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Teacher’s Introduction

This resource has been designed to support the study of Girl, Woman, Other by Bernardine Evaristo as part of the
OCR A Level English Literature course. The edition of the novel used for this resource is the Penguin Books
edition, ISBN: 978-0-241-98499-4.

With some of the oldest novels detailing the lives of women and the intricacies of the female experience, Women
in Literature has a long and expansive history. Girl, Woman, Other is a modern entry into this literary category,
providing insights into the experiences of modern-day black and mixed-race British women. Its explorations of
twelve different characters allows Evaristo to tackle a variety of issues that are modern, historical and
intergenerational, providing students the opportunity to engage with and explore these ideas, messages and
themes in comparison to older texts. The non-traditional style and insights Girl, Woman, Other offers into often
under-represented voices make it an excellent text to study for Women in Literature.

This resource contains a variety of activities that can be completed alongside the study of the text. There are
three main sections: Before-reading, During-reading, and Whole-text Activities. The Before-reading section has
been designed to introduce the text and its background before students begin reading. The During-reading
activities can be used as students move through the text and help consolidate knowledge of key events and
themes. The Whole-text section is designed to be used once students have read the full text. It covers a range of
topics to consolidate student knowledge and help them consider the ways meaning is shaped within the text, how
different interpretations are formed, and how context informs writing.

The resource also contains an Essay Practice section, which features a range of practice questions for students to
work with. This may be planning essays, writing paragraphs, or practising writing full essays. At the end of the
resource there is a section for Indicative Content, which includes suggested answers for all activities. Due to the
subjective nature of English Literature studies, answers in this section are not definitive and work more as
suggestions to help teachers and guide student responses. There are also Food for Thought sections throughout,
intended to encourage students to consider different ideas and develop their interpretations.

Specification Information

Girl, Woman, Other is a suggested text to study for the “‘Women in Literature’ section of Component 02 —
Comparative and contextual study, which was added for first assessment in June 2024 to increase the diversity
of the text list. This is a written exam worth 60 marks and 40% of A Level grades. Students are given two tasks:
a close reading of an unseen text, worth 30 marks, and a comparative essay, also worth 30 marks; students have
2 hours and 30 minutes to complete both tasks. For the comparative essay, students are given a choice of three
guestions and must answer one, comparing a core text (Sense and Sensibility by Jane Austen or Mrs Dalloway by
Virginia Woolf) to at least one other full text. In the close reading, student responses will be marked against
three assessment objectives (AOs) — AO1, AO2 and AO3 — while the comparative essay will be marked against
AO1, AO3, AO4 and AOS.

These AOs are:
e  AO1 - Articulate informed, personal and creative responses to literary texts, using associated concepts and
terminology, and coherent, accurate written expression.
e  AO2 - Analyse ways in which meanings are shaped in literary texts.
* AO03* — Demonstrate understanding of the significance and influence Always check the exam board
of the contexts in which literary texts are written and received. website for new information,
e AO4 - Explore connections across literary texts. including changes to the
e AOS5 - Explore literary texts informed by different interpretations. specification and s.ample
* In the comparative essay, AO3 accounts for 50% of total marks. assessment material.

A cross-reference table has been included to show which AOs each of the activities within this activity pack covers.

A web page containing all the links listed in this resource is conveniently provided on
ZigZag Education’s website at zzed.uk/12727

You may find this helpful for accessing the websites rather than typing in each URL.
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Cross-reference Table

While AO2 is not marked against in the comparative essay portion of the exam, it is cons
Therefore, activities throughout this resource contain references to AO2 as a way to hel
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Before-reading Activitie:

Bernardine Evaristo
Building a Biography
Research and answer the following questions about Bernardine Evaristo, the au

1. When was she born?

2. Where was she born?

10. Have any of her pted? if so, how have they been adapted?

AT

2

oD
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Bachkground
Literary Prizes
Following its publication, Girl, Woman, Other won and was nominated or shortlis
most notable being the Booker Prize, which it won in 2019, and the Women's P
shortlisted for in 2020.

In pairs, choose one of the following literary awards 2
about it {e.g. with Microsoft PowerPoint or
®  Booker Prize

®  Women's Prize for Ficti

s to get you started:
e  https:// fﬁebookerprizes.com /about-the-booker-prize-foundation
e  https://thebooksacross.com/most-prestigious-literary-awards/

e  https://bookriot.com/a-guide-to-major-book-awards/

TheJoint Prize

In 2019, Girl, Woman, Other won the Booker Prize jointly with Margaret Atwood"::

the prize had banned joint winners in 1974.

Read the following articles surrounding this event:
e  https://bookriot.com/2019-booker-prize/

° https://www.theguardian.com/books/2019/dec/04/another-author-outraéz:

evaristo-booker-win
e  http://literaryfield.org/racism-and-the-booker-pri
What do you think about the discussi c5aised in these articles? Do E
writers, and why? Discuss yot

adine-evaristo-is:

A Person’s Politics

Research Evaristo’s personal politics about the following concepts, then fill out t

each. Here are some links to get you started:
e https://www.newstatesman.com/culture/2019/10/we-are-pretty-invisibl;
on-power-racism-and-her-wild-eighties-days '

. https://www.dw.com/en/bernardine-evaristo—theres-going-to-be-a-lot-oﬁéf

and-brexit/a-37265434
e  https://www.standard.co.uk/culture/books/b

varisto-interview:

Politics

Concept

Gender

Sexuality

Race

British politics

Brexit

Girl, Woman, Other A Level Activity Pack Page 9 of 74
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Writerly Contexts

On Brexit

While not a major focus of the text, Brexit provides a backdrop for
the story of Girl, Woman, Other to play out on. This was a major

.

event in recent British history and is having continued and long-

lasting impacts on the country. it was voted for in a refere

in 2016, and Britain officially withdrew from the EU in,

Split the class into five groups and asg the gfbups one
of the following major UK p

. Conservatives

e labou
* Liberal (CEae

e Green

®  Scottish National Party (SNP)

In your groups, research the party you have been given and their politics, attitu
Brexit. Make notes and discuss your ideas in your groups. Then, mix up the gr
contains one member from all of the previous groups. Share your findings iny
has notes on each of the bullet points.

Consider your answers to the background activity ‘A Person’s Politics’ and compz
about Brexit to the research you did for this activity (‘On Brexit’).

Here are some links to get you started on your research:
[ ]

century all-fet 'Téﬁmilitary troop from the Kingdom of Dahomey (now in Benin,

1. Research this group and its history. Collect your findings as one of the foll
® Notes
e  Flash cards
® A mind map

2. Imagine you are creating a piece of art about the Dahomey Amazons (whichéé
to a TV programme, play, or video game). How would you go about exploring

their story for your chosen medium?

Girl, Woman, Other A Level Activity Pack Page 10 of 74
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Considering Genre

Definitions

Girl, Woman, Other is a piece of modern literature that can be defined as many
are included in the table below. Research these genres and write a short definit

Genre D efinition

Postmodern

Postcolonial
Feminist
LGBTQ+

Literary

Women in Literature
The core texts for this component of your A Level are Sense and Sensibility by Ja

Mrs Dalloway by Virginia Woolf (1882-1941). With the addition of Girl, Woman;

(1959—present), these texts span three centuries of women in literature.

Research these three authors and fill out the Venn diagram below by comparing

as women in different time periods, e.g. societal expectations, gender roles, and

their societies faced.

Here are some links to websites that will help you generate and expand your ide
e https://www.ool.co.uk/blog/the-role-of-women-in-victorian-england/

*  https://www.byarcadia.org/post/the-status-of-women.i
e  https://www.historic-uk.com/CultureUK/The-15

Jane Austen

Virginia
Woolf

W7 osearch you did for the previous activity to make a list of comm:

In pairs, use

might be found in books that fall under the ‘Women in Literature’ umbrella —for;

archetypes, themes, or plot elements.

Then, feed back your ideas to the class to create a list of themes you would expe

this type.

Girl, Woman, Other A Level Activity Pack Page 11 of 74
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Text Expectations
Influence
Compared to many other texts you might study for your English Literature A Lev

very recently and as such has a shorter history and a smaller sphere of influence::
accolades and a lot of attention — and has been chosen as a comparative text for.:

Why do you think this is? What do you think make
what parts of it might inspire other people tn '
below with your ideas about these

mpactful as Girl, E
ries or adaptations

Setting

What to Expect
As Girl, Woman, Other was published in 2019, it has less time to enter and remat
the texts of other authors such as Jane Austen and Virginia Woolf. However, yot
preliminary research into the context and background of the story, and may havé

about it. Using any previous knowledge you have of the story, and your findings:
is could include:

make a list of your ideas for what might happen in the stc

® characters

e  character arcs

®  settings

* plot points

e themegmillh

. s you have

Once you’ve done that, discuss your list in pairs or groups. See whether anyon
compare your expectations for the novel. You can come back to your ideas as yc¢
how similar or different your ideas are to its actual events.
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During-reading Activitie
Chapter1

Amma
Amma is a polyamorous lesbian living in Brixton, London. She works in theatre
newest play, The Last Amazon of Dahomey, is approaching. A number of her ol

daughter a lot now that,

First Lines |
Read the op 5 of Girl, Woman, Other, from ‘Amma’ to ‘... opens at the Nationy
passage. You might think about:

®  Form and structure

e  What it tells us about character and setting
® How it establishes tone or atmosphere

e Use of language or literary devices

Then, discuss your ideas in pairs, groups or as a class.

First Lines 1l
Read the openings of the two core texts for Women in Literature below and com
Girl, Woman, Other. Use the bullet points from the previous activity (form, tone:

Mrs Dalloway by Virginia Woolf:

Mrs Dalloway said she would by

For Lucy had

What a lark! What a plunge! For so it had always seemed to her, when, w
hinges, which she could hear now, she had burst open the French windows an
the open air. How fresh, how calm, stiller than this of course, the air was in th
of a wave; the kiss of a wave; chill and sharp and yet (for a girl of eighteen as s

as she did, standing there at the open window, that something awful was abou

Sense and Sensibility by Jane Austen:

The family of Dashwood had long been settled in Sy heir estate was lar

Norland Park, in the centre of their p I many generations, the

a manner as to engage the ¢ nion of their surrounding acquaint.
estate wasa sin: lived to a very advanced age, and who for many

on and housekeeper in his sister. But her death, which happ

own, proc fuced an alteration in his home; for to supply her loss, he invited and
family of his nephew Mr. Henry Dashwood, the legal inheritor of the Norland

whom he intended to bequeath it.

Girl, Woman, Other A Level Activity Pack Page 13 of 74
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CREATIVEACTIVITY ]

The writing style of Girl, Woman, Other is often described as being stream of co
a character’s thoughts and feelings are put on the page without pauses, and is o
punctuation and tangents or associative leaps (jumps in topic or timeline that lin
process).

Choose a character from another novel you have read ed for Women in

from their point of view in a stream of consci

Amma
Split the class into siy. each of the groups one of the following op

e Pastevents
e  Politics

In your groups, use quotations to create a list of what we learn about Amma, fo
topic. Then, scramble the groups so that each new group contains one person f
Share your ideas so that you have a list of quotations for each of the bullet poin
personality, her past, and her politics.

Protest
A key element of Amma’s character is her outspokenness in her views and ideolog
three things she protests against and, using quotations from the text, explain how::

What Amma protests Why she pr

Connections
Create a graph, chart or mind map that tracks all of Amma’s relationships that a

chapter.

Then, for each relationship you track, write a short paragraph about how it relat
‘Women in Literature’” umbrella. Use quotations to support your ideas.

First Impressions
Having finished reading her section of the novel
Why do you think you feel this way? D
your arguments.

ri&eas as a class, using evidenc

Girl, Woman, Other A Level Activity Pack Page 14 of 74
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Yazz

Yazz is a 19-year-old at university, which she attends with a core group of friend
She is as outspoken and opinionated as her mother, Amma, and is a member of
father, Roland, is a gay man who was a sperm donor for Amma, and is a bestsell
University of London. Yazz is learning a lot about herself, her friends, and the w
balance her feminism and political stances with the comparisons she makes bet

Introductions

Read the opening of Yazz's section, fro
section. You might think abou
openings.

B " (p. 41), and compare
as tone, form or voice, and any si

Setting
Choose one (%ine following settings from this section of the novel:

®  Yazz's dorm room
e Amma’s house
e  Waris’s house

Write 1-2 paragraphs exploring how your chosen setting is used and what it tell

Regarding Men

Consider the presentation of men and male characters in this section and answe

1. How are men presented in this section?

2. How much of this presentation do you think comes from Yazz’s character, i.
expresses Evaristo’s own views on men?

TheSquad
In pairs, choose one of the members of Yazz's squad (Yazz, Waris, Nenet or Cour
profile for them. You might include elements such as name, age, family membe
family history, or personality traits.

Then, form a group with three other pairs who created profiles on the other squi

ideas. Make sure you have notes about all four of the Unfuckwithables by the e

Presentations

1. Building on your ideas from the previous activity (‘The Squad’), think about
For each character, write 1-2 paragraphs examining how they are presente
uses them to comment on and explore.

2. Do you think Evaristo does this effectively? W
this question.

0t? Write anothe

CREATIVEAcTIVITYH

Create a plavigs ould listen to. You might use some of the artis

Girl, Woman, Other A Level Activity Pack Page 15 of 74
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Generational Divide
Using quotations, fill out the Venn diagram by exploring how the political issues
Amma’s views.

Nineteen
I have rarely seen such an inauthentic portray;

The woke self-righteousness of

Read and think about the quotation above, from a review of the novel and deci
How well do you feel Evaristo captures the mindset of a twenty-first-century te
Write 2—3 paragraphs answering this question.

Parent and Child
Examine Yazz's relationship with her parents by choosing three relevant quotat
Then, analyse what these quotations tell us about these relationships and the ¢

Amma

Girl, Woman, Other A Level Activity Pack Page 16 of 74
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Dominique
Dominique is a black lesbian living in America, where she moved after meeting N
starting a relationship with her. She is Amma’s best friend and also works in the.
moved to an all-female commune where her relationship with Nzinga became cc
visit from Amma and an intervention from the other women in the commune, D¢
relationship and moved to the West Coast. There, she set up a Women’s Art Fes

relationship with a woman named Laverne. -

CREATIVEACTIVITY T
Choose a character from anoths

have read or studied and write a deszéf
Girl, Woman, Other -

Using quotataons'\ create a timeline that tracks Dominique’s relationship with Nz}

Violence
Read the following article (take care: it contains discussions of domestic abuse
https://www.teenvogue.com/story/why-so-many-people-ignore-Igbtq-datin

1. Consider how this topic and discussion applies to Dominique’s relationship ¥
about it throughout her section. Write 1-2 paragraphs exploring your interg
2. Why do you think Evaristo chose to use and explore this topic in Dominiqu

groups or pairs.
Abuse =
1. Using the table below, consider the ways Nzinga contrc!s:and harms Dominii
abusive relationship in the table, explore how ents it, both as at
Dominigue’s eyes. ”
2.
Element of relatior, Presentatio
Con :behaviour
Social isolation
Physical abuse
Love bombing*
* Love bombing is the act of attempting to mf/uence orcc % person by using ex;
as flattery, gift giving, or maintaining constant ¢ 1d riiore about it here:
3.

are cardboafd figures, but they could have been given a little more psycholo
https://www.goodread:

With this quotation in mind, do you think Evaristo’s presentation of abuse
is shallow? Why or why not?

Girl, Woman, Other A Level Activity Pack Page 17 of 74
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Interjection
In this section, Evaristo breaks from the form established in previous sections b
Amma’s point of view.

What do you think the purpose of including this interlude is? What effect does
Discuss these questions in pairs or groups and make notes on your ideas.

EXTENSION]
In the ‘Food for Thought’ section and
asked to consider the messagin
Evaristo’s politics. In A
their views Bl

eiiand whether the characters are bei
terlude in this section of the novel, we see

Womyn’s Land

1. Research and explore the concept of all-women or women-only communiti
this activity comes from the specific term for communities created by lesbi
women-only community, but there are various others around the world.

2. Create a leaflet or brochure advertising a women-only community. It migh
present) or for one you make up yourself.

Communal Politics
Using your research from the previous activity (“Womyn’s Land’) explore the po
— Spirit Moon — and, in pairs or groups, discuss:

e The presentation of the commune

® |ts purpose in the novel

Girl, Woman, Other A Level Activity Pack Page 18 of 74
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Chapter2

Carole
Carole is a successful businesswoman in the financial sector. Her mother, Bummn

emigrated from Nigeria, and her father, also Nigerian, passed away when she wg
thirteen, Carole was sexually assauited by a group of boys. Afterwards, she str
came to the decision to press on and attend Oxford, which sha did with the hel
Mrs King. Carole attended Oxford University, achieve in her career, a
named Freddy. -

Using Structure
Reread the pas«age i
‘so/was/

How does Evafisto use form and structure to portray this event, and what effect:

& discusses her sexual assault. From ‘he led h¢

Mentor/Mentee

Answer the questions by writing 2—3 paragraphs exploring your response to ea

1. How is the relationship between Carole and Mrs King portrayed? You migh
choice, imagery, and any other relevant elements.

2. To what extent do you think Carole could have misinterpreted Mrs King’s be

3. When it comes to women in literature, what do you feel is the importance
older women? Compare Girl, Woman, Other to at least one other text you

Community
Community plays a large role in Girl, Woman, Other. However, Carole spends m
separate from the communities around her. For each of
Carole’s experiences with that community.
®  Secondary school friendship group

‘allowing communig:

e  Her mother and her Nigerian
e  Oxford University :

*  Her woLwllhe '
Intersections ™

For women in literature, their position in society often plays a large role in thei
on the context of any character. Many factors affect these positions, including
elements portrayed through the character of Carole?

Girl, Woman, Other A Level Activity Pack Page 19 of 74
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Aftermath

Read the extract below, which comes from Tess of the d’Urbervilles by Thomas
her mother about a sexual encounter she had with Alec d’Urberville, which is wi
sexual assault. Compare the presentation of Tess and her mother’s attitudes to
Bummi, in Carole’s section of Girl, Woman, Other. Think about:

e  (Context e  Structure and for
e  Character and relationships Language choice

Then Tess went up to her mother &0n Joan's neck, and told.

“And yet th'st ny eel” reiterated her mother. “Any wo
§S any.' woman would except me.”

“It would have been something like a story to come back with, if you had
Durbeyfield, ready to burst into tears of vexation. “After all the talk about you
us here, who would have expected it to end like this! Why didn’t ye think of d

family instead o’ thinking only of yourself? See how I've got to teave and slav
with his heart clogged like a dripping-pan. I did hope for something to come
pretty pair you and he made that day when you drove away together four mo
given us—all, as we thought, because we were his kin. But if he’s not, it must

his love for ‘ee. And yet you've not got him to marry!”

Get Alec d"Urberville in the mind to marry her! He marry her! On matri
a word. And what if he had? How a convulsive sna

answer him she could not say. But her poqy

awhile: had suddenly despised and disliked him, and had run away. That wa
quite; but he was dust and ashes to her, and even for her name’s sake she scarc
“You ought to have been more careful if you didn’t mean to get him to m

“O mother, my mother!” cried the agonized gitl, turning passionately up

heart would break. “How could I be expected to know? I was a child when T l¢:

ago. Why didn’t you tell me there was danger in men-folk? Why didn’t you w
to fend hands against, because they read novels that tell them of these tricks; b
learning in that way, and vou did not help me!”

Her mother was subdued.

“I thought if I spoke of his fond f t they might lead to, you

and lose your chance,” sh ing her eyes with her apron. “Well

I

[ suppose, “Ti [“4nd what do please God

t social salvation ni
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Bummi
Bummi is Carole’s mother, who immigrated to Britain from Nigeria with her hus
university while studying mathematics. Her father, who made money illegally r
explosion that led to Bummi and her mother being made homeless. Her mothe
killed in an accident, and Bummi went on to stay with relatives who treated he
her with an education. After her husband died, Bummi set up her own houseke¢;
which she acquired through sexual favours to her loc where she had a:y
co-worker, Omofe, before finally meeting and set; with Kofi, a Ghana

Structure
Consider the structure
related to t} 3

which a character will be introduced in on;
view character, and is then given a section of their

How does EXge#S use this structure to expand our understanding of character

Immigration

Immigration is a hot button issue in Britain, and has been for a long time. Inre
in campaigns during general elections and Brexit. The OCR AS and A Level in En
component, ‘The Immigrant Experience’, centred on this topic. Many of the ch
second-generation immigrants, whose parents (whose perspectives we often g
for a variety of reasons.

In pairs, assign each person either ‘first generation’ or ‘second generation’ and
of immigrant and their lives in Britain. In a shared Google Doc, collect your rese
experiences of parents and children in this situation, then compare this to Bum
novel. What similarities, differences and parallels can you draw between their

Here are some links to get your research started
https://www.youngfoundation.org/i-kr.
https://www.ox.ac.uk/news/20 %

d-that-immigrants-can-fe
Aigrant-women-speak-out-about-w

Self-made W5
In groups o!
company. HW5

ne person each make a different page:

® The front page .
®  An ‘About the company’ page ]
Heritage

Bummi’s character is explored and reframed in this section, as we see her backgsEE

various developments in Carole’s life. In the previous section of this resource, w;

with her identity and heritage.

1. How is our understanding of this topic reframed in Bummi’s section of the

2. What do we learn about Bummi’s own identity through her response to Ca
support your ideas.

Write 2-3 paragraphs answering each of these questi

Intersections Il

Intersectionality is an analyti
combinations of pnv' 5
create ider:

iused to discuss and understand how
' ination. This covers a large number of fac
ummi’s experience of life in Britain to Carole’s, and,

oD

previous aceigtersections I (in Carole’s section), discuss how the following
their lives:

U] Gender ¢  Nationality
. Race/ethnicity e Sexuality

° Class e  Education

Girl, Woman, Other A Level Activity Pack Page 21 of 74
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A Woman's Touch
Examine Bummi’s relationships with Omofe and Kofi and write 2—3 paragraphs
novel’s wider themes of sexuality, love and identity.

SRR

\\‘\\‘\\‘\\W~”

=
i
B
S

Sacrifice
How is the theme of sacrifice presented through Bummi’s character, and how dg

o
s m—

and ideas of women in literature? §\\O\‘\\\\

B

Mother and Daughter . Yof

1. Compare Carole and Bu 3 hip to Yazz and Amma’s. gy

2. Read the extract i'‘omes from A Girl of the Limberlost (1909) by R
protag, Ein s with her mother about tuition fees. Compare this: R

i

R
/"/////&-
i
g

“You'vemioard about doing evil that good might come from it,” she said. “Well, m

el

that with me. I'm willing to bear the hard part to pay for what I'll learn. Already g

RS
\\\\\“\\\\\

. &
it

R
® i

building in which I shall teach in about four years. Iam going to ask for a room w

%

s

flowers and moths I take in from the swamp to show the children will do well.”

i

S

“You little idiot!” said Mrs. Comstock. “How are you going to pay your expe

“Now thatis just what I was going to ask you!” said Elnora. “You see, I have

news to-day. Idid not know I would need any money. Ithought the city furnished:

out-of-town tuition, also. I need ten dollars in the morning. Will you please let m

s

“Ten dollars!” cried Mrs. Comstock. “Ten dollars! Why don’t you say a hung

////
i

could get one as easy as the other. 1told you! Itold you I couldn’t raise a cent. Eve

4

.;:'-\\\m‘\‘\
&
&
&

. i kS
and bigger. 1 told you not to ask for money! ‘\ §

7 / ; &

“ , : p o

I never meant to,” replied Elnora. were all  needed and .

P -4 . 8 = ‘.§
knew about buying books Qnd \\\\Q\@
“Well, T did stock. “Tknew what you would run into! But y¢ L

: M m\\\\\\\&\
L x

I thought I would just let you try the world a little and see
y ushed back her chair and looked at her mother.

”tl)g‘you mean to say,” she demanded, “that you knew, when you let me go ir
the fact before all of them that I expected to have my books handed out to me; do y¢
I had to pay for them?”

Mrs. Comstock evaded the direct question.

“Anybody but an idiot mooning over a book or wasting time prowling the wc
had to pay. Everybody has to pay for everything. Life is made up of pay, pay, pay
COPYRIGHT
PROTECTED

If you don’t pay one way you do another! Of course, I knew you had to pay. Of c

home blubbering! But you don't get a penny! T haven’t one cent, and can’t get one
g ¥ geta penny g

1 I

determined, butI think you will find the road somewhat

“Swampy, vott mean, mother,” corrected e white and tremb
Yr X 7 s

will teach me how to understand vou o notnow. You can’t possibl

bitt Il tell you this: You understand enough

ig

through to-day, or hoy

and Wi ffe ouldn’t touch it now. And I'll tell vou this much more

Qg
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https://www.gutenberg.
(A Girl of th
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LaTisha
LaTisha was in Carole’s friendship group in secondary school, though they becan
(which she didn’t tell anyone about). In her early life, LaTisha had an excellent r
she loved dearly, until it was revealed he had a second family who he left LaTish
As an adult, LaTisha works at a supermarket and has three children, the first of w
accidental pregnancy. Her mother, a social worker, was furious, but their relatio;
As LaTisha worries about her youngest son’s behaviour ~
the same man who orchestrated Carole’s assault
with her children.

ns home to find her

Family 3§ ..
Familial relg ‘Core element of the human experience, as well as its &
For texts ur) : ‘Women in Literature” umbrella, which focus on the female e
relationships® ‘ten play a particularly large role, but other relationships will ofte
much depth.
1. Think about how different familial relationships have been presented in Girl,§§
Make notes and use evidence from the text. -
e  Mothers and daughters
e  Fathers and daughters
e  Between siblings
2. Then, compare the presentation of these relationships to at least one other
with at least one coming from the core texts for Women in Literature.

Taboo ..
Chapter 2 of the novel explores various subjects that could be considered taboo::
bullet points below and create a short presentation about how attitudes toward
changed over time. Research other novels that disc tposen topic and cc
least one other novel from a dafferent tcme
Teen pregnancy
Children born
Rapng

Gl

Considering Stereotypes
Where there are people, there are stereotypes. Since art is informed by life, stet:
people and groups can often be found in literature, which in the modern day are:
pointed out and criticised. It could be argued that LaTisha represents several st
working-class women. If this is the case, how likely do you think it is that Evaristi:
this when writing the novel?

As a class, discuss the following questions:

®  What makes a character a stereotype, and what positive or negative impact
a work?

* Do you think Evaristo engages with stereotypes about
Woman, Other?
o Ifyes, how does she discuss these
o Ifno, how does she sub

*  How might these id

why do you think th

d through the characters of LaTisha and

;Lé\_«s‘

Of all the ch\gee® s so far, LaTisha is the one furthest removed from the overarcéé
to Carole, has no links to Amma’s play) — thus, what do you feel is her purpose |r\
paragraphs exploring your ideas. =
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Generations

All of the characters we’ve had point-of-view sections from so far have come fr
Amma and Dominique coming from the same one, as well as Carole and LaTisha
politics of these different generations differ? Write a short paragraph for each
about context as you do.

Interpreting Character |
Having now read about six different characters in
opinions about each of them. What do» ’
Evaristo’s design?

Discuss you g

Essay Practics®™
Read the exam-style question below:

‘In literature, women’s experiences are often framed around

To what extent do you agree with this statement? Compare your set text for W
Girl, Woman, Other.

Then, plan an essay-style paragraph in response to this question. You may use
structure it.

Point:

Evidence:

Explanation:

Girl, Woman, Other A Level Activity Pack Page 24 of 74
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Chapter3
Shirley

Shirley is a teacher at Peckham School for Boys and Girls — the school Carole and:
oldest childhood friend, and while supportive is secretly uncomfortable about he
career inspired to make great change but has become jaded over time. As a new:
comrades, unitec§§
g and supportive::

an older female teacher, Penelope, but over time they bec
students and the state of education. She is married tc,

e Inthe present-day of the novel?

Write 1-2 paragraphs exploring each bullet point, then discuss your opinions in j

Women'’s Worh '
Throughout Western history, teaching is a job that has been consistently availab;
and caregiving of children is often considered to be ‘women’s work’. Form grouj;
one of the following decades:

e  1980s
e 1990s
e  2000s
e 2010s

Research teaching and the education system in y0u
group into a single document. Then, d»sc
attitudes of each decade.

acade and combi

Here are some li

“oemonstrates, or doesri

ion- uk org/history/timeline.htmi
" ool co.uk/blog/how-have-attitudes-to-education-changed-

e https:,
e  https:/,

e  https: //rewsesocw!ogy com/2022/11/25/education-policy-in-england-an

Thatcher

In pairs, research Margaret Thatcher (Prime Minister from 1979-1990) and her i

making notes on your research.

Here are some more links to get you started:
e https://www.margaretthatcher.org/essential/chronology

e  https://www.educationnext.org/margaret-thatcher-education-reformer/

e  https://journals.openedition.org/osh/1771

1. Create ¥ }graph that tracks Shirley’s attitudes towards children and es
throughout her section. For each point you plot, choose a quotation that dé

2. How do these changes align with or contrast with her ‘caregiver’ role as a te
groups and make notes on your ideas.
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Balance

What is Lennox’s purpose in this section of the novel? Imagine you are intervie
or website and come up with ten questions to ask that would explore his purpo
answers for each of them from Lennox’s point of view. When coming up with y
might think about any connections or parallels between Lennox and other chara¢

SRR

Systems
Consider the discussion Shirley has with Lennox a}
racism, is a term used to describe societ- :
disadvantages for different gro

racism. System
cewsdind policies that create unf
depending on racial or ethnic iden

o
w\\%
=
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. Black men
e  Black students
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Worhkplace Relationships

How are Shirley’s relationships with her male and female colleagues presented s
below with three examples for each, thinking about the context surrounding Sh &
this is portrayed through the writing. For example: JF: —
e Time period

Gender roles and expectations \\\“‘\\\\

g,
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Winsome
Winsome is Shirley’s mother, who has retired to Barbados (where she originally
husband, Clovis, to a beachside house where her extended family have long hol
a reading group with other local women where they primarily discuss work by f
Winsome worked as a bus conductor in London, though before that she and Clo
pursued different career ideas — which often stalled because of racist attitudes.
had an affair with Shirley’s husband, Lennox.

Matriarchy
1. Create afamily tree for Wi

2. Research and wnt

3.
Explore Wow thxs idea is explored through Winsome's character and compa
other text you have studied or read for Women in Literature.

From City to Coast

Compare how the setting of Winsome’s home in Barbados is presented compar
London, taking context and character into account.

Husband and Wife
Examine the presentation of Winsome and Clovis’s marriage in comparison to:

e  QOther couples (past or present) in the novel.
® A married couple from another text you have read or studied for Women i
Richard Dalloway in Mrs Dalloway).

Creative Activity IV
Write an account of Winsome and Lennox’s affair from Lennox’s perspective. T
Girl, Woman, Other as you do.

Adultery
Evaristo continues her exp!orat;on of tab

Lennox, her daughter’s husban

this section by exploring
uss these questions:

1. Did your opinion of % ange when you read about the affair? Wh
2.

3.

Forbidden Desire

How is the theme of forbidden desire presented in Winsome’s section of the no
compare to that of the desires of the novel’s other characters, some of which m

Write 3—4 paragraphs exploring your ideas in response to these questions.
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Critical Appreciation |
Read the following extract from The Bread the Devil Knead by Lisa Allen-Agostin
Women'’s Prize in 2022. The story follows a woman named Althea who is curren
and Tobago) with her violent boyfriend, Leo. In this extract, which comes from t
wakes up to go to work, having been beaten by Leo the night before.

Every time I watch that bathroom it does crawl my

flat behy“bﬁtjright now that belly was black and blue and red and green, depe
was looking at: the older ones was lighter; the ones from last night was still red

Sun now starting to think about coming up. A greyish light was glowing
ventilation blocks high up on the wall of the bathroom. I bathe myself with m
body wash — real gentle when I rubbing my belly and back — and rinse off und
water from the bathroom wall. Thad my slippers on still.

I know is really one thing I have that I could count on, and that is my look

would never know it, because every morning and night God spare life I does cki

moisturise from head to foot. Ihave special cream for my hair, my face, my ha;

that T vain. T does think of it as an investment. If nice car, ent you wi
depreciation is a hell of a thing.

d

I creep back inside in the dawn peeping through the cu

even tum twice.
In this neighbourhood you doesn’t have to lock your door. Everybody kn

know your business; so everybody know we didn’t have nothing to thief.

Now, write a critical appreciation of this passage. In your discussion, you should
interpretations as they relate to Women in Literature.

Essay Practice ll
Read the exam-style question below:

‘Women's sexuality and desi nents to writing about

ent? Compare your set text for W
ay-style paragraphs in response to this que

To what extent do you agre
Girl, Woman, Other an
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Penelope
Penelope is Shirley’s co-worker. As a child, her parents were well-off but distan
and her mother from a family of white landowners in South Africa who were evi¢;
disgruntled workers; her racist attitudes have rubbed off on Penelope. On hers
found out she was adopted, which caused her a lot of distress and a desire for a i
She married a man named Giles and had two children, but thetr relationship becg:
about the roles of a married couple differed. Penelop ‘et Phillip, who se¢:
the relationship ultimately fell apart when he ha Penelope has a com
feminism, as well as with food, and whil
she’ll miss them when she leary

Adoption

by the family%e '\'}gnts. She is staying with her aunt after her parents and uncle
living situation.
Bessie answered not; but ere long, addressing me, she said —
“You ought to be aware, Miss, that you are under obligations to Mrs. Ree
to turn you off, you would have to go to the poorhouse.”
I had nothing to say to these words: they were not new to me: my very fir
included hints of the same kind. This reproach of my dependence had become
very painful and crushing, but only half intelligible. Miss Abbot joined in—

“And you ought not to think yourself on an equality with the Misses Ree

Missis kindly allows you to be brought up with t will have a great

Jane Eyre, https://www.gutenb

1. Compare this conversation to Penelope’s home situation and her relationsh
2. How does the topic of adoption tie into the theme of family, and how are th
Girl, Woman, Other? Write 2—3 paragraphs exploring this question.

In Conflict

For each of the bullet points below, find a quotation from Shirley or Penelope’s
areas of conflict between the two characters. Explore what each of your chosen
character, their relationship, and the context surrounding their characters.

e Age

® Race

e (lass

®  Experience

{5 to later in Penelope’s section, when the pair have
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Facets of Identity
Using quotations, explore Penelope’s character by comparing her attitudes tow
a grandmother and a teacher and how she is presented in these roles.

Waves of Feminism |
The develorzllk: \ in the West is often explained using ‘waves’ to d
1. Researc™® S four waves of feminism. Here are some links to start you off:
e https://www.history.com/news/feminism-four-waves
e  https://theconversation.com/what-are-the-four-waves-of-feminism-
2. Sort the novel’s characters according to the wave of feminism they grew u
3. Explore how each character of the novel (so far) approaches feminism and
period they grew up in.

EXTENSION I
Examine the presentation of the views Penelope’s husbands have on women an
think these views would have been influenced by the time period they grew up i

Reimagining
Once again, in Penelope’s section we are given m;
character, and antagonist, in Shirley’s se :
reading Shirley’s perspective o
How is Penelope’s char

Past, Present

Thinking about all the characters we have been introduced to so far, explore th
build character? Consider how characters are influenced by context (such as th
situation) and how this is presented in their narration.
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Chapter 4

Morgan

Morgan was born in the 1990s and always struggled with femininity and their i

They come from a mixed-race household and are closest with their grandma, G
family who accepts Morgan’s identity. Feeling stuck in life, they turned to drug
eighteen. Throughout their teenage years and journey of self-discovery, Morga

o GeXBeEbles

e Gender presentation

¢  Conforming to gender norms

e  Rejecting norms

Then examine what your chosen quotation tells us about character or what §

towards gender. '
2. Choose another quotation for each bullet point, this time from elsewhere i

Megan/Morgan) and compare it to your original choices. Think about how

perspectives and what Evaristo might be trying to say with each character’

Drug Use/Abuse

In previous chapters, we have seen drugs being used recreationally by characte

character struggling with drug abuse. Write 1-2 paragraphs exploring your ans

following questions:

1. How is drug use and abuse presented in Girl,
to be?

2. How do you feel the them

d abuse tie into Women in Liter

Safe Space
s prahs for G G's farm to Spirit Moon, the all-women commun
in\a®ies and differences are there between them, and how do LGB
or diverge from each other?

Lectures
In their section, Morgan gives a lecture on transgenderism and their gender ide
the bullet points below and write an analysis of Morgan’s section and their iden
chosen word.
®  Deconstruction
e  Dehumanisation
e  Exploration
e Justification

Reader Response
Read this review of Girf, Woman, Other

Then, in groups, discuss opinions on Morgan’s section of the no

disagree wit ~ammair
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Compatrisons

Read the following passage from Stone Butch Blues (1993) by Leslie Feinberg, w
that explores the life of Jess, a butch lesbian. In this passage, Jess sneaks into h
father’s clothes.

1.

2.

The moment I tore off the paper band, I knew I was in trouble. Thad no hidin

but I couldn’t figure out the puzzle. 1tied it in a clumsy knot. 1 climbed up on:g

from the hanger. Its weight surprised me. It fell in a heap. I put on the suit co

A sound came from my throat, sort of a gasp. I liked the little girl looking back
Something was still missing; the ring. I opened my mother’s jewelry box.
silver and turquoise formed a dancing figure. I couldn’t tell if the figure was a

no longer fit across three of my fingers; now it fit snugly on two.

I stared in the big mirror over my mother’s dresser, trying to see far in th
would fit, to catch a glimpse of the woman I would become.

I didn't look like any of the girls or women I'd seen inthe Sears catalog.

seasons changed. I'd be the first in the house # glit, page by page. A

looked pretty much the same, so 2. nd men. I couldn’t find mys|

never seen any ad wwooked like I thought I would when I grew u

‘oman reflected in this mirror, none on the streets. I

For a moment in that mirror I saw the woman I was growing up to be star
scared and sad. I wondered if I was brave enough to grow up and be her.

(pp. 15-16, https:/lesliefeinberg.net/wp-content/uploads/2015/08/Stone-B

Write a critical appreciation of the passage, exploring your ideas and interp
Women in Literature.
Compare Jess’s presentation to Morgan’s in Girl, Woman, Other.
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Hattie
Hattie is Morgan’s grandmother (G G), and the oldest character in the book. Sh
has bequeathed it to Morgan in her will, as she knows her other relatives will w
and her descendants, at a Christmas get-together. At fourteen, Hattie became

mother wanted to keep the baby, her father took the child, named Barbara, aw
black American soldier who she met at a dance in Newcastle, 1945, and togethe
would later discover hidden documents at the farm that &5 ed Hattie’s father’
slave owners.

Old Age

Ageism is defined as biased or unfair trea
on their age. This can apply toanyage b
seniors. Hattie is the oldest characterint

age, presented, and do you think she is sui

Consider any other texts you have read o
How are the elderly, and especially elderl
texts? How does context inform or chan
Discuss your ideas about these questions

Family Gathering
Compare Hattie’s family’s Christmas gathering to Winsome’s family holiday in B
novel. Think about character, context, language choice, and literary devices use

Parent and Chiid
How is Hattie’s relationship with her children and extendedf mily presented in
children, grandchildren, and their partners, write a s k
their opinions of Hattie. :

Generational Divide
In the previous cecti
relationshi: 3

‘el, we saw Morgan’s opinion of their

27&nid Hattie’s opinion on their gender identity (filtered
#: Morgan's perspective}. In this chapter, we get Hattie’s
opinions from her own perspective.

In groups, discuss this statement and whether you agree with it (and why or
why not): Hattie’s acceptance of Morgan’s identity is not genuine because it is
conditional.

Family Secrets

1. Examine how the themes of secrecy and secrets are presented throughout
Hattie’s section, looking at her own secrets and those of her wider
family’s.

2. Choose another text you have read or studied for Wome
compare its presentation of these themes to Girl

in Literature and
Other.
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Critical Appreciation Il

Hattie is the second character in the novel to experience an unexpected teenage%?

very different from LaTisha’s.

1. Compare Hattie’s experience with teenage pregnancy with LaTisha’s, tk

context {e.g. time period), character, and language choice.
2. Read the extract below and write a critical appreciation of it, exploring
they relate to Women in Literature.
3. Then, compare Charity’s experience

ng LaTisha’s.

dith Wharton (1917). Iniit, prota
with an architect who she recently partec

The following passage comes fro
become pregnant foll
a doctor.

When s“u"cﬁ:x;le out of the glazed door Dr. Merkle followed, and led her into
still more crowded with plush and gold frames. Dr. Merkle was a plump wom;
immense mass of black hair coming down low on her forehead, and unnaturalﬁz
wore a rich black dress, with gold chains and charms hanging from her bosom:
smooth, and quick in all their movements; and she smelt of musk and carboli

She smiled on Charity with all her faultless teeth. “Sit down, my dear. W

of something to pick you up?... No... Well, just lay back a minute then... There;

yet; but in about a month, if you'll step round again... I could take you right in

three days, and there wouldn't be a mite of trouble. Mercy me! The next time ?

like this...”

Charity gazed at her with widen

murderous smile—what v

o

then, hadgee citly of a vague self-disgust and a frightening physi

:} hér the grave surprise of motherhood. She had come to this drea;
of no (ifﬁé£ way of making sure that she was not mistaken about her state; an
a miserable creature like Julia... The thought was so horrible that she sprang uj

her great rushes of anger sweeping over her.

Dr. Merkle, still smiling, also rose. “Why do you run off in such a hurry?

here on my sofa...” She paused, and her smile grew more motherly. “Afterwas

at home, and you want to get away for a while... I have a lady friend in Boston

companion... you're the very one to suit her, my dear...”

Charity had reached the door. “I don’t want to stay.

her hand on the knob; but with a swift movemen

“Qh, very well. Five dollars

man with the false hair

her but immunity from some unthink;

don’t want to come;
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Grace
Grace was Hattie’s mother and the child of an affair between an Abyssinian sean
named Daisy. Grace was incredibly close with her mother, who was given the ch
mixed-race) or cutting ties with her family, and who worked various jobs in factc
tuberculosis. After her mother died, Grace was sent to a girls’ home in the couns
education and training for work. She was hired as a maid for a baron, and eve
husband, Joseph, while running errands. They fixed u family farmhoug
Grace suffered several miscarriages and lost anot so0n after birth, whick
When Hattie was born, Grace suffe -pitum depression and expects
However, Hattie flourished ang y recovered enough to take part:

Cycles

Grace’s mo! }d Hattie never met, but they both had unexpected/accident

Write 2-3 pas; i*'é;phs answering each of the following questions:

1. How do their stories parailel and differ from one another?

2. Do any of the other related characters in the novel (e.g. Amma and Yazz) fol
certain elements repeat across the generations?

Early1900s

While the timeline of the novel is hazy, we can assume Grace grew up in the ear
woman when she met Slim around WWII). In groups, research early 1900s (190(‘;
groups in the table below.

B

Some examples of where you might start your research include:
e https://www.encyclopedia.com/social-sciences/encyclopedias-almanacs-t

early-mid-20th-century-1900-1960-introduction
e https://first100years.org.uk/1910-1919/
®  https://mixedmuseum.org.uk/amri-ex
e  https://mixedmuseum.org.u :

ind-prejudice-in-the-¢
tion/1900-mixed-race-families-i:

Group Attitudes

People of
colour

Mixed-race
people

Women

Working-
class women

Servants / Yt
household ~
staff

Then, discuss intersectionality between these groups and Grace’s identity and
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On Pregnancy -
Grace is the third character in the novel to experience an unexpected teen pregri:
characters in the novel whose stories intertwine pregnancy with ‘taboo’ topics. i

How is pregnancy presented throughout Girl, Woman, Other? Create a timelin
on it, from Grace to Yazz, and for each character research and summarise the att
society they grew up in had or has. As you do, consid
interracial relationships, pregnancy out of wed|oc}

aricy from rape.

Schooling

1. Write 2-3 paragr this question: Thinking about context, wo
for the gl o dre meeting and marrying Joseph?

2. In pair? } 1 and discuss the topic of women’s education in Britain from:
attitude ™ wards it have changed.

3. Ingroups, discuss how the education of women is presented in at least one
studied for Women in Literature. Compare this presentation to Grace in Gir::
in mind as you do. -

Pregnant Context

Grace’s experiences with pregnancy explore two ‘taboo’ topics: miscarriage an

Complete the following activities:

1. In pairs, choose either 1920s or 2020s and create a leaflet or brochure abo
partum depression using the attitudes, values, and medical knowledge of y¢

2. Compare the presentation of pregnancy, miscarriage and post-partum depré
the presentation of such themes in at least one other novel you have read o;

Waves of Feminism 11
Update your responses to the activity ‘Wave

and Morgan.

. ns for all twelve characters in this novel, take a mome
gt each of them. What do you think influences your opinion of:

Revisit your answers to the activity ‘Interpreting Character I’ (in LaTisha’s section
all, then discuss your ideas in pairs or groups and make notes on your discussio

Essay Practicelll
Read the exam-style question below:

‘In literature, a woman’s value is often tied to her ability to Kt

To what extent do you agree with this statement? Compare your set text for W¢
Girl, Woman, Other and write a full essay-style response to *Fis question.
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Chapters

The After-party
Many of the novel’s characters come together for the opening night of The Last ;
Roland enjoys the show and the praise it receives, and attempts to give Sylvestei:
He then heads outside and encounters Yazz. He attributes his success in life to h
moves on to talk to other people. Carole encounters Shirle
in which Carole thanks her for her help at school and
and has another awkward encounter with Dorzin::
catch up, reminisce, and have a deb

comes emotional

Roland
Roland is tt
his characte o

| hnd only section from the perspective of a male charac.
whr to or different from the other points of view in the novel?

Critical Appreciation 11l =
In literature, there is often much discussion about ‘writing what you know’. Whg
Literature, it might be assumed that only women can write about their experie
are many novels written by men included under the umbrella — for example, Thc
included in the OCR set text list.

Read the extract below, which comes from Madame Bovary by Gustave FIaubert%%
is unimpressed with her new husband, Charles, and longs for more for her life.
1. Write a critical appreciation of the passage, exploring your ideas as they relg
2. Ingroups, discuss the topic of men writing about women’s experiences. Thé
of women writing about men’s experiences. Consider Evaristo’s presentatic
think about how it ties into your discussions.

An Yvetot doctor whom he had lately met in

Besides, she was becoming more irritated with him. Ashe grew older h
dessert he cut the corks of the empty bottles; after eating he cleaned his teeth w;
soup he made a gurgling noise with every spoonful; and, as he was getting fatt;
seemed to push the eyes, always small, up to the temples.

Sometimes Emma tucked the red borders of his under-vest unto his waists
and threw away the dirty gloves he was going to put on; and this was not, as h:

for herself, by a diffusion of egotism, of nervous irritation. Sometimes, too, shei

read, such as a passage in a novel, of a new play, or an anecdote of the “uppe

feuilleton; for, after all, Charles was something, an ever-c ear, and ever-reag

confided many a thing to her greyhound. She; done so to the log
pendulum of the clock.
At the bottom of he ' 1, she was waiting for something to hap

sailors, she tu yes upon the solitude of her life, seeking afar of{

portholes. But each morning, as she awoke, she hoped it would come that day::
sprang up with a start, wondered that it did not come; then at sunset, always n;
for the morrow.

https://www.gutenberg.org/cack
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Open Relationship
Like Amma and her love life, Rolan
framed in comparison to Arsii
this presentatioa? !

nave a non-monogamous relatio
5 relationships with other women, and

‘Amma and her play is the thread that ties all the other characters together, cre
this novel.” Do you agree with this statement? In groups, discuss the following
1. How do character and structure intersect throughout the novel?

2. How effective did you find the structure and presentation of the novel?

Closure
The opening night of The Last Amazon of Dahomey is the event the whole novel
you feel about this resolution to the story and how the characters’ various stori
satisfying? In pairs, discuss your ideas and interpretations.

Across time

Compare Amma and Dominique’s conversation at the end of this section to their}
xamine how they &

beginning of the novel in Amma’s section. Using quotat
the course of the novel.

Beginning ofr

Girl, Woman, Other A Level Activity Pack Page 38 of 74

SRR

s
v
e
\,‘Q-g

-
%\&\ Q\\\\
\\\\}@

\\\\\\\\\\\3

.
’4-/,//

f"//}?’

Hg

\N\\\\\N\\\\
T

i
P

&

\\\ﬂ-ﬁ\\\\\

%/

#
e

b

2l

"
m\\\\‘%
=
#

TRRRARRRARRRRRE

\\\\\\Q\

COPYRIGHT
PROTECTED

ig

Qg

Education




Epilogue

After her daughter convinces her to take a DNA test to trace her ancestry, Penelé:

Hattie was made to give up at fourteen. Penelope, now in a comfortable relati
travels to Hattie’s farm, where she is finally reunited with her birth mother. She:

African roots, and she finally lets go of some of her prejudices as she thinks abou;;

togetherness, family, and human connection.

Blood and Water

‘Penelope’s story applies the 1dea that, will always have a deepe
chosen family.” Do you agre ment? Why or why not? Discussy
Changing Vi,

Write 1-2 ¢ if;ahs answering each of the following gquestions:

1. How do*y-""feei about Penelope and the changes in her perspectives at th
2. Why do you think Evaristo chose to end her novel in this way?

3.  What messages is Evaristo trying to convey in this ending?

Identity
How is the theme of identity presented through Penelope’s character (in this s

Chapter 3), and how does this tie into the wider themes and ideas of Women in

TheEnd

Have a whole-class discussion about the epilogue and your feelings about the na.

reading it. You might think about:

*  The impact of the epilogue

e Your own personal response to the ending and wider noy:

e  How form and structure are used

e How language is used

*  Your ideas about what happen ‘acters after this

*  Your opinions abou nd their presentation

Last Lines
Read the fin\Gg#e of Girl, Woman, Other, from ‘the farmhouse door opens’ (p.

ending of the novel to the ending of Mrs Dalloway by Virginia Woolf or Sense an
depending on which is your set text, and both of which can be found on Project (

®  Form and structure

What it tells us about character and setting
How it creates tone or atmosphere

Use of language or literary devices

How it closes the novel

Then, discuss your ideas in pairs, groups or as a class.

Summatrising
In your own words, write three summaries of Girl, Wor
e  One thatis 10-15 words
®  One that is 30-50 words
e  One thatis 75-100 worrl

ghie question below.

‘The lives of female characters must always take their mothers and their

To what extent do you agree with this statement? Compare your set text for W
Girl, Woman, Other and write a full essay-style response to this question.
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Whole-text Activities

Context

o 0 SRR
Black and British —
In groups, create a shared document in Google Docs or another program. Then,: \3
experience’ and what it is like to be black and British in the modern day. Add yois . —

i
S AR
&

e =

document, keeping track of your sources.

SRR
\ R

Here are some links to get you started - L |
e  https://www.bustle.com/e~, it/articles-to-read-for-self-educatic .
" .. .
black-british-exp 5 §oF i
o  https:/g : ishmuseum.com/ \\\\\\\\\\
e  httpsy ._;f;na ionalarchives.gov.uk/black-history/ g\ §
2 &
Then, discuss your research in your groups and think about how each of the reley: \\\\\\\\\\\\\\\E
Other approaches being black and British and the context that informs this. B
- P
Diaspora \\ &
1. Research and write a short definition of the term ‘the African diaspora’. el
AR
2. Take a look through English Heritage’s collection on black history in Britain, & \\\\@3
https://www.english-heritage.org.uk/learn/histories/black-history/ . JF: —
3. Asaclass, discuss how you think the characters in Girl, Woman, Other repr
the African diaspora, and how this ties into their black British identities. \\\““\\\\

%

////
g

T

British Attitudes s,
i . . . ) . . B Pt W
Split the class into six groups and assign two groups each to.t'se following time pi. § \
_ . R 8

e 1900-1940 \m\
e 1980-2020 et

attitudes towards the concepts in the table belowé \\\\\\\\

e

In your groun

influence

Cor 7

Immigration

Colonialism

Racism

Attitudes towards COPYRIGHT
men and women PROTECTED

Attitudes towards the
LGBTQ+ community

“groups, making sure all three time pe

Then, scramble the class a d
5 ss how British attitudes have (or haven’t) c

group. Share yourre
table since

'9

Qg

Education

Here are somé links to get you started:
e  https://www.nationalarchives.gov.uk/education/resources/the-history-o}
e https://staticl.squarespace.com/static/5748678dcf80alffcaf26975/t/5b2:
40490557/Immigration+Timeline.pdf :
e  https://www.nature.com/articles/d41586-022-03253-y
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Authorial Intent

Assign everyone in your class a number between 1 and 3. Read the interview wi

Evaristo that corresponds to your number:

1. https://www.newstatesman.com/culture/2019/10/we-are-pretty-invisible
on-power-racism-and-her-wild-eighties-days

2. https://www.vanityfair.com/style/2019/12/bernardine-evaristo-girl-wom

3. https://www.penguin.co.uk/articles/2019/04/b e-evaristo-on-wris}
interview -

Then, as a group (forming threg, s the ideas and intentions Evaristc

Considering*Context
In the activity ‘First Lines II’ in Chapter 1, Amma’s section, you compared the ope:
Mrs Dalloway to Girl, Woman, Other. Reread the first two pages of Girl, Woman;;
pages of the core text you are studying for Women in Literature and explore th
should think about how context informs style, tone, content, and any other elem;

Write 2—3 paragraphs exploring your ideas.
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Genre

Mind Mapping

In pairs or groups, discuss the elements and genre conventions you think creat

umbrella, e.g. explorations of motherhood or ‘coming of age’ narrative arcs. The o
\3@

Women in Literature elements you feel are in Girl, Woman, Other. A
£ A

=Y
& @\\

=
\\\@‘

\\\\\\\\\\\\

\\\\

SRR ‘N\\\\\

SRR

\\\\\\\\\

.
’4-/,//

Fasasandt

i
pssess

&

e

%

‘%///////

2l

"
m\\\\‘%
=

=

coming of age * SU—

-

\\\ﬂ-ﬁ\\\\\

EXTENSION|
For each of the points plotted on your mind map, identify which of the charact
this element / theme / genre convention and choose a quotation that demonst

%

T
i

#
o
g,

Womanly Conventions Y

. P

In groups, choose one of the conventions from your mm(4 n the previous aci § §
presentation {e.g. using PowerPoint or Prezi} on ted in Girl, Wons \\m\
examples from the text to support your i 5 \\\\\\\\\\
Literature \\\\\\\\
In the Befory i ty ‘Definitions’ you wrote short definitions for postme
literature. h se definitions and refresh your understanding of these liter:
Split the class in half and assign each half either postmodern or postcolonial lite
having each person in your group make a point about how Girl, Woman, Other ct
conventions of your assigned genre.

Conforms to Breaks from

[} [}

. . COPYRIGHT

PROTECTED

'9

half of the class so that you have notes ¢

Then feed back your id

Qg

Education

If you were wrrtmg a novel in the style of Girl, Woman, Other, which explored wi .
day Britain, what characters and issues would you choose to write about?

Create five characters and write a short paragraph introducing them and the id
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Characterisation

In Summary...
While reading the novel, you may have noticed the symbols at the beginning of &

are Adinkra symbols, which originate in Ghana, and are visual representations of}

more about them here:
e https://symbolikon.com/meanings/adinkra-symbols-meanings/
e  https://ayeeko.africa/blogs/blog/adinkra-symb eaning

ers of the novel, research

Fill out the table below. For each o
S n from the novel that demonstrate

write a short definition, the

Characte Symbol meaning

Amma

Yazz

Dominique

Carole

Bummi

LaTisha

Shirley

Winsome

Penelope

Morgan

Hattie

Grace

Intersectionality
In previous activities (‘Intersections I’ and ‘Intersections II’) you explored the co
came to Carole and Bummi’s lives and identities.

Now, in pairs, choose one of the novel’s other characters and explore how inters
Some elements of their identity you might think about includs: race, gender, se
bodied or have disabilities), class, or nationality.

Then, feed back your ideas to the

5 X irs, choose a second novel you have read or studied for W
s o A . .
protagonist e nat story meeting one of the characters from Girl, Woman, Ot

they sit down and have a conversation about their lives and their experiences asi

Think about elements such as context, character and intersectionality.
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Prejudice
For each of the characters of the novel, decide if you would label them as ‘likeab:

SRR

Character Likeable Unlikea} e
32 §
A ¢ oF
Amma Y \ iy

ey
0 ¥R

o
Yazz §\\\§ 3
&
ominiou Ll

i

N :

P

Bummi § \\
LaTisha A
W\\%

. "
Shlrley REIRRIRRRRY
R

Winsome g \
N &

S

Penelope P
k\\\\\\\\\\}sﬁ\“

Megan/Morgan A
Hattie \\\\\\\“\\\
Grace § :

////
i

W\

EXTENSION ] _—
Write 1-2 \\\
or does hav §/s make them more relatable? How might ideas of likeability
in Literature ™
Teen Thought
Yazz is the youngest character in the novel, who has grown up in the 2000s—-20
answering each of the following questions:
1. Do you feel that Evaristo accurately captured the voice of a modern-day te
2. Compare Yazz’s narration to the narration of a teenage character in another:

for Women in Literature (e.g. Elinor or Marianne in Sense and Sensibility).

COPYRIGHT

Voice
How are the characters in Girl, Woman, Other distinguished from one another in
character, write a short summary of the elements of thai tion that make tk
they share to other characters. You might think ents such as:
e Language choice

PROTECTED

® Literary devices i 9
®  Accents/dialect
e Slang/ Qg

Education
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Relationships

Creating Connections

Create a diagram that shows how all the characters in Girl, Woman,
Other relate to one another or are linked.

For each link that you include, find a quotation from the text that
demonstrates this connection.

The Tie That Binds
1. How is each character

connects all the characters?

Dominoes
How do encounters between characters, whether they’re brief or not, affect ea

Choose two of the characters in the novel and write 2—3 paragraphs exploring t
ideas in pairs or groups and examine how your ideas are similar and different, ar;
the presentation of different characters.

Key Relationships
Complete the table by adding as many of the relationships in Girl, Woman, Othe:
corresponding columns.

Familial Romantic/Sexual

Then, split ! : five groups and assign each group one of the columns
write and prW® a speech about how your assigned relationship type is prese

Extension Il
For your chosen type of relationship from the previous activity, compare how it
novel you have read or studied for Women in Literature.
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Human Desire
Read the following quotations from some less positive reviews of Girl, Woman, C

® ‘If there’s one thing one must take away from Evaristo’s novel, it’s that all a }
relationship. All of these characters are so preoccupied with their relationsk:
ridiculous. Like, 'm so confused??? Why do you write 12 different characté
on the sexual side of things, like, that’s so boring??? \ ven cares???’
(Leynes, 2020, https://www.goodreads.com/, /3211418888)

TVWELVE different characters and
relationships and sex??’

oodreads.com/review/show/5385095967)

e ‘how do you manage to write a
be super annoying and ;

(bea €, 2024,

professis -‘o'i*""éducation they have, the only thing that they really, really wan
Seriously?! Why to write 12 different characters and then mostly focus on s:
(lolanta, 2020, https://www.goodreads.com/review/show/3547761029)

In groups, discuss the following questions:
1. Do you agree or disagree with these reviewers’ opinions?

2. How do you feel Evaristo portrays sex and romantic relationships in Girl, Wo;

to the detriment of the novel’s other themes or messages?

Essay Practicel
Read the exam-style question below:

‘When it comes to Women in Literature, the main goal of famale characters is

get.

?“Compare your set text for W¢
e response to this question.

To what extent do you agree with this,
Girl, Woman, Other and writ

straight women and all of them no matter how old they are,§§
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Setting

Revisiting

For each of the sections in Girl, Woman, Other, write down the settings that are
You might discuss your ideas in pairs or groups to see if there are any settings o

London Living
London is a focal point in the novel, with many of the
—which culminates at the National Theatre

s living or movin

1.

2. neLie
this tex{Egeh could be a building, a town, or a country) and compare its
presentation in Girl, Woman, Other.

Heading Abroad

Various characters in the novel travel to or from Britain, often from other place

How are other countries (or cities in other countries) presented compared to Lo
Write 2-3 paragraphs exploring your response to this question.

Home
In Girl, Woman, Other, characters’ homes play a role in defining, informing and r;
characters. Split the class into twelve groups and assign each group one of the
from the novel. Then, in your groups:

1. Create a house listing for your character’s home, as i tate agent is sel
2. S xploring how the
Essay Practice |1

Read the e, ‘

""amily homes and the domestic sphere are the places female c¢;

To what extent do you agree with this statement? Compare your set text for W
Girl, Woman, Other and write a full essay-style response to this question.
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Themes

Introducing Theme

As a class, place the following list of themes in a hat:

U] Diaspora U] Gender identity ®  Pregnancy
] Community . Sexuality *  Childbirth
U] Culture 3 Women and sex

] Identity . Desire

Love

U Immigration
U Feminism

,\..-to and is presented in Girl, Woman, Other for 30 seconds. If
down. This continues until everyone in the class is sitting down. [f the themey
talked about, you should try not to repeat any points other students have mad

Presenting Theme
In pairs, choose one of the themes from the list in the previous activity. Create
is presented in Girl, Woman, Other, using 3—4 scenes from the novel. Use Pow

to create your presentation, then present it to your class. You should take notes

Diving Deeper
As you can see, there are many themes covered in Girl, Woman, Other. The fol
some of them, and you may have come across even more while reading the no
previous activities. Work through the questions and activities below.
Motherhood

1. Choose one of the point-of-view characters
(Twitter) from the perspechve of VO

2. d compare them to a mother in

paragra®s ")’iploring your response to this question.

4. In Girl, Woman, Other, women’s sexual desire is presented as a character fl
you agree or disagree with this statement, using evidence from the text to

Taboo

5. Girl, Woman, Other explores various heavy and taboo topics, such as rape,
Do you feel that Evaristo presents and discusses these topics successfully?
your opinion, using evidence from the text to support your ideas.

Identity

6. Motherhood is an intrinsic facet of identity for female characters. Do you
statement in relation to Girl, Woman, Other? I|n pairs, create a video, e.g. i
arguing your response to this statement.

7. Many of the novel’s characters are first- or second-
characters/behaviours/beliefs? In groups, ch
interviewing them on this topic and wri

Focusing Theme
Depending Zoullk

e  New criticism »  Post-structuralist

Here are some links to get you started on your research:
e https://www.britannica.com/art/literary-criticism
®  https://www.masterclass.com/articles/literary-criticism

tids up, then takes turns drawing a theme from the hat

Write a comment
er in which they discusy
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Attitudes and Values
The Black Community
How is race, and attitudes toward race, presented in Girl, Woman, Other? Writ
of the questions below:
1. How do the characters in the novel present their identities as black or mixe
2. How do race and gender intersect throughout the novel?
3. How do the characters in the novel reflect moders.oi
the black community?

tish attitudes an

Protest and Counterprot
In July and Auggst of ke out across the UK in the worst case of civi
motivated | g‘ anti-immigration ideologies and, in response, numer
counterproty ..,\_.,-é,o took place. As noted in Bummi’s section in the During-rea
immigration is a contentious subject in the UK and has been for a very long tim

Choose one of the novel’s characters and write a response to the protests, and
perspective.

Non-binary

There have been many discussions, during the modern-day pushes for inclusive
different gender identities, about the position of non-binary identities. A talkin
non-binary people (particularly AFAB or femme people) will often be lumped to
for ‘women and non-binary people’.

Some reviewers feel that Evaristo does this with Morgan’s character in Girl, Wo
other research, decide whether you agree with this inte

Complexities
‘All of these characters are bein
(Batool, 2021) https: :

to these subjects, it felt so force
ds.com/review/show/3010992431

hes from a two-star review of Girl, Woman, Other on
Fyou agree with this statement?

This quotat
Goodreads. Y

Split the class into twelve groups and assign each group one of the point-of-
view characters from the novel. In your groups, discuss what issues and
talking points you think are explored in your character’s section and decide
whether you agree with the statement above. Then, feed back your
assessment to the rest of the class.
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Writer’s Use of Language

Stylel
Read the following quotations from reviews of Girl, Woman, Other:

* ‘I seriously struggled with the execution of this. First, any individual story
“The guardian”. It is sketchy, aspirational, it might be a good journalism. B

sentenc® '\'{tps ://www.goodreads.com/review/show/3021399232

e  ‘Evaristo’s writing style surprised me as | wasn’t expecting it but it was really
punctuation or full stops which at first, | thought would be a bit confusing
https://www.goodreads.com/review/show/2932924947

* ‘It took me a while to get into this book, mostly because of the lack of punctz“
gimmicky, but | was able to finally get into it
https://www.goodreads.com/review/show/3549607299

Now, write a paragraph answering each of these questions:
1. What did you think of the novel’s style and Evaristo’s use of, or lack thereof,
2. Did you find it effective? .
3.  Why do you think Evaristo chose to use this style?

Stylell
Split the class into groups of th

have each group roll a six-sided ¢
determine which of the :

Once your group has its number, create a presentation or video (e.g. in the style:-”
discuss how Evaristo uses either punctuation, dialogue, or literary devices in Girl;:

Distinguishing Character .
Some readers and reviewers of the novel have found it hard to keep track of the
voices. In pairs or groups, discuss and answer these questions: -
1. How does Evaristo distinguish between the novel’s characters?
2. Do you feel she does this effectively?

3. Do you think any blurring between characters could be intentional by Evaris}

Symbolism
A way in which the language in Girl, Wom
tone and limited use of image

e

be described is ‘pared:
metaphor and symbolism.

: ment? Write a short response in the style of an a
i mereof of imagery in Girl, Woman, Other.

Do you agreg
Evaristo’s u 11
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Form and Structure
Exploring Form

The form of Girl, Woman, Other has been described as:
®  Stream of consciousness
¢ A polyphonic novel

®  Fusion fiction

Choose one of the bullet points and create
about this form of literature and hosd
Woman, Other. Then, sha

ses itin Girl,
with your classmates.

Playing wi
As a class, d\Gge*the following question, going around the room until everyon

‘How does Evaristo play with, break from, and use form i

Recontextualisation

As has been discussed in previous activities, Girl, Woman, Other follows a struc
introduced, either in passing or in a secondary role, in a section of the novel, on
narrator for a later section of the novel. Likewise, characters who have already
view character will be shown in a different way from other characters’ perspect

Complete the following activities:
1. How do the chapters and their sections build on each other to reframe our
novel’s twelve main characters? Write 2—3 paragraphs answering this ques
2.  Write a short definition of the term ‘dramatic irony’ in pairs or grou
to the different characters and sections of Girgsvir

Conversation
Girl, Woman, Other is v fose third-person limited perspective. Thi
characters’ 4 ', en described, and is a perspective that shares simi

phs answering this question:

‘What simifarities and differences does close third-person limited have to first-p
this perspective in Girl, Woman, Other?’
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Critical Reception

A Modern Audience

Label two sides of your classroom as ‘Agree’ and ‘Disagree’. For each of the quo P—
agree or disagree with the reviewers and move to that side of the classroom. s \\;\
Be ready to explain your choice and debate with your classmates. "

o

& ey
&

\\\\* &+

\\\\\\\\\\\\

\\x

SRR ‘N\\\\\

S

hat many of us have had
al — but they're tackled sensitiv

Fase

i
pssess

&

P

i,

35 A%///////

%

///V

deeply rhythmtcai prose. The characters are broad and beautifully flawed.” i g
5 W\\\
https://thelitedit.com/girl-woman-other-book-review/ | &
i SRR
®  ‘Shouldn’t a book in homage to Black British women be spent deeply recogr:; @“\\\\\\\\\
complexities of their lives. Is picking hot issues of abortion, rape, domestic i\ §
about Black women? (But not even because these stories were surface leve: P
add generalizations and stereotypes, everyone feels like a caricature. - §\\
https://www.goodreads.com/review/show/3211418888 Jr —
Reviewer Bias - Q\“‘\\\\\
Choose one of the quotes from the previous activity and read the full review it ¢ & ]

5
‘Z"’/.-'/

biases the writer of your chosen review might have had at the time of writing; w
disliked, agreed or disagreed with, or what parts of the story *hey chose to focus:
have been — when was the review written? Who 2y did they write it

y

""//////

%

/f%z;,

\\\\\\‘&\\

\\;\\ i

gy
How do the writers’ biases come - eviews? How might your own §
of Girl, Woman, Other? W wraphs exploring these questions. \
........................................ \\\
CREATIVEAC :
Have a go ai\gg 1g your own review of Girl, Woman, Other. For an extra challe
post or a newspaper article) or a publication (e.g. The Guardian or The Bookselle
same style as theirs. -
Critical Interpretations
Roll a six-sided dice. The number you roll is the kind of literary analysis you will
1. Feminist 4. Postcolonial
2. Cultural studies 5. Reader-responsei
3. Formalist 6. Queer theory COPYRIGHT
Once you have your number and type of literary analysis, work through the activ PROTECTED

1. Research your type of literary analysis.

2. Form a critical analysis of Girl, Woman, Other *h
find any existing articles or discussions

3. Asaclass, take turns spendi
Make sure everyone h

h.i:tens of your bran
se to help you form
xplaining your critical analysis o
n by the end.

'9

Qg

Education

There are mXwe® her types of literary analysis and lenses through which to Iookéf
choose a second type of literary analysis and write 1-2 paragraphs explaining w
Girl, Woman, Other might look like through this lens.
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Essay Practice

You have read Girl, Woman, Other for the ‘Women in Literature’ section of Com
English Literature. For this component, you need to complete a close reading o
well as a comparative study of two {or more} texts. You will need to demonstra
literature as well as interrogate the concept given in the quess

To do this, you will need to work according
complete the exam tasks. These AQ

written and receaved
®  AO4: Explore connections across literary texts.
®  AOS: Explore literary texts informed by different interpretations.

In Task 1, the close reading, you will be assessed against AO1, AO2 and AO3. In 3
you will be assessed against AO1, AO3, AO4 and AOS.

In the comparative essay, which the questions in this section will help you prac
are weighted as such:

® AO03:50%
o AO04:25%
* AOIL:12.5%
* AO5:12.5%

on you choose for:

bjectives (AOs), so ke
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Practice Questions

Below, there is a selection of questions and statements for you to approach as
the comparative essay. Use the knowledge you’ve built through previous activ
practice elsewhere in your studies to answer these questions. You might pract

style paragraphs, or writing full essays. if writing full essays, you should set youry
ou’ll have in your:

15 minutes to complete each one. This is the amount of ti
2 hours and 30 minutes, evenly between the two taskg

éfice in literature.”
atement / how far have you found t}

1. ‘Community is a key part of the f=:
To what extent do you

Compags 3 omen in Literature with Girl, Woman, Other.

2. ‘Shame me threat of shame often drive the decisions of female charactg

To what extent do you agree with this statement / how far have you found ti

Compare your set text for Women in Literature with Girl, Woman, Other.

3. ‘Marriage is often portrayed as the only way for female characters to live ¢

To what extent do you agree with this statement / how far have you found ti:

Compare your set text for Women in Literature with Girl, Woman, Other.

4.  ‘The expectation to have children is a defining feature of literature about fer;

To what extent do you agree with this statement / how far have you found ti:

Compare your set text for Women in Literature with Girl, Woman, Other.

5. ‘Female characters in literature are often defiz ioss of a parent.’

To what extent do you agree with thi

Compare your set text fo; titerature with Girl, Woman, Other.

Compare your set text for Women in Literature with Girl, Woman, Other.

7. ‘Literature by and about women rarely places emphasis on the relationship ;

To what extent do you agree with this statement / how far have you found ti

Compare your set text for Women in Literature with Girl, Woman, Other.

8. ‘In literature by and about female characters, a woman'’s platonic relations
her romantic ones.’
To what extent do you agree with this statement / how far have you found

Compare your set text for Women in Literature with WNoman, Other.

9. ‘If a female character has a negative,
villain.’
To what extent do v

10. ‘When it comes to expressing themselves, female characters are often pun
gender roles and expectations.’

To what extent do you agree with this statement / how far have you found t

Compare your set text for Women in Literature with Girl, Woman, Other.

R

low far have you found t

{s pregnancy or childrea
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Indicative Content / Suggested Ans

Before-reading Activities

Bernardine Evaristo

Building a Biography

1. 28" May 1959

2. South-East London {Eltham)

3. lJacquelin M Brinkworth, a British school Hwo Bayomi Evaristo, a Nig
4.  Eltham Hill Grammar School for G

5. :

6.

Moving i< ugh and Tiger Teeth Clenched Not to Bite {stage plays), ‘Letters from Lo
Theatre’ and ‘Black Women in Theatre’ (essays)

8. Students do not need to list all of Evaristo’s works; they may focus on recent or pop:
mediums, e.g. stage plays, essays, or books — or a variety

9. Students may identify various themes, but some prominent ones include: the Afric
black women), identity, family life and relationships, and community

10. Two of her works (The Emperor’s Babe, Hello Mum) have been adapted into radio p

novel Mr Loverman aired on BBC One.

Background

Literary Prizes

Student responses will vary depending on the prize they choose to research. They shoul
presentation and should aim to use reliable and trustworthy sources in their research.

The Joint Prize
This activity asks students to form a personal opini
their ideas — respectfully if there are disagr,

esponses will vary. Stud
ther develop their interpreta

A Person’s Politics
3 éndmg on where their research takes them and the elem

filling out thd ;However an example response might look like:
Concept
. Wants to increase representation and diversity in British media, with a
(as she herself is one)
Race . Uses her work and voice to engage with and push back against systemi
acknowledge racism in Britain’s past and present
. Believes the publishing industry is lagging behind and black voices are
particularly fiction, where far fewer books by authors of colour are pu
Writerly Contexts
On Brexit

Student responses will vary depending on the party they are given to research, as well a
make — though all students should end up with notes about all parties by the end of the
they should make sure to use reliable and trustworthy sourcg hould take bias and

The Dahomey Amazons

1. Student responses may vary 7
they choose to prese

2.  Thisis ag

ir research and what elements they
th. Sources used should be reliable and varied.
&signed to get students thinking about adapting and inte
approach to different ideas.
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Considering Genre
Definitions

Student responses may vary, but a basic definition of each genre might look like:
Genre Definition

An experimental form of literature that often breaks from convention
truth, with a focus on historical and political issues.
Literature written by people from formerl
Postcolonial as well as the challenges and progre:,
political areas.
Literature that engg

Postmodern

d countries that e

supports feminist goals, primarily re

Feminist {which inc! , and economic rights, among others).

LGBTQ+ gay or queer literature} Literature that engages w
y and its issues, often revolving around activism and the ri

Literary {1 umbrella term for books that do not necessarily fit into a genre, a

driven stories over plot-driven ones, as well as elements of social or

An umbrella term for books set in the modern day (generally conside
Contemporary | being written, to be after WWII and later), and which often focus on
of identity.

Women in Literature
Student responses will vary according to their research and the elements they choose t

Extension
Student responses will vary depending on the research they have done, any books they
conventions. However, some ideas they might list during discussions include: :
*  Motherhood s Societal norms and::
e  Sisterhood e Survival

. Romance Assault or abuse

. Farnilial relationships Marriage

. Familial responsibilities Rebellion

¢  Gender norms {subverted or . Mental health
Rela’nonshlps betweer- : n ¢ Women’s rights

i . Puberty and woma

Text Expectiiﬁions

Influence

Other elements students might consider include: 5
®  Characters e Discussions of gends
] Character motivations . Discussions of wonis
] Character conflict ] Speculative eleme

e  Themes e Atmosphere

] Motifs e Aesthetics

] Symbolism . Criticisms of society

. Feminist elements

What to Expect

This activity asks for a personal response from studen { vdry depending on ideé
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During-reading Activities
Chapter1

Amma

First Lines|

Students might think about ideas such as:
U Form and structure — the lack of full stops and capitalisation
*  Character -~ we learn Amma is a playwright, an earlv r!
e  Setting — beginning the novel by a waterwav

how it creates a sei:
to bed), living in L

*  Tone and atmosphere -
approach of the pl

FirstLines !l

Students might consider ideas such as:
Mrs Dalloway

U Limited third person and past tense
U It begins with the name of the protagonist, like Girl, Woman, Other (Mrs Dalloway &
e Opens in the build-up to an event, like the opening of Amma’s play — starting in me¢
[ Follows stream of consciousness conventions like in Girl, Woman, Other =
U Is more formally/conventionally structured

Sense and Sensibility

e Omniscient third person and past tense

U] Opens with an introduction to the Dashwood family and past events, rather than st
U Is structured using extended, run-on sentences

U Omniscient narrator is more formal and removed from chara
. Is more formally/conventionally structured '

s’ thoughts or emo;

Creative Activity!
Student responses will vary As th
experimenting W|th th

sk, there is no set indicative content.
ning thelr understanding of the choices autho

Amma
Student respo™ES WI” vary depending on the groups they are assigned, their interpretat;
they choose.

Protest
An example response might look like:
What Amma protests Why she protests it
As a black woman, she is directly affected by it in all aspects
Racism in theatre where her identity is reduced to offensive stereoty;
‘slave, servant, prostitute, nanny or crim’ (p. 6), which Amma:;
back against by heckling directors and artists. '
Connections

Student responses will vary depending on how they choose tn - their charts/grapk

explore relationships. An example exploration might |

ip with Dominique explores t}
g arts; the bonds of female friendship ag
Showing both times of conflict and unity between
a being polyamorous and femme while Dominique is m

Dominique {old friend, best frtend)

First lmpress.
This activity asks for a personal response from students.

e
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Yazz

Introductions

Students might consider ideas such as:

U Structure and form — both feature the same stream of consciousness style

e  Amma’s focuses on movement / the approach of opening night; Yazz’s focuses on st
start; this could reflect their characters

e Yazzfocuses on character (herself, e.g. ‘amazingly wild, stro
focuses on setting and atmosphere (e.g. ‘she feelq ;

®  Thetone of the narration is similar, with A aving a similar attitude,
and Yazz's 'Yazz asks them how th ’

®  Yazz'sintroduces other ¢ '

squad, whereas Amma’s focuses on a tra

Setting
Student resp! ¥ill vary depending on the setting they choose to explore and their in
They might thitik about ideas such as language choice and literary devices, and how th
world view, as well as ideas such as how the setting ties into themes, symbolism, or oth

Regarding Men :
1. Responses may vary depending on personal interpretations, but students might cor:
[ The male characters focused on, e.g. Roland, Sylvester and Steve, Yazz’s curr
e The relative time they are given, e.g. Roland, as Yazz’s father, plays a large ro
significant portion, whereas Steve (the booty call) gets very few lines
®  YazZ's attitude towards men and the generalisations she makes about them, e
until she visualises the nose hair, wrinkly cock and pot belly scenario’ (p. 53) i
U Her comparative attitude towards women, especially in relation to romance ar§
collagen pouts and their bloated silicone tits out’ (p. 53) -
2. This question asks for a personal response from students.

The Squad
Student responses will vary depending on their i
and they should use the guidance giv :

¥ characters as well as th

Presentations

® Internalised misogyny and Yazz’s attitudes towards other girls and women in tk
dating, her presentation of other women’s bodies (e.g. Courtney), or her beha:
something she disapproves of (e.g. Nenet cheating)

L Feminism, e.g. Yazz growing up in the noughties and 2010s (fourth-wave feminr
values around feminism are displayed in her narration

. Racism and how Yazz, as a black woman, is affected by it (e.g. fetishisation b
Discourse and debate, e.g. how Yazz talks with and learns from the other ‘Unfuy
viewpoints or lived experiences

2. This question asks students to form a personal response and justify it.

Creative Activity I
As a creative activity, this task has no set indicative content.

Generational Divide

Students might consider ideas such a;
. Polyamory vs monog
U] Consume e

s sleeping with someone who has a girlfrien;

p in the third wave, Yazz in the fourth)
] Racism g ~rnahsed racism {e.g. Yazz's presentation of her hair in the opening p:
e Their use of style to display identity, culture and ideclogy (and how they are influe

S

Nineteen
This activity asks students to form a personal interpretation of the text and justify it.
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Parent and Child
An example response might look like:

Amma: ‘she’s Mum’s emotional caregiver always has been, always will be’ (p. 50), :
dependent relationship, with Yazz taking a position of responsibility despite being tk
will be’ creates a sense of inevitability, as if this is a burden to Yazz, but also suggest:
she foresees herself looking after Amma forever.

Roland: 'you can call me Roland, no, you're my dad, D
Roland that Yazz rejects, creating a much closer a
headstrong attitude and her rejection o

i, which suggests a l¢

Dominique

As a creative his task has no set indicative content. Students should aim to emu
their understari mg of the choices authors make when constructing texts.

Nzinga
Student responses may vary depending on the quotations they use and the events they ¢

Violence
1. Students might consider ideas such as:
U Dominique’s denial
e Her justifications of Nzinga’s behaviour
®  Amma’s response to their relationship =
e  Context such as the time period (somewhere around the 1970s-1980s) and at‘i
black women, and the concept of women being capable of being abusers -
e Concepts around gender roles and gender presentation in relanonshlps and h¢
Dominique and Nzinga are both butch, but Dominiqu
2. This question asks students to form and discuss thei

Abuse
1.  An example response mishts

Element of rely

Presentation
Presented as a slow escalation with Nzinga initially onl
and lifestyle, but coming to control all of Dominique’s de
foreign country {‘unable to make such a big decision wh
the smallest ones’ (p. 104)). Evaristo’s presentation of
physically imposing butch woman and how it ties into :
gendered violence (e.g. ‘she wedged one damp, musculé

While completing the table, students might consider how the different elements o
2. This question asks for students to form and justify their own interpretations of the

ControlliAng behaviour

Interjection

Students are asked to form their own opinion, but might consider ideas such as:

] Offering an outside perspective to make it clear that Evaristo is portraying an unh

®  An alternative perspective on Nzinga, which may or may not be valid (and is prove

e To show the depth of Amma and Dominigue’s fnendshlp

e Reader opinions may vary, e.g. they may appreciate
feel Amma’s interjection is a heavy-handed w3

character being ac
d of time that N

Extension|
Students might thmk abo

Thus far, all of the novel’s characters have been outspoken and vocal about their op:

them to clash and voice their ideas in a way that feels natural and true to their char;

] Having characters clash allows Evaristo to present different opinions on a topic

o  Students might consider the presentation of characters and how that affects r
Nzinga makes a valid point about racism, does the reader feel her opinion is
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Womyn’s Land

1. Student responses will vary depending on where their research takes them. They
reliable and trustworthy sources.

2. This is a creative activity and student responses will vary.

Communal Politics
Students might consider ideas such as:
Presentation

®  Separate but not totally isolated from th
e Self-sufficiency vs Nzinga's tota! C
. Its ‘no men’ policy vs Nzi
e Context, e.g. th

B Dvominique goes shopg

e Ruralse

Purpose

. Both a means to isofate Dominique and trap her with Nzinga and also the avenue by
abusive relationship :

U] Its opposition to Nzinga’s views

e The use of rural vs urban settings and how they tie into characters and events

Chapter2
Carole

Using Structure
Students might consider ideas such as:

*  Short sentences to create a faster pace
. Use of paragraph breaks / one-line or one-word paragraphs to create tension and
. Use of fragmented structure to represent the traumatic e d Carole’s inability:
. Breaking structure and form to represent Carole’ :

Mentor/Mentee
Students might consxder ide;
1. e

s'give her and their connotations, e.g. ‘old bat, Fuck Faé:

nal divide between Carole and Mrs King and the context of the

] Preégated as transactional — Carole gets good grades / achieves success with
prestige from Carole’s accomplishments
[ Readers may have differing interpretations of the intent behind Mrs King’s acti

presentation of them, e.g. being ‘surprised to be obliged on all counts’ {p. 129 3

four years’ (p. 130)
2. This question asks for a personal response from students, who might consider how

portrayed and reframed in earlier parts of the novel, as well as considering how Mrg:

Carole’s perspective (close third-person limited)
3. Student responses will vary depending on their personal opinion about the questiok
choose to explore. They may, for example, consider Elizabeth Dalloway’s mentor M

Community
Student responses may vary, but an example of ideas they rg
Secondary school

e Carole is part of the group, mvsted in;
U The party is the only time
e  Withdraws from h

about in a respons

ms closest with LaTisha

ends by Mrs King and seemingly never makes any new ¢
jacademia and escape

e with her classmates or teen culture of%
Jeing assaulted, expecting no support from them
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Intersections|

Students might consider ideas such as:

U Carole’s working-class upbringing and her current wealth and success

. Her ‘rough’ secondary school (e.g. ‘class sizes of a surely unlawful three score and fi

e Heridentity as a black woman, such as facing racism and sexism (the intersection of
the business world, e.g. ‘he’d better not look at her as if she should be attached to 3

. Her position as a second-generation immigrant, where her r is as academical
Carole, but Carole is the one with opportunmes an tg job after university

U Her British-Nigerian heritage and how sh r'mother over it

Aftermath

Students might thmk h

U Contexj ywas male white, British, and published Tess in 1891; Bé
race, Br pd published Girl, Woman, Otherin 2019

e Context, &g. the Durbeyfields are a working-class family living in the countryside i
Bummi are an immigrant family living in London in the late 1900s

U Character and relationships, e.g. both feature mother—daughter relationships; Mrs [
family status and image (‘ready to burst into tears of vexation’) while Carole fears B
(p. 127) if she tells her about the assault

U Structure and form, e.g. Girl, Woman, Other has a non-traditional, stream of conscic¢
d’Urbervilles follows a traditional structure with an omniscient narrator; both are inii

Bummi
Structure
Students might consider ideas such as: '_
. How a character is introduced and then reframed, e.g. with Amma and Yazz we mee¢
daughter, whereas with Carole and Bummi it is the other way around, which frames
*  We meet Bummi as a working-class mother, but in her gac learn that she att;
mathematics, just like Carole
. It expands our understanding of a cha
them, allowing more depth
through seemg their o

and politics separate from ak
cliced, characters will be assigned a role:
e more of them; for example, Bummi beco
er own company, which are details Carole’s section doe;
{beyond small references)

Immigration
Student responses will vary depending on which generation they are assigned and where;;
should be reminded to use reliable and varied sources. 5’

Self-made Woman
This is a creative activity that will vary depending on the choices students make about de
of the story and character and how they choose to present this information. :

Heritage
Students might consider ideas such as:

1. e  Welearn about her past and the culture she grew up with

e Heridentity shifts from ‘Carole’s working-class mother £z

and started and runs her own business '

. We learn about the losses and hardshi

between them and their ex

with the pastor) :

e We leam abow

2. Studeny 3

Nigeria’ to a wom;

d that shape her identity j
exuality and assault (e.g. the attack

hip with religion, sexuality and heritage 35
ry depending on the quotations they use to explore Bumrr§
ia\.\( . o
Intersections ¥
Student discussions may vary depending on their individual interpretations and ideas ab¢

A Woman’s Touch
Students might consider ideas such as:
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Omofe
e Through the lens of Bummi’s religious beliefs and community, her relationship with:
taboo, as in other sections of the novel

] It ties into the wider themes of women loving women and the different ways these

. Bummi’s relationship with Omofe is a time of exploration and changing identities

U Bummi is the first of the novel’s characters to have committ
®  Kofi presents a different area for relationships to ¢l
insular communities such as Bummi’s church
e This relationship explores the inte
healthy and committed r ;
unlikely or that she

ultural differences:

cultural ideas and modern attitudes ma:

Sacrifice

Some ideas st **®nts might consider include:

e The sacrifices her mother made, e.g. travelling with Bummi to the city, taking on ha

in the pursuit of providing for Bummi
. Bummi accepting her servant-like life with her aunt in exchange for an education
U Sacrificing her life and education in Nigeria when moving to Britain, where her acad;
considered worthwhile
] Using her body to earn a loan to start her business
e Accepting the ‘loss’ of family history and culture through Carole’s relationship with

Mother and Daughter

Students might consider ideas such as:

1. e Carole and Bummi’s relationship is more strained
®  Yazzis positioned in a supportive role, providing Amma with emotional supp

supportive role as Carole’s mother

®  (Carole and Yazz both leave to attend university, v
. Carole is older than Yazz and grew up i
®*  Bummiand Amma grew up in g urés with different attitudes towa

2. e re both positioned as strict mothers, Mrs Cg
wants success for Carole
U oorer and working class
U | an attitude towards her mother, e.g. ‘Well, mother mine’, while Car;

. When ‘Bummi and Carole argue over Carole’s relationship with Freddy, Bum
and punish Carole; in this extract, Mrs Comstock has conspired to humiliate he

®  Bummiloves Carole wholeheartedly and doesn’t ‘want her child to fear her’ (g

LaTisha
Family
1. Anexample of ideas students might consider could be:
Siblings
U Of the characters introduced so far, only Amma and LaTisha have siblings
e Amma has brothers who are mentioned in passing but hardly focused on, pres;
brothers and sisters as an uninteresting or unimportant detail in Amma’s life,
distant relationship with her father
e 1aTisha and lJayla are sisters and have a mu
LaTisha's relationship with Jayla i
different fathers, as their ‘ sted and changed by these events
2.  Student responses w on the secondary text they choose for their ¢
might usc g e Bluest £ye for discussions of rape.

Student responses Wl” vary depending on the bullet point they choose as well as the secg
their comparisons.

d long-term relatic:

 and romance, as they find each ot

others experiencir;
ta with different athtudes

Onship, cohabiting a
oif Tather’s abandonment andiy
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Considering Stereotypes

Student responses during discussions will vary depending on their personal opinions and .

about authorial intent and any knowledge they have of Evaristo’s writing process for th

about literature and stereotypes, and they might consider specific stereotypes characters:

LaTisha and teen pregnancy, and how these elements are presented.

Bonds
Student responses may vary depending on their person

ns, but they might .

aTisha’s situations or cs
“»f motherhood and the familial rel
ilies and how these might be broken or ¢

*  To explore the different ways the lives of gi
e To explore different situations and
. Exploring cycles of behavi

vary depending on their personal interpretations. The dates of th;

they grew into»-uuulthood are vague, but might be summarised as:

U Bummi: 1960s (and in Nigeria) . Carole and LaTisha
e  Amma and Dominigue: 1970s—1980s e Yazz: 2000s-2010s

Interpreting Character |

This activity asks for students to form and justify a personal response. When thinking ab .

U Character attitudes, especially towards hot button issues, e.g. Yazz’s general dismiss;
towards men; Amma’s attitude towards monogamy; Carole’s response to and recov;

. Life events, e.g. characters who go through trauma becoming more sympathetic o
as less sympathetic (especially in comparison with one another)

] Character voice, e.g. some readers might find Yazz’s use of modern slang annoying ¥

U Choices, e.g. LaTisha becoming a young mother of three, Carole and Yazz attending:
choices will tie into readers’ sensibilities and values differently

. Personal biases and internalised ideas, e.g. internalised mi , racism, sexism,

Essay Practicel

Students could use the PEE frameworl

each from Girl, Woman, Other A

them more to analyse

eit essay-style paragraph. They sh

Chapter3 |
Shirley

Mrs King
This activity asks students to form and justify a personal opinion and interpretation.

Women'’s Worh
Student responses will vary depending on the decade they are assigned and where the
remember to use trustworthy, reliable and varied sources in their research.

Thatcher

Student responses will vary depending on where their research takes them; for example,
es, and to consideg:

Reform Act. They should be reminded to use reliable and vagie

Bitter Old Age
1. Student graphs may vary but s
information about he

Snirley’s journey throughout her entir
= of her section, e.g. Amma’s meeting with hé
: as such as:
ve yititude early in her career
.“‘atﬁtude later in her career
® Her programme and selecting individual children with ‘potential’ and how thi
inspiring whole classes
[ Her negative opinion of her students later in her career

®  Context such as class and race and how this affects the culture of caregiving ar%
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Balance
Student ideas and responses may vary depending on their interpretations of text and chg
consider ideas such as:
U His relationship with Shirley and its purpose, e.g. to humanise her (particularly in he
bitter about her job) or to present and explore a different element of her life and id;
e How his relationship with Shirley is established so that it can be reframed in later sei
. His position as an older black man in the novel and how he asts with or parallé
(either his age, older, or younger)
e  To demonstrate a seemingly healthy, m
other relationships in the novel

térosexual relationship ini:

Systems

1. Studen;j
They sh

2. Students'™®

e Stereotyping, e.g. black men as aggressive, or stereotypes of the ‘Mammy’ or ¢
e Police brutality

e School systems, e.g. higher education and proportions of students who are bla
e Work, e.g. hiring practices or wage gaps

Workplace Relationships

An example response might look like:
Male colleagues: John Clayton (Maths) (p. 224)
They are positioned ‘opposite’ (p. 224) one another which would suggest they are, there
initial description, which presents John as potentially dirty, unwashed and unpleasant. Hi
she likes him. They are initially presented as sharing similarities in the way they might be
which creates a sense of camaraderie between teachers, regardless of race or gender. Hz:
changes this and places a wedge between them due to thr!ey s feelings of shame and th
towards black youth during that time period.

Winsome

Matriarchy sz
1. Studentsemm:|d T Winsome's family members, and their choices of quoi;
2. Adefin t‘gh' ok like: A respected woman in a position of power in a family of:

3. Student \Gg
. She owns the house the family are visiting

e Her family comes to her to talk and for advice

e She’sin charge of preparations =

®  She took a position of power in convincing Clovis to return to London and stop§
From City to Coast

Some ideas students might consider include:

] Natural vs urban setting and the themes these represent, e.g. nature representing g
representing chaos and infidelity -

e How settings are represented through Shirley, who is stressed and overworked in Lg

®  Both settings are presented as home to different characters, e.g. Ammais at home i
whereas Winsome’s home is Barbados, which she left Londeg. ip return to

e The busyness of London vs the tranquillity of Winso ‘ Barbados

. How characters find community, or lack it, |

Husband and Wife
Student responses w

on the secondary novel they choose to explore, b}
&t think about:
kual, monogamous refationships, i.e. Bummi and Kofi or Carole and §
e Other noteterosexual or non-monogamous relationships, i.e. Amma’s current rel;

relationships with Nzinga and Laverne
e Of the relationships introduced thus far, Winsome and Clovis’ is the longest-lasting
e The themes of infidelity and secrecy, and how these relate to other relationships,

relationship with Omofe or the ideas of infidelity around Amma’s many encounte

Girl, Woman, Other A Level Activity Pack Page 64 of 74

SRR

\\\\\\\\\

e
\s\‘““\
o

-
%\&\ Q\\\\
\\\\}@

\\\\\\\\\\\\

\\\\

SRR ‘N\\\\\

.
’4-/,//

Fasasandt

i
pssess

&

e

%

‘%///////

2l

"
m\\\\‘%
=
#

TRRRARRRARRRRRE

-

\\\ﬂ-ﬁ\\\\\
&

\\\\\\‘&\\

\\\\\\\\*
paiiisncns \\\\\\

\

\\w

\\\\\\Q\

%
b

#

g

gttt
""////// #

COPYRIGHT
PROTECTED

ig

Qg

Education




Creative Activity IV
This is a creative activity and student responses will vary.

Adultery
These questions ask students to form and justify a personal interpretation.

Forbidden Desire

Students might consider ideas such as:

. Discussions around sexuality and attitud
considered taboo, and how these

U Carole and Freddy’'s relati

[ Amma’s re!aﬁo ;

Critical Appreciation |
When writing their critical appreciation, students might consider: o
e Context, e.g. written by a Caribbean (Trinidadian) author and published in 2022; the§E
relationship through the lens of modern Caribbean values and attitudes
U] Structure, e.g. written in first person; written in present tense
] Presentation of characters, e.g. the use of simple and blunt statements such as ‘If hé
portray Althea’s defiant attitude; how she is framed as a forty-year-old woman, whé
potential ‘depreciation’ (p. 7) demonstrates her personal and societal expectations §
and value
U Sentence structure follows conventions of Trinidadian creole, where the use of dialé
(p. 7) or ‘Is not that | vain’ (p. 8) helps bring the reader into the character’s head ang
presented through her language and observations
o  For readers familiar with this structure, it might create a ranse of camarader
unfamiliar, it might create a sense of uncertainty, ent from the na
®  Language, e.g. use of dialect and sentence 5 every mormng and nig
a sense of Althea’s culture and faith
presentation of Leo’s abuse.,
and green’ {p. 7} :
7

Links to other texts, e.g. explorations of abusive relationships as in The Bluest Eye oz
women such as Mrs Dalloway and Their Eyes Were Watching God

Essay Practicell

Students should use the framework given in previous activities and their knowledge of
They should select a range of quotations as evidence to support their ideas, and aim to
throughout the plan. Likewise, they should be able to choose relevant quotations from &

Penelope

Adoption

Students might consider ideas such as:

1. Distant or strained relationships with parental

Both characters suffer from emotiona -

Penelope was actively adopteg: r, whereas Jane is a ward of her au:

Both characters mus? " tain their family images

Neither ha € has two cousins to contend with =

ts'are framed as emotionally neglectful, and this is suggestecﬁ

S 2ly, Penelope views the distance between herself and her parents as
blot®relatives, and this comes across in the narration as we are in her perspeéi

e  Students might compare Penelope’s relationship with her parents to other par;
e.g. Amma and Yazz, Bummi and Carole, or Winsome and Shirley (and Winsorr
which are blood relatives

e  Amma also had Yazz through non-traditional means, though she still went thrc
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In Conflict
Student responses will vary depending on the quotations they select and their interpre

relationship. They might refer back to Intersections | and Il when exploring influences on;

Facets of Identity

Student responses will vary depending on the quotations they select and their personal i

Waves of Feminism |
1. Students should use trustworthy, reliabl
understand the four waves of fem

€s in their research, and &

onses might look like:

benelope, Shirley, Bummi, Amma, Dominique
Carole, LaTisha, Yazz
Fourth “'--|~‘P'résent day | Yazz

Students might note the gap between the first and second waves, which is the perig
to have grown up. :

3. Student responses will vary depending on their research and their interpretation of:
divide between characters within the same wave, e.g. Penelope and Shirley would &
wave feminism, while it is likely that Amma and Dominique grew up in the turnover:
waves. Students might also consider feminism across different cultures, e.g. Winso
Bummi in Nigeria.

Extensionll

Students might consider ideas such as:

U] Pushback against feminism in that time period (second-wave feminism)

e The rights women gained and campaigned for, e.g. around mantal abuse and divorc

e Shifting expectations for women, e.g. from housewives to ing women, and hov;
families and households

e Shifting expectations for men and how they

Reimagining
This activity asks stude

Past, Presen
Students migh®onsider:
®  Voice, e.g. the use of siang or dialects to emphasise character

] Close third-person limited, which allows readers a direct insight into each character::

®  The events Evaristo chooses to focus on in each character’s life and how they are
explore Carole’s trauma compared to Bummi’s straightforward account of her diffict

e Characters all have flaws and quirks which make them feel more real —and influen
Yazz’s judgemental attitude

] How characters are reframed in their sections and how their pasts are explored to s
are in the present, e.g. Penelope’s difficulties with familial relationships

Chapter 4

Megan/Morgan
Exploring Gender
Student responses to this activity will varv

e quotations they select and t

Drug UsefAbuse
1.  This quigs o form a personal interpretation and justify it.
Tat N focietal or personal)

Themes of control or lack/loss of control

Personal choice

Self-discovery

Addiction vs recreational use

Societal expectations and gender roles

stify a personal interpretation of the character. &

S asks students for their interpretation but they might think about ;
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Safe Space

Students might consider ideas such as:

U Within the text, one actually exists and the other is an ideal / a goal
e Spirit Moon is presented as both a place of community but also one of isolation; M¢

SRR

\\\\\\\\\

e Spirit Moon has an intentional exclusionary element (no men), while Morgan and G @\‘
allowed on the farm -
Lectures : W %
Student responses will vary depending on the billes choose and their persona§ \\\\\\\\\\\\§
text/characters, which they should be a .and support using evidence from the \1\\\\@

SRR ‘N\\\\\

i
pssess

&

e

Reader Response
This activity X

%

'm a personal response and discuss it.

‘%///////

Comparisons ™ .
1.  When writing their critical appreciation, students might consider: \\\\\\\\\\\\\\\‘3
U Context, e.g. written by an American author; written by a butch lesbian (who gi :
an autobiographical novel; published in 1993
[ Presentation of characters, e.g. how Jess portrays herself and the gender dys
she changes her appearance; for example, the sound she makes ‘sort of like a §
surprise at finally seeing herself as how she is and how this contrasts with the
she wears at the end as reality sets in and she has doubts ”
[ Ideas around how gender roles and expectations of the time period are discu
men and women in the catalogues Jess reads, where everyone always ‘looke
position on the outside looking in, not fitting with either; or her father’s neat, &
which represent the rigid rules for masculinity he, and other men at that time, s
e Structure, e.g. written in first-person and past tense; follows a conventional/tr:
create rhythm and a matter-of-fact tone

2l
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[ Language, e.g. a straightforward style without cc, anguage or imag \
figure on the ring, neither a woman n sop
and presentation; or phrases siich. \\\\\\\\\
demonstrate how Jess ¢ \w‘\
either a suit ; i

. sy
® Tl»,’ o \\

. Lin Xes®® ther texts, e.g. texts that explore gender and sexuality such as Orang:
explore family dynamics such as Women in Love and Sense and Sensibility

2. Students might consider: :

®  Authorial context, e.g. their gender identities and sexuality, which will change ;

e  Fictional vs autobiographical elements
[ First-person allows us to access Jess’s thoughts more easily than Morgan’s (t
e  Jess and Morgan both question their gender and presentation from a young ag
®  Jess’s account is more granular and detailed than Morgan’s, which takes a mot
early life
Hattie
Old Age
Student responses will vary depending on the second racters they cho
Mrs Dalloway.
Family Gathering § -‘9
Some ideas St slis i ér include: o
] Winsos ¢ iveattitude towards her descendants compared to Hattie’s negativ 9 ;
: A 3 H 3 .
Hattie sc\gu®isdainful of hers EéUCQ’tiOﬂ

e The famil&}ystructure, e.g. Winsome still plays an active role in her grandchildren’s lix
relationship with hers (with the exception of Morgan)
e The size of each family, with Winsome’s being smaller and less extended than Hattié
U Setting and context, e.g. a family gathering at Christmas can be a stressful affair, w
might be more relaxed, affecting how characters respond to one another
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Parent and Child
This is a creative activity that asks students to explore different perspectives.

Generational Divide ;:
This activity asks for students to form and discuss a personal opinion. They should use ev;
their ideas and may use any prior knowledge or research they’ve conducted into LGBTQ#
context such as age, upbringing or culture, as well as ideas about

Family Secrets
1.  Students might consider xdeas suc
e  Hattie’s underage p
®  The context

ge pregnancy and both modern attitudes and attitu

safe and the origin of the family fortune
e Slim®s reasomng for telling their children about his brother who was lynched
e  The reasoning behind keeping secrets, e.g. shame of the family history or the &
reputation being ruined by her pregnancy
2. Student responses will vary depending on the secondary text(s) they choose to exar:

Critical Appreciation Il
1. Students might think about:
[ Context, e.g. time period
e Context, e.g. family and community =
L Hattie having her mother’s support while LaTisha’s mother (initially) kicks her
[ LaTisha keeps her children while Hattie’s daughter is taken away from her -
2. When writing their critical appreciation, students might consider: 5
e Context, e.g. written by a female author; published in 1917; written by an Ame:
unexpected or unwanted pregnancy, abortion, and havins
e Presentation of characters, e.g. the description i
Dr Merkle's offer and her own physica
e Structure, e.g. written in third ¢
traditiona!/conventio
e language, e

3. Students might consnder.
[ Neither Hattie nor LaTisha considers the possibility of abortion, whereas it is st

e  LaTisha has multiple children, and Hattie later goes on to have children with Slii

first pregnancy out of wedlock (which all three have in common) -

e  Context of time period, with Charity’s story taking place (presumably) a few d&
taking place in around the 2000s to modern day

Grace
Cycles
Students might consider ideas such as:
1. e  Grace's mother is given an ultimatum (give up her child
Neither of the children’s fathers is involved or giv

.be disowned) while s
an a passing ment

e Both have daughters
2. o Amma and Yazz both have adult;

. Bummi and Carole bo '

. LaTisha and hex i1 have absent fathers
Early1900s

Student respo s will vary depending on their research. They should use the examples

trustworthy and varied sources in their research.

On Pregnancy
Student responses will vary depending on the layout of their timeline and the research tk
about context and character.
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Schooling
1. This question asks students to consider context and to form their own interpretatios
2. Student responses will vary depending on their research and what they choose to fé
use reliable, trustworthy and varied sources in their research.
Some sources to start them off might include:
e https://www.oxford-royale.com/articles/history-womens-education-uk/
e https://www.ool.co.uk/blog/womens-education-in-b -a-brief-history/
3. Student responses will vary depending on the seco _.they choose to expk:
discussion might include: time period; class: {intent. Sense and Se
good focus for discussion of wom

Pregnant Context -
v depending on the options they choose as well as any rei
:;ses will vary depending on the secondary text(s) they choose to ex

Waves of Feminism I
Students should return to their previous response and, using the framework of the previc:

Interpreting Character Il
This activity asks for students to form and justify a personal response. When thinking ab:

° Race ° Circumstance

e Sexuality and gender identity e Age

[ Class e  Time period -

e Attitude ®  Interactions with anc:}
Use of dialect or slang ®  How they voiceand f

Essay Practice fll

Students should use the framework given in previocus act:vmes
They should select a range of quotations as evidence to sur;
throughout the plan. Likewise, they should be a

deas, and aim to
eievant quotations from a

Chapters
The After-
Roland
Students might’ thmk about

U It is in close third-person limited like the other sections of the novel

U Similarities in tone and structure

®  The use of extended paragraphs for his discussions and opinions

®  The reframing of his relationships with Amma and Yazz from his perspective

Critical Appreciation 111
1.  When writing their critical appreciation, students might consider:
[ Context, e.g. written by a male author; published in 1857; written by a French ;
Presentation of characters, e.g. Emma’s frustration about Charles’s sensitivit

the time period, and how these are or aren’t reflected in the characters; Emma

her life, which could be interpreted as selfish or as |ndtc ;

e Structure, e.g. written in third person and past te

e language, e.g. use of more dense languc

e.g. ‘like shipwrecked saxlors T

. Links to other texis, e

iffveighed’ and ‘effusion
t how trapped Emma feels in §
ritten by male authors such as Tess of the
i's marriages and societal status such as Sense a
: personal opinions and interpretations, but might con
pyvritten very similarly to the other characters in the novel, through vg

e in tsec'aon and other parts of the novel, there are discussions on how issue;
women differently {e.g. Shirley and Lennox discussing how police searches dis;

e Students might consider Evaristo’s motivations for including a singular male pe;
intentions of increasing representation for black women through her work -

e Students might consider how patriarchal systems often frame male perspecti
this changes the politics around men writing about women vs women writin
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Open Relationship
Students might think about ideas such as:
e Attitudes towards LGBTQ+ relationships, in particular the stereotypes and modern s
relationships vs gay relationships i
e Attitudes around gender roles and gender norms, and how men and women are exg
modern society {e.g. promiscuity in men is encouraged while being frowned upon
. Both Amma and Roland are in committed relationships, but a’s is polyamorous;
different relationship dynamics :

Connective Tissue
1. Students might consider i
. Almost all

dre on their way to watch The Last Amazon of Dah:
) 'to be included in the novel -
Yend to follow the same structure of going back in time through the gz :
bethEn'characters especially those not attending Amma’s play 5
e  Structure and form are broken or played with to represent different emotional§
2. This question asks for students’ opinions, which they should be able to justify, using%

Closure
This activity asks for a personal response from students.

Across Time

An example of elements students might discuss might be:

Beginning of novel End of novel
Amma is classed as a sell-out by some of her peers and friet
festival as ‘very capitalist’ {p. 430); both are providing opp
didn’t exist when they were younger and starting their care;

Their pursuit of activism
and representation

Epilogue
Blood and Water
This activity asks for a perso! udents should be able to justify their opiniof;

students to form their own personal opinions, which they should be:
the text. When' thmkmg about messaging {question 3}, students might consider ideas sus
®  The power of community and humanity as one big community ::
e The importance of family bonds (particularly those of blood relatives)
. How connection can heal people and remove their prejudices

e  The importance and changing nature of identity

Identity
Students might think about:

U Penelope’s personal ideas about her identity are shaken by discovering her varied a

groups she is prejudiced against 5
. Her identity is solidified by finally finding her birth mother and meeting her
. Her identity as a mother and grandmother remains the same tiroughout; her identy

develops with the revelations in this section 5
®  Theidea of identity as being malleable and ¢t
The idea of 1denuty bemg shaped lars

nd parents/ancestors/heritag;

Last Lines

Student responses will vary depending on their set text and their ideas for comparison. T
points given and might consider wider elements such as: the themes, narrative arcs, or cf
presented/resolved by the end of each text; how voice or narrator affects the tone of the
receive; or students’ personal responses to each of the endings. -
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Summarising -
This activity asks students to summarise the events of the novel. Responses will vary degs
text and their feelings about it, but they should aim to accurately summarise, reading bas¢

Essay PracticelV

Students should use the framework given in previous activities and their knowledge of
They should select a range of quotations as evidence to support t deas, and aim to
throughout the plan. Likewise, they should be able to ¢ quotations from a

Whole-text Act
Context

Student responses wnl vary depending on their research and their interpretations of chat
justify their ideas and should be reminded to use reliable, trustworthy and varied sources:
students may benefit from thinking about the biases of sources’ authors as well as their ¢

Diaspora
1. Ashort definition might look like: The collection of worldwide communities that are:
voluntary and involuntary dispersal of African peoples to other countries and contme
the Americas.
2. This activity asks students to engage with research and explore the elements that in
3. This activity asks students to form and discuss personal interpretations.

British Attitudes =
Student responses will vary depending on the time period they are given and where thei

be reminded to use reliable, trustworthy and varied sources, an tonsider any possiblé
they choose.

Authovrial Intent
This activity asks students to for ; opinion and discuss/justify it.
Considering t o
Student resp! \}HI vary depending on the core text they are studying, but some ide
e Time per‘lvd,'\'i'.e_ 1811 /1925 /2019 5
e Author’s circumstances, e.g. women writing under pen names in Jane Austen’s time§
U Author’s circumstances, e.g. race, class, family situation =
] Writing conventions at time of writing, e.g. Evaristo’s post-structuralist form
. Societal attitudes and values and how they influence the content of a novel, e.g. wa
stable life in Sense and Sensibility

Genre

Mind Mapping
Student responses will vary, but some ideas they might consider include:
. Family histories / family sagas

. Relationships between women and men {romantic, plamr
e Relationships between women and their families
e Sexuality and desire
] Marriage and divorce
Pregnancy and childb

jaughters, etc.)

e  Gender roles gender norms, gender presentahon (rejechng or accepting them)

Extension| .
Student responses will vary depending on the ideas included in their mind map and theiri
as their choice of quotations.
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Womanly Conventions
Student responses will vary depending on the element they choose to explore. They sho:

presentations, with each point being supported by evidence and students able to justify t
2 SRR

W\W"

Literature P
Student responses will vary depending on the points they make. Some ideas they might i1 -
Postmodern = & Py
®  The novel's sections are all interconnected, w ‘rom postmodernist § B
®  The twelve characters, who though ii it common, tie into pos \\\\\\\\Q\\\\\\\Q
fragmentation S
e The lack of significa { on is more like a character study) also tie: e
Postcolonial P 5
e Th ! “iginate from various places in the African diaspora @‘“\\\m\\\
e By yd Winsome's sections tie into ideas of migration i §
o Sevi™of the characters discuss race and the impacts of systemic racism in Bri % “1
e Overarching discussions of identity, culture and belonging \\\\\\\\\\\\\\\S
SRR
Creative Activity | ,, S\\\\“\\\\\
This is a creative activity designed to get students to engage with ideas of authorial choic: §\ §
Women in Literature. S
Characterisation -
In Summary... -
Students’ choices of quotations will vary, but when researching Adinkra symbols and thet @“\“‘\\\\
look like: g :
Character Symbol Symbol meaning L
Amma Okodee Mmowere Strength, bravery, poiver (eagle talons) @‘\
Yazz Duafe Feminine quagi ence, love, care) (v i\ §
Dominigue Ese ne Tekrema tivancement, growth (teet s
Carole Akoben action, readiness, voluntarism (war: £ 03
Bummi Denkyem aptability, cleverness {(crocodile) R\“‘;\
LaTisha » ; Energy, vitality, strength (helix) \\\\\\\\\*\‘\\\\
Shirley : Hardiness, toughness, perseverance (seedi oy
Winsome } Kete Pa Good/successful marriage, good care (goG
Penelope Akoben Readiness for battle {war horn #2) :
Megan/Morgan Sesa Wo Suban Life transformation / transform your chara::
Hattie Dwennimmen Humility, strength (ram’s horns) -
Grace Osram ne Nsoromma Faithfulness, harmony, love, loyalty, benex
Intersectionality

Student responses will vary depending on their choice of character, their interpretations
about intersectionality. i

COPYRIGHT
PROTECTED

Discussing Experience
Student responses will vary depending on their choice of secondary novel. Thisis also a {§
should engage with characters and the context surrounding them bt can take creative ligs
to justify their choices. ‘ -

Prejudice :
This activity asks students to for rsonal interpretations.

- 19
Extension 11 go¥ : : Qg
This activity . fits to form and discuss personal interpretations.

Education

Teen Thought

1. This question asks for a personal response from students.

2. Student responses will vary depending on the secondary text they choose to explor
while making their comparisons, thinking about the time period of each text and th
of young women in that time period.
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Voice
Student responses will vary. They should use the examples given as well as their own ide
. Bummi and Winsome’s use of dialect
. LaTisha and Yazz’s use of slang

e  Similarities or differences in characters from the same age range (e.g. LaTisha and G
. How characters express themselves internally {in the narration) vs externally (in d

Relationships
Creating Connections

Student diagrams may vary in
characters to at laast

: , and their choice of quotations will varyé
cter. An examp!e structure might look like: -

Gave a lecture at her university

Yazz

The Tie That Binds
1. Student responses may vary depending on their interpretation of events and charac
2. This question asks students to form a personal response. However, they might think
[ Structure/form; while Evaristo plays with form, and character studies tend to
benefits the reader to have some structure to follow, i.e. an event that all the ¢

[ It reflects Evaristo’s own experiences as a black woman in theatre / arts spaces

. ft becomes a jumping off point for Evaristo to discuss the ideas and issues she }

Dominoes
This activity asks students to form an interp
characters they choose to explore, an '

Key Relationshizs

Extensionll 5
Student responses will vary depending on the secondary text they choose to explore. Fog;
Rezia Smith in Mrs Dalloway. =

Human Desire
These questions ask students to form and justify their own interpretations of the text.

Essay Practicel
Students should use the framework given in previous activities and their knowledge of es
They should select a range of quotations as evidence to support their ideas, and aim to
throughout the plan. Likewise, they should be able to choose relevant quotations from &

Setting

Revisiting
Students might think about !
o Countriec,ssm

ados, Nigeria
.g. Yazz's university accommodation, Amma’s townhouse, Win;
e Placeso ié*“ e.g. Carole’s office, Shirley’s school, LaTisha’s supermarket
e  Other,eg. Spsrlt Moon, the National Theatre
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London Living
1.  Students might consider ideas such as:
[ How presentation differs between characters, e.g. Morgan, who is from elsew}
e Where in London characters come from, e.g. different boroughs, or working-/r;
e The attitudes of characters who have lived there all their lives
®  The attitudes of characters who move there, e.g. from different countries
L Language and literary devices used to form and descri ndon as a setting
2. Student responses will vary depending on the seca sey choose, but in
elements such as: context, time period, cheg racter perspective, theme
devices used to describe a setting

Heading Abroad

gsome’s relationship with Barbados, which she returns to after mov
e Places ot fommunity, e.g. Winsome's reading group and fellow returnees vs her st

moving to Engiand
U Places of strife and poverty, e.g. Bummi’s experiences in early life and her family’s s
. Places of more and less opportunity, e.g. Bummi’s university degree is ‘worth less’ i
e Themes such as belonging, identity, culture, sacrifice, home or family

Home

Student responses will vary depending on the character they are given to explore. These%

engage them with the novel’s characters and setting.

Essay Practicell

Students should use the framework given in previous activities and their knowledge of eg
They should select a range of quotations as evidence to support their ideas, and aim to
throughout the plan. Likewise, they should be able to choose relevznt quotations from a

Themes

Introducing Theme
Students should speak for 37 ir chosen theme, and their response will v
With the {imited "'*n rieed to use quotations or speciﬁc evidence from the te

Presenting Theme
Student responses will vary depending on the theme they choose to explore. However, t
from the novel that demonstrate their theme, choosing relevant quotations that they car
benefit from including any research or analyses they have read elsewhere to support or e

Diving Deeper

This activity covers a variety of tasks and questions, so guidance and responses will vary.
students might approach each one, but are not the be-all and end-all of ideas students ni

Motherhood
1. Thisis a creative activity and student responses will vary depending on the characte

2. Student responses will vary depending on their choice of charagters, but they might 1

L Context, e.g. class, race, time period of publicatiog :
U Relationships, e.g. between mothers and d ' , rs and their siblings
e language choice and literary det ing the chosen characters a
e  Character archetypes :
[ ]

Women and g

3 Studen

U Discussions and portrayals of the characters’ sexuality are only rarely explicit, &
®  Characters are open about their sexuality and relationships
[ ]

Several of the characters engage in ‘taboo’ relationships, with Amma, Yazz and

e Characters are shown to engage in sexual relations from a young age (though ¢
4.  This question asks for a personal response from students.
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Taboo

5. This question asks for a personal response from students.

Identity

6.  This activity asks students to form their own interpretation and justify it.
7. Thisis a creative activity and student responses will vary depending on the characte

Focusing Theme
Student responses will vary depending on the critical appro
resources and work to ensure the ones they use arg.re;

Attitudes and Values

The Black Coriamni

| eas such as:

X ”_,.Jnal differences, e.g. Yazz wearing her hair naturally vs Shirley straight
e How characters present themselves, e.g. Amma and Dominigue refusing jobs, :

into stereotypes
e Any differences or overlap between black and mixed-race identities, e.g. Penel
discovering she isn’t shifts her whole concept of her identity

2. e In-text discussions, e.g. Shirley and Lennox’s discussions about how stop and s;

affects black boys and men
e Attitudes in professional spheres, e.g. Carole and Roland’s experiences in busis
®  Attitudes towards romance/sex, e.g. Yazz's jealousy of Courtney or Bummi’s resg
U Presentations of mothers vs fathers, e.g. fathers being largely absent from th
and LaTisha's father {(who was absent for a large portion of her life)

3. Student responses may vary depending on their understanding of and experiences ¥
race, and they should be encouraged to research as necessary, remembering to use
sources. They might consider ideas such as: -
e Racism, e.g. lack of job opportunities for many of the
[ Fetishisation, e.g. Yazz's experiences with m :
®  Acceptance, e.g. characters’ vari Gips made up of varied indivi

younger characters’ experi ; ty vs the older characters’
e Visibility, e.g. Evari 1 the novel, exploring the lives of twelve visik:

n:p’

Protest and Py
@ity and student responses will vary.

This is a creat

Non-binary
This activity asks students to research and form their own interpretation of the text.

Complexities 5
Student responses will vary depending on the character they explore, as well as their dis¢;;

Writer’s Use of Language

Stylel A
Student responses to these questions will vary depending on their personal opinions of t

Stylell
Responses will vary depending on the topic chosen. Pregg

Distinguishing Character
Students are asked to forn

5 in response to these questions, but when ¢
tion 1), students might consider ideas such as:

e How characters approach situations

U Character backstories and how these affect their present behaviour

] Use of language and literary devices and whether these are distinct between charac
a character uses)

U What characters focus on, e.g. elements of setting such as lighting, sounds or smells
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Symbolism
Students are asked to form and justify a personal interpretation of the text. They might ¢

®  Examples of symbolism from the novel, e.g. the use of Adinkra symbols, recurring ni

allegories such as Amma’s play
e Examples of simile or metaphor from the text
] How Evaristo creates imagery or meaning without the use of simile and metaphor, ¢
this relates to characters and their surroundings, such as th { stuck into the dis:
stew, jerk chicken, Greek salad, lentil curry, roasted ,
jollof quinoa and gluten-free pasta for the rea# usspots’ {p. 4)

For an extra challenge, they might ¢ f magazine they imagine writing t

style, and writing conven

Student responses will vary depending on the form they choose to explore. When con
reliable and varied sources, and when examining the use of form in Girl, Woman, Other
text to support their ideas. They might use examples of other literature that uses the sar
Woman, Other, discuss the origins of their chosen form, or examine how it ties into ele

Playing with Form
Students might think about ideas such as:
U Playing, e.g. the overall structure of the novel and its lack of punctuation and capita

chronological presentation of characters’ stories and backgrounds; lack of dialogue .: 5

is presented instead
. Breaking, e.g. the presentation of Carole’s trauma; Amma’s interlude in Dominique®
Chapter 5; jumping between perspectives in ‘The After-party’
®  Using, e.g. variations in sentence length; use of short paragraphs; grammar and pun;
about and similarities/differences in these between chara

Recontextualisation
1. Students might consider ides
How relahonshm~

The use of secrets and truth such as where a character is introduced in one

perspective, then reframed through another’s or through their own perspec

Shirley’s section vs in her own point-of-view section

2. Ashort definition of dramatic irony might look like: When the audience (e.g. of a p
something characters in a play or book don’t, which has been introduced elsewher
When thinking about its application to the text, students might think about:
[ Knowledge of characters’ secrets, e.g. Winsome’s affair or Shirley’s homophob
®  Characters’ true opinions of one another
L Current-day readers have knowledge of the background events such as Brexit 3

novel’s publication

Conversation

Students might consider ideas such as:

] Readers only have knowledge of one chara
the novel follows this convention by

e  First-person is directly ina "
certain d‘stance

, making them the true narrator, while ¢
niink about the previous activity and consider this
pective, as close third-person is still narrated by an outs

5

. First-pers®vad

and personal ideologies.
e Verisimilitude and how Evaristo portrays character voices in close third-person, whe:

totally saturated in a character’s voice. (Students might return to previous activities:

person in this way, e.g. The Bread the Devil Knead.)

oroccan lamb, safi

and often don’t see differis:
ere character stories overlap:s

nd close third-person both centre the focal character’s opinions and ir
means they can contain in-text bias and unreliable narration; in Girl, Woman, Other§§
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Critical Reception
A Modern Audience :
This activity requires personal responses from students, so responses will vary. However§
evidence from the text to support their ideas. Where students have conflicting opinions,§
ideas and discuss or debate them in order to expand their understanding. :

Reviewer Bias
When thinking about bias in reviews, students mxght co
®  The place the review is found, i.e. a per
e The time in which the review wag
e  Elements such as gender :
Whether thn re ;

Creative Activity Il
As a creative task, there is no right or wrong way to respond to the prompt. Students sh¢
style guide, but more importantly they should focus on forming their opinions and convei

Critical Interpretations :
Student responses will vary depending on the text they use and the criticism they want té
personal response to their chosen text, but they should be able to support their ideas wi

Extension IV
Student responses will vary depending on the secondary type of literary analysis they ch¢
deconstructionist, or critical race theory. They should aim to use reliahle and varied soué
reading on the text if it’s available.

Essay Practice
For these guestions, studer;

ary greatly depending on the secondary text
these quest’lons are desxgned to get them thlnklng abc

are weighted eqdél!y during marking.
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