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Teacher’s Introduction

How to Use this Guide
This pack is designed to support students and teachers working with the Conflict
Edexcel GCSE (9-1) English Literature Poetry Anthology. There are three cluste
(Relationships, Conflict, Time and Place), each consisting of 15, thematically linke
for working with the second collection, Conflict.

These materials are divided into four main sections that you can use in a variety
e Introducing the Anthology

e Poems

e Key Themes

e  Exam Preparation

Specification Information
Edexcel GCSE (9-1) English Literature
Pearson Poetry Anthology Collections: Relationships or Conflict or Time and Plac

Component 2, Section B, Part 1: Poetry Since 1789 (Poetry Anthologies)
o  C(Closed-book, written exam

e  Choice of three questions (one each for Relationships, Conflict and Time anc
poem to another poem from the anthology
Edexcel recommend spending 35 minutes
20 marks in total

AO2: 15 marks

AO3: 5 marks

Free Updates!

Register your email address to receive any future free
made to this resource or other English resources you
has purchased, and details of any promotions for you

* resulting from minor specification changes, suggestions from teachers;
and peer reviews, or occasional errors reported by customers

Go to zzed.uk/freeupdates
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How to Use this Guide

Introducing the Anthology

This section is written with students as the target audience. It offers a general i
anthology as a whole, plus a list of activities to help them engage with and revis
could use this at the start of your poetry study to prepare students for engagem
might also use this as a source of independent learning tasks.

Poems

For each of the 15 poems you will find the following:

e  Summary Sheet

e Analysis of the Poem

e  Comprehension and Deeper-thinking Questions and suggested answers

The following is an overview of these sections along with a suggestion for using
classroom.

Summary Sheets

These sheets offer bullet point notes under the following headings:
Brief overview of the poem

About the poet

Contextual information

Language close-up

Key words

Key themes

Suggestion for using the Summary Sheets
After an initial reading, give students a blank copy of the Summary Sheet. Divid
so each student has a different aspect of the poem to research. Offer access to
students to work together to complete the summary sheet. At the end, offer th
for them to compare, consolidate and enhance their own findings.

Analysis of the Poem
This offers one analysis of the poem. It is not intended to be comprehensive, b
students’ own explorations of the poem. Aspects of interpretation will inevitabl
find their own meanings and responses to the poems they encounter.

Suggestion for using the Analysis of the Poem
Ask students to explore in detail the suggestions in the ‘Make the link’ boxes an
on the points raised there.

Comprehension and Deeper-thinking Questions and suggested answers
Here you will find 8-10 comprehension questions based on a reading of the poe
as always, these are open to challenge and exploration.

There are also 3-5 deeper thinking questions that encourage students to conte
the issues presented by the poets in more depth. The answers for these are sug
range of answers that go beyond the bullet points.

Suggestion for using the Questions and suggested answers
Use the comprehension questions as homework or as a quick fire group quiz. So
questions lend themselves to group discussions. Alternatively, invite students tc
after reading each poem and use these instead.

Conflict: Edexcel Anthology Resource Pack for GCSE Page 2 of 98
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Key Themes

Following a similar structure to the poem sections, the themes are divided as fol
e Comparison Mind Maps

e Analysis of the Theme

e  Comprehension and Deeper-thinking Questions and suggested answers

Comparison Mind Maps
These maps show how some of the poems in the cluster are connected by them
relate to each theme and students should be encouraged to look beyond the po
own connections.

Analysis of the Theme

As with the poem analysis, this look at theme is intended as a starting point. Di
explores some aspects of the poems and shows how they are connected. These
and further exploration is encouraged.

Comprehension and Deeper-thinking Questions and suggested answers
These sections include 8-10 comprehension questions based on the theme. An
always, these are open to challenge and exploration.

There are also 3-5 deeper thinking questions that encourage students to conte
poems in light of the theme. The answers for these are intended as suggestions

Exam Preparation

This section of the pack offers:

e  Exam advice

e  Practice exam questions with hints for answers

e  Two sample answers at medium and higher levels

The Pearson Poetry Anthology’s Conflict collection provides a good springboard
poetry either around the same topic or by the poets on the list. Reading a poem
analysis!) can be a helpful way to prepare students for the ‘unseen’ section of th

Both AO2 and AO3 are addressed throughout the resource.

Useful resources to support the Conflict collection

Poetry By Heart

Poetry By Heart’s website includes poet biographies, poem analyses and videos
the work in the Edexcel Conflict collection. There is also an excellent First World
from the UK and abroad, male and female, with their responses to the war. The
material for the Conflict collection.
‘I www.poetrybyheart.org.uk

The Poetry Archive

Claims to be the world’s largest collection of poets reading their own work. Eac
comprehensive biography, which is useful for the context section of this assessm
many of the poets from this anthology collection from the Poetry Archive’s onlin
Y www.poetryarchive.org.uk

The Poetry Foundation
An American site that features a huge range of poems and poets, with some det
Y www.poetryfoundation.org
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Introducing the Antholo
What is an anthology?

An anthology is a collection; in this case, of poems.

What is this anthology about?

There are three collections in the Pearson Edexcel GCSE (9—1) Literature Poetry
and Time and Place. Each collection contains 15 poems all connected to the the
study one of the three collections for your GCSE (9-1) English Literature exam a
question on this collection. This study pack offers support for the 15 poems in t

What do these poems have in common?
The poems that you will examine in this collection all deal, in different ways, wit

What is poetry?

Poetry is an art form, much like painting, music, film-making or sculpture. In po
A poet gathers words into lines, stanzas and complete poems choosing them for
rhythm. A poem can convey a feeling, tell a story or remind us of an experience
times of heightened emotion: it has the power to succinctly encapsulate the wa

Here are some definitions of poetry that you might like to discuss, or bear in min
collection:

e  ‘Poetry is the bomb and the safe exploding of the bomb.” Jeanette Winters
‘Poetry is when an emotion has found its thought and the thought has foun
‘A poem is a little moment of belief.” Jackie Kay (poet)

‘Poetry is language at its most distilled and most powerful.” Rita Dove (poe
‘Poetry is the voice of spirit and imagination and all that is potential, as wel
that used to be the privilege of the gods.” Ted Hughes (poet)

How do fanalyse a poem?

There are lots of ways to find your way into a poem. Your teacher might start b
poem, or the title, or images suggested by the poem. At some point though you
notes about your initial response to the poem using the following questions:

e  What feeling does the poem convey? s it cheerful? Uplifting? Sad?

e Which lines or words stand out for you in this first reading? Why are they i
e If you were to describe the poem to someone who hadn’t yet read it, what

The next stage is to familiarise yourself with the poem. Spend some time with it
reading particular lines and phrases. It is useful to read poetry aloud and you co
doing this. (Listening to this later could form part of your exam preparation!)

Then start zooming in.

Imagine you are looking at the poem from a distance.

e  What shape does it have?

e  How are the lines laid out?

e  How does this relate to the main message or theme of the poem?

Read the poem aloud and listen for the rhythm. One way to do this is to ‘hum’ t
words aloud and notice where the stresses fall.
e Isthere a clear regular pattern or rhythm?

Conflict: Edexcel Anthology Resource Pack for GCSE Page 4 of 98
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Come closer and look at the words.

e  Has the poet used complicated language? Or is it straightforward?

e Does it sound as though someone is talking?

e Isthe voice in the poem telling a story? Or is the poem more abstract?
e Is afirst person voice being used? Who do you think is speaking?

e Does the poet use rhyme? Half-rhyme? Where?

e  Does the poet use alliteration or assonance? How?

Zoom in again and pick out two or three key images or ideas.

e  Which ideas seem most important in this poem? How are they conveyed?
e [s the poet using imagery to make comparisons to other things?

e  What else is implied by the images?

In your response to a poem you might combine your answers to all or some of t
that you link them to a theme. For example, a question might ask about the pre
Your answer should then explain how you think the structure, rhythm, language
of power. Be creative with your thinking. Poets might think long and hard abou
on a page. However, it is possible (probable) that you can see something in ther
themselves.

How can f analyse poems in this anthology?

The 15 poems here are all linked in some way to Conflict. As you read each poe
following themes are relevant (this is not a definitive list — please add your own!
Maps in the Key Themes section of this guide as a starting point, and add to the

The wide- hi
Power of nature Power of the individual ] e wide-reac !n
impact of conflic
Sexual power and Effects of conflict on
. N The horrors of w
conflict individuals

Make connections between the poems. Notice which ones use the following typ
experiences of the following groups (again, add extras of your own):

Soldiers Observers

Victims Immigrants In

You can also make links between the poems in terms of style. Look at the form
language and the main images in the poems and notice similarities and differen

In the exam you will write about two poems, so get into the habit of finding the
to make this process easier under exam conditions.

How can f talk about the context of the poems in th

Context refers to several different things. It is, on the one hand, the setting of th
of the Light Brigade’ by Tennyson is set in the context of the Crimean War. Itis u
that war, and in particular the Battle of Balaclava when writing about the poem.
a deeper significance when you learn that it is about a real battle in which real m

Another sort of context for a poem is to do with when it was written. Tennyson
reading about the Battle of Balaclava in the newspaper. He was a contemporary

Conflict: Edexcel Anthology Resource Pack for GCSE Page 5 of 98
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If you know something of the world in 1854 when the battle happened, you can §:
have been received. The readers might have had relatives or friends fighting in
the men encourages a sense of pride and respect for the soldiers.

It can also be useful to know something about the poet’s own life. This context
For example, when you know that Wilfred Owen fought in the trenches of the F
his poem ‘Exposure’ comes from first-hand experience. Consider what this add

There is also the literary context that a poem is written in. You might notice ho
become less formulaic in terms of rhyme schemes and structure as they becom
trends in poetry and each poet’s response to literary traditions. Notice whethe
traditional forms. How does this connect to the themes in their work?

You can also talk about context in terms of your experience as a reader. You are e
context of preparing for a GCSE exam in the twenty-first century. How is your wor
values or themes you can relate to? How have things changed? Are there differen
words?

It can be interesting to read a poem as it stands and take a note of your respons
social and historical context in which it was written. Then notice whether your
more about the background to the poem and the poet.

How can frevise poetry?

Revising poetry can be really enjoyable if you're willing to be creative. The key i
and get to know them. Each time you read a poem, it’s likely that you’ll notice
different way. The more familiar you are with these poems, the easier it will be
in the exam. Here are some suggestions for making the most of your revision:

1. Play Snap!
Write out the first lines of each of the poems on cards and put these in a pi
poems on separate cards. Use these to play a game of Snap! with a friend,
and first line match.

2. Learn your favourite lines from each poem by heart.
If you really want to get inside a poem, learn it by heart and speak it aloud. :&
and sounds in the poem. Notice where you have to pause. Which words a
What is significant about these places in the poem? This will help you in th
use a quotation.

3. Play Spot-the-Difference
Play Spot-the-Difference by writing (or printing) two poems side by side and d
least five similarities and differences between them.

Use this as the basis for making connection maps like the ones in this pack. Y
exam, so make sure you know the main themes of each poem. It will make it
essay if you know the poems well and you will save time looking for the best
Remember you only have around 45 minutes for this section of the paper, so

4. Learn about the background to each of the poems.
Make a poster showing when the poet lived, what they were interested in
about what was happening in the world when the poet was writing. What
tradition of the time? Was the country at war? Were there any particular
have influenced the poet? Did/has the poet expressed publicly their opinior:
to address AO2 and refer to the context of the poem in your response.

Conflict: Edexcel Anthology Resource Pack for GCSE Page 6 of 98
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5. Make a short film of the poem
Choose a suitable soundtrack that will match the mood and make a film usi

6. Drawitout
Writing a poem out by hand can be a useful experience. Imagine thatyou a
the first time. How do you know that these are the right words to express
you’ve written the poem, spend time decorating the text with images sugg

7. Record and listen
Record yourself reading each of the poems in the cluster and listen to them
more familiar you are with each poem, the easier you’ll find it to write abou

8. Find a revision buddy
Work together to discuss the poems and test each other as you go. Here ar
each other:
a) What s this poem about?
b) What is this poem really about?
c) Which images do you find particularly interesting/disturbing/pleasing?
d) How is the poem relevant to today’s society?
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About the Poet

Lived and worked in London.

One of the best known Romantic poets.
Although unrecognised during his lifetime,
Blake’s work is now celebrated.

Also a painter, printmaker and visionary.

Contextual Information

‘A Poison Tree’ comes from Blake’s
collection Songs of Experience and many
of these poems had a moral tone.

In the Bible, Adam and Eve are banished
from the Garden of Eden after eating the
Forbidden Fruit.

Worath is one of the seven deadly sins.

Language Close-up

Repetition: ‘my wrath’

Repeated three times in opening stanza,
emphasises all-encompassing nature of
anger

Rhyme: ‘friend/end’, ‘fears/tears’

Simple rhyme scheme lends an innocence
to the poem

Monosyllables: ‘wrath’, ‘tree’, ‘shine’
Words of one syllable lend a simplicity to
the poem, implying that unresolved anger
can destroy innocence

Binary opposites: ‘friend/foe’, ‘day/night’
Opposites highlight the difference
between anger that is resolved and anger
that is left to grow

—_ e e e e e e e e e ————— —

‘A Poison Tree’
by William Blak
(1794)

Brief Overview of Poem

The speaker tells of two examples of whe
has been angry. The first story lasts two |
he was angry with his friend, he told his f
of his anger and his anger passed. In the
second story he was angry with his foe (o
enemy). This time he did not speak of his
anger, but instead allowed it to grow. Ov
time the anger bore poisoned fruit that h
enemy stole and ate. The next day the sp
found his foe dead beneath the tree.

Blake uses the metaphor of an apple tree
represent the growth of unexpressed an
unresolved anger.

Conflict: Edexcel Anthology Resource Pack for GCSE
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Analysis of ‘A Poison Tr

The tree

The ‘poison tree’ of the title is a metaphor used throughout the poem

to represent the way the speaker’s anger or ‘wrath’ towards his Mak

enemy grows. Com
ang

In the first stanza the speaker explains how the anger he felt towards jealo

a friend dissipated as soon as he confronted his feelings and shared i\:l‘/:;ld

them. However, he keeps the anger he feels for his ‘foe’ to himself
and this causes it to ‘grow’.

The speaker ‘water’d’ the seed of his anger, in the same way a gardener might
case, though, instead of healthy nourishment, the plant is fed ‘fears’, ‘tears’ an
plant bears fruit — ‘an apple bright’. This might remind readers of the forbidde
Garden of Eden, in which Adam and Eve are deceived by the serpent and persu
Similarly the foe thinks the apple on the poison tree is safe for him to steal. Lik
tempted by the fruit and sneaks into the speaker’s garden to eat it. Here there
not support the actions of the foe — after all, he is committing an act of theft. H
speaker’s wrath, is poisonous and kills the thief, so neither can we support the

Metre and rhyme
Blake uses a consistent AABB
this poem. The rhyming wor
monosyllabic and all form pe
to the poem. This straightfor
imply that the speaker is imm
anger so tightly it becomes p
approach would be one that
The rhyme scheme also supports the poem’s message that that there are hidde
simple actions.

Make the Link
Compare Blake’s use of rhyme and metre
with Hardy’s in ‘The Man He Killed'. Both
poems use an apparently simple struciure to

deal with complex subject matter. Notice how
this might affect the reader in each case.

The rhyme scheme might also represent the opposites we find X‘:olfr:e'
throughout the poem. Two A rhymes are followed by two B is John
rhymes, echoing the opposing: ‘friend’/’foe’, ‘tears’/’smiles’, each p
‘day’/’night’, ‘morning’/'night’. their p

of conf

This is also reflected in the metre of the poem, which alternates
between trochaic* and iambic* lines. Every line ends with a stressed syllable, i
the speaker is insistently holding onto his wrath.

Internal and external conflict

This poem deals with the external conflict between a speaker and his ‘foe’. Ho
for his ‘wrath” and so, as readers, we are invited to some internal conflict: we a
the speaker’s behaviour to his foe is in anyway justified. Could the best positio
immediately and prevent it from festering? Or is the death of the foe at the en
example of justice? The internal conflict that the reader faces —should we forg
—is reflected in the conflict in the alternating metre, rhyme and use of opposit

* See glossary

Conflict: Edexcel Anthology Resource Pack for GCSE Page 9 of 98
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Questions for ‘A Poison Tr

Comprehension Questions

Which feeling does the speaker feel at different times towards both his frier
How does he deal with this feeling in each case?

Which word starts each line of the first stanza?

Describe the rhyme scheme used in this poem.

Which of Blake’s collections does this poem come from?

What sort of fruit grows on the tree?

What illegal act does the foe commit?

What happens to the foe in the final line?

PNV R WD R

Deeper-thinking Questions

1. The poem refers to a number of binary opposites. Do you think there is a si
friend and foe?

2. Should we always speak openly about our feelings towards others?

3.  What do you think the moral message of this poem is?

Make your notes in the box below, and write out your answers in full on lined pa
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Comprehension Questions
1.
2.
3.

NV A

Deeper-thinking Questions
1.

Answers for ‘A Poison Tr

In the first stanza he tells us that he was ‘angry’ with both his friend and his
He tells his friend about his anger and it ends. He doesn’t tell his foe and th
Each line of the first stanza starts with the personal pronoun ‘I, suggesting
his actions.

The poet uses a regular AABB rhyme scheme that mirrors the opposing side
The poem comes from Blake’s Songs of Experience collection.

An ‘apple bright” grows on the tree.

The foe commits the act of theft when he sneaks into the speaker’s garden
In the final line we learn that the foe has died as a result of eating the poiso

Answers might include:

e  Yes—your friends support you and enemies don’t.

e No - friends can sometimes be enemies — for example, a friend might
hockey game.

e Neither. Itis the responsibility of the individual to be forgiving and kin
rather than labelling people as one thing or another — we all have capa

Answers might include:

e  Yes —speaking openly about feelings allows us to deal with them and t

e No - speaking openly about feelings makes us vulnerable.

e [|tdepends. If there is someone you trust, then you might speak openl
someone there is a risk that you will exacerbate the problem by speaki

Answers might include:

e  Bottling up emotions is dangerous.

e  Each of us should take responsibility for our own actions.
e  We can be our own worst enemy.

e  Unchecked anger has the potential to grow out of hand.

Conflict: Edexcel Anthology Resource Pack for GCSE Page 11 of 98
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About the Poet

ESY
% One of the major Romantic poets.
% Known for his dynamism and his passion.
% Believed in liberty and planned
to fight in the Greek war of
independence.

1
|
1
He was born in London and died in Greece. :
|
|
1

Contextual Information

1

1

1

. & Poem comes from Hebrew

X Melodies collection and was
' published in 1815.

' Based on a Bible story (2 Kings, chapter

| 19).

! In the story King Sennacherib’s army

! attacks the city, Jerusalem — God steps in
! and destroys the Assyrian army.

! %, Napoleon Wars in France had been going
1 on for 16 years at time when poem was

| published.

Language Close-up

|

I
% Anapaestic metre: two unstressed :
syllables followed by one stressed syllable |
Deceptively innocent metre contrasts with |
destruction conveyed !

%, End-stopped: lines that end at the end of !
a phrase !
Each line is end-stopped, adding to the I
sense of rolling advancement |

& Sibilance: repetition of ‘s’, ‘sh’, ‘ch’ |
sounds :
Sibilance runs through the poem, \
reflecting the sounds of the sea, the leaves |

and the breath of the Angel of Death :

“Fhe Destruction
Sennacherib’
by Lord Byron
(George Gordon) (18

Brief Overview of Poem

- The poem relates a Bible story in which t

Assyrian army, led by King Sennacherib, des
upon the holy city of Jerusalem. The army is
wolf” and approaches the city with spears ‘g
and banners held high.

However, those same banners are blown an
‘wither’d’ by the next day. This, we learn, is
the ‘Angel of Death’ is sent by God to defen
He destroys the soldiers and their horses.

The poem ends with the soldier’s widows w
the idols in the temples of Baal being destro
further emphasises the power of God.

Key Words

‘The Assyrian’ — King Sennacherib, ruler
Assyrians

‘Galilee’ - the Sea of Galilee
‘Ashur’ — the Assyrian’s capital city
‘Baal’ —a name sometimes used to refe
false idols, or icons of worship other th
Christian god
‘Gentile’ —in the Old Testament, where t
comes from, Gentiles were people who d
belong to the nation of Israel

g
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Analysis of ‘The Destruction of S

Context

At the time when the poem was written, the Napoleonic Wars had Make t

lasted more than 16 years and the empire being carved out by the Compa

French was vast. The Assyrians were a similarly mighty force, poem a

apparently unstoppable except, perhaps, by a miracle. ‘The Ch
their de

. notice?

Bible story circumsta

In 2 Kings, Chapters 18 and 19 of the Bible, Hezekiah is King of

Jerusalem and Sennacherib is King of Assyria. N°;f|i°e
well as

In these chapters Sennacherib threatens to take Jerusalem by
force, but Hezekiah calms his people by telling them that the Lord, the God of |
Sennacherib challenges this claim and leads his army onwards.

At night, the Lord God sends his angel to put to death 185,000 people in the As
sight of these dead bodies, Sennacherib retreats.

Power
At the start of the poem ‘the Assyrian’ has the power. He is ‘like the wolf on th
attackers are wily and tactical. The people of Jerusalem, on the other hand, ar
sheep. The army are dressed in kingly colours ‘purple and gold’, their armour is
spears was like stars on the sea’. The sibilance here emphasises the

way the army is glittering. In appearance, at least, they are bright and
powerful. However, this power quickly proves to be superficial. The

Mak
power of God is greater and instantly puts the army to death. Com
with
In stanza two Byron uses parallelism — the structure of the first two 'The

lines is parallel to that of the third and fourth lines. The first and third
lines both begin ‘Like the leaves of the forest...” while the second and
fourth lines each begin ‘That host..."” Mid-stanza we shift from
summer to autumn. The change in season is unnaturally fast, reflecting the wa
extinguished. The ‘host’, or the army, have their banners raised and then almo
and strown’.

The next stanzas depict how the army is transformed by the Angel of Death. W
images, such as ‘the eyes of the sleepers wax'd deadly and chill’ and ‘the rider
stanza, sympathy is evoked for the ‘widows of Ashur’ whose grief is heard ‘loud

Meter and rhyme
Byron uses an anapaestic me
unstressed syllables followed
is often used in light-hearted
with the death and destructio
metre could be interpreted a
hoofs as the men begin their
poem forward and, combined
open lines, creates an almost

Make the Link :
Compare the way Byron and Hardy both
use metre in their poems. Both ‘The Man He
Killed” and ‘The Destruction of Sennacherib’
deal with serious messages, yet they use
metre more usually reserved for light-
hearted pieces. What effect does this have?
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Questions for “The Destruction of S

Comprehension Questions

Who is Sennacherib?

Which animal are the attackers compared to?
Which seasons are mentioned in the second stanza?
Who ‘spread his wings on the blast’?

What metre does Byron use in this poem?

Which elements of nature are mentioned?

What happens to the lances and the trumpet?

Who wails in the final stanza?

PNV R WD R

Deeper-thinking Questions

1. How does Byron use imagery in this poem?
2. Who do you feel most sympathy for in the poem?
3. How was the poem relevant to Byron’s contemporaries? How is it relevant

Make your notes in the box below, and write out your answers in full on lined pa
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Comprehension Questions
1.
2.
3.

Nowa

8.

Deeper-thinking Questions
1.

Answers for ‘The Destruction of S

He is king of the Assyrians.

They are compared to a wolf attacking a ‘fold’ of sheep.

‘Summer’ and ‘Autumn’ are mentioned in the second stanza. It seems the
second and third line.

The ‘Angel of Death spread his wings on the blast’.

Byron used anapaestic tetrameter throughout the poem.

Elements of nature mentioned in the poem include: stars, waves, forest, lea
The lances are ‘unlifted’ and the trumpet is ‘unblown’. The repeated use of
emphasises the lifelessness of the scene.

The ‘widows of Ashur’ wail in the final stanza.

Answers might include:

e He uses imagery to shock the reader. The images of death are ghastly
e  He uses imagery to show the power of God and to intimidate the read
e  He uses natural imagery to contrast with the unnatural events of the p

Answers might include:
e | feel sympathy with the Assyrians. They are killed in one swoop witho
e | feel sympathy with the people of Jerusalem who were being attacked
e | feel sympathy with the widows who are left to deal with their loss.

Answers might include:

e  The Napoleonic Wars had been going on for 16 years. People must ha
to bring them to an end.

e  More people held Christian beliefs then, so this story would be familia

e ltis relevant today because huge-scale wars are still happening.

e  The way that war destroys lives without discrimination is relevant acro
are not presented as individuals worthy of distinction. They are all tre
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About the Poet | /
& Bornin Lake District, 1770 i EXtraCt from
% One of ‘The Romantics’ | ‘The Prelude’ bY
% Studied at Cambridge ! ogge
% ; William Wordswor
ASY |

Close friends with the poet Coleridge

| PecamePoetlaureaten 185 . | (1850)

Contextual Information

|
|
|
% Extract from long poem with 14 sections !
%, Deals with Wordsworth’s own spiritual !
growth I
% Hedescribed it as ‘a poem on the :
I
> :
|
1
= |
|
|

Brief Overview of Poem

‘The Prelude’ is a long piece of work that de
the poet’s spiritual journey in relation to ‘M
Nature and Society’. In this extract the spea
takes a boat out on a lake at night and is
overwhelmed by a mountain peak that loo
him.

growth of my own mind’
Autobiographical and published three
months after his death

During his lifetime Wordsworth called
the poem his ‘poem to Coleridge’

The speaker is filled with fear when he com
the ‘craggy ridge’ and rows away from it in

‘grave/and serious mood’. The mountain af
him deeply and he sinks into ‘a darkness’ or
depression, during which he is unable to se
beauty of the trees and ‘green fields’ but in

- - -y

Language Close-up

S Blank verse

Written in unrhymed iambic pentameter
% Alliteration

‘And measured motion like a living thing

’

Repetition of initial sounds emphasises ::‘Oul::f; nbz\;:?n:?)si:erzjower of nature that th COPYRIGHT
slow and steady (though imagined) PROTECTED
% Imagery R

‘Small circles glittering idly in the moon’ Key Words

Safe image; gives the lake a magical feel
%, Personification

‘A huge peak ... /Upreared its head’

Mountain is personified, or given human

characteristics — makes it seem more

terrifying

9

& ‘Cove’ —small sheltered bay

% ‘Stealth’ = cautious, secretive or under
% ‘Craggy’ —rough and uneven — refers t
ESN
ESN

og

Education |

mountains or rocks
‘Covert’ — a thicket where animals mig
‘Spectacle’ — a sight, usually dramatic

AdOD NOILOIdSNI

1
1
1
1
1
1
1
1
1
1
1
1
1
1
1

movement :
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
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Analysis of Extract from ‘The

Changing nature

In this extract from ‘The Prelude’ the speaker takes a boat out on a
lake. He finds the ‘little boat tied to a willow tree’. This image, along
with the opening phrase ‘One summer evening’ leads the reader to
expect a poem of innocence.

However, his ‘act of stealth’ leads the speaker not into deeper joy,

but into a ‘darkness’. At first he enjoys the ‘small circles glittering idly
in the moon’ that his oars leave in the lake, but soon he sees ‘the summit of a cré
everything.

The mountain is ‘a huge peak, black and huge’. The repetition of the word ‘hug
of discomfort in the face of it. This quickly turns to fear as the mountain ‘uprea
personifies the mountain, describing how the ‘grim shape’ ‘towered up’ and ‘li

The encounter with the ‘cra
and fills him with terror. He
and makes his way back to t

Make the Link
Compare the power of nature as
presented in this poem by Wordsworth with
the power of nature as presented by

Wilfred Owen in the poem ‘Exposure’. However the light tone of th

g return. Instead the speaker

Notice how the speakers in each poem are ‘o’er my thoughts / There hu
rendered helpless in the face of nature. been awestruck by the vastn
suddenly struck with a sense

insignificance.

The Romantics and nature

The Romantic poets revered nature. They saw nature as the

embodiment of God and in their poetry often presented nature as

powerful, beautiful and awe-inspiring. They moved away from a

traditional religion, worshipping nature instead. C
b

The Romantics generally believed that humans were basically good, but
corrupted by society. For the Romantics, Nature is a place of refuge,
solace and awe, whereas society is corrupt, threatening and full of false
ideals.
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Questions for Extract from ‘The

Comprehension Questions

Where is the poem set?

What does the speaker find ‘tied to a willow tree’?
How does the night appear initially?

What is it that inspires fear in the speaker?

What mood is the speaker in when he leaves the boat?
What hangs over him following this experience?

What ‘were a trouble to [his] dreams’?

NoukrwnE

Deeper-thinking Questions

1.  Which conflicts are highlighted in this poem?

In what ways is this poem relevant today?

3. How would you compare the power of nature in this poem to the power of
this collection?

N

Make your notes in the box below, and write out your answers in full on lined pa
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Comprehension Questions
1.

Deeper-thinking Questions
1.

NowuAwN

Answers for Extract from ‘The

The poem is set on a lake near a mountain, possibly in the Lake District whe
and lived.

A boat

Initially, the speaker finds beauty in the night and describes how the moon
The mountain on the horizon inspires fear in the speaker.

He is ‘in grave / And serious mood’.

A depression, ‘darkness’ or ‘blank desertion’ hangs over his thoughts follow
‘huge and mighty forms, that do not live / Like living men’

Answers might include:

e  Conflict between man and nature

e  Conflict of scale

e  Conflict between joy in nature and fear of its power and scale
e  Conflict between beauty and overwhelming terror

e Internal conflict of human soul

Answers might include:

e Nature still has the power to overwhelm.

e  Society, like nature, is more powerful than the individual.

e The poem describes depression, which is part of human experience in
Wordsworth’s.

Answers might include:

e The individual is helpless in the face of both war and nature.

e  The power of the mountain is immense, much like the power of armies

e There is a difference between the power of nature and the power of w
whereas nature is unconscious
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g0

About the Poet

English novelist and poet.

Grew up in Dorset and the people of this
rural county influenced his work.

Known for his realist style.

His work is often described as pessimistic
or bleak.

Contextual Information

1
|
Britain fought in Boer War (1899-1902). |
Troops in the Boer War fought with \
modern weapons such as quick-firing :
rifles and explosives. |
Poem originally had this note: SCENE: The |
settle of the Fox Inn, Stagfoot Lane. !
CHARACTERS: the speaker (a returned |
soldier) and his friends, natives of the !
hamlet. !

Language Close-up

Dramatic monologue: one person talks
directly to the reader or audience

The soldier’s plain telling of this story
draws us close to him

lamb: a foot of one unstressed syllable
followed by one stressed syllable

Could reflect the steady firing of guns
Direct speech: using the precise words
someone has said — usually indicated with
quotation/speech marks

Dialect: variation of English peculiar to a
particular place

Use of dialect makes the speaker seem
ordinary and working class

‘The Man He Killed’
Thomas Hardy (190

Brief Overview of Poem

This is a dramatic monologue from the p
view of a soldier. He muses on how stran
is that in the context of war men become
enemies. He struggles to explain why he
a man and repeats that the man was his
as if to convince himself. Nonetheless, th
speaker knows that in another situation
would have sat down with the same man
bought him a drink in a bar.

He concludes that war is ‘quaint” and ‘cu
These words appear to trivialise the horr
war. However, it is clear that the speaker
perplexed by the business of killing and t
soldier’s conclusion is a way of distancing
himself.

Key Words

‘Infantry’ — foot soldiers, often requi
do battle face to face
‘Nipperkin’ — a container that holds
than half a pint —in this case a glass
bar

‘Foe’ — enemy
‘Traps’ — possessions
‘Half-a-crown’ — an old British coin w
two shillings and sixpence

o090
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Analysis of ‘The Man He Ki

Narrative voice
In the original version of this poem, Hardy included the directions:
‘SCENE: The settle of the Fox Inn, Stagfoot Lane. CHARACTERS: the Mak

. . . . , H
speaker (a returned soldier) and his friends, natives of the hamlet. mg;
Noti
Hardy creates a strong sense of character in this poem — a soldier who in th

has returned from war and is relating the story of a time when he Tree
killed a man. The whole poem is within quotation marks, implying ™
that it is an overheard story. This is confirmed by the title where the pronoun *
separates the speaker from the poet, making it clear to the reader that the two

The speaker starts by telling us that he would most likely have bought the man
ancient inn’. In different circumstances they might have happily enjoyed ‘right
together.

Hardy’s use of dialect words such as ‘nipperkin’ makes the speaker seem harml
struggles to find a reason for killing the man, stumbling and repeating the word
ordinary man who was acting on orders. There is no apparent malice in the kill
towards the speaker for being so obedient and failing to rebel against the orde
his situation.

Rhyme and metre

Hardy uses a jaunty metre and rhyme that we might associate with Mak
more innocent or light-hearted content. A simple ABAB rhyme Chris
pattern is followed throughout using mostly monosyllabic rhyming '2;2
words. This adds to the sense that the speaker is an uncomplicated simil
man. in ea

The first, second and final line of each stanza is written in iambic trimester,* w
This steady rhythm lends a natural, conversational tone to the poem, juxtaposi

Injustice

Make the Link . . .
Examine Hardy’s presentation of war This deceptively simple poem prese

in this poem with Denise Levertov’s in : speaker appears harmless —someo
her poem ‘What Were They Like?". _ from sharing conversation and drin
~ revealed in his speculations about t
the ‘foe’ enlisted ‘off-hand like — just as I, revealing that his own reasons for jo
honour or duty and more to do with lack of money. In this way the speaker co
in the Boer War (and other wars since) — people who joined up without really ¢
consequences and brutal situations they might be faced with.

There are many layers of injustice present here — the injustice of a society in w
only viable way to make a living; the injustice of men fighting for causes they d
of a man killing another man against whom he has no real vendetta.

* See glossary
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Questions for ‘The Man He

Comprehension Questions

What sort of language does Hardy use in this poem?
Which social class do we assume the speaker belongs to?
During which war was this poem written?

Where does the speaker suggest he might have met the man another time?
What role did each man have in the fighting?

What does the speaker imagine the other man might have sold?

What does he suggest he might have done for the man in another situation

NoukrwnE

Deeper-thinking Questions

1. Why does the speaker kill the other man?
2. Who does war most affect?
3. Has war changed over time?

Make your notes in the box below, and write out your answers in full on lined pa
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Comprehension Questions
1.

NowuAwN

Deeper-thinking Questions
1.

Answers for ‘The Man He Ki

He uses simple, colloquial language. This might make us sympathise with t
affects the lower classes of society.

We assume from his language and role in the war that he is from a lower so
The poem was written in 1902, towards the end of the Boer War.
He says they might have met in an ‘ancient inn’, another indicator of his low
Both the speaker and the man he killed were infantrymen.

He imagines the other man has sold his ‘traps’ or possessions.

He says he might have treated him to a drink or loaned him money.

Answers might include:

e  Because he was given orders to kill the enemy.
e  Because he is unthinking and hasn’t considered the magnitude of what
e  Because the man shot at him first. He killed the man in self-defence.

Answers might include:

e The soldiers on the front line.

e  The working classes as these are often the men and women who make
case of this poem, the infantry.

e  The people left at home who do not know what is happening to their |

e Theinnocent people who are displaced because of violence and instab

Answers might include:
e Yes. We have different weapons these days and fewer soldiers are ask

previous wars.
e No. Innocent people are still put into dangerous and threatening situa
e No. Itis still the wealthier members of society that take commanding
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Contextual Information

-

% ‘Cousin Kate’ was written around the time

that Rossetti worked in the St Mary i ‘ CouSin Kate,
Magdalene penitentiary. i bY ChflStlna K)SSQ

background and reflects a time when
lords were landowners and held power
over their workers.

%, The speaker comes from a farming
(1860)

and then ends the poem with a twist — he
cousin might have the finery and ‘weddin
but the maiden is mother to the lord’s so

A traditional poetic form, used to tell a

L e e e e e e et meemeeme e et e e e e e, e, e, e, e, ,—, e —, - —m—m———————
1
e \ ! Brief Overview of Poem
X About the Poet ! I . .
. ! 1 A cottage maiden, or farm worker, descri
' Born in London to an exiled Italian father ! | how she fell in love with a ‘great lord’. Aft
| and half-English, half-Italian mother. ! . enticing her to his ‘palace-home’ where s
! Considered to be one of the finest I | was, for a while, his ‘plaything’, he later
! Victorian poets — first published aged 17. : | discards her cruelly.
! Devout Christian and volunteered at a | !
: hostel for women who had children outside : : She then addresses her Cousin Kate, the
I of marriage (considered sinful at that time). | ' object of the lord’s affections. However,
e e e e e e e e e e, e, e, ———————
________________________________ | I whereas the lord rejected the cottage ma
' Language Close-up ! he proposed marriage to her cousin. The
1 speaker expresses her despair and heartb
% Ballad '
|
1
1

|

1

I

|

|
story. The poem tells the story of the i
cottage-maiden’s love affair I
& Simile I
‘He changed me like a glove’ |
Shows how easily the lord discarded her \
Personal pronouns \
|

1

I

|

|

1

i

I

|

|

1

I

|

|

COPYRIGHT
PROTECTED

Key Words
‘Cottage maiden’ —a farm worker
‘Flaxen’ —yellow

ESY

RSN
‘You grow more fair than I’ S ‘Rye’—wheat
ESY
ESY

The speaker addresses her cousin, Kate
and makes comparisons between their
circumstances

2 Assonance

‘Woe’, ‘moan’, ‘howl’, ‘bound’

Repetition of the ‘0’ sound through the
poem, echoes the speaker’s pain and sorrow

9

‘Mean estate’
— poor living conditions
‘Fret’ —worry

og

Education |
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Analysis of ‘Cousin Kat

Dramatic narrative
Rossetti’s ‘cottage maiden’ is a peasant-class woman who has been

used and discarded by a lord. The poem is written in the first-person Mak

voice of the betrayed maiden. From the third stanza onwards she This

addresses her Cousin Kate, who has since been wooed by and married hier

to the same lord. them
poe
subj

The speaker is jealous of her cousin and accuses Kate of not loving him they
in the same way she did. ‘Your love was writ in sand’ implies that =
Kate's love is insubstantial and shifting. The maiden also feels

betrayed by Kate, who embarks on the relationship despite the fact that he has
badly.

The tone is full of heartbreak and lament, emphasised by the exclamations in s
begin with ‘O’. The use of assonance continues this pained ‘o’ sound in ‘So now

The poem ends with a twist where the maiden reveals that she still has some p
she has a child by the lord. She is possessive of the boy, knowing that Kate ‘see
knows that the lord is hoping for a son and so pleads with the boy to ‘cling clos
that Cousin Kate might feel threatened by the existence of the child and ends t
‘your sire would give broad lands’ for such a son.

Sexual power
The lord seems to have the
described as ‘great’ and live

Make the Link
Explore the presentation of love and the
power of love in this poem and in Jane Weir's ‘broad lands’ and is associat
poem ‘Poppies’. Where Rossetti explores wealth that brings him pow
sexual love and jealousy, Weir looks at the a man. When he jilts the m
love between mother and son. What |

. hing’ in her society. He, on
similarities and differences can you see? thing ersociety. He, o

another woman without bei

The similes ‘wore me like a golden knot’ and ‘changed me like a glove’ imply th
relationship. The women are possessions or playthings in his eyes, rather than

attitude was prevalent in the time when Rossetti was writing and she would ha
this sexual inequality during her voluntary work at the St Mary Magdalene Peni

The power of names

. . . Make the Li
The only person named in the poem is the cousin, Kate. The Both this po
speaker, the lord and the “fair-haired son’ all remain nameless. Tree’ deal w
The maiden seems to blame her cousin directly for what has does each p
happened and her anger and sense of injustice is focused from Who': Sim";
the title and throughout the poem entirely on Kate. 2:::;‘:20"
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Questions for ‘Cousin Kat

Comprehension Questions

Who is the speaker in this poem?

What colour is her hair?

Where does the lord live?

How does he treat her initially?

Who is married to the lord now?

What do the neighbours call the maiden?

What gift does the maiden have?

What does she say the lord would give ‘broad lands’ for?

PNV R WD R

Deeper-thinking Questions

Is the cottage maiden innocent?

Who do you have sympathy for in the poem?

In which ways does this poem deal with power?

Why does the speaker draw her son ‘closer, closer yet’?

A WN PR

Make your notes in the box below, and write out your answers in full on lined pa
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Comprehension Questions

NV AN

Deeper-thinking Questions
1.

Answers for ‘Cousin Kat

The speaker is a ‘cottage maiden’ or a young female farm worker.
Her hair is ‘flaxen’ or yellow.

The lord lives in his ‘palace-home’.

He treats her like ‘his plaything and his love’.

The speaker’s cousin is now married to the lord.

The neighbours call the maiden ‘an outcast thing’.

The maiden has the ‘gift’ of her son.

She says the lord would give ‘broad lands’ to have a son to inherit all he ow:

Answers might include:

e No, she went along with the lord.

e Yes, he praised her and she fell in love with him.
e No, she was seduced by his wealth.

Answers might include:
e  The speaker —she was seduced and betrayed and is now rejected from
e The cousin —she is entrapped by the lord and at risk of being similarly ¢
e  The child — heis innocent, poor and fatherless.

Answers might include:
e The power between men and women in that society is presented as un
e The power of wealth is presented —the lord seems to do whatever he v
e  The power of love is shown to overwhelm the speaker to the extent th

Answers might include:

e  Sheis afraid that the lord will take the boy away.

e  She is afraid that her cousin might try to harm him in jealousy.
e  She loves him dearly and wants to protect him.
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About the Poet

John Agard was born in Guyana.

He has lived in the UK since the 1970s.
He is married to poet Grace Nichols.
His poetry often deals with identity and
culture and uses non-standard English.

Contextual Information

‘Half-caste’ is a term that applies to a person
whose parents come from two different races.
It was commonly used in the nineteenth and
twentieth centuries.

Agard’s mother was Portuguese and his
father was Caribbean.

He moved to the UK in 1977.

Language Close-up

Phonetic spelling

‘wha yu mean’

The poet uses spelling that reflects his accent
Free verse

The poem is written without any fixed pattern of

rhyme or metre. Free verse is a form that first
became popular after the Second World War,

mirroring a destruction of tradition and stability.

Standard English and dialect

Agard mixes Standard English and Caribbean
dialect in this poem. This mixture
demonstrates the point he makes with his
examples of other artists using apparent
opposites in their work: ‘red an green’, ‘a

black key wid a white key’. The poem, like the

‘canvas’ and the ‘symphony’ is richer for this
combination of language.

-
‘Half-caste’

by fohn Agard
(1996)

Brief Overview of Poem

This poem has a sarcastic and, at times, ar
tone to it. It is a complaint about the use ¢
term ‘half-caste’ and challenges ‘yu’ to ex;
what you mean by it. :

The speaker lists examples of where oppc
mix to create wonderful pieces of work. H
even refers to ‘england weather’ making i
clear that the ‘yu’” he is directing his grieva
towards are the English people. The poen:
goes on to ridicule the term ‘half-caste’,
showing how it implies a person is not w
The poem is effective in conveying its me<
using a mix of Standard English and CaribE
dialect to underline the theme. :

Key Words

‘Picasso’ — a famous twentieth-cen
Spanish painter and sculptor
‘Tchaikovsky’ — a nineteenth-centu
Russian composer, whose work inclu:
piano concertos, symphonies and b
‘Ah rass’ — a Caribbean expletive
‘Some o dem’, ‘some of them’ — Ag
uses phonetic spelling to reflect the
Caribbean dialect alongside Standard
English

g o
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Analysis of ‘Half-caste

Free verse

The speaker in this poem seems to be the poet himself. Agard was Make the
born in Guyana to a Portuguese mother and a Caribbean father. Like Ma
When he moved to England in 1977 he soon tired of the racism he Agard’
was met with. In this poem he uses free verse to underline his r'?;:";:lo'l

point that ‘half-caste’ is a derogatory and imprecise term.

The poem starts and ends with a short three-line stanza, adding a
symmetry and balance to the poem; something that Agard complains is lacking
caste’.

The middle stanza is long and thin, physically representing the idea of the poet
section of the poem, the speaker gives examples of mixtures in the world —in p
making the point that none of these are referred to as ‘half-caste’. He then go
saying that if he is half a man, then he can only ‘offer yu half-a-hand’ or ‘close h
ends by saying that only when people are prepared to open their minds and se
tell ‘de other half / of [his] story’. Throughout the poem, the lines are short as
reflecting this idea that this is only ‘half / of [the] story’.

Allusions

To emphasise his point about the inadequacy of the term ‘half- Make 1
caste’, the speaker draws on examples from art where apparent Compa
opposites are mixed. He demands to know whether Picasso’s Benjam

canvasses are called ‘half-caste’ because the painter mixed red and theme
green, or whether Tchaikovsky’s symphonies should be referred to Proble
as ‘half-caste’ because they ‘mix a black key / wid a white key’.
Theses allusions draw attention to the fact that the term ‘half-
caste’ suggests that he is half a man, rather than whole.

Standard English and Caribbean dialect

Standard English is a form of English that has come to be the accepted version
There are benefits to using a standardised English — for example, we are able to
geographical regions. However, despite the prejudice that some English speak
version of English. It is simply the agreed common version. Similarly, the peop
‘yu’, those who label him with
better human beings by simple

Make the Link
Look at the poem ‘The Man He Killed'.
This also uses dialect. How is the language
of these two poems similar and different?
Are there similarities in the themes? You
might think about how each poem presents
human understanding and acceptance of
differences.

In this poem Agard mixes Stan
dialect. He uses phonetic spell
words such as ‘yu’, ‘mih” and ‘d
phrases such as ‘ah rass’. This
dialect serves to demonstrate
experience.
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Questions for ‘Half-caste

Comprehension Questions

How does the poem begin?

What form does the poet use?

Which painter does the speaker refer to?

What is the opposite of ‘shadow’ used in line 13?

Which country is named in the poem?

Which composer is mentioned?

What does the speaker say are mixed together on a piano?

What kind of dream does he say the ‘half-caste human being’ dreams?
What does he invite the reader to come back with?

What does he promise to tell ‘tomorrow’?

LN WNE

[EY
©

Deeper-thinking Questions

Why do you think people care about race?

Why does the term ‘half-caste’ exist?

Which other mixtures might the poet have referred to?

What do you think is the most important message of this poem?

B WN R

Make your notes in the box below, and write out your answers in full on lined pa
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Answers for ‘Half-caste

Comprehension Questions

The poem begins with the line ‘Excuse me’.
The poet uses free verse.

The speaker refers to the Spanish painter, Picasso, saying that he mixed red
The opposite of shadow used here is ‘light’.

‘England’ is named in the poem.

Tchaikovsky is named in the poem.

He says black and white keys are mixed.

He mockingly suggests that the ‘half-caste human being’ must dream ‘half-
He invites the reader to come back with a whole and open mind.

10 He promises to tell ‘de other half’ of his story.

PN RAWNE

Deeper-thinking Questions

1. Answers might include:
e  Because they have developed a sense of belonging and history that is
e  Because they think that race has some kind of hierarchy, with some be
e  Because they have not encountered many people from different cultu
e  Because they are open-minded / not open-minded.

2. Answers might include:

e |t comes from the time of imperialism and empire when historically pa
coming into real contact with other races in India, Africa and beyond.

e It's aracist term that suggests inferiority. Itis used by people who are

e [tis aterm that makes no sense in today’s society. We know from DNA

different races. Ultimately we all share a single evolutionary lineage.

3.  Answers might include:
e Air—a mixture of oxygen, nitrogen and other gases
e  Cakes —a mixture of eggs, flour, butter and sugar
e  Seawater —a mixture of water, salts and gases

4.  Answers might include:
e  The most important message is not to be racist.
e The most important message is to treat everyone equally.
e  The most important message is to be open-minded and open to beaut
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About the Poet

Wilfred Owen served as a solider in the
First World War.

He was enlisted to the army in 1915.
He was hospitalised in 1917 with shell

He died days before the war ended.

o e e e e e -

Contextual Information

1
|
i &  The First World War lasted from 1914 to
| 1918.
| & Soldiers faced dreadful conditions in the
! trenches that were dug across France and
! Belgium.

! 1917 was said to be the coldest winter in
! living memory.

1 Soldiers in the trenches suffered

: hypothermia.

Language Close-up

2 Pronouns
‘Our brains ache’
Use of pronouns ‘us’ and ‘our’ creates a
choral voice for the soldiers that also
includes the poet and the reader

% Refrain
‘But nothing happens’
End of each stanza is a shorter line, like a
refrain — expresses the desperation of the
soldiers

shock though returned to fighting in 1918.

‘Exposure’
by Wilfred Owen
(1917)

Brief Overview of Poem

Owen presents the suffering of soldiers in t
trenches during winter. He shows how they
exposed to the weather and struggle with t
and cold that never seems to end. They are
tormented by the noise of gunfire, though
itself seems less of a threat to the men tha
weather.

The men are powerless and are left there t
Many of them even lose their faith in God.
end, the ‘burying-party’ arrives to collect th
who have frozen to death in the night.

Key Words

% ‘Flares’ —flare guns were used in the Fir
War to send signals and identify positio
%, ‘Sentries’ —soldiers set to keep guard
% ‘Nonchalance’ — disinterest or indiffer
%, ‘Burying-party’ — Owen uses this phra
refer to the group of soldiers who com
to collect and bury those who have no
survived the night.
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Analysis of ‘Exposure’

First World War
The First World War began in 1914 and ended in 1918. It was the Make

first truly global conflict, involving countries from around the world. Compa
Britain fought with the Allies, or the Entente Powers against the ‘Exposu
Central Powers. Charge
of men

. . . . . . their liv

Battles took place in lots of difference countries, but in particular in differe

Belgium and France. Huge trenches were dug in the ground, where situatiol

soldiers were sent to live and fight. The conditions in the trenches 7
were dreadful. The tunnels often flooded and in the winter the men faced free
themselves were often rat-infested and surrounded with the constant sound o
sent home with ‘shell shock’ —a nervous breakdown brought on by exposure to

When they were called on to attack, the men had to climb out of the trenches
territory between enemy lines, called No Man’s Land, where again they were v

War poet
Wilfred Owen is one of the best-known war poets. He was enlisted in 1915 and
hospitalised with an injury and shell shock. In hospital, he met fellow poet Sieg
the trenches though died just days before the war ended. He wrote about the
the soldiers’ suffering.

In his famous poem ‘Dulce et Decorum est’ he depicts a gas explosion in the tre
disturbing the conditions were. Here in ‘Exposure’ he shows how the weather,
affects the men on a physical, emotional and spiritual level.

Language
By using a first person plural voice* in this poem, ‘we’ and ‘our’,

. - . . . Make the
the reader feels closely identified with the group of soldiers in Compare 1

the trenches, sharing their fears and experiences. Owen opens and Ciara

the poem with the phrase ‘Our brains ache’, implying that the entrapmen
men are all suffering in the same way. The phrase suggests that does each

. . . . language i
they are aching with cold and also implies they can no longer What effe

bear the conditions they are in —their brains are overwhelmed b=
with the horrors of their immediate environment.

Owen uses the semantic field* of war throughout ‘Exposure’, applying words a
and the rain. The winds ‘knive’ the men and the ‘pale flakes” of snow come wit
personification* of the weather adds to the feeling that the men are being atta
safe in any sense. If it isn’t enemy fire they are contending with, it is the risk of

The men themselves are described as ‘snow-dazed’ and ‘sun-dozed’. They are
their experiences. They have become ‘ghosts’ and many start to lose their faith
of ‘half-known faces’ — perhaps ‘half-known’ because the men have changed so
other anymore, or because they are all thrown in together, without a chance to

Owen repeats the phrase ‘But nothing happens’ at the end of four stanzas, incl
expose the hopelessness and futility of the war.

* See glossary
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Questions for ‘Exposure

Comprehension Questions

Where is this poem set?

Who is speaking in the poem?
What threatens to ‘knive’ the men?
Which men ‘whisper’?

Which phrase is repeated at the end of the first, third, fourth and final stanz
What is more dangerous to the men — bullets or the weather?
What feels for the men’s faces?

How do they feel about God?

What effect does the frost have on them?

Who comes with picks and shovels?

LN WNE

[EY
©

Deeper-thinking Questions

How do you interpret the title of this poem?

How do you feel about the soldiers in ‘Exposure’?
How would you justify the business of war when it puts individual lives in dz
Is this poem relevant today?

B WN R

Make your notes in the box below, and write out your answers in full on lined pa
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Comprehension Questions

10. The ‘burying-party’

Deeper-thinking Questions

PN RAWNE

1.

Answers for ‘Exposure’

In the trenches during the First World War.

The soldiers in the trenches are speaking collectively.

The wind

The sentries whisper.

‘But nothing happens’

The weather is more immediately dangerous to the men than the bullets.
The snow feels for the men’s faces.

Many of them are questioning their faith and losing their love of God.
The frost shrivels their hands and makes their foreheads crisp.

Answers might include:

e It refers to the way the men are being exposed to the weather.

e It describes the way that human lives are exposed to danger in the na
e It shows how the poet is exposing the dreadful conditions of trench wa

Answers might include:

e |feel sorry for them. They are being put in danger in the name of war.

e | feel their situation is unfair. Itis too much to ask individuals to go int

e | feel proud of them for putting themselves through such extreme con
country.

e | wouldn’t like the thought of being one of them.

Answers might include:

e Itcan’t bejustified. There must be ways that countries can end their d
for killing each other’s men.

e | think that soldiers know what they’re signing up for. Their job is to p
country. Itis a noble thing to do.

e  Waris not the solution. We encourage children to resolve their differe
adults, including leaders, should be expected to do the same.

Answers might include:

e  Westill have lessons to learn from what happened in the trenches, so
e  Wars are still going on, even if not in trenches.

e The need to expose unjust situations is still relevant.
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About the Poet

& Tennyson’s poetry was read and enjoyed
by ordinary people.

% He was made Poet Laureate in 1850.

% He wrote other ballads including ‘The
Lady of Shallot’.

% Many of his phrases are commonly used.

Contextual Information

%, The Light Brigade were famously sent
forward into enemy cannons during the
Battle of Balaclava during the Crimean
War.

% More than 150 British cavalrymen died
and more than 120 were wounded.
Tennyson read about the battle in The
Times newspaper.

The poem has played a significant part in
preserving the memory of the battle.

Language Close-up

%, Ballad: form of poetry that comes from
the oral tradition. Regular rhyme and
rhythm make the poem easy to
remember.

%, Repetition: ‘Half a league, half a league’
Repetition emphasises the desperate
position the men found themselves in.

% Exclamations: ‘Noble six hundred!”
Exclamations represent the commands of
the officers, and the speaker’s insistence
that we ‘honour the Light Brigade’.

by Alfred Lord
Tennyson (1854)

Brief Overview of Poem

The poem, a ballad, tells the story of the
Light Brigade, or cavalry, who were mistaken
sent into enemy lines during the Battle of Bal
during the Crimean War.

Six hundred men were sent into a valley, tow
Russian cannons. Tennyson shows how the s
didn’t question orders, but charged in, many
their deaths.

In the final stanza, Tennyson seems to urge us t
celebrate the men and honour those who were
in the charge. His poem has served its aim in en
men are remembered long after the event.

Key Words

% ‘League’ —a distance most commonly de
three miles

% ‘Cannon’ —large heavy ground based gu

were used to fire huge balls of metal

N ‘Sabre’ —a sword

% ‘Cossack’ —the name given during Tennys

to people from the Ukraine and Southern
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Analysis of ‘The Charge of the Lig

Inspiration
Tennyson wrote this poem in response to an article he read in The Times newspz:
century, there were no televisions and the Internet was a long way in the future
conflicts in other countries from video footage, social media and radio, in Victor
relied on for news.

During the Battle of Balaclava an order given to the cavalry, or light
brigade, was misunderstood. Six hundred cavalrymen rode down
into a valley directly into the enemy lines. They were shot at from
all sides by cannon and 150 men lost their lives.

The battle could be seen as a tragic and foolish incident, as a cause
for outrage, or for celebration — after all the soldiers were doing
their job, and however mistaken, believed they were fighting
honourably for their country.

Form and language
The poem is a ballad, using a strong rhyme pattern and rhythm. Traditionally b
news and Tennyson uses the tradition to spread word of the Charge of the Light
contemporaries, but down through the years. It is impossible to know whether
battle if it hadn’t been for Tennyson’s poem.

At the start, the rhythm of the poem seems to mimic the galloping
pattern of the horses: ‘Half a league, half a league’. Later the
sound of the cannon fire is reflected in short monosyllabic words:
‘shot and shell’. Tennyson also uses repetition throughout to
reflect the steady firing of the guns. He reminds us how the men
are surrounded with ‘Cannon to the right of them / Cannon to the
left of them.’

At the end of the poem he asks the question ‘When can their glory fade?’ By en
itself, Tennyson ensures the answer is: ‘not yet’.

Biblical allusion
Tennyson refers to Psalm 23 from the Christian Bible when he mentions the ‘val

‘Yea, though | walk through the valley of the shadow of death, | will fear no evil:
thy staff they comfort me.” (King James Bible)

This offers some hope, but then the valley becomes the ‘jaws of Death’ in stanz
soldiers’ situation is hopeless.

Outrage or honour?
Throughout the poem, Tennyson highlights the dreadful plight of the cavalryme
were put in. However, in the final stanza he insists that they were noble and in
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Questions for ‘The Charge of the Li

Comprehension Questions

During which war did the Charge of the Light Brigade occur?
How many men were involved in the charge?

Who were they fighting against?

What surrounded them in the valley?

How were the soldiers armed?

What does Tennyson urge us to do at the end of the poem?

A

Deeper-thinking Questions

1. Do you think the battle would still be remembered if it wasn’t for Tennyson’
2. How is this poem relevant today?
3. Do you believe the cavalrymen were heroes?

Make your notes in the box below, and write out your answers in full on lined pa

AdOD NOILO4dSNI

COPYRIGHT
PROTECTED

S

o9

Education

GCSE AQA Power and Conflict Anthology Resource Pack Page 38 of 98



Answers for ‘The Charge of the Lig

Comprehension Questions

The Crimean War

Six hundred men were involved.

They were fighting against Russians and Cossacks.
In the valley, the men were surrounded by cannon.
The men were armed with sabres.

Tennyson urges us to honour the men.

ok wWwNE

Deeper-thinking Questions
1. Answers might include:
e Npo, it was such a long time ago and there is no archive footage from th
Other atrocities are forgotten.
e Yes, we would remember, because we would be taught about it in hist
e ltis difficult to say. The poem is memorable because of its rhyme and
history.

2. Answers might include:
e We might compare the experiences of modern soldiers being sent to A
experiences of the light brigade. Although the circumstances are diffe

soldiers are expected to obey and go wherever they are sent in the na

e There could be a parallel drawn between suicide bombers and the cav
Both believe they are acting on behalf of a cause, or country, while acc

e Today's conflicts make use of different weapons, but the basic nature

3.  Answers might include:
e  Yes, they were fighting on behalf of their country and doing as they we
e No, they should have stood up for themselves and refused to follow or
into danger.
e No, war should never be glorified. As intelligent beings, we should be
to exist.
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About the Poet

Born 1937 in Cardiff, Wales. i ‘Catrin, bY Gillian Cl
Welsh speaker. i (1978)

National Poet of Wales in 2008.
Has published poetry for adults and
children.

ESY
ESY
%D, Co-founder of Ty Newydd Writing Centre
ESY
ESY

Brief Overview of Poem

This poem deals with the relationship be
a mother and daughter. It starts with the
birth and describes the ‘struggle’ and ‘fig
that initial separation. The second stanza
shows the girl as a teenager and explores
the conflict between mother and daught
continues. The ‘old rope’ of love binds th
despite their pulls towards independenc

Contextual Information

The poem is autobiographical and Catrin
is Gillian Clarke’s daughter.
Clarke says she wrote the poem in
response to the question ‘Why did my
beautiful baby have to become a
teenager?’.

% Her daughter was born before scans of
babies in the womb were available.

In the final lines, the teenager has asked
allowed permission to stay out skating fo
more hour’. Although this is a personal p
the experience will be recognisable to m
parents and children.

Language Close-up

|
I
% Alliteration :
In the first stanza, Clarke uses a series of |
words beginning with ‘w’ — ‘all over the !
walls with my / Words’ and ‘We want, we !
shouted’. This connects to the ‘w’ of !
womb and also a baby’s first wails. !
1

I

|

|

1

I

|

|

I

|

|

1

I

COPYRIGHT
PROTECTED

Key Words
‘Confrontation”’ —a moment
of conflict or argument
‘Environmental’ —to do
with the immediate or
wider environment
% ‘Defiant’ = rebellious

or obstinate

ig
¥ Metaphor
‘The tight / Red rope of love’
The image of the rope here represents the
umbilical cord that feeds the baby in the
womb and is cut at birth. It also stands for
the invisible ties that remain between
mother and daughter as the girl grows up.

og
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Analysis of ‘Catrin’

Mothers and daughters

Gillian Clarke uses simple language and familiar scenarios in this
poem to present both an autobiographical account of motherhood
and also a universal experience of the way love binds mothers and
their daughters.

The first stanza is about the birth and the ‘first / Fierce
confrontation” between mother and daughter as they strive for
separation. Clarke uses first person and first-person plural (‘we’/’ our’) to show
connected at this stage of their lives. In stanza two, there is more distinction be
teenager. Here Clarke begins to direct her words to ‘you’, emphasising their inc
other.

However, ‘that old rope’ of love is always there, tying the two together and und
when the girl asks to stay out ‘in the dark’ an hour later.

Conflict

Make the Link Clarke uses the language of confli

Compare this poem with ‘Cousin Kate'. ; repeats the word ‘struggle’ and al
How are female relationships presented confrontation’, the ‘fighting’ and

here? What similarities and differences can them. It is a struggle that neither
you see in the presentation of the cousins

and that of the mother and daughter? How Wa_nt to bgcome / Separate and_
do the poets make use of language to ultimately impossible and they wi

convey their themes? rope’ even when the physical tie
been cut.

Separation
The theme of separation is presented through the relationship between mother
in the literal space between the stanzas and in the line breaks. Each stanza coul
pair in this relationship with the small gap between the stanzas representing the
sense of separation.

The line breaks also add to this sense of separation. For example ‘I Make th

can remember you, our first / Fierce confrontation’. The line break Another
invites us to interpret the phrase ‘our first’ as ‘our first child’, plural ‘w
referring to the fact that Catrin is the first of Gillian Clarke’s W':re‘?'

mariter I1s

children. However, the phrase then continues into the next line to
become ‘our first / Fierce confrontation’ showing a shift in the
meaning of ‘our’ — from the couple together bringing their first
child into the world, to the mother and daughter and their struggle
to separate.

similariti
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Questions for ‘Catrin’

Comprehension Questions

Who is Catrin?

What does the mother see through the window?
What do the mother and child first fight over?
What does the mother write on the walls?

What are the mother and daughter struggling for?
Who wins the struggle?

What does Catrin look like as a teenager?

What does she ask to do at the end of the poem?

PNV R WD R

Deeper-thinking Questions

1. Do you think this is a typical experience of mothers and daughters?
2. Is this conflict only experienced by mothers and daughters? What about fat
3. Do you think the mother will allow her daughter to skate?

Make your notes in the box below, and write out your answers in full on lined pa
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Answers for ‘Catrin’

Comprehension Questions

1. Sheis Gillian Clarke’s daughter.

2. People, cars and traffic lights — everyday life continuing while she is about t
the experience of childbirth is an ordinary event.

They fight over the ‘tight / Red rope of love’ or the umbilical cord.

She writes ‘all over the walls’ with her ‘words’.

They are both struggling to be separate, ‘to be ourselves’.

Neither of them wins or loses.

She has ‘straight, strong, long / Brown hair’ and ‘rosy’ cheeks.

She asks to be allowed to ‘skate / In the dark, for one more hour.

NV AW

Deeper-thinking Questions

1. Answers might include:
e  Yes—itis typical for daughters to rebel against their mothers.
e  No —mothers and daughters are usually closer than this.
e  Sometimes, but it depends on the mother and daughter.

2. Answers might include:
e Yes —fathers and sons also struggle for independence and separation.
e No—it's different for fathers as they don’t go through the physical exp
e Yes—it's the same for mothers and fathers and their children, regardle
wanting to protect will always come into conflict with the desire for inc

3.  Answers might include:
e No, she won’t let her stay out after dark.
e  Yes, she knows her daughter needs to be free.
® Yes, she doesn’t want to get into an argument.
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About the Poet

1
1
Satyamurti was born in 1939 in Kent, i .
England . | by Carole Satyamurti
She is a poet and sociologist. 1
1
She has won numerous poetry prizes. 1
She says ‘human predicament engages me’. |
1

Brief Overview of Poem

Satyamurti shows how a picture can be
deceiving. She writes about framing and
we make assumptions, often wrongly, ab

Contextual Information what exists beyond the frame.

% The job of a war photographer is to
document events without becoming

I
|
:
: She writes from the point of view of a
1

! involved.

|

1

I

|

1

photographer who describes two particu
photographs, each of girls. The first phot
a group of girls, giggling and suntanned a
Ascot racecourse. The second is a photo
young girl running from a bomb.

% The poem deals with the way the media
can manipulate the truth of a situation
through selective use of images.

In the final stanza we learn that the imag
printed in the paper is one taken before t
bomb drops. The caption claims that the
evidence of the human spirit prevailing.

Language Close-up

% Parallelism
‘~As when at Ascot once’ ‘-as last week’
The structure of line 9 is paralleled in line
13, highlighting the contrast between the
situations

% Ellipsis
‘Began to run...
This line is unfinished and the ellipsis leads
us to fear the worst for the girl

% Alliteration
‘A pair of peach, sun-gilded girls’
The repetition of the ‘p’ and ‘g’ in this line
lends a pleasing balance, emphasising the
ease of the girls’ lives

Key Words

COPYRIGHT
PROTECTED

1

1

1

| &  ‘Frame’ —in this context ‘frame’ refe
' the edges of a photograph. The

' photographer selects what to ‘frame
' what to omit.

I & ‘Ascot’ —afamous annual horse raci
:

1

1

1

1

1

1

1

1

1

9

og
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event in England, associated with w
and glamour
‘Sun-gilded’ — made golden by the s
tanned
‘Prevailing’ — lasting

% ‘Arbitrary’ —random, indiscriminate
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Images of conflict

The speaker in the poem is a photographer. In the first stanza she
describes how she seeks out ‘the tragic, the absurd, / to make a
subject.” She describes two photographs in the poem, one in which
girls at Ascot are giggling and high on life, another in which a girl
carrying a baby is terrified by a bomb. The juxtaposition of these = L_——
contrasting images implies that the girls at Ascot and the girl in the

bombing are all in their ways tragic and absurd.

Satyamurti also explores the trust that we put in images, and says the ‘firmness
‘can convince you / this is how things are’. We don’t know what happens befor
the grass’. The image seems high-spirited and carefree, and suggests luxury an
tragedy in the lives of these ‘sun-gilded girls’, but this is an image, as much as th
smile’ at the end. With this snapshot, Satyamurti demonstrates how willing we
‘reassurance of the frame’'.

The photographer remains distant. She acknowledges the arbitrariness of life,
with her subject matter. She does not let on how she is affected by the images

Truth and mediation
The poem invites us to consider the reliability of images that are Make the L

presented by the media. The final stanza in particular Compare fl
demonstrates how easily manipulated an image can be. Itis Brigoo!e’-;
unclear whether the newspaper have chosen this image of hope f;f;::; :Isoew
to publish, or whether this is the image that the photographer How does
sends. We cannot entirely trust the speaker in this poem as, like conflict?

a photograph, much is leftout. T

Parallels
The parallels between the two
highlighted by the parallel stru
two and three. Thereis also a
a photograph and the act of fi
how the ‘small girl’ saw the ph
pressing of the finger resembl
immediately followed by the ex:
though there is a causal relationship between these two events. Before the bo
smile’ to the photographer and, despite what happens next, it is this image of h
and is used by the newspaper to portray a sense of defiance in the face of trage

Make the Link
Compare this poem with Denise Levertov's
‘What Were They Like?’. Which images
are similar or different? How does each
poet create a sense of tragedy? How is
injustice presented in each poem?
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Questions for ‘War Photogra

Comprehension Questions

Who is the speaker in this poem?

What does the speaker ‘seek out’?

What colours does she use to describe the girls at Ascot?
What ‘shattered the stones’?

What does the little girl drop?

How does the newspaper use the image of the small girl?
What does the photographer conclude about heaven and hell?

NoukrwnE

Deeper-thinking Questions

What do you think is the truth behind the image of the ‘sun-gilded girls’?
How do you feel about the war photographer’s role?

The camera never lies. Discuss.

What responsibilities do you think the media has when it comes to reportin

B W N PR

Make your notes in the box below, and write out your answers in full on lined pa
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Answers for ‘War Photogra;

Comprehension Questions

A war photographer.

She says she seeks out the ‘tragic, the absurd’.

The Ascot girls are ‘peach’ and ‘sun-gilded’.

A bomb ‘shattered the stones’.

She drops her ‘burden’ — the baby she was carrying on her hip.

The newspaper uses an image of the girl taken before the bomb drops. The

the human spirit prevailing.

7. She concludes that heaven and hell are arbitrary. Each of us could as easily
from a bomb.

ok wWwNE

Deeper-thinking Questions
1. Answers might include:
e  They are rich girls, enjoying a day at the races.
e  They live easy lives that contrast with the life of the girl in the war-torn
e  They might have their own personal tragedies to deal with. We aren’t:
neither do we know anything about the girls apart from their giggling n

2.  Answers might include:
e The war photographer is detached. She sees her responsibility as bein
people.
e  The war photographer is doing an important role. She is taking photog
e The war photographer is irresponsible. She should not have sent the p
paper.

3. Answers might include:
e The camera doesn’t lie. It’s what the people do with the images that is

e The photographer is selective. He or she leaves things out of the frame
control of the photographer.

e  The camera always lies in that it captures moments and life is not a mo
movement.

4. Answers might include:
e The media has a responsibility to tell the truth.
e The media has a responsibility to keep its readers happy. Therefore, it
e The media should report exactly what happens and avoid any personal
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About the Poet

Ciaran Carson was born in 1948 in Belfast.
His first language was Irish.

He is a poet and a novelist and studied at
Queen’s College in Belfast.

His collection Belfast Confetti won the
Irish Literature Prize for Poetry.

N

ESN

Contextual Information

The period between 1968 and 1998 saw
groups such as the IRA (Irish Republican Army)
fighting against British rule in Northern Ireland.

‘The Troubles’ in Northern Ireland saw
regular bombings and street warfare.
More than 3,600 people were killed
during the conflict.

British soldiers were sent to patrol the
streets in this dangerous, unpredictable
conflict and soon became targets
themselves.

Language Close-up

Enjambment

‘It was raining / exclamation marks’

Phrases are split between lines in this poem,
creating a disjointed effect that suggests
the sound of the explosion and gunfire

Lists

‘Nuts, bolts, nails, car-keys. A fount of
broken type.’

Carson lists the contents of the dirty bomb
(a homemade bomb containing all kinds of
metal scraps), then moves into metaphor,
comparing the explosion to words

‘Belfast Confetti
by Ciaran Carson (19

Brief Overview of Poem

This poem depicts the explosion of a dirty
in Belfast. It shows how the speaker, a jour
or the poet himself, is affected emotionall
mentally by the bomb and runs through th
streets, trying to escape.

The streets are all named after battles and
generals, so the labyrinth seems thick with
of former conflicts. Language breaks down
speaker until it is reduced to punctuation t
reflects the stream of ‘rapid fire’.

The unusual structure, with its alternating
and short lines suggests the speaker’s conf
and also the dead ends he runs into as he
attempts to escape.

Key Words

% ‘Riot squad’ — police officers who are
to deal with riots

%, ‘Labyrinth’ —a maze, or a complicated
arrangement of buildings and streets

X, ‘Saracen’ —a type of tank

%, ‘Kremlin-2 mesh’ —a wire cage that th
Saracen tanks are fitted with

%D, ‘Makrolon face-shields” —a polycarbo
face shield worn as protection by poli

& ‘Fusillade’ —a series of shots fired in

succession
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Analysis of ‘Belfast Confe

Real-life conflict
Carson sets this poem in Belfast, during the notorious ‘Troubles’ of the late twenti
Belfast witnessed conflict between groups, some of them terrorist organisations,
independence, and British troops, who were initially drafted into the city as peace
Republican Army —wanted the e
Ireland. The conflict was all-encc
innocent individuals on a daily b

Make the Link
Compare the experience of the speaker in

this poem with the speakers in ‘Exposure’.
Here an individual describes a sense of

entrapment and confusion in the midst of
conflict. What similarities and differences

given to home-made bombs that
and were composed of nuts, bolt
fly out in the explosion, in much
do when thrown in the air. Ther

are there for the soldiers in Wilfred

Owen's poem? celebratory connotations of conf

here.
Free verse -
Carson uses two stanzas, each comprised of long lines that run Make the
over. The lack of steady metre and rhyme reflects the disorder in This is a m
the aftermath of the bomb. The situation in Belfast was similarly conflict. C
unruly and uncontained. The staggered lines suggest the rcr:]::r:,zeof
‘stuttering’ of the speaker and also the ‘labyrinth’ from which he notice abc
feels unable to escape. He reaches a ‘dead end again’, implying and confli

on one level that he is lost and on another that the bomb itself ™
has reached a dead end — it will make no difference to the situation, apart from

Tools of the trade

As a poet, words and punctuation are Carson’s tools. He uses these in an unexp
comparing the explosion of the
tells us it was ‘raining exclamati
sharp, different-sized objects fa
a ‘hyphenated line’ is ‘a burst of
bullets moving fast like a line of
begin to fail him and his senten

Make the Link
Carson writes from personal experience.
How does this compare fo the

characterisation technique employed by
Thomas Hardy in ‘The Man He Killed'¢ How

does each poem engage you as a reader? . . ,
How does each poem make you feel?2 blocked with stops and colons’,

What similarities and differences do you him has been reduced to small
notice? make sense of. His distress is cl

As well as the comparisons between punctuation, bombs and gunfire, Carson ma
sounds of the conflict around him: ‘Nuts, bolts, nails, car-keys.” The language of t
un-poetic. However, the use of this language is vivid. The ‘stuttering’ of the spea
stuttering of ‘rapid fire’ and in the dead end assonance* of ‘blocked with stops’
labyrinth of streets that he lists: ‘Balaclava, Raglan, Inkerman, / Odessa Street’. T
claustrophobia in the speaker’s immediate situation. Also, by invoking the name
past, he creates a claustrophobia across time, as though conflict is something ine

* See glossary
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Questions for ‘Belfast Conf

Comprehension Questions

What is confetti?

What does the bomb contain?

What does he compare a ‘hyphenated line’ to?

What happens to the sentences in the speaker’s head?
What are the streets blocked with?

How many stanzas are in this poem?

How does the city seem to the speaker as he tries to escape?
What do ‘Balaclava, Raglan, Inkerman, / Odessa’ refer to?
Which aspects of the riot squad are listed?

Who is asking the questions at the end of the poem?

LN WNE

[EY
©

Deeper-thinking Questions

1. How has the poet created the sense of the speaker’s confusion and distress
2.  How do the lists in this poem add to the overall effect?
3. How does Carson use contrast to highlight the speaker’s vulnerability?

Make your notes in the box below, and write out your answers in full on lined pa

__________________________________________________
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Answers for ‘Belfast Confe

Comprehension Questions
1. Confetti usually refers to coloured tissue paper that is thrown in celebratio
the dirty bomb that explodes on the city streets.

2.  The bomb contains ‘Nuts, bolts, nails, car-keys’ among other things.

3. The ‘hyphenated line’ is like a ‘burst of rapid fire...".

4. The sentences are ‘stuttering’ in his head.

5. The streets are blocked ‘with stops and colons’.

6. The poem contains two stanzas, suggesting the two sides of the conflict — t
7. The city seems like a labyrinth.

8. These names refer to city streets and also to battles and generals from the
9. The tank and face shields are mentioned: ‘A Saracen, Kremlin-2 mesh, Mak
10. It could be the police asking the questions of the speaker, or he could be as

both literal and metaphysical questions.

Deeper-thinking Questions
1. Answers might include:
e By using long lines and short lines.
e By showing how he is stuttering and losing his words.
e By using unemotional lists that seem to be a way of clinging to words.
e By showing how he is lost in his own city.

2. Answers might include:
e  The lists offer an unemotional response to the scene — as if the speake
e The speakeris a poet. His nature is to elaborate and use sophisticated
to simply listing. This highlights the fear and confusion he experiences
e  The lists reflect the rain of the bombs and the sound of explosion.

3. Answers might include:
e He contrasts the tanks and protective gear that the police encase them
running through the labyrinth of streets.
e He also contrasts the dirty bomb with its ‘nuts’ and ‘bolts’ and ‘car-key
sophisticated weaponry of the police.
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About the Poet

Mary Casey was a housewife from
Liverpool.

She contributed to a poetry magazine
called Voices — a collection of poems from
‘ordinary voices’ rather than established
or literary poets.

Contextual Information

The class system in Britain was traditionally
made up of the upper, middle and working

N
ESN

The class system is still evident today.

A person’s work, wealth, education, family
background, social interests and even
accent all contribute to a sense of class.

1
1
1
1
1
1
1
classes. '
1
1
1
1
1
1
1
1

Language Close-up

:

I
Perfect rhyme :
‘Way/day’, ‘toil/oil’, ‘nelly/belly’ :
The perfect rhymes in this poem are often |
monosyllabic and simple, reflecting an :
unsophisticated attitude !
Colloquial language !
“0Olly’, ‘corpy’, ‘wet nelly’ !
Words and phrases that are used in !
spoken language by speakers from a I
particular region and background (in this |
case working-class Liverpool) |

“Fhe Class Game’
by Mary Casey (19

Brief Overview of Poem

The speaker in this poem contrasts her o
experiences of being working class with t
of ‘posh’ people who she believes are
prejudiced against her.

The tone of the poem is fairly aggressive,
despite the suggestion in the title that th
‘game’. The speaker defends her workin
roots by using local colloquialisms and

referring to her experiences. The poem u
the second-person pronoun ‘you’ and se
be a fight against the middle classes who
‘wince’ when they hear the speaker talk.

Key Words and Phrases

‘

An ’Olly in me mouth’ —speaking in
received pronunciation or talking ‘p
‘Corpy’ — corporation housing once
offered as affordable homes by the
government

D ‘Wet nelly’ —the name given in Liver
to a type of fruit cake made using le
or stale bread and cakes
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Analysis of ‘The Class Gam

The poet
Unlike the other writers in this anthology, Mary Casey is not widely known asa g
recognised poet, Casey was a housewife in Liverpool who wrote four poems tha
Manchester-based magazine of working-class writing.

The magazine, which ran from
written by ordinary people, as
contemporary poets. In his int
founder, Ben Ainley, said ‘Il can

Make the Link
Compare the language and tone of this
poem with John Agard’s ‘Half-caste’. Both

speakers convey a sense of injustice and pieces, except that they are, it
outrage. Examine how they use

. . freshly written, and in most ca
comparisons to create this atmosphere. . L .
.................................................................................................................................. taking up a pen late in life; wit

curiosity as to how it will turn ¢

The poems in the magazine were met with some prejudice and complaints that
therefore, invalid. This elitist attitude is similar to the one that Mary Casey rage

Anger and frustration

The tone of ‘The Class Game’ is forceful, with the speaker arguing Make the
in defence of her social class. The poem is addressed to someone What simi
who seems to look down on the speaker because of her working- the speak

s in ‘Cousin
class status. She repeats the question ‘How can you tell what does each
class I’'m from?” as if it is a challenge. However, she answers the what exte
question herself by giving examples of language and behaviours has chang

associated with her roots and in the end claims that in fact she is
‘proud of the class that’ she comes from.

Colloquial language
Casey uses simple language in t
She also incorporates a range o
evidence of the class she belon
‘corpy, not like some / In a pret
home is provided by the counci
class that she belongs to. Howe
looking down on her, the speak
prejudice towards the middle-class society she mocks.

Make the Link
Examine ‘No Problem’ by Benjamin
Zephaniah and consider the similarities and
differences between the mood and tone of
that poem and Mary Casey’s ‘The Class
Game’. How do you respond to each
speaker’s complaints?

She also contradicts herself somewhat when she says that she drops her ‘unemp
claims that her hands are ‘stained with toil’. This makes her untrustworthy and
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Questions for “The Class Ga

Comprehension Questions

Which social class does the speaker belong to?

What sort of clothes does the speaker wear?

What does the speaker say instead of ‘Bye Mummy dear’?

Where does the speaker live?

Which question is repeated in this poem?

What does she suggest might ‘stick in your gullet’?

What is ‘wet nelly’?

How does the speaker feel about the social class she comes from?

PNV R WD R

Deeper-thinking Questions

Who do you think is most concerned with social class in this poem?

Some people claim that we live in a classless society. What do you think?
Is social class restrictive? Or is it something to be proud of?

Have you ever experienced conflict, internal or otherwise, as a result of soc

A WN PR

Make your notes in the box below, and write out your answers in full on lined p
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Answers for ‘The Class Ga

Comprehension Questions

The speaker is a working-class Liverpudlian.

She wears second-hand clothes.

She says ‘Tara’ to her ‘Ma’.

She lives in ‘a corpy’ or a housing corporation home.

The question ‘How can you tell what class I'm from?’ is repeated.

The speaker suggests that the question of class might ‘stick in your gullet,
‘Wet nelly’ is a bread and butter pudding made in Liverpool.

At the end of the poem she tells us that she is ‘proud of the class that’ she

NV AN

Deeper-thinking Questions
1. Answers might include:
e  The speaker is most concerned. She fights against class snobbery in t
e The people she is addressing are most concerned. She tells us that th
using colloquialisms. This is evidence of their prejudice.
e  The speaker is concerned, but she is proud of who she is. She isn’t je
She just wants to be accepted as herself.

2.  Answers might include:

e Wedon'tlive in a classless society. There are clear distinctions betwe
of income, education and geography.

e Wedo live in a classless society. Television and the Internet have cre
the same opportunities are available to everyone.

e [tis clear that there are differences between social groups, based on i
opportunity. However, these are not restrictive and there is less snob
in the past. We are less likely to judge people on the basis of their so
might have been.

AdOD NOILO4dSNI

3. Answers might include:

e  Social class is completely restrictive. This is evidenced by the fact tha
private schools. It is difficult to imagine someone from a council esta
unemployment, becoming prime minister.

e  Social class is not at all restrictive. Whatever you want in life, you can
days, not where you were born. We can all change and choose the lif

e Social class is something to be proud of, but only if you're working cla
more embarrassed about their wealth.

e  Social class is no more a basis for pride than your name. It is arbitrary
class they are born into. It is not something that is achieved or worke
class pride as we are all individuals.

COPYRIGHT
PROTECTED

4. Answers might include:
e | have never experienced any conflict about my social class. | don’t th
e | have experienced prejudice and feel that | have missed out on oppo
o | feel as if there are certain expectations of me that are a direct result
lower or higher social class, | would behave differently and have diffe

people.
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About the Poet

Jane Weir is of Anglo-Italian heritage.

England.
She also works with textiles and fabric.

Contextual Information

Poppies are worn in November for
Armistice Day and Remembrance Sunday.

during conflict.

Poppies became a symbol of remembrance
after the First World War, when trench
warfare took place in the poppy fields.

Language Close-up

Military semantic field

‘Disrupting a blockade/of yellow bias
binding’

Language of warfare applied to everyday
actions and items

Metaphor

‘I went into your bedroom, / released a
song bird from its cage.’

Bird represents the way the mother has let
her son go free, even if it is into potential
danger — could also represent a
coming to terms with her son’s
death

i B i

1
1
1
1
1
She lives and works in Derbyshire in '
:
1
1

1
1
1
1
1
1
1
They represent the loss of blood and lives |
1
1
1
1
1
1
1
1

Brief Overview of Poem

This is a poem about a mother rememberin
son. Rather than a linear narrative, we are o
snapshots of the son at different times in hi

The metaphors used by the speaker and the
military language imply that her son has die
combat. She remembers small details of his
this highlights the sense of loss and grief tha
conveyed by the poem.

Poppies are traditionally worn as a symbol o
remembrance. The title shows that this is a
about conflict and loss.

Key Words

% ‘Armistice Sunday’ —the Sunday closes
November, the date when hostilities e
the First World War
‘Blockade’ — a temporary border that c
a place, usually imposed by troops
‘Bias binding’ — a type of ribbon that is
used for the edges of school blazers
‘Blackthorns’ —a European shrub with

hard thorns
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Analysis of ‘Poppies’

Poppies

Poppies have been used as a symbol of remembrance since after

the First World War. The small red flower grew particularly in Make
Flanders where trench warfare took place. The flowers themselves tChZTZ?
represent resilience and determination. They continued to grow differe
despite the earth being churned and disrupted by the battles. The respon
colour of the poppies is also significant and has come to stand for relation

the loss of blood and lives during conflict. Every year people wear
poppies on Armistice Day and Remembrance Sunday as a sign that they remem
wars and conflicts since 1918. Wreaths of poppies are placed on war graves an
her poem.

The title and the references to poppies in the poem suggest that the speaker, a

Language of war

Weir suggests that the son has been injured or died by using language associat
everyday objects. The mother remembers when he left and she pinned a popp
‘disrupted a blockade / of yellow bias’. The word ‘blockade’ has connotations o
guarding borders. This could
has now become cut off from
partly through the role he tak
perhaps, through death.

Make the Link
The poet uses a military semantic field
let us know that the speaker’s child has
gone to war. In ‘Belfast Confetti’, Carson
uses the language of punctuation to show
the effects of a bombing in Belfast. How

does each poet’s language choices relate
to their subject matter and tone?

The mother walks to the mem
scarf, gloves’. Like ‘blockade’,
military connotations. Here t
reinforcements against the co
refer to the emotions that she

Metaphors and symbols

The poet uses a range of metaphors and symbols in this poem, keeping the rea
actually happened. We are not given direct access to the mother’s feelings, th
The poem does not tell us what has happened to the son, but we understand f
that he is gone, and most likely dead.

The mother’s memories are not chronological. She remembers Make t
small details about her son, such as the ‘gelled blackthorns’ of his i°mp°
hair. This metaphor makes the son seem distant and those p

o ) . Photog
unapproachable, highlighting a separation between mother and mother
teenage son. She wants to care for him, but knows she must now each of
resist the urge to smother him. She says ‘I was brave’ showing how and dif

difficult it was for her to set her boy free to the ‘world overflowing /
like a treasure chest’. Weir uses the symbol of the songbird to represent the re
speaker cannot completely let go and later follows a dove to the war memorial

She uses the metaphor of textiles to suggest the way that mother and child are
sky’ looking like a ‘stitch’. This refers to fabric but also to stitches that are used
the way she is trying to heal her loss.
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Questions for ‘Poppies’

Comprehension Questions

Who is the speaker in this poem?

How many stanzas are in this poem?

What does the mother recall playing with her son?
What does she compare his gelled hair with?
What does she remember pinning to his lapel?
What colours are used in the poem?

Which words and phrases does Jane Weir use that are associated with war ¢
What does the speaker release from ‘its cage’?

What shape does she make when she leans against the war memorial?
What does she hope to hear on the wind?

LN WNE
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Deeper-thinking Questions

What is the relevance of the poem’s title?

What has happened to the speaker’s son?

How is this poem different to other war poems in this collection?
How does the poet use metaphor?

B WN R

Make your notes in the box below, and write out your answers in full on lined pa
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Comprehension Questions

8.
9.
10. She hopes to hear her son’s voice.

Deeper-thinking Questions
1.

Nous~wne

Answers for ‘Poppies’

The speaker is a mother whose son has left to join the army.

Three

She recalls playing at ‘being Eskimos’ and rubbing their nose tips together.
She compares his gelled hair to blackthorns.

She remembers pinning a poppy to his lapel.

Red, yellow, black(thorns), (white implied by dove)

‘Armistice Sunday’, ‘poppies’, ‘war graves’, ‘disrupting a blockade’, ‘steeled’
memorial’

A song bird

She leans ‘like a wishbone’.

Answers might include:

e  Poppies are worn to remember those who have lost their lives fighting
e  Poppies are red which reminds us of blood.

e  Poppies grew in the fields where battles were fought during the First W
e Thetitle suggests that the son is dead — his mother is remembering hin:

Answers might include:

e He has gone to war.

e He has died in a battle. Words such as ‘spasms’, ‘bandaged’, ‘graze’, fl
make us feel that something violent happened to him in the end.

e We don't know exactly what has happened to him, but there is a mour
suggests he has died.

Answers might include:

e This poem is from a female perspective, specifically a mother’s.

e  The standpoint is far away from the action of war.

e  The poem shows the far-reaching emotional impact of war rather than
soldier.

Answers might include:

e  She uses the poppy as a metaphor for death and remembrance.
e She also uses the blackthorns to represent the spikey attitude of her te
e The songbird is a metaphor for freedom and independence.
e The dove is a symbol, usually associated with peace.

e  She uses images of textiles to show how her memories seem stitched it
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e m e m e e e e e
About the Poet (

|
1 1
1 1 € b
1 1 l l
IS Zephaniah was born in Birmingham, UK. i N.O P.I'Oble
I % He left full-time education aged 13. ! bY Benjamln Zepha
! %, His work is influenced by Jamaican music 1
! and poetry. | (1996)
! % His poetry is often political and focused : \

I
1 |

on social justice.

i
1
1
|
1
|
1
1
1
1
|
1
1
1
|
|
1
|
1
1
1
|
1
|
1
1
1
1
|
1
1
1
L

Brief Overview of Poem

This is a poem that protests against
stereotypes and prejudice that the speak
experienced. The speaker is black and sa
this is ‘not de problem’.

Contextual Information

1
1
1
1
1 1
| 1
1 1
1
D, Zephaniah’s mother comes from Jamaica | !
and his father from Barbados. | !
He experienced racism as a youth growing | |
up in Birmingham, even though he was | . The line ‘I am not de problem’ is repeate
born in this country. ! | times in the first, longer stanza, emphasi
% He moved to London at the age of 22 with ! 1 the main message of the poem. It is the o
the intention of widening his audience ! | people and their limited expectations of
| |
1
1
1
1
1
1
1

beyond his local black community. people that are the problem. The speake
explains how he has faced racism in the

playground and how he is ‘branded athle
because of his skin colour, instead of bei
given a chance to excel academically.

Language Close-up

% Phonetic spelling
‘I am not de problem’
Zephaniah uses phonetic spelling in this
poem to mimic a Jamaican accent

% Rhyme
‘Brunt/stunts’, ‘smile/versatile’
He uses a simple rhyme scheme in which
every other line rhymes

% First person
‘I am versatile’
The use of the first-person voice creates a
strong sense of the speaker. The individual
is important in this poem with eight lines
in the first stanza beginning ‘I'.

Key Words

COPYRIGHT
PROTECTED

‘Taunts’ — unpleasant and insulting
comments
‘Timbuktu’ — a city in West Africa; a
metaphor in British English for a pla
far away as imaginable

% ‘Pigeon hole’ —a compartment for s
paper documents in the workplace;
means to categorise (usually in a lim
way)

% ‘Chips on me shoulders’ —an idiom t
means ‘to hold a grudge’

9
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Analysis of ‘No Problem

The title
The phrase ‘No Problem’ is itself a stereotype attached to Jamaican culture. Th
associated with people from the island is used in this poem to highlight the rea
Zephaniah argues that the education system failed him and in the first stanza o
of unfair stereotyping that he had to fight against. In this way the poem'’s title
are real problems the speaker is presenting.

Racism Make th

. . . . Examine
The speaker in this poem talks about the instances of racism he between |
has experienced and that range rom playground taunts to Agard’s
assumptions that he will be an athlete or a dancer. He claims present
repeatedly that ‘I am not de problem’, showing that he is neither stereoty

to blame for the stereotypes nor is he reacting to them. There is a
solid sense of the speaker’s identity that is maintained and enhanced through t
Zephaniah uses phonetic spelling to demonstrate the way the speaker uses Eng
accent lifting from the page.

This use of language shows that, despite the racism the speaker is faced with, h
maintains his sense of self without needing to protest or feel bitterness toward
a quiet acceptance of their ignorance.

False expectations

The speaker describes some
have of him as a black person
but actually he knows that he
him to know about dance, bu
the chance, he could ‘teachy
a ‘pigeon hole’ on the basis o
unperturbed by this, knowing

Make the Link

Byron’s poem ‘The Destruction of
Sennacherib’ is written using traditional

poetic form with rhyming couplets and a
steady metre. Compare the structure of that

poem with the free verse used by Zephaniah
in ‘No Problem’. How does each form differ?
What is the effect of each on the reader?

Form and rhyme
The poem is written in two stanzas. Eight of the lines in the first

stanza begin with the personal pronoun ‘I’, emphasising the Make th

importance of the individual over the sweeping generalisations Compar

made about his race. Thomas
languag
help to

In the second stanza, the speaker seems older. He changes the
line from ‘l am not de problem’ to ‘Black is not de problem’, in them?
broadening the experience of racism. In the final inehe =77

emphasises the point that it is other people who are the problem by stating tha
white’. As the title of the poem suggests the speaker has ‘no problem” with wh
the limitations of the narrow stereotypes that are often imposed on black peop

* See glossary
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Questions for ‘No Proble

Comprehension Questions

What does the speaker ‘bear de brunt’ of?

Which phrase is repeated in the first stanza?

Which place is mentioned in the first stanza?

Which word does the poet rhyme with ‘smile’?

What is a pigeon hole in the context of this poem?

What does the speaker say about some of his best friends?

A

Deeper-thinking Questions

1. Thetitle of the poem is ‘No Problem’ but do you think, in fact, there is a pro
2.  How might stereotypes hold people back?
3. Do you think there is a solution to racism?

Make your notes in the box below, and write out your answers in full on lined pa
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Comprehension Questions

U b~ WN -

Deeper-thinking Questions
1.

2.

3.

Answers for ‘No Proble

He bears ‘de brunt / Of silly playground taunts/An racist stunts’. He is bulli
The phrase ‘l am not de problem’ is repeated three times in the first stanza
‘Timbuktu’ is mentioned in the first stanza.

The poet rhymes ‘versatile’ with ‘smile’, demonstrating his versatility by ch
In this poem a pigeon hole is a constricting categorisation —the speaker’s tr
favour of stereotypes.

He says some of his ‘best friends are white’.

Answers might include:

e  Yes, there’s a huge problem here. The experience of an individual is b
stereotyped ideas about what he should be.

e Yes, the problem is racism. The speaker isn’t given a chance to reach h

e No, the speaker is relaxed and accepting — he is not racist himself and t
experiences, he is able to see the humanity in others which they could

Answers might include:

e If people have certain expectations of an individual they might rise to t
strengths and talents.

e |t might lead an individual to behave in ways that are expected of them:

e  Stereotypes are helpful because they shape people’s cultural identity.

Answers might include:

e Yes, I'm hopeful that the world we live in is becoming increasingly tole
e No, race hatred and stereotyping continues today, despite the way the
e Yes, | think we will reach a point in the future when we are able to live

GCSE AQA Power and Conflict Anthology Resource Pack Page 63 of 98

AdOD NOILO4dSNI

COPYRIGHT
PROTECTED

S

o9

Education




About the Poet

Levertov was born in Essex in 1923 and i ‘What Were TheY Li
died in 1997. ; by Denise Levertov (1

ESY

% Herfirst published poem appeared in
Poetry Quarterly when she was 19.

% During WWII she worked as a civilian nurse.

% She moved to the US in the 1940s.

Brief Overview of Poem

This poem is structured with a series of s
questions in the first stanza that are then
answered in the second stanza. The ques
refer to the ‘people of Viet Nam’ and ask
their traditions and culture. The question

Contextual Information

1
1
1
Levertov lived in America throughout the :
Vietnam War (1955-75). :
She opposed the violence and destruction
of the war. ' have, perhaps, lost these traditions.
1

1
involvement in the Vietnam War. '
The war was brutal and destroyed the |
lives of hundreds of thousands of civilians !
and soldiers. !

The answers are addressed to ‘Sir’, sugge
that the speaker is a subordinate, so per

soldier speaking to a superior. The langu

the responses is poetic and creates a mo
sadness and loss.

™
ESN
% Many people protested against American
[

1
1
1
1
1
1
1
1
1
1
1
1
1
i allin the past tense, implying that the pe
1
1
1
1
1
1
1
1
1
1
1
1
1

Language Close-up

D Past tense
‘What Were They Like?’
The use of past tense ‘were’ rather than
the present tense ‘are’ in the title of this
poem implies that something has
happened to change the people

% Metaphor
‘There were no more buds’
The budding flowers are a metaphor for
new life, beauty and hope

% Alliteration
‘Stepped surely along the terraces’
The ‘s’ sound is repeated, lending a careful
measured tone to the phrase

COPYRIGHT
PROTECTED

Key Words 19
‘Viet Nam’ — a country in South East
that borders Cambodia, China and L
‘lade’ —a green semi-precious stone

kSN
SN
is revered in many cultures
ESN
kSN

og
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‘Epic poem’ — a long poem, tradition
narrating the quest of a hero
‘Charred’ — blackened from fire
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Analysis of “What Were They

Questions
The structure of this poem, with its series of six questions in the

. . Make the
first stanza followed by the responses of the second stanza, is Denise Lev
unusual. There is no set rhyme scheme or metre holding the widely pu

poem together and in this sense it is a modern poem, reflecting awards, in
the modern warfare employed during the Vietnam War. Guggenhe
compare t

; . Examine t

The questions all refer to aspects of the culture and traditions of similar an

the ‘people of Viet Nam’. Both the questioner and addressee are
unknown and unnamed, though the responder uses the term ‘Sir’
which could suggest that the questioner is a superior, or that the responder is fo

The questions are answered in language that veers between distant and remote
seems an awkward phrasing. The responder is removed from the culture he is co
do not remember’ or ‘l do not
some connection to or unders
| 1 people, the use of ‘Itis’ sugge

Make the Link
Both Levertov and Wilfred Owen create

a sense of loss in their poems. Examine the
similarities and differences between the mood
of this poem and that of ‘Exposure’. How does
each poet evoke the reader’s emotions?

indifference that was evident
experiences of the Vietnames
sense, the poem is a quiet pro

Imagery
The questions in the first stanza and the answers in the second
stanza are all rich with imagery. The questions are not

. . S . S Make th
straightforward inquiries into the lifestyle of a civilisation. Rather, axeme

i . . . Compare
they allude to specific details of ceremonies, attitudes and song. presented
The question ‘Did they hold ceremonies / to reverence the Destructiol
opening of buds?’ creates an image of beginnings and of a gentle each poet

conflicte

sort of approach to life that values nature and the seasons. The
questioner, though unknown, seems to have an appreciation of
beauty.

The response to this question cuts through the romantic image and tells us in st
children were killed / there were no more buds’. The poet uses this technique o
juxtaposing them with a harsher reality throughout the poem. The questioner w
used ‘for ornament’ and the response that ‘All the bones were charred’ highligh
ornamental bones destroyed in fires of warfare, but that the bones of the peopl

These images of delicacy, art and beauty culminate with the final image where w
people’s ‘singing resembled / the flight of moths in moonlight’. This soft, myste
final line tells us, ‘It is silent now’. This line has particular impact at the very end
also fall into silence.
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Questions for “What Were The

Comprehension Questions

Which people does this poem ask questions about?

What type of lanterns does the speaker ask about?

What does question three imply about the Vietnamese people?
Which ornamental materials are mentioned?

What type of poem does the speaker ask about?

What do we learn has happened to the children of this nation?
Which phrase is repeated in the second stanza?

Which words and phrases are used in the second stanza that suggest destru
How did the people make their living, according to the fifth response?
How does the poem conclude?

LN WNE

[EY
©

Deeper-thinking Questions

Based on this poem, what do you think the ‘people of Viet Nam’ were like?
What point does this poem make about war and conflict?

How do we understand a ‘people’? What defines a culture?

What questions do you have about the ‘people of Viet Nam’?

B WN R

Make your notes in the box below, and write out your answers in full on lined pa
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Comprehension Questions
1.
2.
3.

9.
10. The poem concludes with the phrase ‘It is silent now’ suggesting that every

Deeper-thinking Questions
1.

Answers for ‘What Were The

This poem asks questions about the ‘people of ‘Viet Nam’.
She asks about ‘lanterns of stone’.

Question three asks whether the people were ‘inclined to quiet laughter’, i
people, or suggesting that they do not laugh now.

‘Bone and ivory, / jade and silver’ are mentioned in question four.

The speaker asks whether the ‘people of Viet Nam’ had an ‘epic poem’. Thi
culture’s mythical or real heroes.

The children of this nation ‘were killed'.

The phrase ‘It is not remembered’ is repeated in the second stanza, highlig
war on this culture.

In the second stanza the following words and phrases suggest destruction:
‘burned’, ‘charred’, ‘smashed’, ‘silent’.

They made their living ‘in rice and bamboo’. ‘Most were peasants.’

Answers might include:

e They are portrayed in this poem as peaceful people, living simple lives.
e  They were peasants, working the fields.

e  They were creative and musical people.

e They were quiet and innocent.

Answers might include:

e  This poem tells us that war and conflict destroy lives.

e It shows that war and conflict can affect whole cultures and destroy ar
e It shows how conflict is indiscriminate and violent.

Answers might include:

e Weunderstand a ‘people’ by the way they live. They are defined by th
poetry and work.

e Wecan't ‘understand a people’. Everything changes and we can’t hold
ago.

e ltisirrelevant to talk about a ‘people’ in the open society we live in the
and share the traditions that our ancestors developed.

e  Aculture is made up of its history, geography and traditional methods
itself creatively.

Answers might include:

e  What food did they eat?

e  Why were they bombed if they were so peaceful?

e  Were they all destroyed?

e How did they respond to the bombs?

e  What were their funerals like? How did they honour their dead?

e Did they have a shared religion?

e  Where are they now? Have their descendants tried to rescue and revi
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LINK
Both present graphic details of
armies heading to their deaths

‘The Charge of the Light Brigade’ The Horrors of

Key quotations on the theme
e ‘Their’s not to reason why, / Their’s but to do and die’
¢ ‘Info the jaws of Death, / Into the mouth of Hell’

4
4
4
4

/
/l
!
g COPYRIGHT
A e ‘What Were PROTECTED
ol
sql Tennyson celebrates the soldiers, ! K i

i whereas Levertov draws our | . €y quotation i

1 attention to the civilians. :"‘“~--____ e 'Sir, their lights hea 9

ittt "1 * ‘When bombs sma

there was time onl 09
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Analysis of the Theme: The Horr

Conflict
These three poems each use different conflicts to present, in graphic detail, the
is about the Battle of Balaclava during the Crimean War of 1853-56 when a misc
cavalry charging directly into enemy fire. Tennyson’s poem was published six w
around 300 men were injured or killed. Tennyson’s poem highlights the futility
the bravery of the cavalrymen involved ‘Honour the Light Brigade, Noble six hun

Similarly Byron’s ‘The Destruction of Sennacherib’ tells the story of an army mar
in this case the story is taken from the Bible. Whereas the men in ‘The Charge o
surrounded with ‘Cannon to the right of them’ and ‘Cannon to the left of them’,
poem are face with ‘the Angel of Death’. Itis an act of God that leads to their d
mistake.

In ‘What Were They Like?’ a nation, with its traditions and rituals, is destroyed.
civilians rather than soldiers. They are destroyed by ‘bombs’ that ‘smashed’ thr
to scream’.

Horror
Each poem highlights the horrors of war. In ‘The Charge of the Light Brigade’ we
the cavalry as they ‘Charge for the guns!” The use of exclamations in the poem ¢
orders that might have been shouted at the men and their willingness to obey.
smoke’, ‘volley’d and thunder’d’ and ride through ‘the mouth of Hell’. These de
of war lead Tennyson to conclude that these are brave men, who deserve to be

In ‘The Destruction of Sennacherib’ the images of war are graphic and disturbing
‘breathed in the face of the foe’, the enemy lie ‘distorted and pale’ while their h
gasping lay white on the turf’. The fast pace of death is conveyed through the re
lines from the third stanza onwards. Unlike Tennyson, Byron focuses on the dev
lines. This evokes sympathy for the attackers, challenging the reader to conside

Similarly, Levertov examines the effect of a war in which the Americans were inv
the war on the lives of the so-called enemy. She does this with delicacy by depi
were peasants’ and the devastation caused ‘when bombs smashed those mirror
The silence at the end of her poem offers the reader a chance to consider the ex
war.

Other poems that deal with this theme include:

e  ‘Exposure’ by Wilfred Owen — This poem highlights the dreadful conditions
involved in trench warfare.

e  ‘War Photographer’ by Carole Satyamurti — The impact of war on civilians is
girl dropping a baby as a bomb drops.

e  ‘Belfast Confetti’ by Ciaran Carson — The speaker in this poem is scared, con
the face of a bomb that shatters his city.
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Questions on the Theme: The Hor

Comprehension Questions

1.  Which conflicts do the poets focus on?
2. Which images of violence and destruction does each poet present?
3. How are the attackers presented in each poem?

Deeper-thinking Questions

1. How does each poem invite you to feel about war?
2.  Who and what is usually affected by large-scale conflict?
3.  Whatis the impact of poetry in the face of war?

Make your notes in the box below, and write out your answers in full on lined paf
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Answers for The Horrors of

Comprehension Questions

1. Tennyson focuses on the Battle of Balaclava, during the Crimean War. Lev
Vietnam War. Byron uses a battle described in the Bible.

2. Tennyson describes a British cavalry unit attacking Russian lines. He invites
honour the bravery of the men. Byron describes an enemy army as they a
intervenes to kill the men. The men are not celebrated, but we are invited
Levertov uses a distant standpoint to investigate the effects of the Vietnam::
nation. She does not explicitly attribute the bombs to the Americans who
attacks. However, she does evoke sympathy for the Vietnamese people.

3. The attackers are celebrated by Tennyson; initially shown to be cunning an
as indiscriminate by Levertov.

Deeper-thinking Questions
1. Answers might include:
e  They all invite us to feel that war is futile.
e  They all invite us to see that war is brutal and destructive.
e  Tennyson seems more supportive of war, whereas the others suggest

2.  Answers might include:
e Soldiers on both sides are affected.
e  Civilians are affected.
e (Culture, art, religion and liberty are all affected.

3.  Answers might include:
e  Poetry draws our attention to the realities of war.
e  The poets ask us to consider the individual experiences of soldiers and
e  They make us question the validity of sending soldiers into dangerous
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Key Theme: The impact of War

LINK

‘The Man He Killed’

Key quotations on the theme
e ‘Had he and | but met / By some old

The speaker in ‘Poppies’ has watched her son go
off to war. It seems as though he has died. If so it is
likely that her son’s killer was acting out of duty,
much like the speaker in ‘The Man He Killed’.

Comparison Mind M

——————

The Impact of War o

ancient inn’

® ‘| shot at him as he at me, / And killed
him in his place’

r

i LINK

i Both individuals are victims of

. . , .

1 circumstance. The man in Hardy’s poem is
1 simple and straightforward and yet he is
I . . , .

1 a killer. The speaker in Carson’s poem is
i lost and confused in his hometown.

1

Individuals

‘Belfast

Key quotations
® ‘[ was trying to com
T —— my head but it kept
“™=le ‘Where am I comin

going?’
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Analysis of the Theme: The fmpact of W

Individuals affected by war
These three poems all present the impact of war on individual lives and show ho
reaching effects.

The speakers in these poems all have different roles: ‘Belfast Confetti’ seems au
speaker a writer; ‘Poppies’ uses the voice of a mother whose son has gone to w
written from the point of view of a soldier returning from war. Each of the poe
offering us a close-up and personal experience of the effects of war on their live

Civilians and soldiers

We would expect war to have a direct impact on the lives of soldiers. After all, t
hand with fighting. Nonetheless, the speaker in ‘The Man He Killed’ is presented
inadvertently or ‘off-hand like’ ended up fighting in a major conflict. In this way
has been caught up with the machinery of war.

The speaker in ‘Belfast Confetti’ is trapped in his own city by the conflict that rag
escape from the bombs that rain ‘exclamation marks’. He is not involved in the
might consider a soldier to be involved; however, his life is dramatically impacte

In ‘Poppies’ the speaker is a civilian —a mother — who has seen her son —a soldi
impact on her life as she is left at home. The poem hints that the son has died a
the cenotaph —a memorial to those who have died at war.

Loss of words
Hardy uses straightforward and sometimes colloguial language to present a simpl
difference circumstances, would have sat down with his enemy ‘to wet / Right ma

His search for reasons as to why he killed the man leaves him stuck for words and
repeats himself ‘because - / Because’. Similarly, the speaker in ‘Belfast Confetti’ e
ability to articulate himself. At the end of the poem he even seems unsure who h
This disorientation and inability to find expression is echoed in ‘Poppies’ where th
flattened, rolled, turned into felt’. All three speakers are lost for words to describ

Other poems that deal with this theme include:
e ‘Exposure’ by Wilfred Owen — The men speak collectively in this poem, but
e  ‘War Photographer’ by Carole Satyamurti — A young girl’s reaction to a bom
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Questions on the Theme
The Impact of War on Indivi

Comprehension Questions

1.  What similarities are there between the speakers in these poems?
2. How does each poet use distance to show the effects of war?
3. What differences are there between each situation?

Deeper-thinking Questions

1. How do these poems make you feel the impact of war on individuals?
2. lIsthere anyone that large-scale war does not affect?
3.  Who holds the power in the conflicts portrayed by these poets?

Make your notes in the box below, and write out your answers in full on lined pa
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Comprehension Questions
1.

Deeper-thinking Questions
1.

Answers for The Impact of War on

The speakers are all ordinary people who are caught up by the wars. Event
is presented as a civilian, rather than a working soldier.
Weir uses physical distance by showing that the son has gone far away from
distance, the mother is still affected by the war. Carson places the speaker
an immediacy and panic. Hardy shows us a man who has returned from wa
his actions.

The situations are different in that one is a mother trying to let go of her so
aftermath of a bombing in Belfast and the third is a man returning from the
terms of geographical and historical setting and point of view.

Answers might include:

e  The poems make me feel that war is far-reaching.

e  The poems show that war affects the emotional well-being of individu
e The poems suggest that war goes beyond the battlegrounds.

Answers might include:

e No, everyone is affected by large-scale conflicts. Even if you have noth
are fighting, you still hear about it on the news, or will be affected by p
country.

e  These days it is difficult to remain unaffected by war. Before the adve
been possible to be ignorant of conflict in other countries, but today w
and videos of warfare all around the world.

e Llarge-scale war should only affect the fighters.

Answers might include:

e  The speakers all hold personal power, though they don’t necessarily k
change their situations. For example, the man in Hardy’s poem could

e  Terrorists hold the power in ‘Belfast Confetti’. In the other poems it is

e  Nobody really holds power in any of these situations. Everything is ou
person that keeps it all together.
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r
I
I
i Both poems examine the feelings
I .
J—— 4 of anger and frustration towards a
PPt i “foe’. The relationship in ‘Cousin
Pt e i Kate’ is more complicated, as the
- .
; uz” N | speaker has close ties to her
I
I
L

‘Cousin Kate’

Key quotations on the theme

® ‘The neighbours call you good and pure,
/ Call me an outcast thing.’

e ‘| would have spit into his face / And not

taken his hand.’

Conflict in Person
Relationships

7
1
1
1
1
1
1
1
I
1
1
\
)
\
\

COPYRIGHT
PROTECTED

AY
\,
_________ A o

r
i LINK
| Both examine conflict in close !
| female relationships and examine '
:l experiences of motherhood. '

9

‘Catrin

og
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S~. Key quotations on the theme
e ‘our struggle to become / Separate.
e ‘your rosy / Defiant glare’
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Analysis of the Theme:
Conflict in Personal Relation

Relationships

These three poems all deal with close personal relationships and explore how c
‘Catrin’ we are presented with a mother and daughter. Throughout the poem t
of the desire that each has for separation, yet the reality is that, even after the
intrinsically tied together. Similarly, in ‘Cousin Kate’ we are shown a relationshi
members, though in this case they are more distant relatives. The speaker accu
The conflict in this poem is one that has its basis both in love and social climbin
speaker in ‘A Poison Tree’ directs his anger to a ‘foe’ rather than a family membe:
unexpressed anger can have devastating effects. His ‘wrath’ grew so well that i

Rhyme and metre
Unlike Clarke, Blake and Rossetti both use steady rhyme and metre in their poe
poems superficially seem jaunty and upbeat. This contrasts with the serious co
relationships are damaged by conflict. On the other hand, Clarke uses a steadier
reflects the thoughtful nature of her relationship with her daughter. She is awa
and understands the reasons for it: ‘We want, we shouted, / To be two, to be o
powerless to avoid it.

First person
Each of these poems offers an individual’s perspective of conflict in relationship
their poems to their relation and name their poems for the person they describ
sided and, as readers, we rely on the evidence presented to understand the rela

‘Catrin’ and ‘Cousin Kate’ focus on the details of conflict and explain the reason
Clarke’s poem it is the daughter’s request to ‘skate / In the dark, for one more h
for the mother. In Rossetti’s, it is the fact that her cousin has accepted the love
insists that if roles were reversed she ‘would have spit in his face’.

‘A Poison Tree’ is different in that we never learn the cause of the ‘wrath’ which
‘foe’. Instead we learn what happens when that anger is left unchecked and all

Other poems in the collection that deal with stories and histories includ

e ‘No Problem’ by Benjamin Zephaniah — This poem explores conflict in pers
through racist attitudes.

e  ‘The Class Game’ by Mary Casey — The personal relationships in this poem
shared sense of social class. In the last few lines the speaker refers to her
how they are all of the same class.

e  ‘Poppies’ by Jane Weir — This poem presents the development of a relation
Like ‘Catrin” we see a relationship that shifts over time. Images of tendern
sadness and loss.
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Questions on the Theme
Conflict in Personal Relatio

Comprehension Questions

1.  Who are the speakers in these poems?
2.  How do the poems differ in form?
3. Which century does each poem come from?

Deeper-thinking Questions

1. Is conflict inevitable in relationships?
2. What alternative approaches might you suggest for each of these speaker
3.  Where does conflict often stem from in personal relationships?

Make your notes in the box below, and write out your answers in full on lined pa
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Answers for
Conflict in Personal Relation

Comprehension Questions

1. The speakerin ‘Catrin’ is a mother, talking about her daughter. The speake
feels betrayed by her cousin. The speaker in ‘A Poison Tree’ is someone wh
perceived enemy for a long time.

2. ‘Catrin’ is divided into two stanzas. There is no regular rhyme scheme or m
create layers of meaning. ‘A Poison Tree’ is divided into four stanzas that u
metre. ‘Cousin Kate’ is written in six stanzas with an alternating rhyme sch

3. ‘A Poison Tree’ was written in the eighteenth century; ‘Cousin Kate” was wr
and ‘Catrin’ was written in the twentieth century.

Deeper-thinking Questions
1.  Answers might include:
e Yes, conflict is inevitable. Even with people we love we can end up fee
times. It’s part of being human.
e No, conflict is not inevitable. There are relationships that are always e
e When each person treats the other with love and respect, there is no n

2.  Answers might include:
e  The mother in ‘Catrin’ seems unaccepting of her position as a mother.
a child. She should be more supportive of her daughter rather than fig
e  The cottage maiden could stand up for herself. She could go to the lor
thinks.
e  The speakerin ‘A Poison Tree’ could be more forgiving. The death of t

3. Answers might include:
e  Conflict often comes about when one person doesn’t behave the way
battle for power in relationships that often leads to conflict.
e  Conflict sometimes comes about because people are unable to expres
e  Conflict sometimes comes about because people are afraid. Their fear
upset.
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Key Theme: Powerles
Comparison Mind M

LINK
Both show the overwhelming
power of nature that renders the
speakers helpless.

Extract from ‘The Prelude’

Key quotations on the theme
® ‘A huge peak, black and huge’ Powerlessne
‘There hung a darkness, call it solitude /

Or blank desertion.’
A)

-
-
-
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i LINK

i Neither the photographer nor the
I
i
I

1
boat thief has any power over the !
environments around them.
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Analysis of the Theme: Powerl

Individuals versus...

Each of these poems creates a sense of powerlessness by presenting an individu
the face of, something significantly larger than them. In ‘The Prelude’ Wordswo
the mighty mountains that he encounters on a night-time paddle on a lake. The
in the wake of the vastness of the mountain and the individual himself is cast int
He is made aware of his own insignificance and this highlights his powerlessness

Similarly, the collective voice of ‘Exposure’, the soldiers in the trenches are face
this case it is a destructive power as ‘pales flakes with fingering stealth come fee
indiscriminate movement of the snow is something that the men are incapable
conditions highlight the powerless situation that the men find themselves in. As
were utterly under the commands of other people. If they chose to disobey, the

A similar lack of power is presented in ‘War Photographer’ where the young girl
photograph of is powerless over the ‘first bomb of the morning’. The bomb and
the girl. She is also powerless over what happens to the image of her. She drop
away screaming. However, the newspaper shows a photo of her moments befo
offering an ‘almost-smile’ to the photographer.

Heaven, Hell, God
There is a sense of something beyond human existence that each of these poem
allusion. In ‘Exposure’ the men are losing their religious faith — their ‘love of Go
abandoned and exposed to pain and death. At the end of ‘War Photographer’, t
heaven is untidy’. There is no sense of salvation here, and also no emotional att
This is like the experience of the speaker in ‘The Prelude’ who, after his encount
he is left with a ‘blank desertion’ in which ‘huge and mighty forms, that do not li
through the mind’. There is a bleak experience of nothingness in each poem tha
and mankind has no power.

Other poems in the collection that deal with this theme include:

e  ‘Belfast Confetti’ by Ciaran Carson — The speaker in this poem is powerless
in his city.

e  ‘The Charge of the Light Brigade’ by Alfred Lord Tennyson — The cavalrymen
that they ride towards.

e ‘No Problem’ by Benjamin Zephaniah — The speaker in this poem is powerle
that he faces.
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Questions on the Theme: Powe

Comprehension Questions

1. Which of the poems refers to the power of nature?
2. Which of the poems was written during the First World War?
3.  Which of these poems uses more than one setting?

Deeper-thinking Questions

1. In which way do the speakers in these poems have power?
2. Is nature more powerful than war?
3. s everyone essentially powerless?

Make your notes in the box below, and write out your answers in full on lined paf
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Answers for Powerlessn

Comprehension Questions

1. ‘The Prelude’ depicts the power of nature.

2.  ‘Exposure’ was written during the First World War.
3.  ‘War Photographer’ uses more than one setting — Ascot and a war-torn str

Deeper-thinking Questions

1. Answers might include:
e  The photographer has power over which pictures she sells.
e The soldiers are armed and as such have the power to kill.
e  The boater has the power to row towards or away from the mountain

2. Answers might include:
e  Nature is not more powerful than war. Bombs can destroy the natura
e  Nature is more powerful than war. It grows over and heals places wh
past; for example, the trenches in France.
¢ Nature and war are inseparable. There is no war without nature.

3.  Answers might include:

e  Everyone in these poems is essentially powerless — they cannot overc
strength or intelligence. This suggests that all human beings are also
own deaths and, in this way, ultimately we are powerless.

e We do have power over the choices we make. It sometimes appears
we all have the power of our minds and hearts.

e  We are powerless over many things. We cannot control the weather.
the circumstances into which we are born. We do not know exactly h
However, we do have power in other ways. We have the power to do
situation.
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Key Theme: Prejud
Comparison Mind M

LINK
The tone of both poems is angry. The T
speakers each address an unspecific |
‘you’/’yu’, which could be interpreted H
as the reader themselves. !

____________

4
1

1
1

1

1

1

1

Prejudice

‘Half-caste’

Key quotations on the theme

®  ‘Wha yu mean / when you say half-
caste’

e  ‘Ahrass / explain yuself’

14

/4

]

1

Y

AY

\\
S
i LINK
{ Both poets write using phonetic ! Key quotati
] spelling to convey the speaker’s e e e e ‘Butlbeardeb
I
ll_SC_C_GEE______________________: playground taun
e ‘Sum of me best
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Analysis of the Theme: Preju

Language and identity

Each of these poems deals with prejudice. ‘Half-caste’ and ‘No Problem’ look at
Casey’s ‘The Class Game’ presents a bold argument against class stereotyping. E
English to emphasise his or her speaker’s strong sense of identity in the face of p

In ‘The Class Game’, Casey uses colloquial language, including slang and dialect.
Liverpool and the poem seems to reflect personal experience. She ends the poe
class’ she comes from. Despite her attacks at the middle class ‘you’ who ‘talk po
she claims that her own way of speaking, where ‘bread pudding is wet nelly / An
worth celebrating. She dismisses the prejudice against her class by saying itis s

This is similar to the tone of John Agard’s ‘Half-caste’. He also directs his poem
people being addressed are those who use the term ‘half-caste’. Agard originat
standard spelling in this poem to replicate his own accent. He rages against the
‘explain yuself / what yu mean / when you say half-caste’. The poem goes on to
prejudice it carries by giving examples from art and nature where colours, weat
successfully without being labelled as half of anything.

Like Casey, Agard concludes the poem with a sense of pride. He tells the reader
and bring with them ‘de whole of yu mind’ if they wish to understand the whole

In ‘No Problem’, Zephaniah also uses non-standard spelling to indicate an accen
and ‘you’ becomes ‘yu’, showing, as Agard does in ‘Half-caste’, that the speaker
born in Birmingham, Zephaniah’s mother is from Jamaica and his father came fr.
two poets, the subject matter of the poem seems to come from personal experi
experienced in the playground, not only from other children, but also from adul
He feels that he hasn’t been given a ‘chance’ to show his real talents.

However, this poem seems less angry in tone than the others. In the second sta
chips on me shoulders’ and takes a positive approach to his situation.

Other poems that deal with this theme include:

e  ‘Cousin Kate’ by Christina Rossetti — The speaker in this poem is treated bad
prejudice and power between social classes.

e ‘War Photographer’ by Carole Satyamurti — The divide between social class
with girls drinking champagne at Ascot contrasted with a young girl struggli
city.
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Questions on the Theme: Prej

Comprehension Questions

1. What type of prejudice does each of these poems present?
2.  Where does each poet come from?
3. How would you describe the language that each of these poets employs?

Deeper-thinking Questions

1. To what extent do you think these poems are about the poets themselves?
2. Is conflict between individual and society common?
3. Do you think the issues in these poems are of their time?

Make your notes in the box below, and write out your answers in full on lined pa
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Answers for Prejudice

Comprehension Questions

1. ‘The Class Game’ presents prejudice towards social class. ‘Half-caste’ and ’
towards race and skin colour.

2. Casey was a housewife in Liverpool; Zephaniah was born in Birmingham, th
his father is from Barbados; and Agard is from Guyana.

3. Each poet uses non-standard English.

Deeper-thinking Questions
1. Answers might include:
e These poems are clearly about the poets’ personal experiences. Their
issues dealt with in the poems are too close to separate.
e All poems are about a poet’s personal experience. Even when they wri::
settings, it is inevitable that a poet brings their personal slant to the si
e  The poems might be rooted in emotional truth, but the examples they
impact.

2. Answers are likely to be varied. Encourage all responses. They might inclu
e  Everyoneis in conflict with society in one way or another. People eith
use society in some way. All of this can create conflict.
e  Conflict is common because human beings naturally like to surround t
similar. So anyone who seems different in some way will be rejected.
e Thereis rarely conflict because society is a collection of individuals an
conflict was the usual mode of operation.

3.  Answers might include:
e Theissues are dated because society’s viewpoint changes. For examp
Agard are less commonplace today. It is unusual to hear the term ‘hal
e  The poems are of their time because we are much more accepting as
racism are becoming things of the past.
e The poems are not dated. The issues of prejudice will always exist in s
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fxam Preparation
Exam Advice

What will happen in the exam?
In Edexcel English Literature Paper 2: 19th-century Novel and Poetry since 178
questions to answer in 2 hours and 15 minutes. Here's the breakdown with the

Section A— 19th Century Novel — 40 marks (55 mins) This will be a question a
class. Make sure you only answer the question on the text you ha

Section B— Part 1 — Poetry — 20 marks (35 mins) This will be a question about
will be printed and you will need to choose a second poem to com
study guide you need to answer the question about Conflict.

Section B— Part 2 —Unseen Poetry — 20 marks (45 mins) You will be given two
this section.

This pack will prepare you for Section B Part 1. You will also need to prepare fo

Making the most of the time

You should spend 35 minutes on Section B Part 1.

1. Before you start writing, choose your second poem carefully, making sure y
differences between the two poems. (NB Only choose one poem to compa
looking at more!)

2.  Make a plan. This could be a mind map, a bullet point list, or a series of ma
Spend five minutes on your planning to ensure you cover everything you w

AdOD NOILO4dSNI

3. Refer to structure, form, language and context in your answer.

4. Select quotations to examine in detail, looking for layers of meaning.

5. Make connections between the poems. These can be similarities and diffe

6. Refer to the question in your answers. If you are asked about how a poet p
look at this theme in both poems.

7. Write your essay using quotations to support your answer throughout.

8. Bring your essay to a conclusion, summarising how both poems present the

mentioned in the question.

COPYRIGHT
PROTECTED

S

o9

Education

Conflict: Edexcel Anthology Resource Pack for GCSE Page 88 of 98



Practice Exam Question

Question 1
Compare how the impact of war on individuals is presented in ‘Poppies’ and one
the Conflict anthology.

Your response should consider:
e thelanguage, form and structure used by the poets
e  how the poems were influenced by the contexts in which they were written

Question 2
Compare how different attitudes to war are presented in ‘The Charge of the Ligh
your choice from the Conflict anthology.

Your response should consider:
e thelanguage, form and structure used by the poets
e how the poems were influenced by the contexts in which they were written

Question 3
Compare how different ideas about prejudice are presented in ‘Half-caste’ and o
from the Conflict anthology.

Your response should consider:
e thelanguage, form and structure used by the poets
e  how the poems were influenced by the contexts in which they were written

Question 4
Compare how human suffering is presented in ‘Exposure” and one other poem o
anthology.

Your response should consider:
e thelanguage, form and structure used by the poets
e how the poems were influenced by the contexts in which they were written

Question 5
Compare how different ideas about fear are presented in ‘Belfast Confetti’ and ¢
from the Conflict anthology.

Your response should consider:
e thelanguage, form and structure used by the poets
e  how the poems were influenced by the contexts in which they were written

Question 6
Compare how conflict in personal relationships is presented in ‘Catrin’ and one
the Conflict anthology.

Your response should consider:
e thelanguage, form and structure used by the poets
e how the poems were influenced by the contexts in which they were written

Conflict: Edexcel Anthology Resource Pack for GCSE Page 89 of 98

AdOD NOILO4dSNI

COPYRIGHT
PROTECTED

S

o9

Education




Question 7
Compare how different ideas about war are presented in ‘The Man He Killed’ an
from the Conflict anthology.

Your response should consider:
e thelanguage, form and structure used by the poets
e how the poems were influenced by the contexts in which they were written

Question 8
Compare how the power of nature is presented in ‘The Prelude’ and one other p
Conflict anthology.

Your response should consider:
e thelanguage, form and structure used by the poets
e  how the poems were influenced by the contexts in which they were written
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Question 1

Question 2

Question 3

Question 4

Question 5

Question 6

Hints for Exam Questio

Could compare with ‘Belfast Confetti’
Examine point of view of mother in ‘Poppies’ and compare with point of vi
Sympathy created by showing innocent images of childhood

Poppies associated with war memorials — also symbolic of blood on battlef
Trauma that war causes mother as her son leaves for war — trauma experie

Compare to ‘Exposure’ which shows the suffering of soldiers
‘The Charge of the Light Brigade’ is a ballad — serves to keep the memory o
Rhyme and rhythm mirroring the movement of the cavalry and the cannon
Compare to structure of ‘Exposure’ —soldiers here are in a hell of suffering
Final stanza of ‘Light Brigade’ demands that honour and respect are shown
compare to final stanza of ‘Exposure’ that ends with ‘nothing happens’

Could compare to the experience of the speaker in ‘The Class Game’
‘Half-caste’ takes a stand against prejudice that implies people can be half
takes a stand against class snobbery

Agard uses examples from art and music to show how the term ‘half-caste’ i:
Speaker in ‘The Class Game’ concludes that she is proud of her identity
Both use non-standard English to emphasise the importance of speech and

Could compare to ‘What Were They Like?’ where the destructive nature of
‘Exposure’ uses a collective voice — ‘What Were They Like?’ uses questions
Both poets expose the violence and injustice of war

Owen experienced warfare first-hand in the trenches whereas Levertov liv
protested on humanist grounds

Could compare to ‘War Photographer’ where the small girl also runs from a i
‘Belfast Confetti’ shows the indiscriminate destruction caused by warfare
Both poems show the effect of war on individual lives — though the speake
impacted, whereas the speaker in ‘War Photographer’ seems emotionally
‘Belfast Confetti’ shows the man’s confusions through the street names —*
an indifference to the fear witnessed

Could compare with ‘Cousin Kate’
The speaker in ‘Catrin’ is a mother, struggling against her daughter’s defianc¢:
mother, though she has been betrayed by her cousin

The personal conflict in ‘Catrin’ is to do with a desire for independence. Co
the woman is treated.

Both situations are unreconciled
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Question 7

Question 8

Could compare with ‘The Destruction of Sennacherib’ — both look at the wa
Hardy uses a close and personal standpoint, where Byron uses an omniscie
The speaker in “‘The Man...” struggles to find a reason for what he did; there
Destruction...’ for the way the army is destroyed
Both poems use a steady rhyme and rhythm —in ‘The Man...” this creates the
man. In ‘The Destruction...” it creates a sense of pace, as though the horses a

Could compare with ‘Exposure’ where the cold weather is presented as pow
‘The Prelude’ shows the insignificance of individuals in the face of the vastn
Both poems highlight how small the human is

The huge cliffs are silent and still, where the snow and wind are active and
Compare the structure of each poem — ‘The Prelude’ is almost epic in scope
uses repetition, perhaps to mirror the repetitious movement of the icy win
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Sample Answers

These sample answers are written with the mark scheme in mind and are based
exam marking. They are intended as examples of the sort of essays that might
conditions, rather than as model answers.

Task
1) Start by reading the medium level answer. What do you think this candida
they acquired marks? Look at the mark scheme below to consider why the
you think this answer is a high or low medium level?

2) Now think about what you would do to improve the answer. Make a list of
change or develop.

3) Before you look at the high level response, write out a new and improved r

4)  Swap your work with a partner and ask them to assess your new version by ch

5) Finally read the high level response. How does it compare to your version?

6) Repeat the process with the high level response, thinking about how you m

Medium-level Sample Answer
Compare the poets’ presentation of the horrors of war in ‘Exposure’ and one other

Sample Essay
In ‘Exposure’ the poet shows the horrors of war in the trenches by describing how t
awful conditions such as the gunfire and danger. They also have to live through th
they are freezing. The snow is as bad for the men as the guns because they cannot

I am comparing this poem with ‘What Were They Like?’ which also shows how bad
poem Denise Levertov explores the devastating effects of the Vietnamese War on t

Wilfred Owen actually fought in the trenches in the First World War, which means he
things he is writing about. On the other hand, Denise Levertov writes from a perspect
the catastrophe that she describes. Wilfred Owen uses ‘we’ in his poem and this invol
he was part of the fighting. But Denise Levertov uses questions and answers in her po
reaction to the situation she depicts. Whereas Owen writes from the direct experienc:
and noise and suffering, Levertov refers to an entire nation and how their culture and

The horror in ‘Exposure’ is to do with the way the men are defenceless. Owen uses
nothing happens’ at the end of lots of the stanzas. This shows to the reader that th
The war is going on and the weather is awful and they can’t do anything, they just

This is similar to Levertov’s poem, where the ‘peasants’ who lived a ‘peaceful’ life we:
and ‘bombs’. Just as the soldiers in ‘Exposure’ are powerless against the weather,
as defenceless in the face of the attacks.

Levertov uses imagery of ‘buds’ opening to represent the simple beauty of life before :
whether the people held ‘ceremonies / to reverence the opening of buds’. This sugg
also suggests that they would celebrate the small things in life. However, in the sec
no more buds’ because all ‘their children were killed’. The buds become a metaphor
that is destroyed by the war.

. . Commenté:
In Wilfred’s poem he also uses images of nature and shows how the | This has m
men are freezing because the ‘air shudders black with snow / with the theme.
sidelong flowing flakes that flock’. This image shows how the men Compariso

are enveloped by the snow. There is no way out for them. This is references

also an example of alliteration because the ‘s’ and f’ sounds are level, more

repeated. They are soft sounds which makes us think of snow required. Th:

falling. This seems like it should be a lovely image, but in reality it is to be overl

a deathly thing for the men. included, t
might com

In the end, both poems show different horrors of war. ‘Exposure’ is (AO2). Can

in the midst of the action but ‘What Were They Like?’ shows the contextual

long-lasting and far-reaching effects of war. \ more detai
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Higher-level Sample Answer
Compare the poet’s presentation of the horrors of war in ‘Exposure’ and one o

Sample Essay

Both Levertov and Owen present the horrors of war in the poems ‘What Were The
are written in response to real wars, though Owen'’s is set in the trenches of the Fir
responds to the horrors of the Vietnamese War. Although these conflicts happene
there are similarities between the mood and atmosphere of each.

The titles of both poems carry implications of horror. The poem ‘Exposure’ suggests
exposed to the horrors of fighting, the horrors of the weather and the horrors of dea
itself an act of exposure, showing the public the truth about war. During the time th
machines encouraged people to believe that going to war was an honourable thing.
et Decorum est’, he refers to the belief that it was noble to die for one’s country as ‘t
poem in ‘Bayonet Charge’ in the line ‘King, honour, human dignity, etcetera’. Like O
that were promoted to gain public support of the war, were in fact meaningless in t

‘What Were They Like?’ shows that ‘they’ are no longer in existence. It also implie
recognition. The poem goes on to explain that ‘they’ refers to the ‘people of Viet N
any nation where war has taken place.

A difference between these poets comes in their personal experiences. Owen foug
Levertov learned about the Vietnam War from a safe distance. Owen experienced
of the trenches. These were long furrows cut across the land, where soldiers were
filthy, and, as Owen shows in his poem, completely exposed to the elements. At ce
for the men to go over the top and directly into armed battle. The soldiers in ‘Expo
an order and they are ‘worried by silence’. This state of mental anxiety is part of t
for the soldiers to relax.

Similarly, Levertov presents the mental torment that results from conflict. She say:
mouth’, showing with this graphic image that the ‘people of Viet Nam’ are so dam
mentally, that they have nothing more to laugh about. She uses plosives in this ph
of burned mouths and also to emulate the sound of gunfire and bombs that have

Owen’s poem is like a nightmare. He uses the collective voice of the soldiers to sh
their individual identity. They are treated as one animal, and made to endure inhu
afraid to even move. We know that men who disobeyed orders or tried to run aw
‘deserters’. So they endure the ‘poignant misery of dawn’ and the ‘attacks’ becau.
for their deaths in ‘shivering ranks of grey’. This suggests their uniforms and also t
makes the readers feel pity for the men.

Levertov’s poem also presents a nightmare that is equally disturbing for the reader.
to a nation. The questions asked in the first stanza seem naive compared to the res
brutal images of the impact of war are presented. She tells us that ‘children were k
were charred’ and ‘bombs smashed’ lives. The final line tells us that everything is ‘s
the people and their gentle ways has been obliterated. In ‘Exposure’, ‘the night is s
anticipation. The soldiers are worried by the lack of sound, knowing that gunfire or

Both poets use repetition to show the horrors of war. Owen repeats the phrase ‘B
the end of several stanzas. This emphasises the despair that the soldiers feel. The
simply awaiting their deaths. Levertov repeats the phrase ‘It is not remembered’ t
have the people been erased by the war, but their traditions and rituals have been

-
Both poets use imagery to show the horrors of war. Owen Commentary
shows the ‘twitching agonies of men’ and ‘the flickering gunnery | For the most part
rumbles’. He uses assonance to appeal to our senses, reflecting tAhat compares th
the sounds as well as the sights of the trenches. Levertov uses m%itccl)pirrlmize rl;ig
the image of ‘the flight of moths in the moonlight’. This simile is Y Integrat

terminology is inc
a strange one and makes the poem seem surreal. The moths are

: . examination of th
mysterious and delicate. candidate shows

and offers some t
their answer (AO3
use of terminolog
\_

Both poems show the war as horrific. They use different
points of view and are written in different historical contexts,
but the overriding atmosphere of each is similar.
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work on.

AO2

Edexcel GCSE (9—1 Student Self- or

This mark scheme combines the ideas given in the AOs and the Edexcel mark scheme. You should use

Level >

Key words -

0 marks

No rewardable
material

Level 1

Simple

| compare and contrast the two poems,
considering similarities and differences

| refer to the language, form and structure used
by the poets

AO2

| analyse the effects of language, form and
structure on the reader

If this is not done, give 0 marks for

AO3

| am aware of relevant contexts

AO3

| understand the relationship between poems
and context

Skills to demonstrate in your work

Key words -

No rewardable
material

Little evidence

AO2

| use appropriate subject terminology

Best area:

Areas to work on:

Teachers should refer to the mark schemes given on the Edexcel website for marking and to ensure stu
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Glossary of Terms

Term Meaning

This is when a stressed syllable is
Trochaic metre followed by an unstressed syllable
(DUM de)

This is when an unstressed syllable
lambic metre is followed by a stressed one (de
DUM)

Three pairs of unstressed and
lambic trimeter stressed syllables (de DUM, de
DUM, de DUM)

Four pairs of unstressed and
lambic tetrameter stressed syllables (de DUM, de
DUM, de DUM, de DUM)

Using ‘we’ or ‘us’ to speak

First-person plural voice .
p p collectively

Words and phrases all connected

AdOD NOILO4dSNI

i« fiel
semantic field with a particular subject or theme
e Giving human characteristics to
Personification o .
inanimate objects
Repetition of a particular vowel
Assonance
sound
Colloquial language Ordinary, conversational language
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