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Teacher’s Introduction

‘In a real essay, you don’t take a position and defend it. You notice a door that’s ajar,
and you open it and walk in to see what’s inside.’ Paul Graham

As Brian Sztabnik argues in the article ‘In Praise of the Essay — Much Ado About Teaching’® (by way of Michel de
Montaigne’s sixteenth-century collected essais), essays are much more than just nicely written analysis from a
limited viewpoint. Instead, the genre offers us ‘a means of developing a train of thought’, to truly explore an
intriguing issue. So who doesn’t want to write an essay?

Nevertheless, the essay genre can be frustrating for teachers and students alike: where essay frames worked well
at GCSE, they are more likely to restrict students at A Level. A further irritation of essay writing is that the contents
of a higher grade essay and a lower grade essay are often remarkably similar — it’s what students do with that
information that really matters.

While students will be familiar with data-led essays from GCSE English

Language, where students are supplied with two non-fiction texts and Always check the exam board
trained to comment on them, they will be less familiar with the discursive website for new information,
essay format, or even the hybrid data-led essay which still relies on the including changes to the
ability to form an argument and to shape it through the lens of the given specification and sample
statement and the student’s wider reading: this pack takes the student step assessment material.

by step through the main 10 considerations in writing an essay, enabling
students to craft ‘perfect paragraphs’ before embarking on full, independent essays.

Fortunately, essay skills are teachable when we guide our students to build up their skills gradually through plenty
of modelled writing — examples and non-examples — and when students make scaffolded attempts at their own
writing. We can teach students to craft the ‘perfect paragraph’, but the notion of perfection is stultifying. We need
them to see that writing is not a one-time event but rather a process of crossings out, arrows and asterisks. For
this reason, we also teach them editing (a more judgemental, critical thinking process) and checking (‘1 know |
often forget: did | remember to use apostrophes this time?’).

Marking, which can often be live, given the brevity of the writing exercises, should likewise be incremental, part of
a process, rather than a one-time event: an intro one lesson, followed by one analytical paragraph the next time,
then another paragraph... Full essays should only be attempted when students have mastered crafting the perfect
paragraph. In a mixed-ability class, it may be worth holding onto most students’ work between classes so that we
can see the piece truly develop.

Conversely, this pack can also be used for flipped learning where the teacher diagnoses specific areas for
improvement in student work. The pack makes extensive use of the 2022 assessment series, including the AQA
examiners’ reports, which give a good insight into what they are looking for, and snippets from these are offered
so that students are consciously working this advice into their responses.

To move students on from offering a bit of data analysis and a survey of wider linguistic discourses, this pack
guides students across the ability range through articulating an argument, developing it, and drawing on wider
reading to develop or challenge it. Good luck!

Courtney-Holt, November 2024
The author is the Level 3 English Lead at a specialist sixth-form college in the South West which offers all three

English A Level pathways to a fully inclusive intake. She also marks and moderates A Level English Language for an
exam board and has written for ZigZag Education for 15 years. Follow her on X @Gunderrode.

b https.//muchadoaboutteaching.com/in-praise-of-the-essay/
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Student’s Introduction

‘In a real essay... You notice a door that’s ajar, and you open it and walk in to see what'’s inside.’
Paul Graham

If you're doing English Language at A Level, the chances are that you enjoyed it and were good at it at GCSE.
Perhaps you feel that prepared essay plans helped you to do really well at GCSE, and wish they still worked at

A Level; maybe you're still reeling from the surprise of A Level: ‘Language’ study is totally different at GCSE
compared with A Level. It's a never-endingly fascinating, ever-changing subject at A Level, and where teachers
bring snapshots of linguistic theory and their experience of language to class, students bring intriguing new views
on how we use language in the twenty-first century.

You may feel annoyed that you grind away at learning all these new terms and theories, then write about them in
essays, and then your teacher tells you that you're not answering the question, and you don’t know what's wrong.
And those universities and apprenticeships expect such high grades...

You may wonder why we want you to write in an ‘academic register’; remember that just as when you write as a
journalist, you have to take on the whole persona of the journalist, maybe even pretending that you're in your late
twenties, living in London or that you really, really care about the topic, for essay writing, you have to pretend to
be an academic in a university: channel your inner Professor Dumbledore!

As Paul Graham argues, planning, thinking through and writing an essay is like going through a door and having a
good nose around. | want you to see every essay as an intellectual adventure, not a mind scramble. So I've put
together 10 lessons to help you to understand all the components of an essay. It's tempting not to take little bits
of writing as seriously as a full essay, but please avoid this tendency: they’re your building blocks, and if you get
these stages right, your next essay will be wonderful.

I'm using the A Level AQA 2022 exam resources here, and show you how to get the best from examiners’ reports,
which are a helpful summary by the principal examiner of how everyone did across the country, so you can learn
from what previous students did really well or not so well. Exam boards can feel very distant, but remember that
lots of people who work for AQA used to be teachers; most examiners are teachers the rest of the year — maybe
your teacher is one of them!

Finally, the word ‘essay’ comes from the French verb ‘essayer’, meaning ‘to try or attempt’, so please give this
series of lessons your best shot, look carefully at your examples, and if your teacher doesn’t think you're getting it
quite right, try again. | know this because my sixth-form college students tell me, so I've made some resources to
try to help. Your teacher will tell you that writing isn’t a one-off thing; it's a process which you, as a word nerd,
have to keep returning to, and editing, checking and editing.

Good luck and enjoy the crazy kaleidoscope of language variety on our course. Sometimes, when you've had lots
of practice, you don’t fully know what you think about an idea until you’ve written an essay on it. And that’s when
English Language becomes really fun.
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Lesson 1: Planning

It’s tempting to skim-read the question or task, especially under timed
conditions. But how do you know whether you're truly answering the question (¢
or topic and writing about it)? Before you even attempt to answer the question, b

Yo % X iwé command word
57 Underiine the keywords

30 Go back to the question

This will give you time to explore the question thoroughly, so get into the habit of ai
this, especially where a viewpoint is offered, rather than the set questions where t\

Look at this Paper 1 Section B question from 2022:

in line with contemporary research into child AOL: Inp
language acquisition, the question suggest.
acknowledges that both input and innate claimed |
capacity are significant. So you need to as well. capacity

N )

Child language development depends more on input 1 than on an zrmate
Referring to Data Set 1 in detail, and to relevant id¢+ /s om Ianguage siué

this Vu-_yﬂ)f children’s language ¢ é’r}.{;jmeﬂt.

sl e
3 okt
AO1:Beled by the ; ; e Mpilesa descriptivist AO2: Wider |
data, but camanc: view — what can the child —1

your o\ 'LL api;;w ”" already do with language, and
and arg QG what do they still have to learn?

e

Activity 1: What does ‘evaluate’ really mean? .
1. Scan down from ‘discuss’ to ‘evaluate’. Read the article in small groups or pait:
2. Find synonyms for ‘evaluate’, perhaps using www.thesaurus.com .
3. At the top level, what else might you have to do? .
4. Write a sentence to summarise your response to this question.
Reminder: ///
AO1L: Apply concepts and methods from integrated Imguust‘rc and literary study &
terminology and coherent written expression ‘) g
AO2: Analyse ways in which meanings are shap( a ﬁ "’;r—* P |
[15 marks for each of the two AOs] e T 4 |
L - f o %

Students wereggke! fl\s | mm‘iata and relevant ideas from language study to %
language d hegmépends more on input than on an innate capacity to leart

g

There was lots to say on input from Meya’s social support system. Though there
innatist views in the data, it was encouraging to see that students often successfull

=
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Activity 2

The Examiner’s Report says that although there were L he
fewer examples of innatist views in the data, students Innatist views: the § i

s
. . . . . e
often incorporated their own examples into their learn Ia;n‘guage ?Og?ii ///
writing. With a partner, make a list of where you might fathial nieina a0y %///////////////

find these examples. Ufoilng L OLE 510K 7
- &' " AR

i"w; 'ﬁ/}”" e

L

Activity 3 W= 1.9 L

= %/////////////////////////%

e
oo
fo

The Paper 1 Examinez’v '"‘\“‘;f?\:;isé’gid that ‘For this question (Paper 1, Questic:
Tu w‘zguhé'fséription or offered minimal close focus on specifice.
31 as “the word”.” Copy and complete the chart below with pos.
(terminology) and theories of language development in children.

iy,

2
i

p—
\\\\\\\\\\\\\\\

]

o

N d « « S
Lexis and semantics Pragmatics /////
Morphology and syntax innatist theories { %
] )
« « 1e N . % /
Discourse structure Social interaction theorie. N
Phonology Other ideas M%
.,
m Some pointers from the Examiner’s Report which may help you: o~
£ Some students also offered examples of case studies to show the v f é
. , . C . ] |
and Jim. While most students offered some comment about innatist views, this w. | N |
/////////%
Some students mentioned innatist ideas without develooir, oF ints further than reft { /é
acquisition device. Some students successfully navijac q jn _ debate between input N
challenging ideas with reference to the dajwn o thaitown examples, and also cons -
. . Sk e I N % @
based approaches in detail. ‘Howesr, 't «.evident that students at the lower end >
beyond basic familiarity 4 “a < wews and found it hard to adapt points to refer | r
® @ R
Activity 4
Read the 2022 Examiner’s Report as a class.
Now, in pairs, make a chart, like the one below, outlining what went well and wha|
More successful answers Areasi.
1
PN . a7 . L2 . . .
oY
- W
SO
@ ® . g - -
Extension: Developing yorv . isis ;uw’“ihent i 9
Add anothezsg@\to | . 1 imary of your response to the question at the end of A Qg
develop yo! s (drgument) a little further.

S

You might begin the line with Although... Despite... In addition...

 Education
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Lessc
Lesson 2: Introductions yourg
estab

Your introduction is the foundation on which you build your entire

essay. If it isn’t strong, your building will be wonky! A really good BUGging
of the question will enhance your introduction, as you’'ll have G super—clear under
your own clear viewpoint. 3 |

, = {T Box the command word

W

D¢
v | T Uhderline the keywords

Go back to the question

Activity1

BUG the question below. (Even though the ‘question’ remains the same, the te.
Text A is an online newspaper article from The Guardian, published in 20

Analyse how Text A uses language to create meanings and representati¢

Clues:
e  QOnline e Article
e  The Guardian e  Analyse |
e &
e language o Create g j
e  Meanings ® Rep{@ tu, wf"
w f...f . M}”"

As you look at each k@y AIRK 2 e wfking yourself ‘So what? Why is this word ‘ke
reind »,Wf:"‘ and share with the class.

What makes% god introduction? A top 10

1.  Write a clearly defined, single, separate introductory paragraph.

2.  There are 10 marks for AO1 and 15 marks for AO3, so your introduction sho
language features. (Analysis is for the body of your essay.)

3. Define the meaning made in the text using precisely selected adjectives, adve
remember that you're a writer too. .

4. Demonstrate that you have a clear overview of the text as a whole; don’t b
on a skim read because you won’t be able to define the viewpoint offered.

5. Offer tentative language — meanings aren’t set in stone, and text producers/t

6. Comment holistically on how the text reflects the time of writing or a context
themes. (For example, if you or a friend are leaving home for university soon,
experienced any apprehension around negoﬁaﬁﬂg a i od flat?)

7. Maintain your focus on summarising and eva ol ﬁgf ‘e viewpoint (‘represen
content at the end of the mtroductv; D N W

8. Double-check that you ha\if: e . i ,,,3 the contextual information, ﬂOt_IUS

9. Offer pIausnble po*f 3‘ m L dtive readings if you can, to highlight your pr/

////{F

%%M
L
R

4 ;"‘zthén ﬁve minutes — it’s vital that you shape a strong introduc
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Activity 2

Read these statements from the 2022 Examiner’s Report. Highlight the central |
your own words.

'As has been the case previously, examiners noticed that those students who -
the texts as a whole were far more coherent in their rescoiises to the texts foo

see patterns of language across a whole text and "7« g 1 olistic comments al
. N ™ - " ﬁj‘ L .
the time of writing or contextual understar di 1 o «femes that arose.

1 i T
- w

‘While students clearlv F o) - g:;&f;g sense of what was required for AO1 and A
questions -gad « ° e :d more synthesised than in previous years, with less
h1d, ldnguage features were explored in relation to contextual oI

Activity 3: Evaluating introductions

In view of what you’ve read, decide which of the following introductions is more »
address the question more clearly. In trios, tick for successful features — perhaps
the representation offered by the writer; offer ticks in brackets for good but unde
where you'd remove ideas — just summaries of what the text is ‘about’ or repetiti.
you about the text. Please annotate but be able to explain your choices to the cla.

Introduction 1

Text Ais an online article from The Guardian and it's for students who are goin

purpose is to inform them about how to share a kitchen atuniversity. Althoug

article is written, so it's transactional, which,’ is }Hg{ fﬂ“/:}ffo:}‘nation. I know thiy

like *Ditch’ and ‘adopt’. The layout iz “yp ¢ o ;or\aﬁfa}ticle, even though it doesi
¥ 4 »

Wi

online, and it'sin standg;; o Ej@}‘\,«Which you don’t always find online. The lex

. A -
and undg d, L wents always read in a hurry.

e ¥

Introductii:n 2

The producer of Text A opens authoritatively, with both the heading and subli
mood. However, the tone is not officious or overbearing; rather, it creates a su
be helpful to new students who are about to leave home and share a flat, espe
time. The terse, sometimes elliptical style is likely to be read as typical of a jou
perhaps particularly online, and the ideal reader acknowledges that the journe
benefit the ideal reader, promising a route to a cheerful, community-centred ¢

otherwise be a slightly daunting new experience. ~f
oy P é",,s
N A
Extension: where you have added (V') 0227 viudlternative expressions whick

-
higher marks. &

: M, n introduction to a short essay on this question on your own,
makes a good introduction? A top 10’ to help you. Be sure to have this for subseqt
well develop on this piece.
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Lesson 3: Register

There are three types of your own language use which you’ll need to consider in

1. Your own choice of precise adjectives, adverbs, and abstract nouns

2. Meaningful use of linguistic terminology g

3. Establishing and maintaining an academic register, @ ,é
N " A

Read the extract below as a class, whj;l' At Jceffharlie Griffiths and her wor|

twenty-first century in a dystor s vefe 5 urjA?nerica. Her society is very strict, du.

s g -
extreme weather cause:d u ?ﬁsw;wste‘”éhange.
1 T A

Partl

Autumn X5
Normally, | catch the 18:00 shuttle home, which drops me off at Eighth Street &l
between 18:30 and 18:40, depending on disruptions, but today | knew there wa:
asked Dr Morgan if | could leave early. | was worried the shuttle would get stalle
and then who knew how long I would be delayed, and then | might be too late i
| was explaining all this to Dr Morgan when he interrupted me. 'l don't need to 1
course you have permission. Take the 17:00 shuttle.' So | thanked him and did.

The passengers on the 17:00 shuttle were different from the passengers on the .
passengers were other lab techs and scientists, even some of the principal inves
recognised on the 17:00 was one of the janitors. | even remembered to wave at |
passed me, turning in my seat to do so, but | don‘t think she saw me, because st

p. 369 To Paradise, 1

W

s

.

- e
.,
Activity 1: Selecting the best adiecti\!v;;: &0 zs\.,:;jeg text

e

| Sociable/Pn,{”,ﬁ j :’%wﬂf‘stant/ Boring } { Negative / Weird }
— e e

“

s

f decide which pair of adjectives best summarises the extract and

With your p!

Write down your own choice of precise adjectives, adverbs, and abstract nouns.

Meaningful use of linguistic terminology
The name of this course is A Level English Language, so you need to demonstrate |
pertinent use of linguistic terminology which you have learned during your A Leve

AO1 requires you to ‘Apply appropriate methods of language analysis, using asso.
written expression’, and the examiners note that each question tests students’ ab|
Use your terminology as a toolbox to help you look at the ways in which meaning:
friend in maths or history would be able to define the meanings made in one of ¢\
able to explore how that meaning is made linguistically, and.* ey wouldn’t have tt
The toolbox metaphor refers to the different tools *, «© 315*%3; .nt jobs: you'd put
a spanner. Similarly, you’d analyse interestir.: o, ;"'m:;:ﬂUYﬁfeg using ideas from the |\
but elsewhere in a text you might S0 ‘:fﬁé Jmore appropriate to use syntax to
words in a sentence, for ex; 5 @ \‘ff&yhrg*ht;le to infer is not enough: any clever re.
English Langu g yiL = & D pe able to explain exactly how ideas are developed

oL+ disposal. .

-

Furthermore, in your response to this question, you will need to use correct and

context (e.g. first-person pronouns, tense, visual design features, semantic ﬁeids,%
demonstrate how the text uses language to create meanings and representations.
coherent written expression in their answer in order to efficiently communicate ht
create meanings and representations.
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Activity 2: Applying appropriate terminology

What strikes you about this passage? Find five interesting quotations, perhaps wi
give you a view into Charlie’s character, and identify the language features used ¢

Establishing and maintaining an academic register /
We know from our study of language that all text n=p A f;\‘f n.ed to work carefull
ideal audience. On your course, you are afbe o\ reor two distinct audiences:

experts and articles/texts for mte';w '\jmg‘wsts (bearing in mind that every.
oy
g
Activity 3 o

ulchuiintubute. . . L .

Read the fOi v three texts and identify the genre, giving reasons for your resp.
e  Anacademic essay e A newspaper article e Apod

Text A: Got rizz? Tom Holland memes propel popularity of 2023 word of the
Do women twirl their hair when they're around you? Do men laugh loudly at
you're particularly good at chatting people up? Then you've got rizz.

If you're unfamiliar with the word then get to know it, because 'rizz' has been |
year by Oxford University Press (OUP), the world’s second oldest academic pi:
Oxford English Dictionary.

The gen Z slang for 'style, charm or attractiveness' or 'the ability to attracta ro
beat out other contenders such as 'Swiftie' (an enthusiastic fan of Taylor Swift

romantic or sexual relationship) and 'prompt’ (an instr:+ in given to an artifi¢
- i
Wi

-
Text B: Sexist Discourse? Yo T
Mills (2008, p. 11~12) sugqget mi”cd' 12d overt sexism is now less tolerated in
now often done indiu . /i M,,sxefheiess she points out that overt sexism rem:
LsC \xﬂA‘ powerful example of this is The Everyday Sexism Fi
\writer Laura Bates, which asks women to share their experient
'take a stepy towards gender equality, by proving wrong those who tell womet
because we are equal' (The Everyday Sexism Project, 2013). By April 2013 the \
entries from 15 different countries, a large proportion of which are complamtﬁ
Therefore, for researchers who wish to understand and challenge how sexnsn{

discourse, be it overtly or indirectly, there remains considerable ground to cov

b

Text C: Wordslut: Sexist Language + How it Shapes Us*
I don't use the word 'bitch’. And I'm aware that that's probably — no it is — exti¢
But let me explain. You've probably heard the phrase that our words have pow
language important? Just like most things in the world, I think the importance
categories: internal, and external. Internally, words are crucsal because langua
heads to tell ourselves the story of who we are. Word: e *e up how and what
ultimately how we communicate that conmp or. “"j» our story —to the WOl’i/;i
of the most important parts of anv =1/ s actually the basis of our entlre)
It's the way people commuic4té, » lefjeTatnonshlps create community, corft
customs like rules A dewms"ghow we share our histories and stories and
That's vg "-gb \ x:wﬁ build people up or tear them down. I'd go as far as to

nations, down nations as well.

i

2 https://www.theguardian.com/society/2023/dec/04/got-rizz-tom-holland-memes-propel-popularity-of-202 -
3 https://pure.manchester.ac.uk/ws/portalfiles/portal/33172192/FULL_TEXT.PDF
4 https://sites.libsyn.com/320558/wordslut-sexist-language-how-it-shapes-us-with-linguist-amanda- monte,'l

i \
_
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Extension activity

Write up your notes on To Paradise in full paragraphs and in an academic regist.

oo
) e g
Tip! ///
S~ N\

e  Use objective language — write in the third person (with p;erhaps very occasio ZW%
. | i .
line of argument clear). 8 . //////

e  Employ linguistic terminology. Nel” L .

. G e . . -

e  Use tentative language such as ‘'3 . © S apfrfliopnate and avoid sweeping St

e  Ensure that all quotations.t £1ii v ;s*ra‘ijsed, rather than linked to vague asso gy

N 8 o - . . | | I |
made, using verv.co. & {%Mecﬁj\/es and abstract nouns to define the exact it .
. : 1 3 w . . . i,
o  Linkyg L lye ;}wyﬁ)ur evaluation of what the quotation contributes to the // ///%
* \ 7/
2

s

e

o

P

///////////////////
7/////////////7'

|

o
sl

S

.

s

i

iy
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g

i
i
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r
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Lesson 4: Using quotations effectivel

AQ3 requires students to ‘analyse and evaluate how contextual factors and langu.

features are associated with the construction of meaning’, and to do these thingd

effectively, you need to quote judiciously from the data set or wider reading and

demonstrate that you can ‘analyse’ and ‘evaluate’. - f
e .0

W

Analyse: to use arange of ling:inc © 4 ij}uﬁfas tools to explore the waysinvi

(more technical and linoie 1 é'ﬁys@ﬁ details)

"1k@a"jlfdgement on how effective/strong these meanings are in

cer's overall aims, and the text receiver’s likely response (more ¢

Activity 1: Using quotations effectively

When you annotate a text, have a view of what the writer’s ‘big picture’ is before
why you’re making text selections — not just picking out language features for the

1. Read this short blogpost: zzed.uk/12670-myth-busting
What is the ‘big idea’, the argument, made by the text producers?
2. Now find five quotations which help to develop this idea.
3. Of the five text selections, find three which allow you to demonstrate your v

language methods.
!
¥ e 4 5

\ - W
Activity 2

¥ L .
i .

Identify which of these pigr;a o Sty 54 2at writing uses the quotations as part of .
the features ofgescxii . % Janysis?

Ses nouns like ‘myths’ and “facts'. This tells us that they
lots of the things we believe about gesture and signing are actually n

are made-up stories whereas facts are true.

The writer at Speech and Language UK uses the abstract noun ‘mytl
misconceptions around gestures and signing ave fictitious, rather tha
reinforced by the wholly contrasting abstract noun ‘facts’ making cle
cause the reader to change their attitudes and habits, so as to better

with communication. ]
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Activity 3: Varying frameworks - ‘language levels’

The student writing which you read for Activity 2 focuses on word classes —i.e. (&

need to vary their techniques to use concepts from other frameworks (e.g. pragn

which makes use of the reader’s anticipated likely response) to demonstrate thei.

the two responses below. Which piece of student writing applies a more varied r.
wil

Student 1 o= -

The blogposter develops on this ¢t t ;wao”oféjhythe use of ‘Actually

w ]

opening on the adverbic'* Kct 3557:"; with the exclamatory mood dem

W
i

, el .
writer ackaow's - o~ harperhaps has shared the reader’s surprise, w

1 of the opening sentence ensuring that the reader save:
nce the carvegiver is reading the blog because they are wi
communicative capabilities and their vole in their success). This tacit
the caregiver reading the text better disposed to the complete contie
preconceptions about gestures and signing which is manifest in ‘oppo
text producer succeeds in telling the reader that they are completely
face-threatening act.

Student 2

As well as using nouns, the writer also uses lots of verbs: ‘use), ‘make
imperative verbs which means that they are telling {tlae reader what
can easily understand. This is helpful because = Titer is writing to

WS :
to help their children who have diffi. i< Mﬂwﬁ’}m“micatimg,
"{e i e
o ff’ ;,; ‘)Mj -
e s
Activity 4: @flkin ' . i<ogether -quoting effectively from an unseen texi

&

@#s in Activity 1 and applying the principles of good analytical writ
activities 2 and 3, analyse how text A uses language to create meanings and repre
zzed.uk/12670-NDCS

Hint: if you need a steer, make up your own question (e.g. How does the Nationa

represent their support and advocacy for deaf children so forcibly?) and respond ¢

Extension

Practise your wider reading of academic texts and your exploration of twenty-firs.
language acquisition by summarising the findings of Dr Gary Morgan; Johnston, [\

Dr Gwyneth Doherty-Sneddon; Dr Tyron Woolfe; and Dr C%.'c. Marshall’s evaluati¢

W

zzed.uk/12670-baby-sign -9

Share your summary with your £l 50 A" Adn

o
s 2
A

s
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Lesson 5: Paragraphing and topicse

Whichever essay you're writing, you will need to spend time shaping a clear .
thesis which you can unpick and develop throughout your writing. L
Depending on the expected length of your essay, you will need to have 3-4 =
aspects of your thesis {including antithesis and synthec'f“ . f .
X v
Thesis: your central argument \""j‘ { \wﬁaﬁllsh in your introduction and deve
9 w” -
Antithesicggae | ', x"w,gﬂopposmg views [ apparent contradictions. To avoid ¢

0 \staticing language to set out other ideas — It has been argued 1
that..., ye\@®and include an antithesis in a subordinate clause and keeping yt

'While others have opined that..., it is clear that...!

However you do it, imagine as you write the antithesis that it's a smelly sock w
from you while holding your nose!

Synthesis: there would have been some conflict between your thesis and antit
explored why the antithesis is less persuasive than your view. However, two co
once (paradoxical). Explain how this can be so. Does the writer miss the contra
unlikely) or is this conflict what makes the text interesting? This is the content ¢
o A e e el r i i At e S —————————..

The Traitors is a spectacularly popular series, yet there are diffarent ways of view |
typically positive, but it could also be viewed as n‘respf‘ asie psycholog:cally hat
unhealthy for viewers to watch people deceuvumg nd ﬁ;%mg agamst each other {t
entertainment, and the contestants a7« "4si « v ching at straws and with unconsc
who the traitors are strategar?' 2 508 ‘N 1e§v is a representation of the progran
objective picture. Your iy, sﬁ .wto explore how this representation is created th,
i ;};:,-«ﬁ’owledge of the world and attitudes towards it.

Activity1: Creatmgyourthesns

As you did in Lesson 4, identify the ‘big idea’ of Mangan’s review. zzed.uk/12670-
Summarise it in a sentence.

Swap sentences with your partner. Could you develop it?

Structure your sentence as a complex sentence: Whilst..., ...

Extension: build in the word or concept of the paradox (Paradoxically, ....)

M Many students remember and apply ‘juxtaposition’ from GCSE. Jux.
e contrast, such as poverty and plenty in An Inspector Calls, whereas |
of two seemingly contradictory ideas to make the reader th'n ' about the idea fut.

synthesise (draw together and explain why the id(‘“] m ﬁ Mtually in conflict) vi
in the essay. |

: e
i N‘M 3 »y"’ s
o 4 §

2 A
)

s 1' S ? L dar fhes:s

paragraph. Th"é’i%“are 10 paragraphs, including the subheading, so you’re looking |
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Activity 3: Sustaining your thesis

1. Select quotations from each paragraph (very likely from the topic sentence, |
paragraph) which help to support your thesis about Mangan’s perspective.
2. Now look for other quotations which perhaps contradict or are outside your |
important to Mangan’s meaning.
|

v

18 < @
Activity 4: Developing your thesis thnr;:j;: N 1q ‘%zaf{én chain

The mark scheme requires vnuic X0 5 ;E"rféw meanings are constructed, not jus
.. i - - . N

This is where the congeal fq”’uwaaaﬂ?;n should look like a chain of connected quol.

individual 'Lﬁ

Q‘é\} S .
WMangan explores the bleak view of human nature at the heart of the sho%

ruthlessly desigued to... exploit every inch of humavity’s capacity for suspich
auilt, sociopatiy and every other uvpleasawtvess you can +hink of." The abe
list cluster together a litany of ignoble selfish, dishonest human traits, cow
verb ‘exploit’, which fronts the list +o emphasise the programme’s obsessio
humanity’ as a whole.

Mavgan returus to the unlikely paradox of Viewers’ peculiar obsession with
flattering traits of human beings i 'evilly addictive venture', where +the all
premodifiers anain point to the unexpected behaviour where viewers becowi
observing fellow humans doing things which are morally wrong. Thus, the ¢
reader’s nterest in the unnsual quirk which guides +the show, entirely appre
is The Traitors, with its emphasis on the human carcs iy for betrayal,
' ! » e f“’“j f o
Evaluative topic sentences/points ™ e
Chained quotations — the second *..x € e e first
) <" A
Gy '"{;,&»ivvfﬁ:h build on each other to make a unified meanin;
'ah@ﬁsthen you highlight interesting quotations on a text, dro.
51d connect them in your writing.

Practise seleg
unconnecte
you think yo¥
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Lesson
two te.
clearly .
canreuv

Lesson 6: Comparison

In Latin, ‘com’ means with and ‘pare’ means equal, so in comparing
two texts, you're looking for the equality between them. This ‘equality’ gives you |
can examine both texts in greater depth, the differences shedrging further light on

s o 78 .
Activity1 5" A .
List five discourse markers which = 1, 5 %ﬁ#iﬁes and five which signal differenc:
. “‘jﬁ'wﬁww
o, . CO discourse markers on question 3 to remind yoursel
m "}:O”:‘émind the examiner to give you plenty of AO4 marks! How.

@41 comparison in the representations of the theme in the two tex

Activity 2: 2022 Examiner’s Report

Paper 1, question 3: Explore the similarities and differences in the ways that Text ¢
[20 marks]

... this was the most challenging question for many students. Where some stude
questions 1 and 2, they often struggled to match that level of attainment for que
due to time pressure but it was often because the links made tended to remain fo
around date of texts, audience or topic.’

In trios or pairs, colour-code the summaries from the Examine;’s Report below u
1. Features of Level 3 / less successful responses ,g
i) by

o -

nses”

h

2. Features of Level 4 / more succes=® 1

Tt
(You may wish to persiii A “h :;;e“'ﬁgowr 4 until you have feedback onthisasacla:
that your ro@ls 'nL"’:\: 5 @;\séjé‘ccurate.)

v
w

they work against each other.

Comparison of Comparison of
Pronouns
contextual factors contextual factors

provided brief examples Representations or lists used across both
to support points made different approaches to texts

the given theme

Then made connections

between the language

choices and impact in ,

relation to context .
not only made specific considered how “he f’“”ﬁ‘ | “Whilst brief language
language comparisons theme ‘s pr L s teda labelling is important j¢
(for example use of |l ibny gﬂ;ve”éf clear comparisons to ke
superlative adiectivzs . ;;:“71 f;.»é,t“)"é&ndent and the made, there is no AO1
both —‘la ha | o Ll ways in which both mark awarded for this
‘daintiest’) gen approaches might appear | question. So some
considered the impact negatively based on the students spent too mL%
this had on the text and way in which the texts time focusing on pre ;/;
reader as a whole present those scenarios language labelling at th

expense of comparative
comment.
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Comparison of Comparison of
Pronouns
contextual factors contextual factors

More prominent [in 2022] | identifying similar Occasionally, mis-reaal s
was the approach of representations or of the toneintext Ble W%
identifying similar content and then linking unconvincing comparis /
, . . y
representations or these to different of t?e light-hearted 7~
content and then linking language points. This ©r Ere of text Aand th é//// /%
these to different worked to some deree . | wery serious and form. —
. . : - G |

language points. This but felt las sy o ;ssseﬁ nature of text B %////%
worked to some degree 5 és A niseto the gy
R SN Fud . | | I

but felt less synthesiscz/ f:;ﬁpé?lson question. B
as arespcg@®Ath .~ [ This approach sometimes /////””
{ § 3
led to a text-by-text | )

approach, with the .

]

a text-by-text approach, potential to then lose —
with the potential to then | sight of the comparative e
lose sight of the aspects of the response. // )Y
. & @
comparative aspects of L\ //
the response g

Share your choices as a class. Why do you think that these features of student wr //J//M

less effective?
///////////////,,////

o,
i

Activity 3 . \ //?
Read and annotate the two texts below, identifying five compngraﬁve points that ///M’
i & i
two texts. A L |
{w; f i :j . %/,///////
Text A is an online newspaper a7*\' £1 . +..The Guardian, published in 2018 .
Read here: zzed.uk/1267~ = ‘red %.icnen -
bbbt N0 b A S
Text B i 1193 Y)e;smg': chapter of Cooking in a Bedsitter by Katherine Whitet
Cooking \G@##ent meal in a bedsitter is not just a matter of finding something
single gas ring. It is a problem of finding somewhere to put down the fork whil
saucepan, and then finding somewhere else to put the lid. It is finding a place |
will not get mixed up with your razor or your hairpins. It is having your hands ¢
boiling over on your landlady’s carpet, and no water to mop up any of it neare,
other end of the landing. It is cooking at floor level, in a hurry, with nowhere t¢
washing-up bowl, which in any case is full of socks.
However, with imagination, common sense, and a great deal of newspaper, al
and excellent meals can be cooked without fuss even in the daintiest of lodgif COPYRIGHT
is a sad fact that the better the room itself and the house in which it is found, PROTECTED

problem tends to be. In a large squalid rooming house, where the landlord call
where the cleaning, if any, is done by an indifferent sl < . 'h no standards to
cooking is perfectly possible. If you find the siri i ‘e \lith'someone else’s dift
out onto the floor without fear of a ccsivs . ck.w'you fill the whole house with

. . L Y. i
you will be cursed but not ei«ced, 5 1dwrothing will look much worse whatevel
)

g

Butinarcmactes o :2, you have much more to worry about. Often you ar fo)
cooking \t iv'a common fallacy among the better class of landladies that 9
biscuits s\@#Cod books, without the need for food, beer, the wireless or the ¢ ' Fducation

opposite sex). At the slightest crash, your landlady will come tittupping out of
about the effect you are having on her nice furniture. If you want to peel onior
will probably have to peel them in your bath; and there will be nobody from w
corkscrew in moments of emergency.
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Activity 4: Comparing student responses

Using your colour-coded features from the Examiner’s Report, identify which stug
(higher grade) and which is a Level 3 or 2 {(lower grade). s

/
Olivia e

,v“ f . v
' Iy 5 ;Text Bis Wl':’ltfgi? g /
hearted. Text A states 'Ditch the rota: h ﬁ;“ are a student kitche g

W

i

Text A is quite serious and (s written to inform

\\\\\

\\\\\\\\\\\\\\\

S

imperative to show that t!m? ; 59 “unts to advise the reader. The |

e

x\\\\\\\\\\\\\%

i

S

tone. Furthermore -5 4 wﬁ M«f Whltehom uses anaphora 'lt is.." at th

e

in the /g v mp% to make the point that it’s impossible to cook 77N\
Whitehe en contmd:cts herself by saying that with 'imagination, L |
great deal of newspaper' you can cook in a small area. She uses the ¢ WW/g

|
the reader that it's true. But in Text A, the purpose is consistent bec e

=

/%

4

st

-

s

///////////////////

Charlie — /
Whilst both texts are serious in their intention of helping the reader /

difficulties of sharing a kitchen and to thrive, Text B takes a more ht

g,

because this is the opening to a whole book; as an article, Text A has

\\\\\\\\\\\\\\\\\\\\

-

//

with the reader more swiftly. Text A deploys a headline in the imper

R,

r
\\\\\\\\\\\\

rota: how to share a student kitchen' making its :'m!‘brmatfve intentic

the imperatives ‘Ditch’ and ‘adopt’, amd t’»” o »ée “How to.. " clearly W/////é

of a manual. Yet the more collog: q:, x 0 tl/xe initial verb ‘Ditch =T
didactic tone: the ideal v ﬁfv uw’i‘ﬁvmced that the text producer w -’
than lectigs at: s v ,ja*cér n the article the reader’s interest may & -
abstracy 22 0n) ‘Communitarian’, which is so low frequency that the ve

it beForerbv:dimg a narrative hook, but Packham anticipates that i

the semantic link through the free morpheme ‘commun(e) to the hic

‘community’ thereby achieving a narrative hook. The certainty of tvi

anaphora is paired with the breaking of the semantic field of the kite

point is that there (sn’t one) in the concrete nouns ‘butter/razor/hai

bowl/socks’ Having acknowledged through this incongruent humour ¢

communal living in a tight space, she then clearly indicates her shift COPYRIGHT
fronted coordinating conjunction ‘However.. to indicate that she wil PROTECTED

trying circumstances. The triadic structure * :maam J:mm, common s¢.
newspaper’ employs two abstract nouns *. 2¢ | nise the intellect an
reader, and then she dewat:es el 7y ”OM”?:I/\;S pattern with the fine

.. newspaper’, contin:. ;-* oy P wnonstrate her realistic grasp of the ¢ Eg

Wy soiutzoms) which is her ultimate aim in writin

o

 Education

Extension

Craft your own ‘perfect paragraph’ which could be part of a Level 5 response.
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Lesson 7: Macro and micro analysis

To explore a text in a conceptualised, holistic way, you will need to view the
text like a painting in a gallery. You might look at the whole picture from a dlstanc.:é
look at how the painter created light and shadow for instance. and then step bac
fully, from the technical perspective as well as the app;jr en 1 of the whole picti

To think about moving from the bigger picture to detailed analysis,
think of whales and bees.

The macro (meaning big) in an essay refers to the whole picture, or the whole tes!
and the text producer’s overall meanings. This is sometimes k jown as whole-tex:

level analysis. wle ,z >

In higher-level essays, students are 7. '< "3 i Juving between detailed analysis an
effectiveness of these smAI'x; o gn;}@ir?i adding to the composite meaning creat.
The micro (e "w A T’s by definition small) includes short quotations and Ian
of how thes! &éé%"‘ ﬁc localised features of language create particular meanings. |
word-level or sentence-level analysis.

Rachel Rowlands

‘Rachel Rowlands lives in Manchester, England, with her husband and two cats.

she could get her hands on, and after earning her degree in English and Creative
freelance editor while working on her own stories in her spare time. When she’s
playing video games and crying over romance Kdramas. Her romance novel Sno
by Hodder, is being translated into multiple languages. The follow-up, Cake Off o
2025. You can find her on Instagram @racheljrowlands and at racheljrowlands.c

. \\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\qra

s S

L

\\\\\\ng

\&@\\

As an author and editor, Rachel says that she leads ‘a double ' ;‘e (in a completely |
love of books into a full-time business. Amongst man e 7 & Lings, Rachel edlts
Yearbook zzed.uk/12670-writers-artists anc ¢ st {’y:m{%OW that she has consi
editorial services. So how does shp £ ?’Ej service stand out?
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Activity 1: Macro analysis - identifying and summarising the overall point o

Read through the link zzed.uk/12670-rachel-editorial Discuss as a group what ya.
is in writing, and then any subsidiary or additional purposes.

Now summarise in a sentence what you think Rachel’s primary purpose is on this
|

.

e f.} »}
Extension i 4 j .
Introduce her secondary purpose wn"h 2 g;; U 3d|t’ﬁ?\g or overshadowing her pr.
i
14 .

Activity 2: Mlﬂ-o a!a"‘ %h;r"é 2

tu‘contrlbute to your exploration of how the overall ‘takeaw
In your grou##( three quotations which help to further Rachel Rowlands’ overall
(through her friendly and expert persona).

Activity 3

Establish the writer’s bigger picture and then move to detailed analysis: macro
In the following student’s writing, highlight macro analysis, micro analysis, and w |

Rachel uses her website primarily to promote her new service in which she wi|
to help aspiring writers to shape their work ready for publication. To achieve i
friendly and knowledgeable online persona (her Editorial Services web page 1¢
of Rachel (thus, the reader is led to apply the first name mode of address ratht
with a cup of tea, just as the reader and potential client mi?ht sit with a friend

Rachel opens with the compound deciarative e {n},fMgf approach with my
kind, but honest.’ By fronting the POSHT ' (dveetminer *My’, she foreground:
and the use of the potentially g0 & b J@“éemanmcs of the post-modifiers kin
sense of her personal cu =y ¥ driver for the product she offers. Although
by () X “.iction, the aspiring writer is likely to have felt the trepi
;nmg it to criticism (and thus will value the prospect of feedbac
are) yet will also expect integrity rather than flattery from their |

warmth a%

She develops this personal yet professional approach through the use of the ca
auxiliary verb 'I've’ and the hyperlinks ‘I've worked on over 200 books for publist
I have plenty of training and credentials’, utilising the conventions of online writ
exophoric reference to offer proof (the weblinks take the reader to a list of her ¢
her to focus on this web page on creating her personal, conversational voice. Th
references to ‘HarperCollins, Hachette, and Penguin Random House' draw on i
anticipates that the reader will have sufficient knowledge of the industry to kno
commercial publishing houses, with whom they will probably aspire to publish,

The slightly conversational register is maintained (sti''. it igside the image of
of tea, and the implied chat with a friend) thre i %i’v; nildly colloquial verb p
elliptical embedded clause ‘odds arn - \ f vuwfi'e intended reader at ease, &
her personal experlence vz AP, ey it, too which again contracts the {i
auxiliary verb and Wil *"; «htics of the past perfect verb ‘experienced’, &
! mg.ftr*ly with writers' difficulties.

e

i
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Her tone is empathetic, the hyphen suggesting spontaneity, but firm and profe:
by the confidence in the alliterative /f/ phonemes - from completing a first drait
the slush pile.” Rachel's use of the metaphorical present continuous verb 'fightin

R
'pour' towards the end prepare us for the adjective 'hard'". Juxtaposed against th —
‘dream project’ in her description of the wider publishing industry, and the persc ///
author's work, she asserts both her professional knowiedgeiand personal empal Z/”j////j”
view Rachel and her services favourably. Whilst her we! Ps designed to appé: %////%
and sweet (cats feature perhaps surprisingly he ﬂﬁ‘ﬂfﬁwméjkeS clearthat she i =
The reader is expected to be part oif? 2 30m{§' of practice which understar é/é
referenced ‘slush pile’isa mat pic ;am«ézf”érence to unsolicited writing, which | gy

e
oo
fo

publisher. The worth's ¢ A} f,;arféﬁs of 'slush’ to the reader is designed to resct
to the cq on _dchel’s services are worth exploring.

s

2
"

:

The tone Grows stronger towards the end of the passage with the triadic struc
love’ and ‘friendly, supportive and on their side.’ Like the earlier alliteration, t
nouns in the first and post-modifiers in the latter instil confidence in Rachel’s . s
is needed to make a publishable manuscript and the writer-client’s needs. 77

oo
S

e

s

e

|

o
sl

S

.

s

Overall, Rachel creates a highly personalised, implicitly unique offer: the servii e
. . R R
successful, knowledgeable and professional editor with the personal support ¢ //
s

S
G

Activity 4: Editing 77N

i
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g

i
i

Take your last essay and edit for all the points where you might join up micro ana |

R,
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.

Lesson 8: Developing your argument

You will know that you need to evaluate data not only using language features to
analyse how you make meaning of the text, but in the light of critics (AO2) and

contexts (AO3). ;

\ o
AQO2: Demonstrate critical understanding of conce sts Ej wsues relevant to langu.

L

vi'w
¥ ol

Concepts: frameworke’s < | 5 \=sanguage levels
- : e

\ axj;;n%:i"‘fg;guage, such as standard and non-standard English

of these as differently coloured lenses: their theories allow you to view the data i@

For example, | may lock at a characterisation of a girl as (naturally) very feminine
fragile, sweet and affectionate for instance — but Judith Butler’s theory of perforn
would shed new light on the construction of femininity as a repeated, deliberate .
conform to a certain stereotypical view of femininity.

However, we may see AO1 (apply appropriate methods of language analysis, usin:
associated terminology and coherent written expression) as the AO for using tern:
to analyse language, but we see that it’s awarded in AO2 in 'relevant to language |

|

Activity 1: Summarising the overall aims of th- ... fi} f >

Read the following article. The 'foreve: i mi |l e%i”éygs and this is what it looks like
Summarise the representaﬁf:; ol 50}; =v IN'this article.

L

.

Activity 2: \ g that you demonstrate critical understanding of concep

languageuse

1. Which theorist could you apply? (Hint: what are the reader’s implied views? |
2. Find two quotations to which you could apply this theorist.
3.  Write a paragraph which both analyses the representations created by the la
evaluates how the data can be read a little differently in the light of it.
The writer uses the metaphor ‘forever home’ in the title and throughout the ¢

Extension

For wider reading of contemporary linguistics, especially ecolinguistics or ethical |
with Dr Arran Stibbe of the University of Glouceste':f;" e pis »de 34 — Arran Stibk

(zzed.uk/12670-Stibbe). Can you also applv Stiab s l;n ,5‘ar§n“ént to data from the t.
- "

. P\ ® Ly
m Think caref:fte s *‘l«;;‘;‘\wrs’a’ft the command words ask of you before y
Analyse: b in detail at something methodically (in our case, applying ling

to explain the different bricks which build up a composite meaning)

Evaluate: to judge, gauge the significance of something, such as how eﬁ‘ecti\éfs
factor is in terms of what the text producer sets out to achieve through their wi
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Activity 3: Ensuring that you analyse and evaluate how contextual factors
language features to build up a meaning

AQO3: Analyse and evaluate how contextual factors and language features are asso
meaning. 23% of whole A Level.

The thinker Noam Chomsky suggests that sociolinguistics i< = ‘autologous expressi
more than words in a vacuum — we can’t make me{:ﬁg’ gﬁ({}@wt drawing on cont.
Therefore, linguistics (the scientific study ~f “»r su' 74 and sociolinguistics (the sci
society) are interchangeable beca 2z « iﬁ;jgg’ i$ always used — meanings produce
social factors, such as age j« a%ﬁ and all the other factors which you study ¢

s

5 ""Etl;e*’cééﬁtext of production {writing/the writer/text producer) &
g er/text receiver) plays almost as great a role in making meaning
in mind, read the following article: zzed.uk/12670-rightmove

1. Which contextual feature(s) could you apply? In a small group, spidergram yo
phrase ‘Find your happy -’

‘Find your happy -

2. Find two quotations to which you could apply this contextual feature.

3. Rightmove identifies fully with this marketing strafeg ; E) sell houses by cla
fulfilled life, placing this article on their webs’z’ Ac & ren quoting Rightmove
evaluate how this contextual featirosen bub§ to the meaning being made
write about them in an anzh e ”}{3\ graph.

G E e ™

4.  Write 3 rraiy N sen both analyses the representations created by the la}
evalua! gtﬁé data can be read a little differently in the light of it
The near®ieologous imperative phrase ‘Find your happy’ forcefully implies the

'‘contextual factors and language features’

W" Language features always go hand in hand with critical and contextt
L\ Avoid writing about language features without contextual or critical
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Lessoi

- forw

Lesson 9: Redrafting orwig

— systen:

m* There is often very little difference between a top grade | argume

LN\ essay and a middle grade essay in terms of content; it’s

what the students do with the details, how they thread them into their argumen,

Another aspect which makes all the difference is proofra; e It’s crucial to undo
redrafting EVERY time: your essay is not the exzer. af:jj s 7

T8

It’s also important to make suvz g’a*t”:% . wahere to standard English and a forma |

these are conventions ¢f mgt:;e“éﬁa you will be marked on this as part of AO1.

uw ¢ issociated terminology and coherent written expressiot

)

eps to proofreading your work: checking and editing.

Checking is a more technical process, in which you can distinguish between (prescii
spelling accurate? Have you used apostrophes according to the formal conventions |

Activity1

Individually, use this list to check your most recent piece of writing.

Check for:

1 | Capitalisation of proper nouns: including last names (Dr April Baker-Bell) ai
Assassin’s Blade), and at the start of sentences. ‘

2 | Punctuation (1): have you punctuated the end f 2iwn fgnce with a full stop
given a run-on sentence? (If you strugsl\w h *,5/then look out for subjeci
determiner words. It may wpl!ﬁ",,_ . Na  vuneed a full stop before them.)

3 | Punctuation (2): chec! i~ %ﬁ;mpﬁé_;to show possession and omission, &
the bouggimei+ * 2.« s on the end of a noun to pluralise it.

It'sc bs e dpostrophe when it is the contracted form of It is, not wh
deter: * e.g. The cat licked its paws.

4 | Punctuation (3): Check that you haven’t punctuated a subordinate clause a:
Look out for subordinating conjunctions, e.g. although, whilst, despite, if an
they are a subordinate clause and that the sentence also contains a mainc.
5 | Spelling (1): check for (near) homophones, e.g. there/their/they’re; except/
then/than; were/where.

6 | Spelling (2): check your spelling against the exam paper, especially for write
7 | Spelling {3): know your own likely spelling errors and look out for them. Ca:
are definate for definite, or splitting the -ly suffix, e.g. broadley for broadly, :
personalisation for synthetic personalisation...

8 | Paragraphing: new idea, new paragraph (though you may well thread idea:
as well, and start a new paragraph in a way which echas the last).

9 | Tense consistency: do you maintain writing 5?}';& “;Nx‘f}S&ﬁt tense, which is g
suitable for discussing a text or an issu ' \vh ;"}"ﬁ:ﬁb‘vﬁﬂ% you now? (When dis¢.

10 | Your personal errors, & =y -7

e

%
-
_

7
_
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Activity 2: Checking

Individually, help these three students by checking their writing for accuracy. Circ.

potential improvements. s—
Lauren ////////////////
Although Slim Shady songs are not designed to be tol:« {sew’ous!g, One song % /”/%
Marshall’s daughter Hailie. The song being ‘M. i {;ﬁj}}ji This song is a way f ////Z///M
the message that he'll be a good Fr4l v = ,;gr and be the complete opposite %W/é

was to him. This comtmf{; o f‘fﬁ }éy’“%fs mother influenced his behaviour o |
T

The birth sgis !« v Cnade him realise he had his own family that he he

')EdWéHwom the past, on the bad examples his parents were. ‘Da

e
oo
fo

iy,

2
"

oo
S

like such
daughter and didn't want her to go through what he had experienced.

e

o

o

P

|

2
S

i

Reece N

The second song | have decided to look at is called ‘love die young’ by Eric N MM%

song seems although that he is in a one sided love relationship and seems sce /
to happen, scared to lose his significant other. Throughout the lyrics, it seem

for reassurance that the love will not die and that he won’t be left alone. ///////”/’/

\ J

//////////%

Holly ) | g /g

In the transcript it outlines the modern featues 5F « rcasm or repetitive jok N

person noun phrase 'freddie’s dyslexiz .« ne“cnis isw't funny but can be col T

<\ . LW |

. . . G ot ' . . U,

sarcasm, which is a social o m i ;.wyri}stamdavd speaking people. Katies idic ’//;;

, Lo , . , g

dialectal fegiures £ 5.« ol City, whereby excited and enthusiastic emphasis W///

&

Ly

demons "’!/\é,;t;’ c’”é{!oqu:'a( traits by using the discourse marker ‘right’ as |

middle o887 conversation to show a structure of change, this is a typical so
has also used hedge to use the phrase ‘kind of whereby it deliberately weake
softens the force of what is being said to simplify it, this is often used in dié;//;i
is known to be ‘offended by everything’ therefore language adaptation is imig

agree with language change. L

e

e
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Activity 3: Editing

Help the students {Activity 2) by advising them on what to look out for in editing |
that you have adhered to rules, step two is editing.

Editing is more of an artistic judgement or evaluation. Use this checklist for your
!

A D
Edit for: N et
= ;ﬂiﬁ. s; i "m
1 | Is your argument made Clﬁ'g:.:f‘l 1 coanset?
2 | Doyou manage to u i &;ﬁ argument by returning to it 36 times in th.
your coslc? -
3 | Doy ;yoﬁ’if reader by the hand (metaphorically!) and lead them throu
— discC¥¥Se markers are helpful here — or leave them to figure out the direc!

argument by themselves more than you'd intended?

4 | Do you include your major ideas about how a text works and demonstrate |
look at language from a range of angles (AO2 and AO3)?

5 | Do you maintain a formal register? (Or do you slip into colloquialism?)

6 | Is your writing impersonal? Some contemporary academics say that it’s dif |
your own thesis without using ‘I’ sometimes, but ensure that you use the t|
in general.

7 | Do you write tentatively (cautiously), clearly offering your own view whilst |
other views?

8 | Is your writing succinct? Could you offer the same ideas in % or % the numy
9 | Do you move between micro and macro analysis frequently? (Lesson 7 will |

with this.) o |
10 | What is it that you forget to do? Add it (agai;);! g:ﬂrlj ‘ha check for it once mi
Ve s Reading and Portsmouth use the academic wrii

Formal

\\\\\ = Objective
e  Cautious
e  Succinct

e Impersonal

Activity 4: Academic register

In pairs, decide which of the following extracts is written in an academic register, .

At the start of the writing, Alexander gets everyone really excited about the g:
loudly. He also pauses loads to get the excitement up beswse Lindsay and La!

money if they get the answers right. And that's he ) “%aader (whois also off

really fun show. .y 4

Y e
s ¢ i

@ ¥ i "
i e §
il

ss\. ./ _i<ander Armstrong uses language to build up tension «

Firstly, Pog v
with the tants. For example, he places emphatic stress on the temporal
emphasid@#3t the contestants’ moment has come. Furthermore, he also use
helps the contestants and the viewers to appreciate the great sum of money a
strengthening the tension.
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The purpose of a conclusion is to summarise the main points of your essay.
It is your last opportunity to bring together what you have been saying, andtom
understanding of the topic, very clear to your examiner.

5
. . . N 7,:3 v
For this reason, it is a crucial component of your e.5sa 2 c-its importance should |
A conclusion must alwavs o @\
e  Highlight the key:ate 1 *fénﬂwgally about the text producer’s key purposes o
{ hic, ﬁa ave presented in the essay.
e  Summe i.w 9 ur answer to the essay question, in a line. It should be consiste

the introduction.

e  Return to the essay question / essay task to show that it has been answered.
e  Reinforce the purposes of the text producer.

A conclusion should never

e  Introduce new information, ideas or topics that have not been discussed in the

e |fyou're using a laptop, you could copy and paste the introduction at the en.
include a conclusion and something which you can edit to more closely sum:
meaning offered in the analytical body of the essay.

e  Avoid quoting in the conclusion, as this is supposed to be a summary of YOU|
an analysis of the writer’s craft at this stage.

e  Whilst a conclusion is supposed to be broad in terms of offering an overview
should also be pertinent to the specific data set af h, o Nhat suniqueto T

j; o

Three sample sentence stems A C IV

e Inconclusion, Text ? uqu o5 fd |, 5. to...

e  Onthe othnr ha”x "5’ ws'é’iats Itaiy as... similarly to Text ? but portrays i,

o  (Un)lik ,A»@ generaily presents travel as... and... to...

Recap on thesis, antithesis and creating a synthesis
You create a thesis in your introduction which you could then return to in your m;§
the end of each paragraph.

L

Activity1 |

Look again at the brief essay on how an editor, Rachel, promotes her editorial ser\
zzed.uk/12670-rachel-editorial How does the student offer a conclusion which co

Rachel uses her website primarily to promote her new service in which she wil
to help aspiring writers to shape their work ready for publication. To achieve
friendly and knowledgeable online persona (her Erii*f., “ I ervices web page 1
of Rachel (thus, the reader is led to apply the { ;“sf > e mode of address rathe

with a cup of tea, just as the readm 3 intidl client might sit with a friend,
o ) b .

Rachel opens With thaa ff"s.. Mdeciaratlve sentence ‘My approach with m %
-

Sty wéw”fmg g the possessive determiner ‘My’, she foreground:
\he' potentially contrasting semantics of the post-modifiers ‘kin
sense of 5.)1 Bersonal qualities as a driver for the product she offers. Althougf;
‘but’ may imply contradiction, the aspiring writer is likely to have felt the trepi
writing and opening it to criticism (and thus will value the prospect of feedba
warmth and care) yet will also expect integrity rather than flattery from their|

Essay Writing Skills Pack for AS and A Level AQA English Language Page 25 of 40

e

S

/

////////////

\\\\\

\\\\\\\\\\\\\\\

S

W

o e

|

e
\\\\\\\\\\\\\\\
S

iy,

o
\\\\\\\\\\\
=
\\\\\\\\\\\\\

i

o

”’////////////////

g,

\\
e

iy,
¢

S

\\\\\\\\\\\\\\\\\\\\

-

//

R,

r
\\\\\\\\\\\\

i

S

////////////////%//////////é

e
i

AQ &

gl

///////////

i,
/’”//////

COPYRIGHT
PROTECTED

g

o

 Education




She develops this personal yet professional approach through the use of the co
auxiliary verb ‘I've’ and the hyperlinks ‘I've worked on over 200 books for publist
I have plenty of training and credentials’, utilising the conventions of online writ

R
exophoric reference to offer proof (the weblinks take the reader to a list of her ¢ a4
her to focus on this webpage on creating her personal, conversational voice. Th /
to ‘HarperCollins, Hachette, and Penguin Random House’ dgaw on members’ re Z/Wi”

R . . A
the reader will have sufficient knowledge of the indi:st = Jc <now that these are %///
publishing houses, with whom they will prohat y'a gi'jégo publish, with her hel g

. . OIS . . . 7
The slightly conversational =2 iste = 5 ‘dintained (still alongside the image of ——

e
\\\\\\\\\\\\\\\
S

of tea, and the imnl'2 £ st f;;mf‘é friend) through the mildly colloquial verb pl
Fadc _adse ‘odds are’ which put the intended reader at ease, &
ié\;&;wzgo ‘I've experienced it, too’, which again contracts the §i

erb and, with the semantics of the past perfect verb ‘experienced’, &
adverb 'too’) total empathy with writers’ difficulties. .

o

/////////%

iy,

2
i

\\\\\\\\\\\\\\\\\\\\\\\\

|

Her tone is empathetic, the hyphen suggesting spontaneity, but firm and profe:
by the confidence in the alliterative /f/ phonemes *- from completing a first drafi
the slush pile.” Rachel's use of the metaphorical present continuous verb ‘fightin ) ”/////
'pour’ towards the end prepare us for the adjective 'hard'. Juxtaposed against th 7
'dream project' in her description of the wider publishing industry, and the perst //4/ -
author's work, she asserts both her professional knowledge and personal empal
view Rachel and her services favourably. Whilst her website is designed to appe:
and sweet (cats feature perhaps surprisingly heavily) she makes clear that she ki
The reader is expected to be part of the community of practice which understar .
referenced ‘slush pile’ is a metaphorical reference to unsolicited writing, which ¢ //

i
e

i
B

S

R
S
////////%

i

N\

g

F

i
i

r
\\\\\\\\\\\\

publisher. The worthless implications of ‘slush’ to thuo» de is designed to resci v J
- y . 9 v | - /////////////////////
to the conclusion that Rachel’s services ar> 0. ‘h 5, T,férfng. .

The tone grows stronaer*v = *i‘ifcﬁ he é“ﬁjd of the passage with the triadic struc 7
love’ and ‘frignd’/ = ‘«r{f 5 ﬁiwa”hd on their side.’ Like the earlier alliteration, th W///
kst i;.a»a“bbst-modiﬁers in the latter instil confidence in Rachel’s .
1ke a publishable manuscript and the writer-client’s needs.

Overall, Rachel creates a highly personalised, implicitly unique offer: the servi
successful, knowledgeable and professional editor with the personal support ¢

Activity 2 |

Identify where the student offers macro analysis / mini-conclusions in the course

coheres with the ideas in the conclusion. COPYRIGHT
Rachel uses her website primarily to promote her new service in which she wi PROTECTED

to help aspiring writers to shape their work ready for n::i:! tation. To achieve ti
friendly and knowledgeable online persona, w’", Shj; f’thﬁ reader will already
to personalise her product. “

g

o
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Activity 3

Using the definitions below, identify the ingredients for a thesis, an antithesis anc
zzed.uk/12670-rachel-editorial and the student’s essay. Then write out a senteni
for each element in their essay.

. . S .
Thesis: the basic or core argument of your essay. T-iz i . robably involve the
and their contextual considerations which i=flu snc  * ierr decisions in writing.

Antithesis: this is an opposing e . jjx éégayist, you need to be careful that
contradicting yourself 5. - ¢ g}wﬁé‘ms such as Whilst it is clearly the text produ

would seg 1o . '/ you to maintain your thesis as the priority argument.
SynthesiXZ##/s together the two views, so as to iron out the contradiction at

in fact comlement each other. It's difficult to balance this, but the synthesis w
end of the essay and possibly not until the conclusion.

Activity 4

Take a recent essay of your own and give it to your partner. Using today’s work o1
introduction, conclusion and macro analysis {(mini-conclusions in the course of the
ensure that their work is firmly in Level 4 or 5. Do they offer thesis, antithesis anc
elements for them.

Extension
Craft a sentence which synthesises any contrasﬁnw{;;( wﬁ ‘hica you set out (perhe
conjunction such as whilst) in your introd;:*‘;' R G
o ff’w M{M‘f W
s e
g w
!
¥ . L
s ® jp‘ e
L S A
e
i d . . 4
2 1y
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Lesson 1: Planning

Answers

Activity 1
1. Groupreading
Judge, weigh up, appraise, determine

|

2
3. Critiquing/challenging models; even challenging the e 45 W0 ;or assumptions of tl.
4. Individual response example: Whilst the giver.da 5 C ':ji‘minly supports the view ti

strongly supported by her caregiver, v

;c;‘mﬁpioned by Chomsky’s theory ¢

suggests that children also ha;g i ’;; “@,,;ﬁaﬁaﬁity to learn to speak standard Englis.\
Non-example: The datz.ai- & so_postthat Meya’s mum is helping her to learn English

theory. Sg

s

Activity 2

Salf ¢ 'j';}; is‘more important than innate capacity.

® Examples from data sets which you remember from class {you’ll need to revise your |

your recall)

® Data which you have collected from young children’s interactions
¢  The findings of contemporary academic linguists, such as Catherine Laing, Chris Cox .

2zed.uk/12670-york-toolkit

Activity 3
Lexis and Word classes, particularly nouns Pragmatics | Turn-taking; Politen:
semantics and noun phrases some students, ada
Semantic patterns social use of langua.
Morphology | Utterance structures Innatist Language Acquisitic!
and syntax Patterning of sentence moods theories Universal Grammat

Wug test

Discourse Difficult to apply to child language Social | Child-directed speec
structure development introl \ un _ repeated questionin
the us” | The More Knowledy:
e w The Zone of Proxim.
ol w ” Acquisition Suppori
@ A Bruner, Vygotsky, Sk
Phonology D€ 1 ');,:j,,éé‘odw‘fand phonology | Other Examples of case st
bw ideas for example Genie o

Activity 4
More successful answers Areas fu
® Integrated examination of the data with ®  There were often leny

theories (though more around input)

this form of language
of the debate and pragmatically asserted that

with reasons why

consideration of theories around input and innatist

® Made good use of the data to elaborate on CDS and
the way in which Meya’s grandmother exemplified

® Recognised the limitations of theories on either side

elements of both perspectives might be convincing

® Brought in specific own examples to exemplify over- .
generalisation which could support innatist *he ries. b

(often the use of regular suffixes to ler gy o ast™
tense verbs like ‘runned’) , 1 A r
Identified patterns irsa’ L wyuwse (particularly from
the graggimott . ’ijs;»’»théwaata as a whole
\'i;m,‘;o?tﬁnce of play in development of

this migﬁ?&élso be a key factor for encouraging

language development

-

that were unnecessa.
the key theories in is¢
beneficial for student
guestion and data.

Students sometimes .
to support the innati.
exploration of the da.
described as a virtuo\
an example of elision.
Referring to the child’
does not often add ve
response to the ques.
what the theoretical |
to the particular pers,
Language labelling w.
'y’ on ‘buzzy’ isnot a |
students referred to;f%?
understanding of the%i

.
o

Extension
Possible choices are: Although... / Despite... / In addition...

o

-
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Preview of Answers Ends Here

This is a limited inspection copy. Sample of answers ends here to stop students looking up answers to
their assessments. See contents page for details of the rest of the resource.



