunity to turn this into a competitive

Main Activities

4.1: Starter
Students a

different spellings, e.g. ‘which and witch’) as they can.

class game.

4.2
Students are given a passage containing a number of puns.
They should identify and underline all of the puns.

4.3
In groups, students read the chapter, with the focus on
identifying puns.

4.4: Plenary
Students are also given the task cf:n - iy T a pun story/

joke to be read out at the er z"‘tﬁ’i‘”'{‘;}' «sson. As these are
read out, other <t &1 . ¢ _ula'pe tasked with identifying
the puns. o

;f}er:'é"i/s the opportunity to spend longer on 4.1 for a weak
key spelling issue. If this approach was taken, in 4.3. Stud
chapter as a class and discuss some of the puns, rather tha

Homework
opportunities

Students could be given their homophone list from 4.1. To i

Alice in Wonderland Scheme of Work for KS3

Page 16 of 66
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. seif onto this breakfas

‘Don tm”’ vL
o vegetarlans here. It's a mis

‘Egg-xactly,” agreed my sister. “Wok a
kitchen.’

So hungrily I set off to work in my job
factory, but I got canned because I just
concentrate. I accidently dropped a ca
head: I was lucky it was a soft drink.

Underlmr e A,,puns in the following :

Yocad butter back off!’ said my br
’Don t jam yourself onto this breakfa

room for vegetarians here. It's a mis

‘Egg-xactly,” agreed my sister. “Wok
kitchen.’

So hungrily I set off to work in my

factory, but I got Cangy . because I ju

Concentra+ﬂ fatg ;uently dropped
ha

. ; g 1uC1<Y it was a soft drin
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4.3 Puns,

While reading Chapter 3, you and your group should complete the following tw

Task 1
Identify as many puns as possible in the chapter.

AdOD NOILO4dSNI

plenary, all jokes will be read out and students will vote on the most successful.
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Lesson 5

Lesson

. . Main Activiti
Objectives ain Activities

»

Lesson 5: The Raphi®@ ™ is in a Little Bill
i ires scissors.

“Poi presentation links the title of
slesson, as it is a pun.

NB The first slide of tF
the chapter s

Lo Llarter
students list the differences between a play and a piece of
prose. There are key words to help them. This could be
expanded to a ‘cut out and stick’ sorting activity.

5.2

Students are asked to consider how the opening paragraph
of the chapter could be turned into a play script. This
could be merely a short discussion activity, with some
pointers and suggestions included in the PowerPoint slide,
or it could be expanded to a longer activity in which
students actually change the extract themselves.

5.3

Students are divided into groups and read the rest of the
chapter as though it is a play script. They should find that
while there are sections which read almest as though they
have stage directions, thereare 7. > .o fpns in which
much of the action takes la &'~ *.tuge’. Depending on
play. the mix of stude= s n * 2 lass, groups could be given the
tasks fror 7 4 “s 1.« additional focus for this activity.

To consider the
reasons why
Carroll chose to
tell the story of
Alice as a novel
rather than as a

Lesson focus:
Chaptrg

bty

AdOD NOILO4dSNI

. _auents are asked to draw a stage set for the chapter.

@ | They should consider the problems with this and solve
them: Alice is huge at the start of this scene and then
shrinks; most of the speaking characters are not visible.
During the PowerPoint presentation, students are asked to
briefly sketch this out in their groups. Depending on the
needs of the students, however, this could form a main
activity.

5.5: Plenary

Students are asked to consider the reasons why Carroll
might have decided to write this story as a novel — despite
the fact that this chapter clearly contains many of the
features of a play. They are asked to make a note of two

COPYRIGHT
PROTECTED

ideas. R
Differentiation Task 5.4 is aniri; fho‘; ]‘hgzsl'{; which could easily be cutt

time Q"g"@ - ;
e “drawing-based activity.

'9
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5.1 Play on novel?

Cut out the boxes below and arrange them under the correct headings. There a
to think of your own features.

AdOD NOILO4dSNI

1
I
I
!
: A narrator
i
|
|
|
e e e
I |
i Seeing the action |
1 | ;
I from a I
: , i Prestritense
i character’'s '~
i perspecti.e’ |
| R\ |
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5.2 %gowc&wa%wf)\ﬂcﬁw&

Using the space beneath, re-write this extract to turn it into a play script.

It was the White Rabbit, trotting slowly back ag~in, and looking

went, as if it had lost something; and <!z A «d .t muttering to

Duchess! Oh my dear pawd . o t-.u ‘and whiskers! She'll g

as ferrets are ferref=’ - e CANT have dropped them, I wond

' aly 1ook1ng tor the fan and the pair of white kld
09 3

good-\Ege "Ad]y began hunting about for them, but they were nc

everythmg seemed to have changed since her swim in the poo

the glass table and the little door, had vanished completely.

e Which parts can you turn into stage directions?
e  Remember to show the dialogue (speech).

e  Will you be able to use all of the information above? Which bits will you ha:

Werite your version here:

AdOD NOILO4dSNI
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54 szgow an&ﬁaga&zﬁéom Cha

Use the space below to draw out a stage design for the chapter.

Remember to include the following in your set:

e lighting .
e  props
e  costumes o '

e  backdrop g

1‘1}3 e
And don Wegg)t the problems...
e How are you going to show Alice as a giant who
then shrinks?

e What are you going to do about the fact that
most of the characters aren’t visible in the scene?

r
|
|
|
1
1
1
1
1
I
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
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Lesson 6

Lesson
Objectives

To identify
features of Alice
in Wonderland
that could be
defined as
nonsense

Lesson focus:
Chapter 5

" | to underline features that are ‘nonsense’. This could be

| slide which could be used as an extension activity / homework.

Main Activities

6.1: Starter
Students star®.!
| Thevao o

i -at two Edward Lear limericks.
explain the meaning of them.

Qt‘ﬁdents look at the opening of Chapter 5. They are asked

done directly onto the board, but there is the opportunity

for higher ability students to consider the ideas further by

examining the ways in which language is used to

emphasise the absurdity.

6.3

e Students continue to read the rest of the chapter
(depending on their preferred reading style, this is
either individually, in groups, or as a whole class). As
they do so, they further identify features from the
text which could be considered ‘nonsense.” Higher
ability students should also consider language
features. :

s Students should also write :ﬂ"}j{ oz limerick.

6.4: Plenary oy

Limericks should »¢ 51, ©  witn the class. Students

consider ' .+ “tar 4 2y'tit their ‘nonsense’ criteria.

‘x Soone PowerPoint presentation finishes with an additional

The original ‘Father William’ poem, which Carroll parodies in thi
chapter, is very dull and contains a sensible moral message.
Students could look at the two poems and contrast them.

Differentiation

Higher ability students should be encouraged to focus on t

opportunities | ‘nonsense’ and how these are used to emphasise the inco
Homework ‘Spot the difference’! Students could be tasked with listin
opportunities | two poems, perhaps also offering an explanation for why t

Alice in Wonderland Scheme of Work for KS3 Page 23 of 66
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6.2 Nonsenre

Task
Read through the extract below carefully as a group and underline any features
Be prepared to explain why.

ir ; ind'nonsense?

The Caterpigar ¢ ! \ Jlovked at each other for some time
\t e Caterpillar took the hookah out of its .-

"Who are you?" said the Caterpillar.

This was not an encouraging opening for a conversation.
Alice replied, rather shyly, 'I--I hardly know, sir, just at
present-- at least I know who I WAS when I got up this
morning, but I think I must have been changed several times
since then.’

N,

) R ——
~

"What do you mean by that?” said the Caterpillar sternly.
"Explain vourself!’

T can’t explain ymyself, I'm afraid, sir’ said Alice, "becar-e I'm
not myself, you see.” e 2

‘Tdon't see,” said the Caterpillar .~ - ~ol

T'm afraid I can’t o ¢ .« % uéarly,” Alice replied very
&« - erstand it myself to begin with; and
S lifferent sizes in a day is very confusing.’

AdOD NOILO4dSNI

‘Itisn't, said the Caterpillar.

"Well, perhaps you haven’t found it so yet,” said Alice; ‘but
when you have to turn into a chrysalis--you will some day,
you know--and then after that into a butterfly, I should think

Ay

you’ll feel it a little queer, won’t you?’ i
"Not a bit,” said the Caterpillar. E

F :\ COPYRIGHT
"Well, perhaps vour feelings may be different,” said Alice; h PROTECTED

“all I know is, it would feel very queer to me.’ 4

eyou? 1

You!” said the Caterpillar contemptuously. i 10

'9
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6.3 Nonsenre

Read Chapter 5, then complete the boxes below.

Find four pieces of evidence from the chapter that Lewis Carroll is writing in a

1 ished reading the chapter, you should try to write your own |
about where you live.

e  There should be five lines.

e Lines 1, 2 and 5 should rhyme with each other.

e Lines 3 and 4 should rhyme with each other.

Alice in Wonderland Scheme of Work for KS3 Page 25 of 66
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Lesson 7

Lesson
Objectives

To explore the

Alice in
Wonderland

Lesson focus:
consolidation
lesson

» v~ Students then read an article from Waterford Whispers

idea of satire in

2 7.3: Plenary

Main Activities

7.1: Starter ,
¢ Students = o tront covers from Private Eye. T
; 5 ny the covers are funny and, if they can,

élyse how the humour has been created.

News (for more topical examples go to their website:
http://waterfordwhispersnews.com/). They explainin
more detail what is funny about the article.

7.2
In groups (or individually) students search back through the
opening chapters to find evidence that Alice in Wonderland
mocks the following topics: Alice herself, Education, adults,
poems, and children’s books. They find guotes and explain
them. There is an additional task possible for a higher grou
they can be given 7.3 early and ask~c - » ft}mpile evidence i
more detail. ¥

Students use the evidence that they have gathered to have
discussion about how far Alice in Wonderland can be consid
a satirical book. This discussion could potentially be led by a
more able group within the class, if they have completed th
separate Task 2 sheet in 7.2, in addition to Task 1.

Differentiation
opportunities

More able groups complete sheet 7.2 (V2), Tasks 1 and 2.

Homework
opportunities

Students could try writing their own satirical piece. They co
article and topics might include: the canteen menu, their jo

Alice in Wonderland Scheme of Work for KS3

Page 26 of 66
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7.1 What is safire?

Can you explain how humour has been created in this article? WHY is it funny?

Wednesday 25th May 2016

Wicked Mild | {'jﬁ

FOR many of us, setting =0 ;w0
charged phoggabc: v -« 5 uhthinkable scenario, but for one thrill-
19

o U _isociety, it's a way of life.
Dubbed ‘85, 'ers’ due to the fact that they never charge their phones over
18% battery: these crazy youngsters risk boredom and social interaction every
single day, in reckless acts of low-power that would give normal people

nightmares.

We met up with a group of 18%’ers at the weekend, and found them to be
engaging, well-natured folk — until we looked at their phone screens and saw
that some crazy fools were walking around with less than 6% battery life.

‘It’s a constant buzz, knowing at any minute you could be without internet
connectivity or access to a camera,’ said one 18%’er, who wished to remain
anonymous.

..... ‘I charge my phone in the evening, but not
through the night. That way when | leave in
the morning, the batterv “ar is in the yellow
it's such a rush knz.fv > 11 your phone
could die ha' wa * ruugh sending a

sPa sy 0 nayou could be waiting for up t
efore you can plug it back in
gain. | see people walking around with
fully charged phones and | think: how boring
Live a little’.

AdOD NOILO4dSNI

Parents ancreachers have been working to curb the rise of 185%’ing in recent
weeks, amid fears that it's only a matter of time before one of these kids eats
out for dinner, and is unable to upload a picture up of it to Facebook.

»~
7 N

I Who is this article making fun of: newspapers in
| general, or people who don’t charge their phones
|
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7.2 Satine in Abice in Wondertund

Task 1
Complete the following chart to help you decide whether Alice in Wonderland c

Evidence

Subject being satirised

(page references)

L

Education

Ext: Children’s books

) e g . o
Decide as a group whether you think that the strange events in Alice in Wonder

saying that the book is satirical. Provide evidence to support your opinion and
other groups.

Alice in Wonderland Scheme of Work for KS3 Page 28 of 66
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7.2 Safine in Abice in Wondestbund(

Task 1
Complete the following chart to help you decide whether Alice in Wonderland cz

Evidence

(page references} | ‘How does Carroll

Subject being satirised

Education

Ext: Children’s books

et g ;
The rest of trat‘iass will be deciding whether they think that the strange events

explained mainly by saying that the book is satirical. They are required to provid

opinion and to be prepared to feed this back to you. Your task:

e  Collect the evidence and views from each group.

e Weigh up the opinions of the class.

e  Give an explanation to the rest of the class summing up their opinions and t
who will do this, and prepare this talk.

You will not have long in which to do this. Good luck!

Alice in Wonderland Scheme of Work for KS3 Page 29 of 66
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Lesson 8§

Lesson
Objectives

To explore the
idea of Alice as
a surreal novel

Lesson focus:
Chapter 6

Main Activities

8.1: Starter
Students exar:;
expl>

iist painting and try to offer an
s meaning. They deconstruct it, trying to
» yat what is going on. They also look for key themes
.aeas. Likely elements that they might suggest
{particularly if students look at more than one image)
include time, death and confusion.

NB Teachers will need to add a picture to the PowerPoint slide.
These are easily available on the internet. The Persistence of
Memory works well, as does Swans Reflecting Elephants.
Anything by Dali would be good.

8.2
Students look at the opening of Chapter 6. They identify
ideas that might be considered surreal.

8.3

Students read Chapter 6 and consider four main areas of
focus: surreal events; surreal dialogue; ideas that link to
the painting explored in the starter; id«< ~ that might help
Alice understand the real wor.; 1t é a-eas of focus are
obviously dlfferentl;?*'\ te i or'"'diﬁfficulty. The latter

iur a weaker class.

two could be s

3 Iook at four guotes from the chapter removed
,r6m their context. They consider the message that they
could be conveying about life, and hence surrealism.

opportunities

Differentiation | In 8.3, some of the tasks could be removed for a weaker cl
opportunities | understand the real world’ really represents an open-ende
Homework Students could be given a research task to find out more a

Kafka would be a particularly good author to research.

Alice in Wonderland Scheme of Work for KS3
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8.2 Sumealizm

Underline the elements of this extract that could be considered surreal. Be pre
for your views.

it

For a minute or two she stood looking at the b w5, an.. wondering

what to do next, when suddenly a f~ * 1. .ivery came running

, i to be a footman because he

out of the wood —(she corz« ere

fuuging by his face only, she would have

7

face, and large eyes like a frog; and both footmen, Alice noticed, = «
had powdered hair that curled all over their heads. She felt very
curious to know what it was all about, and crept a little way out of
the wood to listen.

The Fish-Footman began by producing from under his arm a great =~
letter, nearly as large as himself, and this he handed over to the
other, saying, in a solemn tone, 'For the Duchess. An invitation

from the Queen to play croquet." The Frog-Footman repeated, in the
same solemn tone, only changing the order of the v ., s a little,

o

- pray croquet.’

AdOD NOILO4dSNI

-

/y

0%

Alice lau XEGs W0 much at this, that she had to run back into the

wood.
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Examples of events in the chapter that could be
considered surreal:

‘The Persistence of | Isthere anything in tl
understand

Alice in Wonderland Scheme of Work for KS3 Page 32 of 66
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Lesson 9

Lesson
Objectives

To explore the
idea of audience
in Alice in
Wonderland
To introduce

the theme of
‘manners’

Lesson focus:
Chapter 7

93 Pienary

Main Activities

9.1: Starter "
Students rea~ .. book and pick out least two quo
whick <o o ~la i8S being rude. They explain their answer

e 1

“Students are divided into groups. They are allocated a
area of etiquette: travelling, tea guests, conversation
general rules. They are asked to predict three rules th
might be found in an etiquette guide on their subject
They might want to provide reasons for their choices,
depending on the group.

e Students’ groups could be differentiated, as two of th

extracts are more difficult than the others. Students a

asked to firstly read the extract, and then to identify p

in Chapter 7 where their relevant etiquette rules have

broken. The extracts are taken from The Ladies’ Book

Etiquette and Manual of Politeness by Florence Hartle

1860 [http://www.gutenberg.org/files/35123/35123-

h/35123-h.htm#CHPTR_XVI accessed 29/05/16]. Ther

also an mterestmg additional.o - on the British Lib

be useful with o @ -
htto: " /v «/romantics-and-victorians/articles/

z/07/s6]

After feeding back, students are told that in the next chapt
Alice will be meeting the queen. They are asked to prepar
short scene, based on their knowledge of Victorian etiquet
about what is likely to happen / what should happen (depe
on the class!).

Differentiation
opportunities

Differentiate by group and extract. ‘A guide to conversatio
complex than the other two.

Homework
opportunities

e Students could be sent to the BL website to find out m¢:
http://www.bl.uk/romantics-and-victorians/articles/
and-upward-mobility [accessed 12!’]7/16]

e Alternatively, students coulc’ . » ":n to the Alice in Wi
to have a look at the:al Jlrﬂ ,,.ésources http://www

[accessed 1 f i/ A1

Alice in Wonderland Scheme of Work for KS3 Page 33 of 66

AdOD NOILO4dSNI

COPYRIGHT
PROTECTED

g

)

Education




9.2 A guide to conversafion

% Remember that having all the talk sustained by one person is not conversation; do
by refusing to allow another person an opportunity to speak, and also avoid the oth
answering only in monosyllables.

< Ifyour companion relates an incident or tells o sty careful not to interru

-

clearly understand her; wait until sheb 7 s o 2d nér velation, and then ask any q

nothing niore annoying th - e - i terfupted.

who is speaking. It is very ill-bred. If you see that a perso

)
1{9@ \ . . .
address g other person, never speak until she has heard and replied; until her

finished. No truly polite lady ever breaks in upon a conversation or interrupts ano

% Never anticipate the point or joke of any anecdote told in your presence. If you ha
to others, and the narrator should always be allowed to finish it in his own words.
of another person, before he has time to utter it, is the height of ill-breeding. Avoid

% Never use the phrases, ‘What-d-ye call it,” “Thingummy,” ‘What's his name,” or an
place. If you cannot recall the names you wish to use, it is better not to tell the stor
No lady of high breeding will ever use these substitutes in conversation.

% Never attempt to disparage an absent friend. It is the height of meanness. If others
have their opinion in peace; you will probably fail if you try to lower her in their es
character of an ili-natured, envious person. :

-

_ . ditark whatever upon it.

% Never criticise a companion’s dress, or inderd a2

B

s ...iere these rules are broken.
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9.2 A guide to travelling

% Do not continually pester either your companion or the conductor with questions, s
shall we arrive?” If you are wearied, this impatience will only make the journey sti
yourself with looking at the country through which you are pasting, or with a book

% One ritle to be always observed in travelling is v 1.1 y.- Rise early enough to h

everything needful for the day’s jorr- v . * < ettef to be all ready twenty minute

d"i?y hurrying at the last imoment.

A ,/;
% Ifyou fina yourself, during your journey, in any awkward or enbarrassing situati

request the assistance of a gentleman, even a stranger, and he will, probably, perfor
thanks, and then relieve you of his presence. Never, upon any account, or under an
rudeness.

% Any slight attention, or an apology made for crushing or incommoding you, is best
silence.

Note down places in Chapter 7 where these rules are broken.

AdOD NOILO4dSNI
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92fﬁw&wﬁ?uﬁ%

% At breakfast or tea, if your seat is at the head of the table, you must, before taking a

cup for each one of the family, and pass them round, being carefud to suit each one i
may veturn to you for more tea, water, sugar, or milk. If you hrve g visitor, pass th

and hand with the cup the sugar bowl and cream pitcl

3 i‘.,ese may be added i

% Sit easily in your chair, neither too near the table, nor too far from it, and avoid suc

table, leaning back lazily in your chair, or playing with your knife, fork, or spoon.

% Never raise your voice, when speaking, any higher than is necessary. The clear arti

each word, will make a low tone more agreeable and more easily understood, than t
indistinct.

% Never, when at the home table, leave it until the other members of the family are als

Avoid gesticulation at the table. Indeed, a well-bred Ir

A _f'_:z’er gesticulate, bu

Alice in Wonderland Scheme of Work for KS3 Page 36 of 66
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9.2 Good habils Mf’o

% The first rule for a graceful manner is unselfish consideration of others.

% Never gesticulate when conversing; it looks theatrical, and is ill-bred; so are all con
shoulders, raising of the eyebrows, or hands.

< When yoi open a conversation, do so with « ' oh. ™ o wind smile, but be careful no

if the conversation becomes seris

surprise or concern by a few simple, earnest words, or in her manner, as she can by
or ‘Dear me!’

% Let your deportment suit your age and figure; to see a tiny, fairy-like young girl, m
like a soldier on parade, is not more absurd than to see a middle-aged, portly woma

manners of a school-girl.
% Though you should always speak pleasantly, do not mix your conversation with lou

% Never indulge in uncommon words, or in Latin and French phrases, but choose the

meaning.

Above all, let your conversation be intellectual, graceful, chastc :discreet, edifying,

AdOD NOILO4dSNI

COPYRIGHT
PROTECTED

'9

)

Education

Alice in Wonderland Scheme of Work for KS3 Page 37 of 66



Lesson 10

Lesson
Objectives

To consider the
influence of
contextual
information on
understanding

Lesson focus:
Chapter 8

Main Activities

10.1: Starter
Students e ieces of simple contextual

mey are asked to choose at least one piece
Id change their understanding of the book. They
expialn their reasons.

10.2
Students read chapter 8, reflecting on the contextual
information they have been given as they do so.

10.3
In pairs (or more, depending on the class) students cut out
a flamingo each. They also cut out the context hexagons
and screw them into little balls. Students take it in turns t
scoop up the balls / bat them to each other. As they catch
each one (or bat each one, if students are likely to have
problems catching them!) they discuss how useful it would
be in helping us to understand the meaning of this chapte
NB if you use paper for this activity, the flamingos will be floppy
and thus the task will be more challenging (a=d sillyl). Card
might make sturdier flamingos, but *.::t = ot 4 also mean that
the students could actuallv kit t &b ”

10.4:Plepary .~
Students ~ur mpe t e nexagons from most to least useful,
orey .,Q'iﬁg _.asons for their choices. These do not have to
1 uifré’r{ged in a line, but could be a diamond, or any
shape, depending on students’ views.

Differentiation
opportunities

Instead of the ‘context hexagons’ in 10.3, weaker students
given in 10.1 instead. This information is more generally a
easier for weaker students to apply to the chapter.

Homework
opportunities

Students could be asked to write, from the Queen’s persp

croquet.
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10.1 Confext,

Examine these pieces of background information. How useful are they for helpi
Alice in Wonderland?

Lewis Carroll was friends with a little girl called Alice ' ¢ f;ginally made up t

o

Ajf,_.:édly"written for another little girl..

Alice Through the Looking Glrs

Lewis Carroll researched natural history before writing about the animals in t

The poem, ‘All in the Golden Afternoon’ was originally written on a dull, over

Choose at least one of the pieces of contextual information from the list abov
understand / change your understanding of Alice?

Lewis Carroll was friends with a little girl called Alice. He originally made up t

Alice Through the Looking Glass was probably written for another little girl... a

Lewis Carroll originally illustrated the book himself, but then approached Tenn

Lewis Carroll researched natural history before writing about the animals in th

e

The poem, ‘All in the Golden Afternoon’ww % ‘m:;j_,.,;ny’wi:itten on a dull, overce:

e Lo j:-..“-:;:)féc'és of contextual information from the list abov
¥)ge your understanding of Alice?
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10.3 Confext, WOM

Cut these out and screw them up to make your croquet balls!

K / Onestory goe
Y, Many of the older ca rdr B, -4 / enjoyed thisb
/ mimic battles. Club, .« - F e, NS demanded tha
/ igin 4 Alsed v [t .
/! were origin.a =0 used for \ [/ write another b
. L S, L. \ R
(‘ e e were originally I,’(\ her. His
\ =hnother weapon; diamonds 7\ mathemati
AY AY
\ may represent wealth; hearts may I/ \  Elementary Tre
‘\\ represent love. / \, Allegedly, he di
\ ,,
N 7
A ’
M e e e e e -II
/ AN
! \
/ AN
/I \ ; In the ninetee
K . m | \\ / regarding ex
/, Lewis Carro ! s real name was \ / became mu
Y, Charles Lutwidge Dodgson and \ execute someb
. . \
| he was a mathematician. He X century there
. 4 .
‘\\ worked at Christ Church College ;N execution
‘\\ at the University of Oxford. ¢

of wars fought in the fifteenth 3
Y, century for control of the throne. The Y/

/, House of Lancaster (Kings Henry IV, \ / but by t
{ Henry V and Henry V1) had the symbol ,‘(\ Wonderlan
\ of the white rose. The House of York I/ \ bei
\\ (Kings Edward 1V, Edward V and ¥ \‘ were DEIng pr
\, Richard Ill) had the symbol of the red /I 5\ never been
\ rose. / \
\ \
\ 4 \
\ 4 A
\ K \
Mo e e o oo s e oo omn s s 20 o e e S o o 2 S0 s o ot 20 - M —————
7 Asesen bttt \ o=
/ \ /
] \ )
7 - 7
s : ’
/ ‘ 5 B 7
/  During the War .« 'tk » xuses, \ / .
/ g el Y / Society wa
K paop!= . dia'change the \
/ N . . NS clearly in V
J (Ui -uf the roses on their \
$ o X Everybody kr:
\ s\##Cis/houses as they changed AN it was diffict
\ . \
\ sides, or as the leader of the AN :
\ K \ socia
\ country changed. Y, \
N 4 \
\ 4 \
\ 4 \
\ 4 \
\ / \
e — - e ——
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10.3 %&m’ngoéf

Cut these out and prepare to play ‘Context Croquet’!
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Lesson 11

Lesson
Objectives

To consider the

there one?

Lesson focus:

Main Activities

11.1: Starter
Student comr! . - "

moral bebugl | 1 A’.-:‘f’“,,..,.:«ww:‘mﬂanythings.org/mq/ms-
Alice : 5af05/16]
Wonderlai\e#s”| 11.2

Students read the chapter either in groups, individually, or
class. They complete some comprehension questions to ch
their understanding of the chapter.

opportunities

Chapter 9 11.3: Plenary
Students are asked to consider the moral/message for the
chapter. Can they come up with any appropriate proverbs?
Differentiation | The comprehension questions range in difficulty levels. The
opportunities | should be accessible to all. There is also an extension task.
Homework Students could write a PEE mini-essay outlining three mess

book/chapter sends to its readers.
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11.1 Proverbs,

Can you fill in the gaps?

. Itis to be on the safe side.

e  Where there’s a will there’sa ___

to do unto you.

e A man will clutch at a straw.
o A in need is a friend indeed.

e Achainis only as strong as its

o A cannot change its spots.

e Ajourney of a thousand miles begins with a

e A ___may look at a king.

What other proverbs can you think of? ¥y

AdOD NOILO4dSNI

11.2 Quesfions

[ Read Chapter 9 and then answer the following questions in your books in as r.

I

I

I 1.  How many people has the Queen really executed? Who gives us this info COPYRIGHT
I

: 2. What, according to the Mock Turtle, did he study at school? List at least f PROTECTED
I

I 3. Why does he think that Alice had a very poor gf‘ » 0 ? What do you th

i 4.  Find three quotes about proverbs '*' = “a Z ,.,.féoﬁié’supposed to learn fro

i 5. The chapter finishesl‘vj‘a dr*e 1/What is the effect of this? gg

!

I Q

: Extension 5N 9

e Write a-'n‘é/questions of your own that could be asked about this chapter EéUCOtIOn
I

: e What is the moral of this chapter? What do you think Alice learns?

I

e
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Leason 12

Lesson
Objectives

To identify
the features
of children’s

rhymes

Lesson focus:
Chapter 10

Main Activities

Lesson 12:

NB This lesgpn £ -visual equipment

12.1: Starter o e
Studepr* . stér ‘:'  uitee different nursery rhymes. This ¢
. 5 4 s activity, or there is the opportunity for studer:
; 'Ag.Ae‘ﬁ”?ndividually. There are a huge quantity of nursery
" available on YouTube. ‘London Bridge is Falling Down’ a
‘Humpty Dumpty’ work particularly well, and link to the
PowerPoint slide, but most nursery rhymes should provi
information students need. ‘Twinkle Twinkle Little Star’
as a third option. Students should look for similarities in
rhymes.
e The second PowerPoint slide provides some information
famous nursery rhymes. Students are also likely to have
information about ‘Ring-a-Ring a Roses’
(https://en.wikipedia.org/wiki/Ring_a_Ring_0%27_Ros
[accessed 30/05/16]). The discussion will now probably
‘suitability’ of these rhymes for children.

L ]

12.2
Students read Chapter 10 with a focus or 1 ie rhymes. They

N v
‘m_y also decide that it’s the structural/poetic devices that m
*poems suitable for children.

them and look for links to the fe~t: ¢ _ 4ei tified in the start
12.3: Plenary 2y o

In groups, stude~ . - - f%r:_z,}e}sd‘ort nursery rhyme containing t
they've iy "’udrlng the lessons — that IS suitable for chil
. tapility’ discussions to focus on thematic ideas, but

Differentiation

Higher ability students should be encouraged to examine th

opportunities | the poems/rhymes.
Homework Students could expand on the task started in 12.3 so that th
opportunities | for children/inclusion in this book.

Alice in Wonderland Scheme of Work for KS3

Page 44 of 66

AdOD NOILO4dSNI

COPYRIGHT
PROTECTED

'9

)

Education




12.1 Childhen's shymes

Your task: Listen to three common nursery rhymes. See if you can spot the simil
neatly in the table below.

Similarities

Nursery Rhyme 1

Describe the
rhyme schemz
Are they :

Describe the
ideas/themes in
the rhymes. Are
they similar?

Describe the
rhythm. Any
similarities?

What sort of
poetic devices do
they contain?

(Tip: consider,

alliteratioig?

Any other
similarities?

Why do you think
each rhyme is
considered to be
particularly
suitable for
children?

Alice in Wonderland Scheme of Work for KS3

Page 45 of 66

AdOD NOILO4dSNI

COPYRIGHT
PROTECTED

g

)

Education




12.2 C&Wm

As you read the chapter, complete the following table.

What are the similarities between the rhymes in this chaptar?

What do you think makes the rhymes particularly suitable for children? Are

123 A ‘suiable’ shyme

Use the space below to write your own nursery rhyme which, given your ideas t
‘suitable’ for young children. Be prepared to explain the reasons for your choice
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Lesson 13

Lesson
Objectives

Main Activities

Lesson 13: Whodts
NB there are two Stigs

= the Tarts?

develop an
argument based
around Alice in

Wonderland

Lesson focus:
Chapters 11 and
12

To be able toﬂ

. ‘They create a brief summary story suggesting
how the i images could be linked together. They should be
prepared to provide arguments/discussions to support
their views.

13.2

Students read the last two chapters of the book. As they
do so, they look for evidence to see if they can find out
who stole the tarts. They fill in a table with evidence in
the form of quotes. Expect theories such as, ‘Alice is
always eating strange things, and she does start to grow’,
‘The Dormouse also starts to grow’, ‘The king tries to
derail the argument’.

13.3

Students write a PEE paragraph with the information that
they have gathered. There is scope here for a short
‘round the room debate’.

Differentiation
opportunities

The choice of two lessons her~ = ov « 4s _range of tasks —
needs, but aIso mtermt '« 'gi a2 w«farning styles.

Homework
opportunities

turn this lesson into two lessons.

L.O. To explore
the language
use in Alice in
Wonderland

Lesson focus:
Chapters 11 and
12

13.4: Starter

Students are given a series of quotes. They decide who
said which one. These range in difficulty, so there are
some that it is likely students will not identify
immediately. Questioning could focus on the reasons for
their choices and how they knew, or were able to guess
who said which quote.

link back e

‘,ga‘t | one, or rank them in order of most to least probable.

13.5
e Students read the last two chapters of the book. As
they do so, they could think back to the beginning,
and consider how the book links together as a whole.
¢  Students could analyse the lastc~ . ‘of paragraphs
of the book, where we re*..4 tc . & criginal narrative
frame. Students =5 ' ex 'j ‘ne the style of these and
Ao Jrc i 2vd lessons of this unit.

Vi *;.f.f 1 ;-:tudents sort out cards to decide on Carroll’s
2 scall message in this book. They could either pick just

Differentiation

opportunities

The choice of two lessons here provides a range of tasks, n
opportunities | needs, but also interest levels and learning styles.
Homework

Students could write a letter from Alice to a friend, summa
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13.1 Linking ideas

Task
Can you take some of the following images and create an explanation for how t
may have to create a short story. You do not have to use all of the images.
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13.2 Who stole the tartfs ?

Read the last two chapters of Alice in Wonderland. As you do so, fill in the table
evidence to suggest who could be guilty of stealing the tarts.

Character Evidence of theimde il use quotes from

Alice

Other

Now examine the above ch- .~ ‘Fuose which character you consider to be th
paragraph (orzaare ° 1) ¢ explain why you think your character did it.

I think stole My evidence is
the tarts.

o T
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Who do you think said each of the following quotes? HOW do you know
names in the boxes below.

© . “we're all mad
here. I'm mad.
You're mad.’

Gt G
tea-time.’

‘No wise fish would
go anywhere
without a
porpoise.’

'I don't know the
meaning of half those
long words, and |
don't believe you do
either!’

Tut, tut, child!..
Everything's got a
moral, if only yo
can find it

, . :/,, i
Are any of the above qu~’r 5 tv ’},h . Of their character? Explain how t

G
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13.5 €nding

"Wake up, Alice dear!” said her sister; 'Why, what a long sleep
you've had!

"Oh, I've had such a curious dream!’ S~ AL ¢ aud she told her
as well as she could remember‘h - alf‘,...sﬂe"s/e stl'ange Adventure
hers that you have 11101‘ ek L 111133 y about; and when she had
f]mshed her s s . 7 ~wher, and said, 'Tt was a curious dream,
Y,b © L.ov run in to your tea; it’s getting late.” So Alice g
ana w‘) tthmg while she ran, as well she might, what a
wonderful dream it had been.

Lastly, she pictured to herself how this same little sister of hers w:
herself a grown woman; and how she would keep, through all h
loving heart of her childhood: and how she would gather about
make ftheir eyes bright and eager with many a strange tale, perha
Wonderland of long ago: and how she would feel with all their s
pleasure in all their simple joys, remembering her own child-life,

Tasks:
e Underline fhe f

13.6 Card sonf

I Nothing: it was just a dream.

 Just because you are old, it doc:ec 2 ‘mean yo

:_Saylng somethmg is pot !

< Same as understa

";

£ ey thmgs you learn are not i
'ss not always correct.

! o ——————— — — —————————

i Manners will get you anything you want.
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Lesson 14

Lesson
Objectives

Lesson goal: to
determine
whether the
Cheshire Cat is
guilty, and if so,
how he should
be punished

Main Activities

i4.1
Students are
perfr

-

ﬁéﬁ;;l;pbrtunity to prepare and

‘ sson is not a standard three-part lesson; however,
_zarmiing progress can be measured as students outline initial
theories before the court case begins, which can then be
compared with the jury’s ultimate decision.

1. Asaclass, students should read through the ‘Rose
Theft’ story. They should understand that this is not
actually part of Alice in Wonderland, so they don’t
need to look for any clues in the text! Students
should be asked for initial thoughts.

2. Students are assigned individual speaking roles. Ther
is scope for a wide range of differentiation here in the
tasks, e.g. the ‘police officers’ are unlikely to have a
speaking role at all, whereas the ‘barristers’ have a
highly complicated speaking role.

3. Students should be given at least ¥ 2en minutes to
plan their roles / write g 25 16 f w/ite instructions.
The witnesses, in t + icu '~ ; siould understand that

they sheo'o . neir information with anybody

.~ »oc1ass should be called to court. The judges shoul

“take over and run the court. They should call each
witness in turn, who will then be guestioned by each
team of barristers.

5. Jury will then come to a decision.

Differentiation

This task is highly differentiated. Roles require a full range

opportunities

opportunities | challenging, whereas some are suitable for all.
e Students could be asked to, more formally, write up
Homework their speeches, including rhetorical devices.

e Alternatively, students could complete 14.3, to reflec
on their experience of the book.
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141 Rose theft

Last Tuesday, the Queen hosted afternoon tea for four guests.

The tea was rather jolly, and everybody very mz <" enjoyed the
cucumber sandwiches. However, wher & ; )s were brought
out, there was a disagreemente.: e oest 1cmg flavour. All
of the guests, and the C1osen 1l that at this point they all
stormed off fc <, r)atr’cs of the garden. Nobody seems to
V1oe anybody else went.

When'¥iic party returned to the table for the scones, they
realised that most of the roses in the rose garden had been
removed.

The rose garden is walled, with only one entrance, and the

kitchen staff would have seen anybody entering or leaving this
way. The theft must have occurred during the tea party, and it
must have been one of the members of the party who
committed the crime.

\

Witnesses
1. The Whlte Rabbit: he was the first to notice the et 4 ‘35es and he canc
e Rabbit is not known f

gardener'\ﬂho has strong views about plants. She also has strong views abo

Earlier in the day she had been observed by a footman arguing with her hus

this.

4. The Dormouse: claims to have been asleep for most of the afternoon; howe
undeniably moved from one side of the lawn to the other in between the s
scones.

5. The fifth member of the group is the accused: the Cheshire Cat.

Jury
Individually
You are the jury for the case. You will need to createa - . icter for yourself a
would react in a trial situation. What would the - nd feelings be? Wou

Together o S
Appoint yourselves a spok- -, »» Jais person will chair your final meeting,

It is your jOb:tO decide whether the Cheshire Cat is guilty or n
punished.

Alice in Wonderland Scheme of Work for KS3 Page 53 of 66

AdOD NOILO4dSNI

COPYRIGHT
PROTECTED

'9

)

Education




14.2 Tniad, Cards: Individual, Ro

! Judge and Clerks

I Decide among yourselves who will take on the following rolr»*s You should als

I you will do this.

I Judge 7 e
You listen to the speakers 2 . 5125} y _raif control. Itis also your duty to mak
*« {1 cappropriate for them.

It is your job’ to decnde who speaks and when. You run the official business of
when people should speak and in what order. In a real court, you would chec

Lcomplied with,

Police Officers

Decide among yourselves who will take on the following roles. You should als
you will do this.

You do what the judge requests and if somebody is talking so that it is disrupti
procedure, you should remove them and take them to prison {the back of the

y Bamsters
‘howill take on the following roles. You should als

Decide amonggior. AL‘
you will d -

Accused
You will represent the accused. Itis your job to present the case in their favour |
interviews of them and the other witnesses. You should also ensure that you
your final case.

Prosecution
You will represent the government, which believes that the accused is wrong.
in their favour through your interviews of them and the other witnesses. You
1 | @ good speech to sum up your final case

You are the King. Today was going to be th~ e: - ’ qy “ver. You had invented
type of biscuit, which you were INT i fh sad to surprising your guests with
Unfortunately, this SIIIy rosbTe “as got in the way of your plans and now yo
annoyed. Yoaaavill:y - _._A,: ¢4 to guard this secret, as you're looking forwar

You have aiso secretly been reading up on gardening. You don’t know very m
rather dull, but you’re always on the look-out for a new hobby.
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Witness 2

You are the Dormouse. You are guilty. You may lie if you wish.

[

[

[

[

|

I You stole the roses quietly while everybody else was storming off or arguing. You hid th
I underneath your sleeping body, crushing them as you did so and making them easier to
I transport. You’'ve hidden them in a small mousehole in the wall for now, but you plan t
I and collect them later. You will be using them to help build a nest.

[

[

[

[

[

[

I

Why did you do it? You had bad indigestion from all the icing, and were really grumpy.
anybody would notice, and you just wanted to go back home tn 3n fortable bed, mad
crushed rose petals. You are still desperate to get to that e

T Wltness 3
You are the Queen. IHVk ..ad a secret rose- breeding programme for many years an
suspect that somebc g&s@"’“ @:ying to steal your secrets. Your chief suspect is your husban
has been acting strangely today.

I
I
I
I
I
I
I
I
I
I You are annoyed that your tea party didn’t go well, as you were looking forward to beco
I better friends with your courtiers. You have no memory of having seen anything odd at
: Everybody acted as normal.

I
I
I

‘_You may add in any other details to fill gaps in this information. You may not lie, howev

Withess 4

I You are the White Rabbit You have pretty much no clue what is going on and you arev

| done.
| You didn’t see anything strange —but you do thir ¢1 . he Cheshire Cat might have bee
you at one point, though it is d|ffu:ul’r i a~ s of him were invisible. You are fairly
purring noise.

:

:etalls to fill gaps in this information. You may not lie, howev

I You may add in any %d"c"

I The Cheshire Cat

: You are a lovely cat who, despite all you’ve seen, has absolute faith in the legal system.
I starting to doubt your innocence because, if you’ve been accused of stealing the roses,

I you did do it?

You were invisible for most of the afternoon, but you wouldn’t have been able to make
disappear, so you think somebody would have still seen you walking around if you’d bee

I_You may add in any other details to fill gaps in this information. You r”ay not lie, howev
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143 Reflection

Complete the following tasks as you reflect on the whole novel.

Terminology
What is a pun? Give an example.

-------------------------------------------------

What is a frontispiece® =

031@

ol

¢ s of a play.

What is a limerick? Can you try writing an
example?

ﬁou!d you recommend this book to
others? Explain your view.
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Glossany

Pun
Frontispiece

Nonsense

Audience

Narrator

Surrealism

Etiquette

Context

Proverb

Scenario

" The use of humour, irony or exaggeration to show how silly =

A joke created when a word has two possible meanings, an

A picture or image that appear- b =, it 3 novel/story star

.t e make no sense!

Words or actiz i «

, ;é:‘,‘.:-{hét‘ |s five lines long. The first, second and fift
s <he third and fourth lines rhyme with each other.

The group of people at which a particular story or play is ai

The person who is telling the story. They may be a charact
they may just have knowledge about what happens.

A style of art and literature that is often dream-like or stran
Rules for how to behave.
Extra information about an event that might help you unde
A clever, well-known saying that glve fﬁce.

Aplanofevents,i= .. 5 o~.~~~cﬁih'és that might happen in
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‘ Lesson ’

may identify the fact that it is set in a court room as indicating a legal/politica
There are a range of finer details that students may discuss, including the facial exp

Tosetini o
Cari'One poor voice avail

~_gwnst three tongues together?

Imperious Prima flashes forth
Her edict ‘to begin it’ —

In gentler tone Secunda hopes
‘There will be nonsense in it!’ —
While Tertia interrupts the tale
Not more than once a minute.

1
food in a courtroom.
All answers should be accepted or considered, so fong as students can provide evid
ALL in the golden afternoon 4. Anon, to sudden silence wo
Full leisurely we glide; In fancy they pursue
For both our oars, with little skill, The dream-child moving th
By little arms are plied, Of wonders wild and new,
While little hands make vain pretence In friendly chat with bird or
Our wanderings to guide. And half believe it true.
Ah, cruel Three! Insuchanbo:r, 5. And ever, as the story drain
Beneath such drearm 3 we n The wells of fancy dry,
To begatale e And faintly strove that wea
1 1.2

To put the subject by,
‘The rest next time -’ ‘It is n
The happy voices cry.

Alice in Wonderland Scheme of Work for KS3

Page 58 of 66

AdOD NOILOIdSNI

COPYRIGHT
PROTECTED

9

a9

Education



Pick out quotes to suggest the poem was written for adults.

Pick out quotes to suggest the poem was written for children.

Can you find any words
or phrases that give
clues to the audience?

‘Imperious Prima flashes forth

Her edict to ‘begin it'—

In gentler tones Secunda’

Assumes a knowledge of Latin, and seems to be talking about
the children from a condescending perspective.

‘All in the golden afternoon

Full leisurely we glide;

For both our oars, with little skill,

By little arms are plied,’

Suggests that the narrator and the children are all in the boat
together.

Can you find any ideas in
the poem that suggest

The poem appears to be written from the perspective of an

It is about sitting in a boat with children on a nice afternoon.
Thus, because it features children and is about them, it is likely to

. . adult. -
1 13 the audience? . be for children.
H h le of . e . . . S . .
ow does the style o Quite complex and difficult in terms of language. More likely | There is very little in the style to suggest an intended audience of
the poem suggest the . .
. to be for adults than children. children.
audience?
. In the final stanza, the narrator calls the story ‘childish’. This .
Anything else that ! § . . y e I . ! It could be argued that the regular, simplistic form of the poem
R suggests that they are looking down on it, and that it is . .
suggests the audience? might suggest children.
perhaps for adults.
There are a number of different answers that could be possible here. Some examples:
. ‘And what is the use of a book,” thought Alice, ‘without pictures or conversations?” This could be considered to convey a childish attitude. As it gives Alice’s
perspective, it does at least come from a child’s angle.
. ‘As well as she could, for the hot day made her feel very sleepy and stupid’, seems to be a negative comment on Alice’s thinking ability, however, which could
) 21 perhaps be considered as an adult’s view, or at least somebody who considers themselves to be superior to Alice. Alternatively, of course, some students

may comment that this line may in fact, continue to be from Alice, in which case it is her self-deprecating comment on herself.

Students may also consider the perspective of the narrator. The narrator gives a third-person, limited perspective, which occasionally strays into free indirect

discourse. While students are unlikely to identify this, they may spot at this stage that the narrator is not Alice, but yet seems to speak with Alice’s voice and
comment on her actions.
Again, any answers should be considered, so long as students are analysing their quotes and justifying their opinions.
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Quotes

.

‘So she was considering in her ov {mi. ' 5 well as she could, for the
hot day was making h- ..~ jep,...aﬁd stupid).

=S

‘And she tried to curtsey as she spoke- fancy curtseying as you're
falling through the air! Do you think you could manage it?).”

‘The words ‘Eat Me” were beautifully marked in currants.’

There are no definitive answers for the common dream tropes. This is a discussio
book should be considered. Some possibilities, b vever:

* Rising water — anxiety and stress. T\ th % elements in your life are getting
* Falling — change in your lif~./ f ar 6. Jrgto deal with problems. ‘
e Talking animals— v ., y azat réality/ unwillingness to grow up.
3.1 s Physical ¢t :
e Choy

g do Lady — not being able to find yourself, or being uncertai
"j_i,:;)cs—"’feeling a lack of control in one’s body :
you haven’t thought about in years — clinging to childhood / returning t:

“There are many, very detailed, guides on the Internet. An example: http://www.i
disorders/dreams/?gclid=COLGMN7Wsc4CFcEVOwodoKQl4Q [accessed 08/08/16
1. She was too big to get through the garden door.

2. She’s not sure who she is. She thinks she might be Mabel, rather than Alice.
3.  She'stired of being alone.
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3.2
Task 2

2. ‘Four times five is twelve, and four times six is thirteen,” —these sums are i

Students may choose to draw some of the following stages:
. Alice growing bigger — perhaps looking at her feet.
. Alice very large — or her head at some distance from her feet.

. Alice with her head against the ceiling A

. Alice lying on her side trying ’ro begion o ¢ h the door with just one eye op
. Alice crying, and alarg .pciflof = 4 gathermg around her.

. Alice growmf’ Sihkalin by pumbly wearing the rabbit’s glove.

. Alu“c1 il ; er pool perhaps alongside a mouse.

. ,nnng to shore, followed by a crowd of animals.
; f:urﬁjuser and curiouser!’ cried Alice {she was so much surprised, that for t
speak properly, it suggests that her education has not been very thorough

3.  ‘Londonis the capital of Paris, and Paris is the capital of Rome’ — again, this

4, ‘A mouse — of a mouse —to a mouse — a mouse — O mouse!’— she’s becom
wrong.

5. ‘I daresay it’s a French mouse, come over with William the Conqueror’- her

6.  "Ou est ma chatte?’—she hasn’t got very far in her French lessons, particula

{t is likely that students will find that their answers for this plenary are almost ide

3.3 address the validity of the argument that this book merely represents a dream.
There are a huge quantity of possible homon'ﬁw £s, and there are many website
41 http://www.homophone.com/ [acce . {u /16]
’ Any examples should be conzide sd” Y ats may also want to discuss homony

‘bark’). s

: ' A_.A.‘és' -xéctly,’ agreed my sister. ‘Wok away from the kitchen.’

Underlinetr . .« v 5 e Liory:
’Ynu’ e D _n.orfl said my brother, eating his toast. ‘Don’t jam yourself ont

So hungrily | set off to work in my job in the orange juice factory, but | got canne
head: | was lucky it was a soft drink.

43

There are around 10 puns in this chapter, but some obvious ones might include:
‘caucus-race/ race-course’. There could also be some discussion about the visual

G :
o
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Features of a Play

Stage dlrect;om
Acts and %

5.1

- Present tense
Lighting
Dialogue

There are obviously many possible answers here, and if reasonable, these should

White Rabbit trots slowly across the stage, fooking anxiously about as it goes, as

5.2 White Rabbit: (anxiously) The Duchess! The Duchess! Oh my dear paws! Oh my
) CAN | have dropped them, | wonder?

Alice joins in hunt.

Alice: {good-naturedly) | guess yorr V’ Aol sur :;,an and white kid gloves. Is thatr
There are several sectionct' at ‘e l* ' {o'prove a logistical staging problem, e.g
5.3,5.4 | characters are nnt vy’ o nmcr‘estmg solution to these problems should be
5 i o stick to the novel format. Typical answers might als
Zay of elaborative and imaginative settings.

students to point out that they're just silly poems. Some students may go

Students couid choose to underline most of the extract! However, expect answe
. Students may also look at the language used. Additional adverbs mean tha

be said to enhance the absurdity as it tries to create realism to a scenario w
6.2 . Sentence contrast in length and style may also heighten the absurdity beca
6 ) which sees it all as being very simplistic, thus perhaps meaning that we que
. The italicisation of personal pronouns exaggerates the fact that this piece i
. The caterpillar’s repetition, while clearly mmcy ng and absurd, could be se
emphasises this. .
. There are, again, many ser’ 7 ‘in ; ha‘pter which could be considered
6.3 changing her shaoe ¢ iin, 1 rz..that is about a man standing on his head
’ . In terms nf Lorile sl tures: - Capitalisation of key words; the rhyming of t

() . E
[
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7.1

. Expect answers such as ‘treating a trivial subject seriously’, ‘making fun of

7.2

('« Children’s Books — And what is the use of a book,” thought Alice "without

There are many possible quotes/ideas that students could explore from the open
. Education — ‘For, with all her knowledge of history, Alice had no very clear
that her education is not providing her wit" a meaningful understanding of
. Alice herself — ‘She generally gave huvil 4o ery good advice, (though she ve
towards herself, and her ur. .. an- | ‘fof vier own personality.
o Adults—Butthen.’*“¢ «gl Al shall | NEVER get any older than | am no
to have leses < 0. .Oh, 1'shouldn’t fike THATI’ (Chapter 4). There are
growl* v wp 'I ,,ole lmp§|e5 that when you’re an adult you have nothing
HdOwW ‘doth the little crocodile Improve his shining tail, And pour th
: _remembers in the opening chapters are remembered correctly. Stud
remembers them in a more fun way.

children’s books in general,

There are, again, numerous possible answers. Some possible:
. Talking animals

. The size the letter in comparison to the fish

. The invitation to play croquet

8.3

.« time as being a concept that means different things to different people

Examples of events that could be
considered surreal:
. a fish and a frog are footmen

;ntangied

. when they bow together, their =.x -
. plates are thrown withou’ ¢ H0. 1 .n noticing
. the duchess thrr‘ e :ba .7 Wice and it turns out to be a pig

Theme" " a8 t ] w-.é also in The Persistence of Memory:
ety ‘about where to go in life (metaphorically)
,,.mddness as a way of understanding meaning

Some possible answers {although, again, so long as the students can justify their
. *Oh, you can’t help that,’ said the Cat: "we’re all mad here. I'm mad. You'r
what is the norm?

. It's really dreadful,” she muttered to herself, 'the way all the creatures arg
be about the world in general and a wider comment on society?

. "Would you tell me, please, which wax .- 3ht to go from here?
‘That depends a good deal on w’ .. = 4\ ant to get to,” said the Cat. — Th
meaning within fife. G

. Ifithad grown .’ saic-nerself, ‘it would have made a dreadfully u
otherch! © « . e A w,who might do very weil as pigs’ — This quote may

F\c =% i

3
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&c\““"" ’
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10

There are numerous possible quotes in which a character is being rude. Two fro

10.1

9.1 . “You don’t know much,” said the Duchess; ‘and that’s a fact.” Here the Duc
. ‘The cook threw a frying-pan after her as she went out, but it just missed h
Almost all of the rules are broken in Chapter = »ome examples:
. Travelling: Alice is told there is . 50 o, “then there is; Alice is rude back
. Tea guests: there isn’t.any 56679, ‘heése rules are difficult to obey, though
9.2 . Conversatior: =) "pusea"’fwd the Hatter interrupt; characters do make
other’ o = v

udents may feel that all, or some of the pieces of contextual information would

des: “several of the characters make exclamations; some of the ch
Rabwuit, for example, does not have his gloves).

some points they might make:
. The poem, ‘All in the Golden Afternoon’ was originally written on a dull,
idealised world, different from the reality of the children the book was orig
. Lewis Carroll originally illustrated the book himself, but then approached
considered to be so integral to the book now. This perhaps indicates a mo
originally, intended a signficantly smaller audience than he later realised he
. Lewis Carroll was friends with a little girl called Alice. He originally made
the character of Alice may originally have been based on a real person. Thi
. Alice Through the Looking Glass was n.Y ably written for another little gi
of information. They might sug .. _.t+ ice was a very popular name du
called Alice. It is prob~bly AW 0t o down the route of discussing his re
. Lewis Carroll e na.qi‘aluﬁlstory before writing about the animals
3 ﬁ;d n this book had at least some ba5|s in reallty

11

111

T ...}ovefbs
Can you fill in the gaps?

. It is best to be on the safe side.
Where there’s a will there’s a way.

Do unto others as you would like others to do unto you.
A bird in the hand is worth two in the bush,

A drowning man will clutch at a straw.

A friend in need is a friend indeed.
A chain is only as strong as ltS W

"'c
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Ajourneyofat m:“.. ﬂegms W!th a single step.
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1. Nobody. The Gryphon tells us this.

2. ‘Reeling and Writhing... then the different branches of Arithmetic-- Ambition
Seaography: then Drawling — the Drawling-master was an old conger-eel, tha
Coils.’, ‘Laughing and grief’. :

3. Because she didn't fearnwashing. 7.~ " ‘o d part of the question requires
which indicates that Alice.ca {r¢e O’V,/.,:f’r..sr much of her education correctly, o
does not constitu* .+ al, skills that would actually be useful.

4. a) ‘Tis'" 2 4> w ; sat makes the world go round!, ‘Take care of the sen

e Lof Bed .:}‘e‘ri'ﬁ}ies and the pounds wilf take care of themselves’), ‘Birds

_..,:."lc“)‘\"/"g, ‘tis love, that makes the world go round!’ implies that love is th

" revolve round the sun. This is obviously metaphorical, suggesting that it
‘Take care of the pennies and the pounds will take care of themselves’ is
at a time, they can add up to bigger things.
‘Birds of a feather flock together,” means that people of similar tastes an
‘Be what you would seem to be,” suggests that you should behave in the
want to be considered as being a good person, then behave as one!

5. Answers might focus on the structure of the book now seeming to be disjoin
the mock turtle’s discussion immediately prior to the end of the chapter, in w
suggesting that his speech is a countdown to the end of the chapter.

11.3 The moral of the chapter is likely to be quite perconal to the class. You might fin
. The most important things you learn: . %ttaught in school.
. Adults are not always right v © =~
. People in authori*' . » ot A' belgysright,
12.1 . Expectan o« ¢ ‘ue . 3:regular rhyme scheme; simple ideas; repetition; lit
and . Ty f'@ﬁ‘} 24ty discussions to focus on thematic ideas, but students ma

“Io They all have a simple, repetitive rhythm.

t aen,
“The songs are all in rhyming couplets (simpie rhymes).

. They all feature repetition.

. Students may, depending on their discussion in the starter, decide that the
and don’t make much sense.

. It is likely, based on their content, that students will determine these songs
Expect some reference to the darker themes in ‘London Bridge’ and ‘Ring-a
are about plague/death/Viking attack.

[oX
S

>
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13
(Option 1)

13.2

Character Evidence o

Knave . There isn't any convincing evidence, apart from the White
‘The Queen of Hearts ..+ x sade some tarts, All on a summ
The Knave o‘ “1; s, . 'sto.e those tarts, And took them qu

. Altofh w, m e are unrellable

Lhe kel that arrives is not in the Knave’s handwriting.

An‘the very middie of the court was a table, with a large dish -
them.” Right at the beginning of the chapter, Alice commen
. She also has a habit of eating food without asking for permi
. Alice does change size in this chapter, which in the past has

larger again.’ :
Other . The Dormouse might be suggested, as he knows more about§

The letter also appears to have references to his swimming ai
. Any convincing argument for other characters, with supportir

Alic

13
(Option 2}

134

‘We're all mad here. I'm mad. You're mad.” The Cheshire Cat.
‘Off with their heads!” The Queen.

‘How puzzling ali these changes are! I'm never s -re what I'm going to be, from on¢
‘No wise fish would go anywhere withr ik ,’f;, 13ise.’ The Mock Turtle.

‘It's always tea-time.’ The Mad Foté ;

‘1 don't know the mea el Afoaise %bng wards and | don’t believe you do ei
Tut, tut, chnlr“ > 0 i B .+ got a moral, if only you can find it.” The Duchess.

1 Which features suggest the ending is written for an audience of children? £

ap ,l 2y suggest the ending is written for an adult audience? The flr
{ .. hasn't really featured in the book. It means that the last paragraph ¢
. ““It undermines the story a little, indicating that it was just a strange dream, ar

been.’
. What is Carroll’s message? Answers will depend on the class, but we found
shocking. We had responses that ranged from, ‘life is meaningless’ to ‘childt

. | £ L
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