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Teacher’s Introduction

Blood Brothers is a play rich in symbolism and drama, offering students numerous
opportunities for in-depth exploration. Its dynamic narrative, spanning multiple Always check the exam board
time periods, enables students to examine historical contexts relevant to the website for new information,
play, providing a strong foundation for design and performance interpretations. including changes to the
Additionally, the play lends itself to the study of both naturalistic and non- specification and sample
naturalistic performance and production techniques. The diverse range of male assessment material.

and female characters, combined with an engaging and emotionally charged plot,
further enhances practical exploration and creative expression.

This resource is intended to allow students to revise and prepare for the GCSE AQA Drama Component 1:
Understanding Drama written examination. The resource breaks down the section of the exam which deals with
Blood Brothers and guides students through it so they are familiar with the format and demands of the exam.
The focus is on exam skills, not content — it is assumed that students have already studied the text before using
this resource.

Blood Brothers is a set text for section B of the AQA written exam for which there are five questions (although
students only have to answer four — they must choose between the last two questions).

What’s included in this resource

This resource contains five main sections focusing on information and skills which students will need to succeed in

the exam. In addition to these main sections there is also a student-friendly introduction and indicative content

for all questions and activities. The five sections are:

1. Question types: a breakdown of each type of question on the paper and what to answer, including the
marking criteria and tips on getting full marks.

2. Practice exercises: progressive activities helping students build up to answering the question, with a range of
tasks combining choosing appropriate information, planning and writing practice — this will allow students to
consolidate their other revision as well as developing exam skills.

3. Sample answers: mid-grade sample answers with commentary, helping students to explore the work and
how to improve to get the top marks.

4, Practice questions and frameworks: sample questions for each type of question with a framework to allow
students to structure their answers, helping them to develop independent exam responses.

5. Practice exam paper: a practice exam paper in the style of the AQA exam suitable to be used in exam
conditions for a mock exam.

Activities and exercises

All activities and exercises in this pack are designed to be used either in a class situation or as homework. There
are suggestions for how students might respond to the activities and exercises throughout the resource. As well
as there being indicative content and answers, the teacher’s notes will allow you to guide students through the
activities, with suggestions for how they can be adapted for your pupils. Timings are given throughout the pack
for how long students should spend on each activity or exercise — these are suggestions only and are worked out
based on the distribution of marks throughout the paper.

How to use this guide

The pages in this guide can be used for planning and leading teaching sessions while also providing opportunities
for home or independent learning activities. The indicative content is primarily intended for use by teachers
marking work; however, it can also be used by students for peer marking. All extracts are taken from the AQA
specified edition (Methuen Modern Classics, ISBN: 978-0143767707) and page numbers have been included.
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STUDENTS’ INTRODUCTIOX

You will have to answer questions on Blood Brothers for your Section B Compone:
written exam. The whole exam will be 1 hour 45 minutes long and will make up
In Sections A and B you will be assessed on AO3, and in Section C you will be asse:
The assessment objectives are: |

AO3 Demonstrate knowledge and understanding n}‘ e ’na and theatre is ¢
AO4 Analyse and evaluate their own work 2rid t PJ‘,X of others.

.
The exam is split up into thv:; - 1;; 5, with 80 marks in total. This resource foc.

s

This section \@#®&de up of four multiple choice questions testing your knowledge
terminology used particularly in regard to staging. For example, you could be asi:
cue light sound and lighting changes or how the seating is laid out.

This section is by far the shortest in the exam and is only worth 4 marks; you shou
this section.

Section B: Study of set text (44 marks)

This is the section where you will be answering questions on Blood Brothers. You
text and five questions relating to it. You will have to answer the first three, and \
fourth and fifth. These questions will be:

1. A4-mark question connecting the design of the play to the context.

2. An 8-mark question focusing on the performance of one 'ine from an extrac
3. A 12-mark question looking at how the shaded sr 270 the extract provide

performed. 4 A
4, A 20-mark question on perform“" @l ‘whole extract connecting it to the

5. A 20-mark question on tk.ur 5sm LUt (fie whole extract connecting it to the v
1 i

This sectiot > lo. v 25t in iﬁhe exam and is worth 44 marks; you should, therefg
this section XEg

Section C: Live theatre production (32 marks)

In this section of the exam you will have a choice of essay questions asking you tu
elements of a live production you have seen.

This section is worth 32 marks; you should, therefore, spend around 40 minutes ©

If you follow the timings in this guide you should have 5 minutes at the end of the
thoroughly.
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SECTION 1: QUESTION TYPE

Question 1: Design question on a specific extract from the play

I The information on this question will refer to the section of the play
1 and Eddie first meet in Act 1, from ‘Edward: Hello /5. 27)” to ‘Edwazt

——————————————————————————— ‘—f" ' a R

Question: You are a costum™ « « &ic o Design a costume for either v

. . o - . . .
they first meet in * - | “.. >~ “Describe your costume design with spe

time o@d © - icthe extract is set.

¥ 0u are asked to design a costume for one character based on the
extract. The areas that AQA are looking for you to cover are:

®  The costume must reflect the context of Blood Brothers, set in a Liverpudlia:
e  You will describe the specific items of clothing you have chosen.

-
You may also discuss: /
[ ]

style of costumes: cut, fit and length
e  colour, fabric, ornamentation
e  condition
e footwear
e  headgear/hairstyle
®  accessories

[ m -
L ake-up .

s 'f) -

Remember you should justify your design wittire gxri,:.ge"té the extract given anc

play. There is plenty to draw on her: ¢ 0 | redesigning a costume for a seven-

on whether you design for "¢ ’fr‘;..sodié‘, you will be able to consider the class |
¥ g

This is a 4-r \ec worrand as such you should spend around 5 minutes on this

! Top Tips for Question 1:

I e  Appropriateness to the brief: Your costume design must cover two requiren
! costume that suits the character and the time period they are in. Secondly, \
! for the play and also the context of the character.

I o Detail and precision: Don’t just give a generalised overview of the costume, |
! generalised answer would be ‘Mickey wears a jumper’ — to give detail and p:
! size of the jumper, how it fits on Mickey, etc., such as ‘Mickey wears an ove::
! stretches it, the jumper is a faded grey colour as the jumper has been passe:
I o Knowledge and understanding of theatre roles: To show your knowledge an
! costume designer you need to use specific terminolc::. -or a basic answer
! terminology, but to achieve a top mark you rjus ’ﬁﬁjaﬁ?ﬁ crioices that provide ¢
! thinking about the silhouette that c-.*. = w...{d have on the character and
! an audience. g ! o
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Question 2: Performers question on a specific line

- mm mm Em mm Em Em mm Em Em Em Em Em EE Em Em Em EE Em Em Em Em Em Em Em Em Em Em Em Em Em Em Em Em o Em Em Em

: This question refers to the section in Act 2 which is the confrontatic
i Johnstone and Mrs Lyons. The extract starts at ‘Mrs Lyons: Are yo:
: me’ (p. 77) and ends at ‘Mrs Johnstone: Go.” (p. 79)
Question: You are a performer playing Mrs; - ‘How would you |
lie! I know what you're doing to me! Y-u ave “ ‘that locket didn’ tyou?
would perform this line e:mf‘ il LMOUld use vocal and physical
you want to glV? ﬂ;” - *9:} .
o CREE é’sl{ed to focus on a specific line from an extract and then
® \Vith this question it is important that you focus on the charact
given. Do not describe how another character speaks to the character given in th
some context to the line then do so, but keep it brief as the marks will be mainly .
delivered. Within your answer you must make it clear what effect you are trying |

You have a lot of space to write about one line so aim to cover as many vocal an¢
Make sure you cover both vocal AND physical skills.

The skills you are going to need to cover could be some or all of the following:

e  Vocal — pitch, pace, pause, tone of voice, volume, emphasis, accent (if appro,
words, timing and phrasing.

®  Physical — interaction with other characters, eye contact and its withdrawal,
contact, use of performance space, movement, body Ianguage gesture, pos!
and facial expressions.

N o -~

There is no right or wrong way to structv ..\ = a..der, but one way to structure
discuss the effect you want to cre ..e % . tven how the vocal skills you choose we

how the physical skills v s v‘» s effect.

9 -
s be about twice the length of Question 1 and, therefore, you &

oo

minutes on L..w"questlon

Top Tips for Question 2:

.®  Clear and precise use of skills: As you are focusing your writing on one spec
that you make it clear how different skills can change the meaning of a line.
you would use a loud volume on the opening part of the line and then speak
softer tone. This way the examiner can clearly see the skills you are wanting
them in a performance.

.*  Well-explained effects: When you have chosen the vocal and physical skills
to consider the effect this will have not only on how the line is heard, but al.|
performed will give understanding to an audienc~.~ - aw character and their
need to consider how you want the audienc f’to o A to Mrs Lyons based ot
! character, the plot so far. For exs @it i may want the audience to feel &
! with this situation and tn ‘hon A et paranma is affecting her judgement.

N N e xR e b e R e R W b e X M R W & e R e b e e 8
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Question 3: Performers question on the interaction with another
shaded section of the extract

: For this question we will continue to focus on the same section as
1 The shaded extract will be from ‘Mrs Johnstone: Look...” (p. 78) to ‘)

W

- -
Question: You are a performer plavi. g @ " yons. How would you |
Johnstone interact to show *" 4 f{é/a Austate of Mrs Lyons during the ¢

e .
S
. i w‘ 7 e
o -
In this que-\RgIPAU - ve asked to consider how to create a specific effect —in this
state of Mrs\g@#S. This needs to be considered in regard to the interaction betw.

extract. Inthe exam the extract that you will focus on will be shaded on the sect

With this question you are covering two characters, and this means there are dif
will write about in Question 2. In this question you can focus more on proxemics,
characters and how the performers react when they are not speaking. You will ¢
and physical skills that the actors will use to create the effect for an audience bet\

Your answer should be longer than your answer for Question 2, and you should s¢
on this question.

Top Tips for Orestion 3:

* Well-developed and appropriate to the brief: Ir ;.. .ar. wer you need to m
answering the question and that you conuide f\v\y'_;.».‘:v«*”re”action you want from |
characters. This will then give . < ﬁ’ey: ‘*ect that you're trying to create. Fo
play you may want to ~~ - )’th;; offerent reactions between Mrs Lyons ang

writing vegawil’ vy f}; jﬁra-w out the paranoia that Mrs Lyons is experiencin:
! Johnst@b¥e: :.ing to this breakdown that she’s seeing in front of her. Rer
! vocal aEs ~*‘sica| skills but also the interaction between the two characters

e Precise details: As this extract only has two characters, that gives you lots ol

those two characters; think about their movements and their tone of voice. |

a vocal physical skill or interaction for every single line, just pick out some ke

that you're trying to create. Be careful not to write in very general terms; fo!

about Mrs Lyons, don't just write that Mrs Lyons uses quick movements, try |

about how Mrs Lyons has a quick gait and how Mrs Johnstone is constantly |

Lyons due to her unpredictable nature at this point.
I e Knowledge and understanding: This is where you’re going to use key termit
! some of the following: COPYRIGHT
o Use of the stage space: its configuration, size, proximity to the audience PROTECTED
! affect stage space or promote/restrict movement.
! o Vocal skills: pitch, pace, pause, tone of voice ..~ .m , emphasis, accent
! specific lines and words, timing, phre in ©. ’;, "
I o  Physical skills: interaction = iy 1 | Ganstone, eye contact and its withd
! physical contact.:‘f; o) %'9:;3 Imance space movement, body language, | ‘9
! demegnot:t 1 1 1 Ta,expressions.

i ey E 09

5y Education
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Question 4: A performance question linking the given extract anc

! | For this question refer to the same extract prov1ded for Question 2.
|from ‘Mrs Lyons: Are you always going to follow me’ (p. 77) to ‘Mrs .|

Question: You are a performer playing Mrs '~ - 5 ‘ne How would
skills to interpret Mrs ]ohnstone s charz (fters w,éfxplam why your idea:

extract and the performanc: . © %‘?(zj;, _19le in the play as a whole.
1 & u

. N 1)y &
Remember yorawil' ¢ > ) ‘wer'Question 4 or 5, not both.

9.\
If answering(ESe#®ions from a performance point of view this will be your final qu

guestion you are considering how you would perform a particular character throu
paper and also the play as a whole. This gives you a lot more freedom to bring ir;

outside of the extract given in the exam paper. You get to decide how you woul¢
to consider what reaction you want the audience to have to the character. Befoi:
have a clear understanding in your head of any key moments in the extract that v

You have to clearly show that the ideas that you have for the character in this se.
appropriate for the rest of the play. It is best to include this information as you g¢
than leaving it to the section at the end. There are many ways that you can do thi
discuss how the character of Mrs Johnstone in Act 1 of the play shows the difficu|
with paying all the bills and becoming a single parent to twins that she wasn’t exg
change of outlook she has at the beginning of Act 2 having moved house and hav

As this question is worth 20 marks, this will be yor- .« ng ;.\jf’)answer in section B, a
approximately 25 minutes on this questic=

I
I
! ideas fora partlcular character, in this case Mrs Johnstone; to access the upp
! consider how the audience reacts to the character. Consider how the charac
! the extract given and also how she changes personality as the play goes on.
l'e  Use of theatre skills: In your answer you are going to want to cover the wide
! you can; therefore, if you think a character’s vocal tone is going to stay the s
! other theatre skills will be shown while doing this.

l'e  Clear details: Now that you are covering much more of the play than in previ
! on one particular character, make sure that you are not providing what hapy
! whole play. You need to clearly explain how you as a performer are going to
I being asked about.

l'e  Knowledge and understanding: With this question, make sure that any idea:
! given in the exam paper are realistic in terms of Vs 25 0 | want to show for ©
! example, if you start to discuss how Mrc Ish str. > yaccomes a weak person |
| with how she behaves towards th> mi . he pfay when she goes to try to st
| The ideas that you havef i ﬁe e et ‘must link up with and show your unc:
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Question 5: A design question on the extract and the play as a w

Question: You are a designer working on one aspect of design for the

Describe how you would use your design skills to create effects whic!

Explain why your ideas are appropriate for this extract and the play ¢
As previously mentioned, remember to only answer 4. ¢ «vfl(.;] 4 or 5; you must .
performer or a designer. @ e

- : Lk

(o . A\ 4
In this question you can chjr j N nﬁﬁ,!wrgn skill that you want to focus on. You c.

o set 2

;’y 5%
®  props -
o costum\@®r and make-up
e lighting
e sound

\

There is not a requirement for you to include sketches with your written answer, |
support your answer and make your arguments clearer then you are allowed to
this to become the focus of your answer for Question 5 — a quick sketch is fine, b
will take too long and will mean that you won’t have enough in your written answ
bands.

When choosing the design skill that you want to focus on, make sure that you hay
about that design skill in a thorough answer that gives your ideas that are approp
as a whole.

This question is worth 20 marks; this will be your ulu S e 1swer in section B, anu
approximately 25 minutes on this quect' S

Top Tips for Question 5:

- Well- %6*“" » ed |deas for the extract and play: It's important here to consic
stay the same for the whole play but can change, as in the case of Blood Bra!
period changes and we have different locations. For example, the material
the same throughout the play but then key pieces of scenery that come in fo
may contrast what is kept on stage for the whole play.

. * Arange of skills: Make sure that, as you are only focusing on one design ski |
how that design skill creates effects that give an audience more information
For example, if doing costume design you may well want to show the chang:
periods that the play travels through.

. * Knowledge and understanding: When creating a design for the extract mak:
create are suitable for the play as a whole. Make sure you include as much ¢
examiner to fully understand the design that you’re tryir.z to portray throug
safety of the actors and how this will be |mparfe ,».  woL ;s designs. For exan)
effects make sure the volume is not toc ¢ uc fo- Jud actor to speak over. Als
! created by certain sections of t+ . v 1 example at the end of the play v.|
I shot you would not pl( & t 7 ﬂappy piece of music as this will be in dir:
! created inghat 517 ¢ fiué play
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SECTION 2: PRACTICE EXERCI}

Question 1

1.

Character and context exploration
Write a short character profile of Mickey and Eddie, focusing on their backg:
personalities at the time of their first meeting. il

- =
Highlight key differences between the tw= ¢’ ﬁf?ﬁ;,fs%nd write how their up

clothing choices. Tt I
i f”

ftous children’s fashion from both working-class and middle
ould be a good starting point: zzed.uk/12804-childrens-fashia

s

Annotate the images, noting common fabrics, styles, colours and accessorie:
Write down how these clothing choices reflect class differences.

Costume sketching and annotation

Using a blank body outline, design a costume for either Mickey or Eddie.
Remember to label key elements of the costume (e.g. material, colour, fit, a¢
and explain how these details reflect the character’s background.

Costume design justification — hot-seating
Working in pairs, one of you takes on the role of the costume designer, and
acts as an interviewer (e.g. a director or theatre critic).

The interviewer asks questions such as:

e Why did you choose this fabric? g () ” .

®  How does this costume reflect t» . = ra t./'s social class?
®  What details make this ‘o ' scorically accurate?

gty B . tull sentences, justifying their choices with refe
.5, students swap roles and repeat the task.

Extension Activities
Costume mood board
Create a visual collage using magazine cuttings, printed images or digital toc!
either Mickey or Eddie’s costume. You must include annotations explaining \

Compare and contrast costume designs
a) Swap your costume designs with a partner and compare your choices.

b) Now write a short reflection on the similarities and differences in your ¢
costume designers might interpret characters differently.

Live presentation and justification ¥

Present your costume design to the cic s ._ustiying your choices and answeri
were professional costum . 8sig w rs'gitching your ideas.
A

L
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Question 2

As an actor, when exploring the script practically you don’t always make a conscic
deliver a particular line — you just go with what feels natural in the moment. In ¢t
need to make decisions about how you deliver a particular line in a performance.

Exploring Mrs Lyons’ emotions
Read the line out loud in different ways: angry, d:;"» A fearful suspicious
Lyons feeling at this moment? How does shc Tee. - sout Mrs Johnstone? Wh
Write down three key emotions *T'/f \ he rs/feelmg, and why.

Y o W | .

Experimenting vi{iy dl :fdnﬁj

Using physical skills to show emotion

Work in pairs: One person performs the line while the other watches and gii
facial expressions, gestures, posture and movement:

®  Does Mrs Lyons point an accusing finger?

e Does she grab Mrs Johnstone?

e Does she take a step back in shock?

Try different versions and decide which best shows her emotion.

Bringing it all together — mini performance

Stand up and perform the line using both vocal and physical skills. Focus on |
audience — do they feel scared of Mrs Lyons? Do *heJe ol sorry for her? Per
feedback: What worked well? What coul b ev 0 ft.onger?

Extension Activities

T in your script and annotate it with notes on how you will say it
show fear ) and how you will move (e.g. ‘tense body, clenched fists to show ¢

Role-reversal exercise
Swap roles and play Mrs Johnstone. How does Mrs Lyons’ delivery affect yau
reactions (e.g. defensive, guilty, scared) and see how this changes the scene.

Watch and reflect

a) Watch a version of Blood Brothers or a recorded scene. For example: ht
(Play from 7:36 — 11:05)

b) Take notes: How does the actor playing Mrs Lyons use voice and movei:

c) Discuss: What do you like? What would you do diffrrently?

d) Reflect: Write a short paragraph reflectine S w1 e actor’s vocal anc
your understanding of Mrs Lyons chira fp W
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Question 3

1

Understanding Mrs Lyons’ mental state
Read the shaded extract as a group and highlight words that show Mrs Lyon.
How has Mrs Lyons’ behaviour changed since Act 1? What emotions is she i¢
paranoia, desperation, fear, anger)? Write down three words that describe
and explain why.

5 |
4
Exploring physicality — power balance oY
a) In pairs, experiment with proom - ;jstszée between characters):

e Does Mrs Lyons . ade v ;wghnstone’s personal space, or does sk

o DoesNr, b st ::aﬂe'””s’{and her ground or back away?

s

s

Vocal and facial expression experiment

Take turns performing a section of the extract, focusing on tone of voice, piit
a) Does Mrs Lyons’ voice shake? Does she suddenly shout? Does she spe.
b) Experiment with facial expressions: Does she glare, plead, or look desp:
c) Partners give feedback on which choices best show Mrs Lyons’ declining

Full scene rehearsal — emotional build-up

Perform the extract, making conscious choices about how Mrs Lyons and M
a) How does Mrs Johnstone react to Mrs Lyons’ paranoia? (Calm? Defens:
b) How does Mrs Lyons’ mental state escalate throughout the scene?

c) After performing, discuss in small groups: What w1 ted well? What col

N o -~

S
W

/ i — ...x“.-"
4 .+~ fxtension Activities
1. Annotatingthesciy ¥ :f.‘ o
Mark |gTS M. ' . (aim for at least three key moments) where Mrs Lyons’ &
how y¢ y;se"voice, movement and facial expressions to reflect her men:
2. Character hot-seating
One student sits in the ‘hot seat’ as Mrs Lyons, answering questions from thg
emotions in the scene. Example questions: Why are you so convinced Mrs J¢
How do you feel about what you’ve done?
3. Performing with different interpretations

Try the scene three different ways:

® Interpretation 1: Mrs Lyons as aggressive and dangerous — physically in,
® Interpretation 2: Mrs Lyons as desperate and broken — trembling voice, |
e Interpretation 3: Mrs Lyons as manipulative — quiet but sinister, contro|

Reflect: Which interpretation best suits the scon
s Y A

-
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Question 4

Exploring Mrs Johnstone’s emotions
1.

Reading the extract and underlining key words/phrases

a) Read the extract aloud and underline words or phrases that show how |

b) Discuss in pairs: Is she angry? Guilty? Protective? Scared? How do he:
extract? Write down three key emotions and explain how they influenc:

3!
- w

Using vocal skills to show emotion oY

Experiment with tone, pitch, parc et - . meto show different sides of Mr.

e Does she start off ra! ) nd N wfécome more forceful?

Yy gl =
e Doeshervei~ . e Lithnnerves or anger?
id ,,cwnrm, or quiet and controlled?

Physicality and movement in the scene

Work in pairs: One person performs as Mrs Johnstone, the other gives feedh.
Think about body language, facial expressions and gestures:

e Does she stand tall and strong, or does she look exhausted and defeate
e Does she push Mrs Lyons away, or does she keep her distance?

e What does her facial expression show — Pity? Fear? Anger?

Test different physical choices and reflect on which ones best match her cha:

Linking the extract to Mrs Johnstone’s role in the play

a) Write down key moments {(aim for at least three key moments) in Bloog
Johnstone’s journey (e.g. giving up one twin, wa? ) _1g them grow up ap

b) Discuss: How does her personality in thi7ue ne ) 7mpare to earlier mon:
stronger? More broken? More .~ *tu» >

c) Insmall groups, explam v Lo operformance choices in this scene wo!

portrayed throwud i s play

Extension Activities
Character timeline

Create a timeline of Mrs Johnstone’s emotions throughout the play, adding |
each moment (e.g. ‘Act 1: Excited, warm — relaxed voice, open body languag:
heartbroken — tense shoulders, pleading tone’).

Monologue performance

Choose an important speech from Mrs Johnstone elsewhere in the play (e.g.
Perform it using the vocal and physical skills you have developed. Reflect: k¢
connect to your performance in the extract?

Performing the extract in different ways

Try playing Mrs Johnstone as: v J,, Y i >

e Calmand controlled, standir= "n L iinstMrs Lyons.

®  Frightened and decr uee, L 2 <mg away from her.

e Angrvand emin él, »ulsmg her voice and using big gestures.

D Wy h m?erpretatlon best fits the extract and Mrs Johnstone’s ¢

Blood Brothers: Exam Preparation Pack for GCSE AQA Drama Page 11 of 59
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Question 5

1.

Set design — Creating the right atmosphere
Task: Sketch a simple stage design for the extract. Think about how you can |
tension and support the action.

Things to consider:

®  Are MrsJohnstone and Mrs Lyons in a cramped. o e to increase tensio

® Isthe setrealistic (a detailed home setti’ ; 18 jﬁbdlic (dark, empty sp:
mental state)? > Bl

e Whyit's appropriate:l’@ a0 5 wanust reflect the characters’ emotions
throughout Blo. 4~ x :ﬁwy;” -

o

SN — creating mood and tension

¢ ﬁoﬁ_@{!ﬁ

W iment with different lighting choices by drawing a lighting plan ot

Task: EX

Things to consider:

e A harsh spotlight on Mrs Lyons could show her paranoia.

e Dim lighting with shadows might create a sense of fear and instability.
e  Warm or cool tones — should the scene feel safe or dangerous?

Why it’s appropriate: Lighting helps highlight key moments (aim for at least |
extract) and supports the play’s dramatic tension.

Costume design — showing character and class divide
Task: Design a costume for either Mrs Johnstone or Mrs Lyons in this scene.
and colours.

Things to consider: f

a) Mrs Johnstone’s costume should show F ’?'b*f: ag-class background (w

b) Mrs Lyons’ costume might be ruut "‘s..ﬁm"tlyjdishevelled in this scene,

c) Why it's appropriate: © sl 1 Y _sually reinforce social class differences
understand hoy it 2 ﬁfp.d(’ftél"s are feeling.

Extension Activities

1. Combining design elements
Choose two design areas (e.g. lighting and sound) and explain how they wor
effect in the extract.

2. Justifying design choices
Imagine you are pitching your design ideas to a director. Write or present a
choices and how they support the play’s themes.

3. Exploring symbolism in design
How can you use design to represent deeper themes? (e g. cracked flooring
breaking mental state, lighting that changes as te= =i ~ 1 es)

\_ I S |
»” .
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SECTION 3: SAMPLE ANSWE!
Student-friendly mark scheme
Section B.1

The answer is excellent:

*  Knowledge and understanding of how d-=nv s ’ieveloped and peri

4 e The design is completely approo-iat ftn '*,3 quesnon and shows a ¢!
understanding of desm" w0y o ! Brothers.

*  Precise details ~ %e'* s regtly and throughout the answer.

The apawer . ’,L N

understandmg of design and Blood Brothers.
®  Precise details are used correctly and at several points in the answe!

The answer is reasonable:

e  Knowledge and understanding of how drama is developed and peri:

2 e  The design is partially appropriate to the question and shows a rea:.:
understanding of design and Blood Brothers.

e  Some precise details are used correctly.

The answer is limited:

e  Knowledge and understanding of how drama is developed and peri:

1 e  The design is inappropriate to the question and shows a limited kn¢
understanding of design and Blood Brothers.

o little detail is given. P

0 Nothing in the answer is worth crediting. g

Section B.2

Description

aé\:‘*‘” _‘/Iedge and understandmg of how drama is developed and peri:
e descnptnon of vocal and physical skills is exact and supported by
e The chosen effects are completely appropriate to the role and extr.
explanation.
The answer is good:
e  Knowledge and understanding of how drama is developed and peri¢
3 e  The description of vocal and physical skills is clear and supported b
e  The chosen effects are mostly appropriate to the role and extract a:
explanation.
The answer is reasonable: COPYRIGHT
¢  Knowledge and understanding of how drama is developed and peri. PROTECTED
2 ¢  The description of vocal and physical skills is reasonably clear and su
precise details. .
e The chosen effects are relevant Dt ter 'Q\,a.wd extract and have son
The answer is limited: Y ¢
e Knowledge and .« f=r=t o ng of how drama is developed and peri¢
o Thadecry ~ O vocal and physical skills is not clear and has minii
. "h Carr effects are not relevant to the role and extract and are .
0 No 5 the answer is worth crediting.

'9

a9
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Section B.3

Band | Description

The answer is excellent:

4 e  Knowledge and understanding of how drama is developed and peri¢
e  The explanation is entirely appropriate to the question.

e The answer has precise details throughout.
The answer is good: g |

3 e Knowledge and understanding.n hi v }.' _nais developed and perii
e  The explanation is mn- ot %rf( “Dwate to the question.

e The answer h h- ﬁ\"ji, ’m}d of precise details.
The Soave - aole:

5 . vk-,age and understanding of how drama is developed and peri¢
o G cxplanation is reasonably appropriate to the question.

o  The answer has a few precise details.
The answer is limited:

1 e  Knowledge and understanding of how drama is developed and peri:
e The explanation shows a lack of understanding and/or appropriate)\
®  The answer has minimal details.

0 Nothing in the answer is worth crediting.

Sections B.4 and B.5

Description
The answer is excellent:
¢  Knowledge and understanding of how drama is developed and peri¢
o  The answer has ideas that are well developed 2:d entirely appropr.:
4 shows excellent knowledge of Blood Rrr 4in, wvay a whole.
e Thereis an extensive range nf ¥ Is lic ,Lused in the answer that sup
of character/suppm+ i ’r’ryu e
* Theanswerh ,i ", Gie u»e‘talls throughout.
The Ve 2l
. (Ieage and understanding of how drama is developed and peri:
o W answer has ideas that are clear and developed and mostly appit
3 and shows good knowledge of Blood Brothers as a whole.
e There is a wide range of skills discussed in the answer that support |
character / support the action.
e  The answer has a number of precise details.
The answer is reasonable:
e  Knowledge and understanding of how drama is developed and peri:
e The answer has ideas that are reasonably clear and developed and @
5 appropriateness for the extract and shows reasonable knowledge ¢!
a whole.
o  There is a range of skills discussed in the answer that support the in\
character / support the action.
®  The answer has a few precise detail”,
The answer is limited: 4
e Knowledge and 1'2¢ zi51 1 g of how drama is developed and peri:
o  Theanswn i i Jas <that are not developed and has little appropr
1 1}? sh (d W dited knowledge of Blood Brothers as a whole.
. wﬁm is a narrow range of skills discussed in the answer that does n
mterpretation of character / support the action.
®  The answer has minimal details.
0 Nothing in the answer is worth crediting.
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i For this section, the extract referred to is the final section of Act 2 |
'And if...” (p.104) to ‘Mickey: ... have been me.” (p.106)

Question 1
You are a set designer. How would you design the setting for the exti.
Describe your design with reference to the context of Blood Brothers.
s 4 ;
For the council chamber scene | would design « f e _adintimidating setting. 1
wooden panels. A long table with D22 ‘a « .crophones would be in the cent

class divide between Edwarr ; 4 ‘N/l'f ey aﬁjd highlight how unfair society is.
. j MM
W-"'é s

This answer is limited as the design is underdeveloped. There are a few details s\
microphones on the long table and also the wooden panels, but these details are
marked as precise. The design has some relevance to the question and shows sa.

- mm mm mm mm mm mm mm mm o mm mm mm e mm mm mm mm e mm e m mm mm mm mm mm mm mm mm mm e mm o mm mm mm mm A

Activity: Descriptive Scene Building

1. Imagine you are designing a different intimidating setting — a courtroom, a .\
police interrogation room.
Describe the setting: Write five bullet points describing how the space look:
init. Consider:
e  What kind of furniture is there?
®  What colours dominate the space? ;
e How is the lighting used? g (] 5
e  How does the space make som er s -
®  Where are people posit sife i e room?
2. Sensor \il b sege Write one sentence for each sense (sight, sound, .

o3

?M&o . For example:
o Sig" The Judge s towering bench looms over the courtroom, making t\
powerless.

o  Sound: The echo of shuffling papers and low murmurs fills the tense air.

3. Reflection: After completing the task, think about how adding specific deta|
make a setting more vivid and engaging.

Once you've done this go back and rewrite your answer to Question 1.

o e mm Em e e M mm Em m M Em m mm Em mm mm Em
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Question 2

You are playing the role of Mickey. Describe how you would use yci
skills to perform the line below and explain the effect you want to cre
Why didn’t you give me away?’ (p. 106)

To perform the line ‘You! Why didn’t you give me awav?’ o fickey, | would use ¢
raising my voice on ‘You!’ to show his anger and ¢ &5t fr;;x,sn.”'l would put empha
down and deepening my voice. 2

Y o . \ y A

Physically, | would take =« .\ * <~wafd towards Edward, pointing at him aggressiv:
o (G s wunched and my stance wide, making myself look unste
with wide e @0{3‘«3 the word ‘give’, I would slightly break my voice or let it shake.

make the auctence feel sympathy for Mickey by showing how betrayed and powe

Marker Commentary

Band - 3, Mark — 5

This answer shows good knowledge and understanding of the extract. The desct |
physical skills is clear with a number of precise details. The effect stated shows &
appropriateness to the role and the context of the extract.

—— o o e e e e e e e e e e mm e R mm e e e e mm e e mm e AN

.Actmty Monologue Performance Practice
, I At home, practise delivering Mickey’s line:
’You! Why didn’t you give me away?’

: Follow these steps to explore different vocal and "y lc, fiortes: -
1 1. Vocal practice: ;

&

o  Saytheline in three diff .. e, t - tions (e. g. anger, desperation, hearth
o Record yoursr‘l i ‘*L i)ack does your tone and emphasis change |

bl

o St 63&3‘@ t of a mirror and perform the line.
2 S S
o Try¥iterent gestures, posture, and facial expressions (e.g. pointing, cle}

o Reflect: Which movements best show Mickey’s emotions?
3.  Written reflection (100-150 words):
o Describe which vocal and physical choices worked best, and why.
o Explain how these choices help show Mickey’s emotions and affect the

COPYRIGHT
PROTECTED
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Question 3

: Focus on the shaded part of the extract. The shaded part is p. 106
‘Mlckey Go away Mam’ to ‘Mickey: I could have been him.’

You are performing the role of Mickey. Explain how you might use the pei
with the actor playing Mrs Johnstone to show the rel~ ;; > 1ship between the
{w 3 ] e

To perform this section as Mickey, | would 1> thi ;grm%mance space to show th
and Mrs Johnstone. At the start A0 iﬁ«j"‘j close to her but turn my back sligh
feels connected to her, h ) _ :otang her away emotionally. When | say, ‘Go
quickly, creatismmnh « M,me”ﬁ”etween us, making it clear that he does not wan!

W how Mlckey s frustration and pain. My posture would be tens:
..... Pt he is holding back his emotions. | might look at the floor or sh
struggling to process everything. When Mrs Johnstone tries to come closer, | wat
he can’t accept her presence right now. When | say, ‘Il could have been him’, | wi
voice sound broken and filled with regret. | would gesture towards the space wh:
showing that Mickey is imagining the life he could have had. My voice would ris¢
drop, as if he has lost the energy to fight. | would interact with the actor playing !
contact at first, showing that Mickey feels betrayed and doesn’t want to face her.
might briefly look at her with wide, teary eyes before looking away again, showir:
reaches out to touch my arm, | will pull away sharply, reinforcing the emotional b,
Johnstone’s movements would also be important in showing their relationship. I}
showing that no matter how much she tries to comfort him, he won’t let her in.
pause and hesitate before moving away completely, showing that deep down, V..
too lost to accept her support. The overall effect would be to show how Mickey’s
Johnstone, even though he still loves her. The distance bet.: en us in the perfor
their relationship is breaking under the weight of *'“; 7L < 1.e audience should
Mrs Johnstone, who is desperate to help hegain, Gugl wﬂckey, who feels complei

Marker Commentary o y o
Band - 4, Mark —11 4 ”»’ #

R
.v’

Activity: Space and Interaction Exploration
1. Create a physical blocking plan:
. In your home, mark out a small space (e.g. your living room or bedroon:
® Imagine the area as a stage and place a ‘spot’ for yourself as Mickey anc
Mrs Johnstone.
®  Move between these spots as you say the line ‘Go away, Mam’ to ‘l cou!
As you perform, consider:
e  How far do you move from Mrs Johnstone?
e  When do you move closer or further away?
*  How does the space between you change as fhc . £ e progresses?
¢  What do your movements tell the audien e é o A n/llckey s emotions anc

2. Interaction with Mrs Johnstr‘“ 1\ S

. Imaglne Mrs Joka ) @ mumg to approach you. How do you react?
a: !A‘y;rent responses: Do you step back? Flinch? Avoid ey
Jeo, ftnz.e with her trying to comfort you — how do you physically re

3. Reﬂectlon (100 words):
e After practising, reflect on how your movements and the space you use
with Mrs Johnstone clearer.
e  Write a short paragraph explaining how your choices in space and inter;
understand Mickey’s emotional state in this scene.

Blood Brothers: Exam Preparation Pack for GCSE AQA Drama Page 17 of 59
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Question 4

You are performing the role of Mickey. Describe how you would use you!
Mickey’s character. Explain why your ideas are appropriate for this extrac
your role in the play as a whole.

To interpret Mickey’s character, | would use both my voc=! . 1 physical skills to p
personality throughout the play. Inthe extract Wl'{,wi( v zﬁ;ey#s expressing his fr.,
show his anger, especially when he says, ‘=« 1@y Z4am. My voice would shake
sound more aggressive to empha e 1 - _eeply hurt he is by the situation. My \
turmoil, and | would emyp’ &~ ”{gﬁvafas ‘Why didn’t you give me away?’ to sho
Physically, | 4 a7 _wrickey’s frustration and emotional instability by using

M erie, | would stand with my body facing slightly away from Mrs

®od and isolated from her. When Mickey speaks, | might pace or ¢
feels trapped by his circumstances. As | deliver the line, ‘I could have been him,’ ¢

For the performance of Mickey in the play as a whole, | would continue to develc|
emotions. As the play progresses, Mickey’s emotional state worsens, so | would ¢
and body to show his decline. Throughout the play, his insecurity and anger wou!
intensify as he faces more challenges. For example, his speech would become m¢
life unravels. The voice that | use for Mickey is key to representing his struggle w
sense of identity. Overall, my choices in this extract and throughout the play woi
character because they reflect the inner conflict and emotional pain he experienc
his mother is central to the play, and my vocal and physical choices would help to
feels. By portraying his emotions realistically, | aim to make Mickey’s struggles w.
more relatable to the audience, helping them connect with his character on a de¢

& ,f
Marker Commentary oY
Band - 2, Mark -9 A 1S
This is a good response and st s i"a”g ae Kﬁﬁwledge and understanding of the e:
A range of skillsare mei ”*f"o _itn some details, but the details are not consiste

bl

o o
== < 60&_0{&&‘ | - —— - - - - . . e M e W e e e e e e e R

| Activity: Tnaracter Exploration and Reflection
1. Character breakdown:

e Write a short character profile (100—-150 words) for Mickey. Focuson
traits, and key moments that define him in the play. Include:

How he feels about his life and his relationships (especially with Mrs Joi\
His strengths and weaknesses.
How his social status and family impact his actions.

2. Vocal and physical choices:

e  For the extract where Mickey says, ‘Go away, Mam’ to ‘Il could have be:
choices (e.g. volume, pitch, pace) and three physical choices (e.g. posti.
you would make as Mickey.

®  Explain why you would make these choices ir t.. 1. of Mickey’s emotio!
with Mrs Johnstone. gl J S

3. Reflection: o 4 N )

e  Write a paragraph (17( wo. 3 |y wetlecting on how these vocal and physit
communicate t -« A ~ ciraracter to the audience. Consider:

thice Hiices reveal Mickey’s emotional journey?

b he&wbuild the tension and conflict between Mickey and Mrs Jc
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Question 5

You are a designer working on one aspect of design for this extract. [
use your design skills to create effects that support the action. Explain
appropriate for the extract and in the play as a whole.

For khis exkrack, I would focus on lighting design ko or ;;q(:e effecks khat
'u\ter\s'du) of the scene. AL the besi.r\r\i.rxs. w%f? - ?iiéﬁ) ;;ao\ﬂs. ‘Go away, !
lLah(:,Lr\a ko creake a stark conkrast b;;’ . l »otey ond Mrs Johnstone. T
of discomfort for bEhe ovdience -t < ) Ll Bcene progresses and Mickey Soys:
would graduolly sofben L o ic ,,»U'V’! By adjusking bhe lghting in response

he V\\:{'E'J from rows onger ko painful realisokion, od\o\ksu\a < |

o\ Journey.

In bhe contexkt of khe play as a whole, I would apply Ehis approach ko kb
division and identiby. The \Lahb‘u\e in Ehis scene would symbolise how M.
his social stakus and bhe choices made by Mrs Johnstone. Tkroushout ke
the kwo brokhers, Edward and Mickey, and highlights their different emokit
\Lahb‘u\a ko separakte and emphasise khe emokional distance bekuseen Micke
reinforces khe ongoing tension and sense of bekrayal Mickey feels E,\nroushoué
choices I've described are oppropriake for Ehis exkrack because they help v
stakes of khe charackers and support the Ehemes of fruskrakion, isolakion
of lighting ko refleck Mickey’s journey in bhis scenes bhe audience con goLn
characker’s emotional complexity. The use of \LSN: 77+ shodows Wil also ct

okmosphere of tension ond conflick bhak s c i Al A l:ke play, moking ik

&

audience. -

Marker Commenta~ .~ ~ .~

understandm of‘the extract and the play. However, some of the design ideas in |
fully developed to access the top band, but the answer does meet band 3.

— e e e e e e e e e e e e e e e e e e e

'Act1v1ty Lighting Design Exploration
Research and observation:
Watch a short scene from a play or TV show (preferably one with intense ernn
the lighting. Pay attention to:
e How the lighting changes throughout the scene.
e What emotions are highlighted by the lighting.
e  How the lighting reflects the characters’ relationships and mood.

|
|

|

|

|

1

|

1

|

: 2. Lighting design for the extract: \.

| ® Imagine you are the lighting desmr‘ﬁ fo tk v ..x‘tract where Mickey say:
: have been him/’ 4

1
1
1
|
1
|
1
|
|
|
1
|
1

(e.g gald -

e  Write down two - ot ,lohtmg effects you would use to support the

: Ilgntmg at the beginning, softer and warmer lighting

I‘E,g the etfect you want to create with each lighting change and v
aev“" for Mickey’s emotions at those points in the scene.

ap;

3. Reflection on design choices:
e  Write a paragraph (100-150 words) explaining how the lighting choice:
the play (such as isolation, class division, and regret) and how they wot
the emotional conflict between Mickey and Mrs Johnstone.
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SECTION 4: WRITING FRAMEW(

In this section, writing frameworks are provided to help you create exam answer:
These are guides — for some questions you may wish to alter the given structure,

but these frameworks help you to ensure that you get your ideas down in a cleat

way and cover all the areas demanded by the question. |

-

§ ﬂ_.__.___._._.__.___._.___.______——.»,

S e D e e e e ——————————————

Question 1

You are a set designer. How would you design the setting for the ext
Describe your design with reference to the context of Blood Brothers.

Overview of design ideas

How do your design ideas link to the specific extract given? Aim for two links t

N o -~
&
G
&
e
@

First moment in extract that .+ uld gdp'{hbw design idea. Aim to describe th.
3 *J' s

Specific desngn ldea for that moment. Remember to use specific terminology |

Justification for first moment. Aim to make two clear justifications for your d
one from the context of the play.

Second moment in extract that would help show design idea. Aim to describe

o "
¥
Specific design idea for that mené t . .member to use specific terminology

—

v’y

Justification for second moment. Aim to make two clear justifications for your
and one from the context of the play.
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Question 2

You are playing the role of Mickey. Describe how you would use yct
physical skills to perform the line below, and explain the effect you w
‘Mickey: You! Why didn’t you give me away?’ (p.106)

va} i

s

— f: 1
Introduction — Keep it brief, use two or *h > s¢ i;,mcé; to discuss the overall ¢
H . 1 8
Aim to have one effect per seyr?_f )\ ;
W =
: oy w’" s ,N,«’j
o

o3
< 6\@0‘«‘{‘0 8

Effect 1 - A¥rto break down your first effect mentioned in your introduction,
than discussed in your introduction that will help develop the character for an

Technique 1 — Choose a vocal or physical skill that will help you show effect 1;
show your effect to an audience. You can use a quote from the extract if you \

Effect 2 — Aim to break down your second effect mentioned in your introducti:
than discussed in your introduction that will help develop the character for ar

N o -~

e
-
&
-

P\
Technique 2 - Choose a voca! ¢ n '+ v "skill that will help you show effect 2}
show your effect to a» 4 & ~+.-fou can use a quote from the extract if you v

Effect 3 — Aim to break down your second effect mentioned in your introducti.
than discussed in your introduction that will help develop the character for an

Technique 3 — Choose a vocal or physical skill that will help you show effect 3; |
show your effect to an audience. You can use a quote from the extract if you

COPYRIGHT
PROTECTED
fiﬂjf
Y Tip! ig
X de This is a suggested structure.
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Education

However, when you structure your
answer remember to group your skills
around the effect you want to
communicate to an audience, and
avoid repeating yourself.

o
o’
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Question 3

You are performing the role of Mickey. Focus on the shaded part of
you might use the performance space and interact with the actor play
show the relationship between the two characters. The shaded part i

away Mam’ to ‘Mickey: I could have been him.”
5N
.
W 2 | ]!
w

" P T . T
Introduction to moment in shar‘f, « % Acre you can include events in the pi:
point in the shaded par*, ”LJ:’ i

s

Description of moment 1 — choose a point in the shaded extract and discuss w!
you would use. Aim for two different skills to be discussed here.

Justify moment 1 —relate it back to the question.

Description of moment 2 — choose a point in the shaded extract and discuss w!
you would use. Aim for two different skills to be discussed here.

e
Justify moment 2 - relate it bor <t destion.

.v’;

Description of moment 3 — choose a point in the shaded extract and discuss wt
you would use. Aim for two different skills to be discussed here.

Justify moment 3 —relate it back to the question.

COPYRIGHT
PROTECTED
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Question 4

You are performing the role of Mickey. Describe how you would use¢
interpret Mickey’s character. Explain why your ideas are appropriai
and the performance of your role in the play as a whole.

¢
:
:

W
>

- - - - ‘-[e/‘
Introduce your personal interpretation ~f ‘¢ = aceer.

- 1 -

s

Moment 1 — aim for two vocal or physical skills to say how you would show m:
could explore the performance skills you would use in the extract and the play

Justify moment 1 - relate back to your introduction and discuss for the extrac.

Moment 2 — aim for two vocal or physical skills to sav » v you would show m:
S =

S
W
&
-

i = y") i
o

— i

1u'90hr introduction and discuss for the extrac.

48

Justify moment 2 —re’s & a4’

Moment 3 — aim for two vocal or physical skills to say how you would show m:
here of how your interpretation could work in another scene in the play.

Justify moment 3 — relate back to your introduction and discuss for the extrac

COPYRIGHT
PROTECTED
Moment 4 — aim for two vocal or physical skills to say hp:l you would show mi¢
~(J)°
Justify moment 4 - rg.l.':"f 260 o .ﬁoﬁ'ﬁ:ﬁoduction and discuss for the extrac E9
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Question 5

You are a designer working on one aspect of design for this extract. |
would use your design skills to create effects that support the action.
ideas are appropriate for the extract and in the play as a whole.

w PR

- -
Introduce your design skill and ideas fo;ﬂ B TR :,ftf

s

Moment 1 — choose a specific moment in the extract and discuss your design

Justify moment 1 - relate back to your introduction and discuss for the extrac:

Moment 2 — choose a cue or a stage direction that would require youto usey.
moment to an audience. ’

-

- s
iy "
G

Moment 3 — choose a cue or a stage direction that would require you to use yu
moment to an audience OR you could discuss in-depth how the design would
extract.

Justify moment 3 — if you have covered how the design would contrast the ex |
this will reference to the play as a whole and/or the extract.

COPYRIGHT
PROTECTED

-

(L — .
Moment 4 — cover here any elements of v *. .d 7yn chat you have not includ:
- v'_’

o

- 4 L
VA 19
o

G p— - 0
1193.@ ~relate back to your introduction and discuss for the extrac 9

o5 Education

L

Justify mc¢
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ZigZag Practice Exc

Supporting GCSE

Component 1: Understanding Drama

Practice Paper
Section B

Name

Q&
o9
QQ{sﬁf‘

1 hour 45 1Ge#3s (whole paper)

Time allc

You should spend 55 minutes on Section B (1.1-1.5).

Instructions
Answer all of questions 1.1, 1.2 and 1.3, and either 1.4 or 1.5

Information

The total marks for section B is 44 marks.

The marks per question is shown in brackets at the end of each question.
All answers must be in continuous prose. ;

You will be marked on the quality of your use of s ’i‘w‘c‘j, ;?sin"g correct
terminology and your ability to organ's ry A ‘;nswgrs\wélearly.

Where appropriate you oo <l; w:ne's";r;d/or diagrams to support your
writing, butjmace ", iau"i‘f‘ea.

r
— S
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Section B: Study of the set play
Question 6: Blood Brothers

'From ‘Mickey: Where’s me...” (p. 76)
Ito ‘Linda: Eddie, could I talk to you? Yeh remerr"rpr (p. 77)

e s s e e e e e e e e e e e e e s e e e M s e e s e e e e e v - —— - ———— -

- - "‘
# e
2, - r d

i m’éwer the following questions on this extract;

Answer parts 1.1, 1.2 and 1.3.

Then answer either part 1.4 or part 1.5.

1.1 You are a set designer. How would you design the set for a performance of .
Describe your design with specific reference to context of Blood Brothers.

1.2 You are a performer playing the role of Linda. How would you perform the |
what | need? | need you. | love you.” Explain what effect you want to creat:
physical skills you would use.

1.3 Using the shaded part of the extract (‘Mickev X fe i j§n.~e’ {p. 76) to ‘Mickey

e
¢

You are a performer playing '« 4 flfnjjjuén"how you might use the performa:
interact with the act~r - - “a ~./rcKey to show the audience the strain the re

and either

1.4 Youarea performer playing Mickey. Describe how you would use your actiy
Mickey’s character. Explain why your ideas are appropriate for this extract «
of your role in the play as a whole.

OR
1.5 You are a designer. How would you use one design skill to create effects whi

action. Explain why your ideas are appropriate for this extract and the play o COPYRIGHT
PROTECTED

Education
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Design Terms

GLOSSARY

LED

Floodlights
Gel

Atmosphere

Volume

Stylised
Prop
Cyclorama
Fabric

Accessories

L
2 wWhen the set is realistic and believable.

Much more efficient and controllable in terms of colour dii:
computer rather than physically); sometimes seen as havir

Large lights to wash a large section of the stage.

< n ront of the lantern
J} i

-
~ sating a certam mood for the audien¢:

A coloured sheet of plastic tha'r e
certain colour.

When the s i3 .
by
Pl w«jé\ff;smﬁlnet the sound is.

When the set is not realist and maybe symbolic or represen
A portable or movable item on stage that is used by an actu
A large piece of fabric that hangs at the rear of the stage th.
The fabric used for the costume that reflects the charactet .

Additional elements of the costume such as jewellery, hant

Silhouette The outline or shape created by a costume, e.g. baggy or fii
Physical Skills

Gait The way in which someone walks.

Gesture How someone moves their body (especially arms and hanc:
Posture How someone holds thems~' x 5'{ ; jfuryright or slouching}.
Tension How tightly somacac . o s uie mﬁscles in different parts ¢
Proxemics o {‘r‘ia_mpéift ;ctors are positioned on stage.

Stance
o8

Movement W

Facial expression
Levels

Characteristics

How 7/n
a

. ...wdy someone stands.

Moving around the stage.

How an actor uses their face to show emotion, feelings ani
The use of different heights to create visual interest or to ¢

The unique features or qualities of a character or place.

Vocal SKills
Accent The way a person talks depending on where they are fron.

are pronounced. COPYRIGHT
Emphasis Which words in a sentence have stress put on them. PROTECTED
Pitch How high or low a character’s voice ic.
Tone The emotional content nf s rm’t wr; y v0|ce sometimes des:

(e.g. comfortmg SN
Volume How G & or,L,J.etIy a Ime is spoken. Eg
Pace 5 ad’St or slowly a line is spoken. 09
Inflection 'vThe variation of tone or pitch in the voice. Educotion
Intonation The rise and fall of the voice when speaking.

Emotional range

Portraying different emotions through the voice.

Blood Brothers: Exam Preparation Pack for GCSE AQA Drama
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TEACHER’S NOTES / INDICATIVE C

Section 1: Question Types

Question 1

You are a costume designer. Design a costume for e-;}‘c Jsh key or Eddie whet
Describe your costume design with specific refer e‘”% rowne time period in whig

Indicative content: s e

a

In this question look for spezif - gt“ : ubout the costume; for example, Mickey «
on as it probabbrweuin h ;ffomh passed down from his siblings as the family is
then the tidS3Af 1 ). ciothes will be important as Edward is from a richer family

o9
o

Then mentio¥riow the fit of the costumes is important to show the class of the ¢
the costumes will be an important part of the costume design.

Question 2

You are a performer playing Mrs Lyons. Consider the line ‘Don’t lie! | know wk.
him that locket didn’t you?’ How would you perform this line, and how would
to show the effect you want to give the audience?

Indicative content:

In this question they are writing about Mrs Lyons and the main factor to have inc|
Lyons as her paranoia is making her act the way she does. They need to decide i
sympathy for Mrs Lyons and if so how they are going to create this effect, ordo i
into the mental health aspect of the scene? If you look at the section earlier in ti
that they can include. ’

o~
o
o

Question 3 {

-

You are a performer playing M=s ,on N . 4. How would you as an actor playing
show the mental state 7 4 & .5 durmg the shaded extract?

Indicative crgii -

As with the wﬂ‘%“(‘ questlon they are commenting on the mental state of Mrs L\
mental state Of Mrs Lyons is the focus but in this question they can include how v
Lyons. Consider the eye contact between the two mothers and how the unpredic
make her movement quicker and more unpredictable. Also, Mrs Johnstone will b
manage the situation.

Question 4

You are a performer playing Mrs Johnstone. How would you use your acting sk
character? Explain why your ideas are appropriate for this extract and the pert:
as a whole.

Indicative content:
In this question look for the calmness of Mrs Johnstone and t*en that they have

the play that show her calmness, e.g. when she finds 7 e ; pregnant as this is
e Jo ;

¢
-

Question3 -

You are a designer worki=y - ) A aspect of design for the extract given. Desc|
design skills tamea ' }J whlch support the action. Explain why your ideas |

o0
o0 )
sy

vhore.
A

Indicative core®t;

With this question make sure the details of the design skill are accurate. Also, ren
asks for one design skill, marks can only be allocated for one skill. If they briefly i
it can’t be the main focus of the writing, e.g. if doing set design they can mention
small section of the writing.
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Section 2: Practice Exercises
Question 1

1. Character and context exploration

Aim to get students to explore the social class of Mickey and Eddie with Mickey ¢:
and Edward being from a rich family. Consider the background of the character ¢
family in a small home where sharing clothes and possessi~.* would have been t
personalities of the two, where Mickey is much 7 fcff _:ée.;»t than Edward, wht

= 4

. . fw ’;
2. Time period researchtask ... =~
Working-class children’s £« . o ./ =~
- - a v’w . .
® Fabricsele | i materials like cotton, wool, and polyester blends. €

0‘3_\\‘0
e  Styles: Lore short trousers (until their teens), knitted jumpers, and plai:
cotton dresses, often with hand-knitted cardigans. Clothes were loose-fittin:

e  Colours: Muted, neutral tones like brown, grey, navy and dull greens, as brig!
e Accessories: Few accessories; shoes were often scuffed leather or simple lac:

from siblings. Children might wear woollen hats or scarves in winter.

Middle-class children’s fashion:

e  Fabrics: Higher-quality materials like fine wool, silk blends and high-quality ¢
tailored or store-bought rather than homemade.

e  Styles: Boys wore smart blazers, tailored shorts or trousers, and polished sh
dresses with petticoats, lace trims and decorative buttons. Their clothing wa

e  Colours: Brighter and more varied, including pastel blues, reds, yellows, and |

®  Accessories: More polished shoes, matching hats and gloves, and decorative
and ties, especially for school uniforms. ’

3. Costume sketching and annotations { Y A

Mickey e A\® A

Sketch details: € i

o Top: A Ll Ol {j,\)med""\'/‘vool jumper or hand-me-down checked shirt, sli

e Shoes: Scuffed, old lace-up shoes/boots, possibly with loose laces or holes, s

e Accessories: Woollen gloves with holes (winter), muddy socks, or an untied «
rough, playful childhood.

e  Fit and fabric: Clothes are loose, rough-textured, and slightly tattered, symb:
background and lack of luxury.

Annotations and explanation:

e  The old and worn fabrics show that Mickey’s family cannot afford new cloth

e The ill-fitting nature of his outfit suggests he is wearing hand-me-downs froiy

e Muted, dull colours like brown, grey or dark green reflect a practical but unp:
working-class children.

e His messy, unkempt appearance highlights his frp;; <+ Jiv id but struggling life

status in contrast to Edward. oY A

Edward sob -

Sketch details: MAONY

e Top:Anegalyiry =1, ); jjrl—rrt’tea jumper or button-up collared shirt in brighta
red), QS c. - and attention to his appearance.

e Trousei rt, well-tailored shorts or neatly pressed trousers, reflecting hi:

e  Shoes: Polished black or brown leather shoes, in contrast to Mickey’s scruffy

e Accessories: A tidy belt, clean socks, and possibly a tie or cap, showing atten\

e  Fit and fabric: Clothes are fitted, made of fine materials (cotton, wool blends
privileged upbringing.

S
S
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Annotations and explanation:

The well-maintained, neat clothes show Edward’s wealthier status and that .
clothing.

His polished shoes and accessories (like a tie or cap) reinforce his privileged |
Mickey’s unkempt appearance.

Lighter or brighter colours (like navy, red or cream) symbolise wealth, educat
Mickey’s duller tones represent hardship. “
The structured, formal look suggests he has' ee: rjzsed in a controlled, disci;

Mickey’s freer but harsher Upbl‘lfl"l Bl
- i -

:
i

-

S

4. Costume design iusi 1A ”e;é, ” rfé’tfseating

L

L

class families in the 1950s and 60s couldn t afford luxury materials. Many ci,
and their clothes were often patched up or faded. Using a thick, coarse mat.
prioritises practicality over style, reinforcing his lower social class.
Interviewer: How does this costume reflect Mickey’s social class?

Costume designer: Mickey’s costume is slightly oversized and worn-out, refle:
new clothes. His scuffed shoes and scruffy socks suggest that he has been pi
working-class children spent a lot of time on the streets. The dull colours, lik:
less polished than Edward, reinforcing the class divide between them.
Interviewer: What details make this costume historically accurate?

Costume designer: In the late 1950s and early 1960s, working-class children |
simple clothes because money was tight. Mickey’s wool Jjumper and short tro
many boys wore shorts even in colder weather. Skac. n re often handed doy
be worn and sometimes ill-fitting. These fet s’ °f 3 the economic hardshi
costume authentic. g

Interviewer: Why did ynu 2 sct i n Se z’.‘"olours for Mickey’s outfit?

Costume design-. ' .~ se. .futed earthy tones like brown, grey and dark gre
they v o0 worklng -class clothing. Unlike Edward, who might weg
outfit It @Qe:o‘“ 9./l and unremarkable, symbolising his tough upbringing and laci
Intervnewe'r. How does Edward’s costume contrast with Mickey’s?

Costume designer: Edward’s costume is made from high-quality, neatly press
His shirt is crisp and fitted, and his polished shoes suggest his family has mou
use of richer colours, like navy, red or cream, reflects his comfortable lifestyl:
scruffy look. This immediately tells the audience that Edward comes from a ¢

Question 1: Extension Activities

1.

Costume mood board
What to Include on the mood board

o Fabric and texture samples:

e Mickey: Rough cotton, wool, or polyester blends. sk ving durability and

e Edward: Fine cotton, wool blends or tweaer r :p én‘-}ng wealth and bet:
&% Colour swatches: g 4

e Mickey: Dull, muted tone”"x ¥ ~ r, grey, dark green, reflecting his wor

e Edward: Richer. r3. - ’:w’ wours like navy, red, cream, symbolising privile

L CIofL'

%
09&@“ |

™

W¥Srsized, scruffy jumper or checked shirt — often worn and slightly ¢
o Short trousers or baggy, patched-up long trousers — indicating finang
o Scuffed lace-up shoes or old boots — well-worn and possibly passed ¢
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¢ Edward:
o  Neatly pressed collared shirt or a fine-knit jumper — showing atten.
o  Smart, well-tailored shorts or trousers — fitting properly and well
o Polished black leather shoes — representing wealth and care for pra
£ Accessories and additional details:

e Mickey: Mismatched socks, woollen gloves with holes, a cap (possibly to

e  Edward: A tidy belt, a school tie, a cap, and cla‘ K lished socks.

s

Annotations for justification »’j .
Each element on the mood bﬂ’,, e X;;,,av‘e a br:ef explanation.
¢ Example annot*_" . - "j,,cwey

1chamth = 7 ﬂexf’d red brown jumper because it reflects Mickey’s v
cire ﬁr“obably second-hand, worn-out and oversized, showing his |
Exaé annotation for Edward:
‘This neatly pressed navy blazer and polished shoes show Edward’s mida
afford well-fitted, high-quality clothes, reflecting his privileged upbringi::

2. Compare and contrast costume designs
a) Comparing your costume design with a partner

® Discussion points:

Similarities:

e  Did both designs use similar colours, fabrics or accessories?

®  Did both designs reflect the character’s class and background in th.
e  Were there any common historical details included (e.g. typical 19%

Differences:
o  Did your partner use different colours or materals to reflect the ch:
. Did their costume have more or fewpr . w01 2s than yours?

e  How did they show the charar‘e s ‘o o »c’lass or personal struggle:

b)  Writing a short reflectic. W
# Structure for iy 2 vh,“ron
ag Lo Jihtroduction
o1 compared my (Mickey/Edward) costume design with my part
We both aimed to reflect the character’s social background ai
our choices.
Paragraph 2: Similarities
e One similarity in our designs was (e.g. the use of rough fabrics
show poverty).
®  We both chose (e.g. dull colours like grey and brown for Micke
clothing for Edward) because (explain the significance, e.g. w¢
middle-class privilege).
e  This shows that we both focused on historical accuracy and th¢ COPYRIGHT
Brothers. PROTECTED
Paragraph 3: Differences
*  Akey difference in our designs wa<.(>. *n / partner included &
focused more on pollshed ch0 5) A A "
Another drfferenr" VIS Ly omy partner used more structureg

@

bl
]

o

4

while mire i re < gutly Iooser) ;9
Thabiey brmces show how costume designers can emphasise
e may focus on status, while others highlight comfort an: 09
graph 4: Conclusion Educotion

. Comparing our designs helped me realise that costume interp:
working with the same character.

®  This shows that costume designers must make creative decisio
historical accuracy, and how they want the audience to see th:
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3. Live presentation and justification

Structure of the presentation

2 Step 1: Introduction (30 seconds — 1 minute)

*  ‘Hello, my name is [Your Name], and | am the costume designer for [Mit

. ‘I have designed this costume to reflect [the character’s personality, sc.

* ‘I'will explain my choices for fabric, colour, fit and accessories, and how |
understand the character.’ - ‘

8P step 2: Explain costume choices (2-3 mir a‘té ‘J} s 7

» Fabric and fit: - o

* ‘I chose [fabric type - rou ;Mwéfol, soft cotton] because [it reflects cl:
Vs sta'rus] 144" ol

[ ]

[ ]

e ‘lused [colours] because they symbolise [poverty, privilege, playfulness,

*  ‘Mickey’s dull colours (grey, brown, dark green) emphasise his rough ch
neater colours (navy, red, white) show his privileged life.”

w Accessories and shoes:

* ‘| added [scuffed boots, a wool hat, polished shoes, a school tie, etc.] te
wealth, or struggles].’

*  ‘Mickey’s shoes are old and scruffy, whereas Edward’s are polished anc

Historical accuracy:

*  ‘Children in 1950s/60s Liverpool commonly wore [mention examples fro

*  ‘I'made sure my design was true to the time period while also helping to

@ Step 3: Answer peer questions (2-3 minutes)

Peers will ask questions such as: o

e ‘Why did you choose this specific mater sv J A

*  ‘How does the costume reflert Y Luward s emotional journey?’

*  ‘Would this costume =h mige ¢ ) e character grows up in the play?’

* ‘Didyoutakeirin A :‘:. .+6m real 19505-60s photos or other productic

) W= ns 2w “a peer question:

LI I\ ?N;Qz«f‘ wool for Mickey’s jumper because it was a cheap, durab
working-class clothing at the time. This helps to show his financial strug
Edward’s fine-knit, well-maintained sweater.’

¥ Step 4: Conclusion (30 seconds — 1 minute)

*  ‘My costume design helps bring Mickey/Edward to life by visually showi!
struggles and personality.’

* ‘| believe these choices help the audience immediately understand the ¢
brothers and reinforce the key themes of Blood Brothers, such as class ¢

*  ‘Thank you for listening! |1 am happy to answer any final questions.’

Question 2
1. Exploring Mrs Lyons’ emotions

Reading the line in different ways gy (7 js -

e Angry: Sharp, forceful tone, raise "> * 2, (KK pace, aggressive body lang

e Desperate: Tremblmg vo g A ! /pieading, hands clutching or reaching

e Fearful: Shaky, h 5 oy wide eyes, backing away or holding onto so

¢ Susis 1{ n:ulatmgtone narrowed eyes, head tilted, arms cros:
Discus? wﬁw >stions in pairs

e Whatl'is Mrs Lyons feeling at this moment?
e How does she feel about Mrs Johnstone?
e What events in the play have led her to say this line?

Students should consider how Mrs Lyons’ emotions might shift depending ci
play (e.g. early on when she fears losing Edward vs later when paranoia ove:
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Writing task: Three key emotions and justifications

4 Structure for response:

€ Emotion 1: [e.g. fear]

e Mrs Lyons is afraid that she will lose Edward because she knows he was
e This fear grows into paranoia as Edward and Mickey grow closer.

She feels threatened by Mrs Johnstone and believes <he might expose ti:
€ Emotion 2: [e.g. desperation] |

She is desperate to hold onto the life ~hc ho. " Lo, knowmg it is based ¢!
Her desperation makes her ~:t rr' .\ = ally, leading her to manipulate E¢
e This emotion is shn:« ol fhﬂr}‘ Lhe pleads with or lashes out at others.

2. Experimenting with vocal skills
Trying the line in different ways
€8 Vocal variations:
e  Whispering: Creates a sense of secrecy, paranoia or fear. Makes Mrs Ly

deeply anxious.

e  Shouting: Shows her rage, frustration, or complete loss of control. Fee :
e  Pleading: Gives a desperate, emotional quality, as though she is begging
e Accusing: A sharp, cutting tone, possibly with a rising pitch, making her
Exploring vocal elements
€ Pitch (high or low?)

Higher pitch = suggests hysteria, anxiety or r‘o 1 tion.

Lower pitch = suggests authority, mon: ,e a s ap«pressed anger.

£ Pace (fast or slow?) Y
®  Fast pace % suggPN‘ L mr DU rvt)usness or lack of control.
® Slowgace " oS bareful manipulation, coldness or deep-seated re.

1o Ul qmet?)

e Lo ié\“l““n -> suggests anger, power or emotional outburst.

e Quiet volume > suggests secrecy, manipulation or fear.

Choosing the best vocal choice and justifying it

4 Example response:

‘For my performance, | would choose to deliver the line in a low-pitched, slow

Mrs Lyons is trying to contain her emotions but failing. This would show tha

down, making the audience see her as a woman who has been consumed by |

my volume medium at first, but let it rise slightly towards the end of the line,

slipping into madness. This vocal choice best reflects her mental state at this

audience understand that she is both a victim of her own lies and a dangero.. COPYRIGHT
PROTECTED

3. Using physical skills to show emotion
Physical exploration in pairs o P
Instructions: ([ g~
®  Partner 1 (performer): Sax fh‘j Aivle é;(perimenting with different |
®  Partner 2 (observ.", "j; e «r and give feedback based on how the physic F9
Mrs lamans’ > ey b~

A%a \ - ) ) 09

e ith"(;ifferent physical choices Ed .
ucation

e

£ Facial eéxpressions:

Anger: Furrowed brows, tight lips, wide eyes.

Fear: Eyes wide and darting, mouth open in surprise, trembling lip.
Desperation: Drooping eyelids, slightly open mouth, strained or clenche
Suspicion: Narrowed eyes, head tilted, slight frown.
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£ Gestures:

®  Pointing: An accusing finger might emphasise Mrs Lyons’ anger, making
e Reaching out: Mrs Lyons might grab Mrs Johnstone to show her despet |
e Clenched fists: Symbolises suppressed rage or frustration.

£ Posture:

e Upright/challenging: A tall, stiff posture could show Mrs Lyons’ authorit
e Hunched/defeated: A curled or slumped po" r 4o ;Id show how she f..

her own emotions. f .

e Step back/retreat: If Mrs 1+ te MocE’/d or fearful, she might take
expresses vulnera’“' e {Fj L<:z=l1ef

. 4

£ Moverzant: . W; -

MY aovements: If she is panicking or feeling desperate, her movi
e erratic.

e  Slow, deliberate movements: If she’s calculating or suspicious, her move
controlled, reflecting her need to think carefully.

Decide which version best shows emotion

e After experimenting with the different physical actions, have a discussic
of facial expression, gestures and posture best expresses Mrs Lyons’ en\

e Does she feel out of control? Perhaps more jerky movements and wide

e Does she feel powerful or accusing? Maybe pointing, rigid posture and
her anger or dominance.

e Does she feel vulnerable or fearful? A step back, hunched posture and
effective in showing how overwhelmed she is.

Giving feedback and reflection

After the performance, Partner 2 should give feedbark:

®  ‘The pointing really helped emphasise he:.2 g ) buﬁ the step back shoy

®  ‘Maybe try slowing down the g »reﬂect more control and su:
deliver the line.’ g Y

®  Partner 1shoul 'y & ‘;}J Arie feedback and consider which choices bes

9 ) tcge‘tﬁer -~ mini performance

PrepariNS », "the mini performance

Instructions:

e  Perform the line with both vocal and physical choices, using everything \
pace, gestures, posture, facial expressions).

e  Focus on how these elements can influence the audience’s emotional r..

Line to perform:

®  Mrs Lyons: ‘Don’t lie! | know what you’re doing to me! You gave him th.

Experimenting with your choices:

Vocal skills:
e  Pitch: Will you speak in a high or low voice? A higher pitch might show ¢ COPYRIGHT
might indicate anger or control. PROTECTED

®  Pace: Will you speak quickly or slowly? A faster ~ = ' may convey nervo
pace can reflect calculated suspicion or f’ 7l g v
e Volume: Will you wh|sper shov: e Aormally? Whispering coulc

shouting shows anger 0" da ’f_ymtrol.
Phy5|cal skills: ) A" Al 19
° (PR e -Wi‘ﬂwyour face show anger, fear or suspicion? The ex, 09
Lyons is feeling.
oGNS Wil you use pointing, gesturing wildly or wringing hands? The Educotion

seems controlling, frantic or desperate.

e Posture/movement: Is your body stiff and rigid, suggesting authority, o
showing fear or vulnerability?

e [nteraction with space: Will you step towards or step back from Mrs Joi
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Performing in small groups:

e  Students should take turns performing their version of the line, incorpat
choices they feel best represent Mrs Lyons’ emotions at this point in the

e Other group members should watch and give constructive feedback on.
What worked well: did the audience feel scared, sad, or angry at Mrs Ly
What could be even stronger: did any physical choices seem too exagge!
vocal delivery clear and emotionally impactf;l? 7 |

s

) . oY
Reflection on feedback: .
e After everyone has perfr;;j,, .l g;};@ﬁome time reflecting on feedbaci.

What worked well> 7~ 7~

e  Should the pace of delivery be quicker or slower?
e Were the gestures too subtle or too dramatic for the scene?

Final reflection:
e  Think about how vocal and physical choices work together to give a fulie
character.

®  What do these choices reveal about Mrs Lyons’ inner conflict, power dv:
e  Consider how Mrs Lyons’ character changes across the play, and how d |
different vocal and physical choices.

Question 2: Extension Activities

1.

Script annotation
Vocal choices e 4

o

Tone: A

®  Shaky, slightly higher pit2" 5 s iry WMrs Lyons’ rising fear and desperatic
here, and the u~s - . “a . ner voice will reflect how paranoid and scar

Tt e (‘Don’t lie!"): Sharp and forceful. Her anger is surfac

stun“e,'yso the tone will be cutting, almost as if she is throwing o

out quieter and more frantic. As the desperation grows, the tone will k¢
pleading, showing that her control is slipping.

Pace:

e  Slow to moderate pace to give the feeling of nervousness and building
maintain composure, so she may take pauses between words for emph:
control her emotions.

Volume:

e Loud for the first part of the line (‘Don’t lie!’) to show anger and confro

e Quieter and more vulnerable for the second part (‘You gave him that lc.
emotional vulnerability and fear take over.

Physical choices

Facial expression: oY 5

*  Wide eyes, slightly raised eveb o, . it si€’s in shock or disbelief.

e Furrowed brows durizg e i Supart (‘You!”) to show her anger and acct
e  Mouthslightl . & 0 2 or tight-lipped during the second part of the lir
FioL e ae’may be fighting back tears or frustration.

-

e Hands shaking slightly as she moves toward Mrs Johnstone or gestures \
reflecting anxiety and the instability of her emotional state.

e (Clenched fists as she waits for an answer, showing anger and insecurity.
into fists at her sides when she’s feeling overwhelmed.
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Posture and movement:

e  Straight back, tense posture initially, showing control and authority as s

e |eaning forward slightly or taking a step towards Mrs Johnstone as she &
showing aggression or impatience.

®  Asshe moves into the second part of the line, she might drop her shou
showing a moment of weakness or vulnerability. (

e  Shifting weight or pacing could show her emr‘ﬂ A nstablllty, especial |
or panicked. J; -

Overall emotional impact: Y ¢

e  The combination of ~.:! akv, 3 ws’“}ng voice and tense, desperate physic.
Lyons fear or. ”5 ) e{‘r Moﬁ! This line marks her loss of control and desp:

2. Role-reversal exercise
Role reversal and reactions:
® In this exercise, students will switch roles with a partner, playing Mrs Ja!
Lyons’ delivery of the line. Experiment with different emotional reactic:
how the dynamic between the two characters changes based on Mrs Ly

Mrs Lyons’ delivery (as Mrs Lyons):
®  Angry and accusatory e  Desperate and pleading e Fear

Try different reactions as Mrs Johnstone:

Defensive reaction (feeling challenged or accused)

Vocal response: |

e Sharp, defensive tone. ‘I didn’t want to h'-r 4'a @l ever wanted toda

e Tone might rise in pitch, showineg th=a N “ o «Astone is trying to defend
vulnerable under Mrs LV"" 59, crp )

Physical response: W A

o  Steraack,: 35 iy i ssed or up in defence (physical reaction to being act

s vt shlftmg gaze as she avoids eye contact. She feels threater:

Impact \§ . s Lyons’ delivery:

e Mrs Johnstone may feel attacked and emotionally overwhelmed by Mr:
defensive and slightly confused response. Her body language would sha
certainty in her own actions.

Guilty reaction (feeling responsible or regretful)

Vocal response:

e Quiet, regretful tone. ‘I didn’t mean for it to happen this way. | though

e  Softer voice, slower pace, perhaps with a slight quiver in her voice to sh:

Physical response: COPYRIGHT

e  Head lowered or hunched shoulders — physically showing shame and gu. PROTECTED

e Hands clasped in front of her, avoiding direct contact or facing Mrs Lyoi

Impact of Mrs Lyons’ delivery:

e Mrs Johnstone might feel deep gwlt fron@%s N >ns” accusation, reinfar
makes her feel that she failed i, 20 an to give up Edward, despite
might appear vulnerahl can ! ) wen in this emotional moment.

. |
. = - (.»'f . . .
Scared reaction f«», . ok watened or intimidated) 9

v L ag

Education

e Faster pace maybe stuttering or pausing, showmg fear

Physical response:

e  Step back or move into a protective stance, such as covering her chest ¢
e  Fidgeting hands or tapping her feet as an outward sign of her nervousng
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Impact of Mrs Lyons’ delivery:

®  Mrs Johnstone, feeling scared by Mrs Lyons’ forceful, accusing tone, wa
physically. She might feel trapped and unsure how to respond without |
body language would show tension, and she might seem smaller, trying

Reflection:

After trying out these different reactions, consider the fo'lowing

e  How did Mrs Lyons’ delivery change your resu ol s Mrs Johnstone?

e Did you feel more defensive, guultv o fe irf,. ',a’séd on Mrs Lyons’ emoi |
e  How did the physical chow . 8. L o.ure or gestures) reflect the emoti
e Didthe dlfferent r4 X *’Z Eirs Lyons affect the relationship dynami.

Instructions:

e  Watch a scene featuring Mrs Lyons, either from a recorded produc

e  Pay close attention to how the actor uses voice (tone, pitch, pace,
(gestures, posture, facial expressions) to represent Mrs Lyons’ ema

b) Taking notes on voice and movement:

Voice:

e  Tone: How does the actor’s tone change throughout the scene? Is |
vulnerable and pleading?

e  Pitch: Does the actor vary the pitch (high/low) of their voice? Doe:

e  Pace: How does the actor use pace? Do they speak quickly in mon
moments of contemplation or regret?

e  Volume: Does the actor shout in moments of ~ nfrontation or whix

fear? How does this affect the emotinr a1 pa t? AN
Movement: Ly -
e  Posture: How does *hi s wrj, rﬂosture shift during the scene? Isit

authority an¢ ”LL o ' wor slumped and defensive, showing insecurit

" Stui '0 Lo the actor use pointing, gripping or pushing to emp.

o ¥l expressions: How does the actor use facial expressions to she

"6' , frustration, guilt or jealousy through subtle changes in their f.
eyes, or a tight mouth)?

e  Movement/space: Does the actor move towards or away from othe

approaching with aggression or backing away in fear?

c) Discussion:
After watching the scene, discuss the following points with a partner ot |
e  What do you like about the actor’s choices?
e Did the voice make you believe the character’s emotions?
e  How did the physical movements help to show Mrs Lyons’ inner cc COPYRIGHT
¢ Wasthe actor’s use of space (whether they were close or distant fi PROTECTED
showing power dynamics or emotional distance?
e  What would you do differently? ‘

e  Would you change the tone or rac ,Jpart of the scene to ma:
e  Would you use differe W5 dst ) slor movement to emphasise Mrs |
hands to sho" L or; rong gestures for anger)? ‘9
o Moyldu n\ jmth physical distance differently; for example, ster
e wility or stepping forward to show aggression or control? 09
d) ReN®on: Education

e How did these choices reveal her emotional conflict?

e  What impact did her tone, pitch and movement have on how you .
other characters, especially Mrs Johnstone?

e  How do these choices align with your own interpretation of Mrs Lyt
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Question 3

1.

Understanding Mrs Lyons’ mental state
Aim to get students to draw out the emotions within the scene, e.g. paranoi.

Exploring physicality — power balance
Experimenting with proxemics (distance between characters)
Instructions: |

b)

In pairs, experiment with the physical dis’rér}r s ’«Mj}n you and your pa:
Johnstone. i’, s
One person will play Mre ! 4 ¢ *Maz;(,,me other will play Mrs Johnstone.

3

Vary the distancs . . 27 tae'two characters and explore how it influei

POVbal v I L yeenthem.

© £
EX 26\:&{\,0 pnysical proxemics and power dynamics
MrX6ns

Invading space (aggressive):

e Mrs Lyons might step forward or lean in aggressively when speakii
Johnstone to express her anger, control or desperation.

e  This could show how she asserts dominance in the conversation o
into an uncomfortable position.

e  Physical choice: Lean in with a strong, almost threatening posture, |
aggressor.

Hesitation or retreat (vulnerable or unstable):

e Mrs Lyons may hesitate to get too close, showing a moment of vul
insecure about her power in the situation or unsure how to confra:

e In this case, her body language might reflect uncertainty, e.g. fidge:

Mrs Johnstone

Standing her ground (defiant): e 4

e  Mrs Johnstone might stand ta!' “hc f‘“ilr;‘_;_. ~back, and maintain eye ¢
holding her ground de. ot f"l\yy _Lyons’ aggression. This would sugg
intimidated. go*

o larstiic fjlu"s‘hdw that she’s not afraid and is asserting her ow.

dv ..tage emotionally.

o  Alternatively, Mrs Johnstone might step back or move away, indical
Mrs Lyons’ presence. This could be a sign of submission, vulnerab,

e  Physical choice: Shrinking back or moving out of Mrs Lyons’ space
Johnstone feels overwhelmed or trapped in this situation.

Experimenting with levels (height difference)

Mrs Lyons: Leaning in aggressively:

e Mrs Lyons might lean in to physically dominate the conversation, ma
more imposing. This emphasises her attempt to control Mrs Johnsto
physical presence.

¢  Physical choice: Leaning forward slightly, with hands clenched or he

Mrs Johnstone: Standing tall and firm: ,

e MrsJohnstone might stand tall, ass”.ii g ) ¥ personal dignity, perh
pushed around by Mrs Lve: 'n.Llermental state is affected by

e  Physical choice: Str g AN -/ up and looking directly at Mrs Lyons
emotional \» -}« Lation has on her.

e ' o«ng:

Joﬁﬁstone may shrink back or physically bend down, showing

e akened by Mrs Lyons. This might occur if she is feeling defeatet

Lyons’ aggression.

e  Physical choice: Lowering her head or shoulders, possibly looking ¢
submission/fear.

©
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c) Reflecting on your choices

Reflect on the physical choices you made:

e  Which physical choices best show Mrs Lyons’ unstable mental state

e |f Mrs Lyons invades Mrs Johnstone’s space, does it show that she |
unstable or trying to assert control to hide her own insecurities?

e If Mrs Lyons is hesitant or backs away, does thus show a more vuln:
and psychological fragility? “ |

¢ Which physical choices show Mrs J s ‘njgeﬁs emotlonal state?

e Does standing tall show *F = « S5 aetermined to stand up for her:
emotionally? . 7 =

e  Ordoes v ‘ff', w‘g"ig:';@sm(jshow fear or a feeling of insecurity in the fag
L d s

Instructions:

e Take turns performing a section of the extract where Mrs Lyons expres:i
or desperation towards Mrs Johnstone).

®  Focus on tone of voice, pitch and pace as you experiment with differen:

a) Vocal elements to explore
Tone of voice:
e  Does Mrs Lyons’ voice become sharp, cold or desperate?
e Does she sound accusatory or pleading?
e  Experiment with a harsh, commanding tone for anger or a quiverir
Pitch:
o Does Mrs Lyons’ pitch rise, indicating panic, or lower, showing ange
e  Try speaking in a higher pitch when she’: A Qs, or a deeper pitc)
more commanding or controllina. " = ;
Pace: v o
¢ Does she speak A Kl v r rnu”ments of panic?

e Ordoesun s m _own, showmg calculated aggression or deep soi\

b) Expenmenting with facial expressions
Instructions:
e While performing, pay attention to your facial expressions and how
emotion behind the words.
e  Focus on how the expressions align with the emotional vocal choice

Facial expression ideas

Anger:

e  Furrowed brows, clenched jaw, narrowed eyes.

e  Aglare could show dominance or resentment towards Mrs Johnsto
Desperation:

o  Wide, pleading eyes, slightly open mou 1 .se 1 brows.
e Her expression might show vu!riore §|Iv‘ .md a desire for reassurant
Fear or panic: s

e Eyesdartine - - = (. e crembllng, and facial muscles tensed as if |
Alcs Lo iy wt 100k as if she’s on the verge of breaking down, sh¢
1 CL g.ontrol

[
o o

o

@¥ioht frown, tight lips, and a gaze that scrutinises Mrs Johnstone
. Th|s could show her calculating mindset, trying to manipulate the &
emotions under control.
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c) Performance and feedback
Partner 1 (Performer):
e  Perform the section, focusing on tone of voice, pitch, pace and fac
e  Experiment with shouting, pleading or speaking slowly to see how ¢
emotional delivery.
Partner 2 (Observer): (
Watch the performance and provide feedbarl« @ > following:
e Does the tone capture the emotior a'i 'fjmty “of Mrs Lyons?
e s the facial expression O‘f iy s rd’wmg her fear, desperation ¢!
e Which vocal chciur :t‘)r’t < JL§§|on best shows Mrs Lyons’ declining

performe= 5 1 My(fﬁ feel sympathetic, frightened or conflicted &
: L A

¢  Which vocal choices (e.g. fast pace, high pitch) best portrayed Mrs |

e Which facial expressions were most effective in conveying her met.

e  What impact did your choices have on the tone of the sceneand t..
Lyons’ state of mind?

4. Full scene rehearsal — emotional build-up
Rehearsal instructions:
Perform the scene between Mrs Lyons and Mrs Johnstone, focusing on the ¢
e  MrsJohnstone’s reaction to Mrs Lyons’ paranoia and emotional state.
e  The escalation of Mrs Lyons’ mental state as the scene unfolds.

a) Key focus areas for performance
Mrs Johnstone’s reaction
Calm reaction: g 4
¢ If you choose a calm reaction. N'rs SH? tone mwight speak softly, ti\
and remain steady des='« v . v ons’ “paranoia.
e Body languags or“ e Would be open and non-threatening, 1}

reasstin j;s;.ue the tension.

frustration with Mrs Lyons’ accusatlons

®  Physical reaction: She may take a step backwards or cross her arm:
she feels accused and threatened by Mrs Lyons’ behaviour.

Frightened reaction:

e |f Mrs Johnstone is frightened, her voice might become tremulous,
become hesitant or withdrawn.

e  Body language: She might shrink back from Mrs Lyons’ forceful pre:
overwhelmed and helpless.

b) Mrs Lyons’ mental state escalation COPYRIGHT
Starting with paranoia: PROTECTED

e Mrs Lyons may initially show signs of SUSpiCi”T ipeaking with a con|
e  Facial expressions: Narrowed eyes 25 il iig ﬂ‘ntd jaw as she accuse

Escalation into aggression: 4
e As Mrs Lyons feels g )"iy.yi ‘co’ntrol, her voice may rise in volur
accusatory = - x { as her paranoia grows. E9
¢ _ement: She may lean forward or invade Mrs Johnston¢ a
(Mt power and show dominance. Her body language will becom 9
P down (desperation or breakdown): EdUCQ’tiOO

. By the end of the scene, Mrs Lyons’ mental state may break down |
become pleading or frantic, reflecting her mental instability.

e  Physical choices: She might step back in shock, covering her face o
process the emotional intensity of the confrontation.
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Rehearsal guidelines:

e  Start slow and let the emotional tension build gradually throughou

e  Vary the pace and volume of your delivery to show the escalation ¢
Johnstone’s responses.

s Use pauses effectively to let the emotions simmer before the next ¢

¢  Make intentional choices about personal space — Mrs Lyons might |
aggressively or withdraw in fear, and M" oo éone might either st

c) Performance feedback “’j N
After performing the scpfj;,,, L ?;fg&»trfer in small groups to discuss the
What worked w“} \ . WA
° ol ti: "",aeion 1 of Mrs Lyons’ mental state feel convincing? How

SACE 5 reflect this change?

o s Mrs Johnstone’s reaction appropriate to Mrs Lyons’ paranoia’
or frightened in a way that made sense with her character?

What could be stronger?

e Did the tension between the two characters feel real, or need mot:

e  Were there any moments where the physical distance between th.
more dynamic to reflect emotional shifts in the scene?

e Could Mrs Lyons’ mental breakdown have been portrayed more cl:

Question 3: Extension Activities

1.

Annotating the script

Choose the extract from Blood Brothers
For this exercise, select a section where Mrs Lyons is experiencing a significa
of anger, paranoia, desperation or fear). The moment wiien she confronts
accuses her is often a key emotional turning poirgn

o

W

Annotate key moments ;

4 Su . -
Moment 1: Mrs Lyons starts ‘e L2 S saspicion or paranoia.
e Line:‘Howmuc'7 ) ~ ./~

®  Pitch: Keep a medium pitch but allow |t to slightly rise at the word ‘You

e Pace: Speak slowly but with an underlying urgency, showing her growing

Movement:

e  Posture: Tight and controlled, as Mrs Lyons tries to hold herself togethe |

e  Gestures: Keep hands close to the body, possibly clenching fists or wrin:

e Space: Step closer to Mrs Johnstone, invading her space to show how s

Facial expression:

e Narrowed eyes to show suspicion, a slightly furrowed brow and tight lip:
and the emotional strain she’s under.

Moment 2: Mrs Lyons becomes more confrontational and accusatory.
e line: ‘You'd just follow me again wouldn’t yr "

®  Emotion: Anger O " A
Voice: e s
e Tone: Shifttoa Io-'"l 'h?* ey tone conveying anger and accusation.

Pitch A hizlin "1 it be used here to signal the emotional escalatio
" as‘ter almost as if she’s chasing the truth or losing control.

e Posture: Stand tall and rigid, as if trying to assert dominance over Mrs ¢

e Gestures: Use pointing or forceful hand movements to emphasise the &

®  Space: Move closer, maybe even invade Mrs Johnstone’s personal spacs
increasing intensity of the moment.
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Facial expression:

®  Wide, accusing eyes, with raised brows. The expression is likely to be t=
answers from Mrs Johnstone.

e Her jaw might be clenched, and her lips set in a firm, determined line.

Moment 3: Mrs Lyons’ emotions begin to break down as she becomes despe:
® line: ‘Always and for ever like a shadow’ |

:

®  Emotion: Desperation g

Voice: f’”;,' ¥ &

e  Tone: The tone softens, ar** L f‘”\i’j. _e-may tremble or break, showing he
Edward. - .

e  Pitchgdrom "Lj; i sﬁéhﬁy to show the vulnerability creeping in, as sh¢

w lown the pace here, as Mrs Lyons might feel as though the @
do aéo he faces her emotional breakdown.

Movement:

e  Posture: Hunched or slumped, indicating defeat and emotional exhaust:

e  Gestures: Her hands might reach out towards Mrs Johnstone in an atte:
understanding. Alternatively, she may cover her face or hold her head |
emotional overload.

e  Space: Move backwards, showing her emotional retreat, as she is overy,

Facial expression:

*  Wide eyes filled with desperation or tears.

e  Tightened jaw, showing she is trying to hold herself together, but also ¢!
Her facial expression here is likely to be one of deep vulnerability.

Overall reflection and notes on Mrs Lyons’ declining mental state:

e  Escalation: The voice and movement choices need t7 reflect Mrs Lyons |
throughout the scene. The movement shou’ . /rc m more controlled :
erratic and physical, mirroring her de:zli, nr' wntal state.

®  Physicality: Her gestures cl* ! ’sa ) bUAf with more rigid control and tha
wild, reflecting tho.2i m 2l oreakdown she is experiencing. Her face
accuSimg t7 0 1. | j’nq pleadmg as her fear and desperation intensify.

W e Lace should start off with her speaking more slowly as she b
SpRZe ®¥ Lp during the confrontation, and slowing down again when sh
helplng to portray the mental unravelling.

2. Character hot-seating

Preparation for the hot-seating activity

Instructions for the hot seat (Mrs Lyons):

e One student will sit in the ‘hot seat’ as Mrs Lyons, answering questions

®  Mrs Lyons’ responses should reflect her emotional state in the scene at|
her mental state (paranoia, fear, jealousy, desperation).

e  The student in the hot seat should think about how Mrs Lyons would re: COPYRIGHT
questions, considering her emotional instability and guilt. PROTECTED

Example questions for Mrs Lyons in the hot seat

Question 1: “Why are you so convinced Mrs Jff"*; ST :)j“‘is Juining your life?’
Possible response: I’'m not sure | car’fr o ohesoy more. She’s lied to me be}
feeling that she’s always bee. '« i\ i > umething back. | feel like everything .

built with Edward — 73 - | & ‘rueenaway from me at any moment. I've glveﬁ E9
yet she " S L - nay, as if she’s trying to take everything from me.’ 09
Questi: Iﬁ’{‘i@n low do you feel about what you’ve done — keeping Edward fro;

£
Possible™e&sponse: ‘I've made sacrifices. It wasn’t an easy decision, but | did |

the right thing. | wanted to give Edward a good life, one full of opportunitie:,
with Mrs Johnstone. But now, as | see him growing up and hear him talk abo
| feel guilty, yes, but I’'m also terrified that she’ll take him from me. I’'ve done
don’t know if it’s enough.’

Education
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Question 3: ‘How does it make you feel when you see Edward growing close:
Possible response: ‘It drives me mad. | try to give him everything, and yet he
that... that other boy. I've done everything to keep him safe, and yet he’s stiil
understand it. | feel betrayed, like I've failed him somehow. It’s as if no mat.
I’m losing him to that life, the one | tried to shield him from.”

Question 4: ‘Do you feel as if you're in control of the situation?’

Possible response: ‘I did at first, but now... | feel /';{_;“ 3 ithing is slipping aw
time making sure Edward doesn’t know tke t uth. “ eping everything in orde:
passes, it feels like I'm losing mv =i v © < outof control, helpless, and it’s te
him, but | feel like I'm In< = fim, :. 2 ‘don’t know how to stop it.”

v i
QuestionGa W+ ' o Nént from Mrs Johnstone? Why does it matter so
Possib o ljust want her to stay away, to stay in her place. She ha.
respon: for Edwarcl. But she keeps getting in the way, making me que:!

peace, for Edward to stay with me and not be torn between the two of us. It
expose everything, and that will destroy everything I’'ve worked for.’

Reflection after the hot-seating

After the hot-seating session, the class can discuss:

e  What did we learn about Mrs Lyons’ emotional state?

e Was she truly in control, or was she already breaking down internally?

e Did her guilt and fear influence her actions towards Mrs Johnstone and |
e  How did her paranoia and desperation affect the decisions she made?

e  What role does Mrs Lyons’ mental state play in her actions in the scene
e How did she justify her actions to herself?

e How might her emotions (such as fear, jealousy, control) affect her rela.

3. Performing with different interpretations g
Experiment with three interpretations nf “Ar v, ./
Instructions: e L\
® Performthesame 7 ’fiijr~¢t-ﬁ|fferent ways, using different vocal and |
Mrs Lgans vin nf; :é(.t"'fﬂ the scene depending on her emotional state.
-h errormance, reflect on which interpretation feels most effec
i ’on in the scene.

Interpretatlon 1: Mrs Lyons as aggressive and dangerous

Vocal choices:

e Tone: Loud, sharp and harsh, cutting through the scene with an accusai:
imposing in this version, so her voice matches her anger and control.

e  Pitch: Higher, strident, almost shouting at moments of high emotion.

e  Pace: Fast-paced with quick bursts of speech as she confronts Mrs Johns

Physical choices:

e  Posture: Tall and rigid, with a strong, aggressive stance — she takes up s COPYRIGHT
e  Movement: Sharp movements — perhaps pointing aggressively at Mrs Jo

invade her personal space. She may pound her fist or use forceful gesti PROTECTED
e  Facial expression: Narrowed eyes with a tight je; /7 rrowed brows and ¢

rage and dominance. gy (7 ) ;“
Impact: o ' A
e This mterpretatlon shm Wi ) s as a dangerous figure, someone de

and angry at M. ﬂ e, ThIS would create a tense, confrontational ‘9

N z_’,'(/ons as desperate and broken 09
Education

Tone: fremblmg and vulnerable, a cracked voice that falters. Sheis plea
trying to cling to control but failing.

e  Pitch: A higher pitch, indicating anxiety or frantic fear.

e  Pace: Slow and hesitant, with pauses between phrases, as she struggles
e Volume: Soft and unsteady, almost as if she is losing control of her ema!
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Physical choices:

e  Posture: Slumped, or even hunched over, as if emotionally weighed dow
no longer in control.

®  Movement: Trembling hands or slow, unsteady movements. She migh:
showing that she’s frightened of the confrontation.

®  Facial expression: Her face might be teary, or show discomfort — wide,
signs of emotional exhaustion. “ i

Impact: This interpretation brings out !\/lrC Ly /s vyt,eraﬁﬂuty and fear of lo.

would make her seem fragile, as if <'wc s . *e:y«{oldmg it together, creating o

made questionable choicer. 1 ««’/ .

¥ 1+ 2 .
Interpretation 2.« ‘1 Sn_as manipulative
L M

o ict, sinister and calm, yet with a hidden edge of danger. Her sp
she’s trying to subtly manipulate Mrs Johnstone’s emotions.

e  Pitch: Low and steady, conveying authority and control. She doesn’t sh.
softly to keep the upper hand.

e  Pace: Slow and deliberate, giving her words weight and making them see:

e Volume: Soft, as if trying to lure Mrs Johnstone into a sense of false sec.

Physical choices:

e  Posture: Upright and self-assured, with a relaxed but controlling stance.
dominance through her calm, collected manner.

®  Movement: Slow, controlled movements — perhaps gesturing with one
towards Mrs Johnstone. The movements would feel almost like a cat ¢

e  Facial expression: Cold, calculating eyes, with a slight smirk or neutral e
control of the conversation. Her face would not give away her inner tu;
calm and collected. ’

4 v a
Impact: This interpretation makes Mrs | yins §‘e?§ Tuaanipulative and decept!
Johnstone through her calm voir~ 7 10 1 rolied movements. The audience

her quiet demeanour h'd y ert umfentmns

Reflectinzgan v prez‘atlon best su1t5 the scene

®  Did one interpretation make the emotional tension in the scene more iv
Lyons’ internal conflict?

e Did the tone of voice and movement create a strong emotional connec |
interpretation felt most true to her character at that moment?

What could be stronger?

e Did any of the choices feel too extreme or too subtle for the character’s

e Could the balance between voice and movement be improved to make |

COPYRIGHT
Question 4 PROTECTED

Exploring Mrs Johnstone’s emotions
1. Reading the extract and underlining key wo” i’)h 3 aes
a) Instructions: g Y
e Readtheextract al a1 L mgon identifying key words or phras:
emotions )~ 7 19

o WA\ ;T,,@uﬂdé&rwline or highlight words that stand out as indicati\ 09
1193@\ “anger’, ‘love’, ‘desperation’ or ‘protectiveness’.
s ,.»’ -
WS of key phrases to look for: EdUCQ’tIOO

e  ‘I'msorry!’ — Could indicate guilt or remorse.

‘I don’t know what to do!’ — Could show desperation or confusion.
‘He’s mine!’ — Could show protectiveness and anger towards Mrs |\
‘Please don’t take him away from me!’ — Could show fear and vuln¢

Blood Brothers: Exam Preparation Pack for GCSE AQA Drama Page 44 of 59



b) Discussing in pairs: emotional changes
Instructions:
Pair up with a classmate and discuss how Mrs Johnstone feels throughc:
® |ssheangry?
Is she guilty or remorseful?
¢ Does she feel protective towards her son, Edward?
e Isshe scared, desperate or confused? - |
Key questions to consider: j; 8
e  How do her emotions shif '"*‘”’f
e Isthere a shift i~ né | wcxémple from calm to frantic or guilt-rig
¢ Doesshe 4 *fn ,,feé”fgng angry or frustrated to being vulnerable a}\

s

s

2. Using vocal skills to show emotion
Experimenting with vocal choices
Instructions:
Perform the same extract multiple times, focusing on tone, pitch, pace and v
emotional states of Mrs Johnstone. After each performance, discuss how th
emotion of the scene and whether they align with the character’s internal c.:

Version 1: Calm and controlled (initial response)

Tone of voice:

e  Start with a calm, steady tone to show that Mrs Johnstone is trying to r..
e  Her voice should sound measured and slightly neutral, as if she’s trying |
Pitch:

Keep the pitch relatively neutral or medium- Iow no hlgh or low. Thisry
composed and rational. P B

Pace: s

Start slow and deliberate v av¢ >\ M»»Détween words to show thoughtfulng
maintain calmness. -+ v

;rate volume She’s trying to keep her emotions in check and

2.6\“’«
point. ¥ speech is more controlled.

Impact:

e  This vocal choice shows that Mrs Johnstone is trying to be reasonable a
emotional breakdown later in the scene more impactful.

e Aim to draw other emotions out of the students in the same format.

3. Physicality and movement in the scene
Experimenting with different physical choices for Mrs Johnstone

Physicality 1: Mrs Johnstone stands tall and strong COPYRIGHT
Body language: PROTECTED

e Upright posture, shoulders back, chest open. This suggests that Mrs Jo |
in the face of Mrs Lyons’ accusation. |

®  Firm stance, maybe with hands on hins 74 %‘;h}bss'ed to show her de

Facial expression: r "o

e Astern expression with a5 rou eyes and a tight jaw, which reflects he i

* Hardeyes, nc’, « «i Z.icdr or vulnerability, but conveying a sense of in 9

N . 09

o ures such as pointing or waving her hands, showing assertiver Ed .

. Tenslon in the hands, as if trying to physically hold the situation togeth: ucation

Effect:

e  This version would give Mrs Johnstone a strong and confident appearan
stay calm and assert her agency in the situation, even if her internal em
create tension as she tries to control the confrontation with Mrs Lyons,
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4.

Linking the extract to Mrs Johnstone’s role in the play

a) Examples of key moments
Giving up one twin:

e  Mrs Johnstone’s initial sacrifice of one of her twins, Edward, to the
due to financial struggles and lack of options.

¢  This moment shapes much of her emotional j journey, as it sets the |
heartache. 7 |

Watching the boys grow up apart: j B

e Asthe two boys grow un igRh woane sécual classes, Mrs Johnstone |
regret. She watshis el \ N ,«érow up with privileges that Mickey ¢t

e Thismor* A s er protective nature and her feeling of powe:

ng ' 1. course of their lives.

26@3\“‘ struggles

e Throughout the play, Mrs Johnstone constantly deals with poverty,
children and dealing with the harsh realities of being a single moth:

e Herresilience and love for her children are central to her characte
her emotional weariness and vulnerability.

Motherhood and protection:

e  Mrs Johnstone’s protective instincts emerge as she fights to keep i\
prevent them from knowing their true identities and works to proit
consequences of their birth.

® Inthe extract you are performing, Mrs Johnstone’s protective insti:
more defensive and desperate side of her character.

s

b) Discussing how Mrs Johnstone’s personality changes throughout the pl:

Questions to consider in small groups:

¢ How does Mrs Johnstone’s personality in th: ) ene compare to ear

e Is she stronger than in the beginnir ;v m: ] ‘he was making the pa.

her children? .

e Orisshemore hmy' e 3 L wScene having carried the weight of th.
circumstar e i w‘ﬂ,:wfs? Does this scene reflect a moment of colla
™ e \ . protective in this scene compared to earlier parts of the
wﬁi\w ' her children from the effects of their social class divide?
What emotional changes have occurred since the start of the play!
e  Has she become more resigned, or is she still fighting for the boys’ |
e  How do her emotions (guilt, love, frustration) influence how she in.

with Mrs Lyons, in this extract?

e  How does Mrs Johnstone’s protective nature change?

e  Earlier, she made the sacrifice of giving up one twin, but now, in th
fighting fiercely to protect her remaining child. How do her emotic
reflect her changing sense of protection and motherhood?

c) Students’ own response

Question 4: Extension Activities

1.

Character timeline -\ &
Act 1: Excited, warm — relaxed v0|ce FalC b\ "‘j anéuage
e  Emotion: Excited, warm_. ¢ A
. Moment Earlv im0 m &nMrsJohnstone is full of hope and optimis
Sho i o b mother full of love for her children.
Perfor! IL \-huites:
a\“" 4
o Vol

e a warm, lively tone with higher pitch to show enthusiasm. C
talks about her children and dreams.

e  Physicality: Open body language, smiling, leaning forward when interac
openness and care. Relaxed gestures that reflect her love and care for

e  Facial expression: Bright eyes, smiling, relaxed face that conveys warmi\
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Act 1: Desperate, guilt-ridden — quieter, slower tone, hesitant movements.

®  Emotion: Desperation, guilt.

e  Moment: When Mrs Johnstone has to make the difficult decision to give
Lyons due to her financial difficulties.

Performance choices:

®  Vocal: Quieter, slower tone, with a hesitant voice. She is trying to convi
choice, but her voice betrays her inner turmr“I "}9‘ %peech may be tren

e  Physicality: Hunched posture or nervou: ~sic Mjﬂavements May have ¢
fidget, showing her mternal 0¥ ul Y d rear of the consequences of het

®  Facial expression: §a:,,: $5°a ugfret on her face, perhaps tears welling
expression s ¢ e .o “reconcile her need to survive with the painfui |

§ M” s

Ve, ]‘rustrated strong stance, firm voice, assertive gestures

#%: Protective, frustrated

®  Moment: When Mrs Johnstone sees Edward and Mickey growing close:
son, especially as she sees the differences in their lives. She is frustrate:
better life for Mickey.

Performance choices:

e Vocal: Firm, assertive tone when speaking to Edward or others about p:!
and sharpness in her voice when expressing frustration.

e  Physicality: Straight posture, standing tall, but with tension in her body.
placing her hands on her hips to show her protective stance. Stepping \|
space between her and others, as if physically guarding her child.

e  Facial expression: Intense eyes and tight jaw to show her determinatio:
when she sees the growing divide between the boys.

Act 2: Heartbroken, helpless — slumped shoulders, brf’ | 'tone, drooping exp

Emotion: Heartbroken, helpless 4 o

®* Moment: As Mrs Johnstone wa* 'd\, yd and M:ckey drift apart an¢
separation, her hearthr/ Jic 5t “She feels helpless, especially as &t

Performance choirﬂ JE) Py

ofi) | ey tone almost whispering in moments of deep emotia

Ana the pacing slower as she processes her overwhelming feelin

] Phynallty Slumped shoulders, perhaps covering her face with her hang
Slow movements, head lowered as if defeated by the situation.

e  Facial expression: Tear-filled eyes, pained expression, lips trembling. T\
loss and the helplessness she feels as she watches the consequences ui\

Act 2 (Finale): Desperate, pleading — pleading tone, reaching movements, wia

e  Emotion: Desperate, pleading

®  Moment: In the final moments of the play, when Mrs Johnstone is conf:
twins’ fate, she is overwhelmed with guilt, desperation, and a sense of |«

Performance choices: COPYRIGHT

®  Vocal: Pleading tone, voice cracking or shaking with emotion as she trie: PROTECTED
Her voice will be louder and faster, filled with urgeny.

e  Physicality: Desperate gestures, such as rna Al oL, or wringing her ha
audience or Mrs Lyons. May alsn falito \P nwées or look up to the sky,
devastation. : | 2

®  Facial expression: 'g‘. “;fﬁ; v ,,: earful expression, with the face showing | F9
facizammus: i © v ,« e ught with the effort to express her grief.

T
09&@“

2.  Monol\gs

) Q9

@¥erformance EdUCQ’tiOﬂ

Performmg the monologue using vocal and physical skills

Instructions:

e After selecting your monologue, perform it, applying the vocal and phy.
previous exercises. Focus on the following:
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Vocal skills:

®  Tone: Use a reflective, sorrowful tone in parts of the speech, especially |
remorse (such as in ‘Easy Terms’).

e Pitch: The pitch may rise as Mrs Johnstone expresses frustration or desp
life, or lower when speaking about her emotional pain.

®  Pace: The pace might vary — slower when reflecting on difficult memoric
hope or dreams. 4 i

e Volume: The volume could be quieter fc -~ Wj,.e .ts of sadness or guilt,
anger or hope. " ) =

Physical skills: okt m«”/ i

e Bodylangura i ¢ ign;”"éwaressive movements when speaking about
Wi 3 \Or & g 1ove and dreams. Hunched or closed posture might re

ol

For moments of guilt, she might clutch her chest or cover her face.
®  Facial expressions: Sad eyes, tight lips and furrowed brows can show reg
smile could convey moments of hope or dreaming of a better future.

3. Performing the extract in different ways
Interpretation 1: Calm and controlled (standing firm against Mrs Lyons)
Vocal choices:
e Tone: Use a calm, steady tone to show Mrs Johnstone’s attempts to ma|
e Pitch: Keep a medium-low pitch, with a neutral tone. Her voice will sha\
composed but may carry an undertone of tension.
e  Pace: Slow and measured, showing her effort to stay calm while dealing
e Volume: Keep a moderate volume, speaking firm":! ut not loudly, to re
control. g iy ) ’
Physicality and movement: g e
e  Posture: Strong, upnghfr 5. % > tanding her ground against Mrs Lyons
and stable. P :
o Gege D0 e, fi?m gestures with her hands, perhaps placing ther
sk} )—coh‘trol
o Fale -expressmn Neutral, with a slight tightening of the jaw to show re:
Effect:
This interpretation shows Mrs Johnstone trying to assert herself and hold he!
strength despite the overwhelming situation. This portrayal can make the t¢
controlled but simmering beneath the surface.
Question 5
1. Set design — Creating the right atmosphere

Cramped space to increase tension:

e  Position Mrs Johnstone and Mrs Lyons in a confinec' . close space, such
This physical closeness can make their emations “.£o frontation feel ma:
into each other’s personal space. roic ng +b > sudkes of the scene.

Realistic vs symbolic de5|gn ‘ A N :

e Usea realistic hnrv 1 ir‘; 2 g a small modest Iiving room or kitchen)

-

Use of props to reflect social class divide:

e Incorporate different props (e.g. worn furniture or old kitchenware for |\
items such as fine furniture or a polished table for Mrs Lyons) to reflect |
standing, reinforcing the theme of class disparity throughout Blood Bro:
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Lighting to enhance emotion:

Use dim, harsh lighting over Mrs Lyons, creating an atmosphere of mental in:
keeping Mrs Johnstone’s area lit with warmer tones, signifying her connectic
her situation. The lighting can shift to darker hues as tensions rise, heighter.|
Symbolism through set elements:

Consider using broken or mismatched furniture in Mrs Johnstone’s space to

while structured, pristine furniture in Mrs Lyons’ are .. §ws her wealth and
The contrast in design can visually reinforce * i fd»/} _ring emotional states .
o

2. Lighting design — Creatine v sut & ;Mérl’sian
Harsh spotlight on % s " i s wW'show paranoia:

o Gl R uge"d §potlight on Mrs Lyons when she is speaking or re:

wﬁg@go o, hughhghtmg her mental instability and paranoia, making he:

by M€ own thoughts. The spotlight will also make her seem detached it
symbolising her emotional distance.

Dim lighting with shadows to create fear and instability:

® Incorporate low, dim lighting throughout the stage, with shadows creej
and unpredictability. As Mrs Johnstone’s emotions escalate, the shado
atmosphere of instability and tension in her part of the scene, especialiy
begin to mount.

Warm vs cool tones to set the scene’s mood:

e Warm lighting (yellow, orange) can be used around Mrs Johnstone to re
family and her desire to keep things stable and safe, but the warm light |
situation becomes more desperate.

e (ool lighting (blue, grey) around Mrs Lyons can emphasise her paranoia
of blue or green tones would heighten the detachm nt she feels from
of emotional distance. ¥ d

Shifting lighting to heighten dramatic ten:io, v

Gradually shift from warm to cc. ‘h1 1 3 us the scene progresses, reflecting

growing emotional diy‘ wn nthe two characters. As the conflict becoin

could bergane oty D, jd .«nbre ominous, creating a sense of looming dange:

M) .oments to highlight emotional shifts:

Use spd 260‘1‘0 or dramatic lighting changes to emphasise key moments in the

Johnstone becomes more protective or when Mrs Lyons experiences a ment:

audience’s attention to the emotional shifts and visually highlight the drama!

3. Costume design — showing character and class divide
a) Mrs Johnstone’s costume — working-class background
Fabric:
e  Use worn, rough fabrics such as cotton, wool or flannel, which wou
someone in a working-class environment during the time period. |

and durable, yet a bit faded or patched to show the effects of finan COPYRIGHT
e Her clothes may also be slightly worn out, with visible mending or PROTECTED
financial limitations and hardship.

Fit:
¢ The costume should be loose-fi{ in, "tr i ﬁec‘t practicality and com
It might have a slighth ' tt) 1ok, espeually around the waist o}
clothmg is eif'” ! nrJ L-downs or just not a priority in her life. ;9
Too sliot i users should look simple and unadorned, focusing ¢
" ch raes should move with her easily, showing that she is focus: 09
. tammg appearances. EdUCQ’tiOﬂ
Colours.
e  The colour palette should feature earthy tones such as browns, gre!
These colours reflect Mrs Johnstone’s down-to-earth, practical nat.
e Avoid bright or cheerful colours — her clothing should appear fade:
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b) Mrs Lyons’ costume — neat but slightly dishevelled
Fabric:
®  Mrs Lyons’ costume is likely to be made from higher-quality fabric:
blends. The fabric would be smoother, reflecting her middle-class
¢ However, in this scene, she may appear slightly dishevelled, showin
Small creases or slight dirt marks could suggest her increasing unra
maintaining the pristine appearance typira‘v} someone of her clas
Fit: - fwj; T
s  Her clothes would be ta"c @ wsh h o ritted jacket or dress that high
fact that she takss jita 4 ér appearance. However, as her meni.
costume 1 4 Aok 'sri’ghtly dishevelled — loosely fitted, or with bu.
Oti ) o Li1a0s.
260&3&“ e mlght be an element of tightness or constriction in the fit, sy
"and mental tension.
Colours:
e  The colour palette could include muted tones such as navy, dark gi:
somewhat rich and sophisticated but not flashy.
e There might be slightly faded shades, or even darker tones like blat
decline in contrast to her more polished appearance earlier in the |
accent might indicate her passion or danger, but this could appear |

c¢) Why it’'s appropriate:

Mrs Johnstone’s costume:

e  The worn, practical clothing reinforces her working-class backgrou
and physical toll of her life. The simple, unpolished clothing empha
to keep her family together while constantly battling financial hard:
communicates the class divide in the pI?” - v g her apart from M
class and emotional state. o ¥

Mrs Lyons’ costume:

¢  The neatyetslicut idl 1 vered appearance shows the contrast be
backgroua A d or mental state. Her clothing reflects her social &

N wm\‘dwi"cate her emotional unravelling. This serves as a visui
#5)rol is slipping as the scene progresses. The contrast in costume
the emotional and psychological divide between the two characte::
class divide in the play.

Question 5: Extension Activities

1.

Combining design elements

Key teaching points:

Choosing two design areas

Encourage students to select two design areas that naturally complement ex
e Lighting and sound (to heighten dramatic tension)

Set and props (to reinforce social class or emotional state)

e  Costume and lighting (to symbolise character deterinration)

e  How lighting and sound work together in ftv,m Cdc
- 4
Lighting: 4 W

®  Aharsh, white spotlish* ot N vl could isolate him, emphasising his fi\
e  Dimming light: « wr {_..;da m|ght show her emotional withdrawal anc¢

anger rises.
e A heartbeat effect or echoed silence could emphasise moments of ema!
Mickey’s internal struggle.
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Effect created by combining lighting and sound:

®  The lighting isolates the characters, mirroring their emotional disconne.

e The sound builds tension, making the audience feel the weight of the n\
dramatic impact.

e Together, they reinforce Mickey’'s emotional instability and Linda’s grow
confrontation more powerful.

Why this approach is effective in the play as a :*/ o A ¢ 5

e  Blood Brothers frequently uses lmt g ":,;:)udjnd to heighten emotion:
where dramatic hghtmg;g & mje,asﬁymg musical score build toward:

® Thisextract’sdeci “« L vetlect similar techniques, helping the audie

~ v _i.d see the wider themes of social struggle, fate and n

e

®  How does sound design build tension in a dramatic moment?

e  Why is it important for design elements to work together rather than s

e Can you think of other scenes in Blood Brothers where these technique:

e This approach ensures students understand the collaborative nature of |
elements work together to create a cohesive, impactful performance.

2. Justifying design choices
Example pitch to the director:
‘For this scene, | have chosen to focus on the integration of lighting and sou:
intensity between Mickey and Linda. The design choices aim to emphasise 1
relationship and reflect the play’s themes of social divide, fate and psycholcy

‘Firstly, | will use harsh, white lighting on Mlckey oy h|m in a cold, unfo
emphasise his frustration, emotional turr oi’ én' Tnse of entrapment. Mex
dim lighting, representing her dic*n tc v him and her helplessness as sha
argument intensifies, Iw “ adu 1y ower the lighting around them, creatin:
atmosphere, mirre i, - ﬂl \ey ssp|rall|ng emotions.

SO the l|ghtmg, I will incorporate sound effects to enhance the te |

scene, Ny, distant rumbling sound (such as muffled traffic or an ominous
inner agitation. As his emotions rise, the sound will subtly intensify, building
where either a heartbeat effect or a sudden cut to silence will create a mom
drawing the audience into the depth of Mickey’s despair. This use of sound
instability but also reinforces the wider theme of inevitability and fate seen ||

These design choices are essential to supporting the narrative because Bloo:.
heightened emotion and contrasting class struggles. The stark lighting conti:
will not only enhance the realism of the confrontation but also serve as a sy
Mickey’s downfall. The audience will physically see and hear the shift in tens COPYRIGHT
between the characters and the tragic undertones of the play even more pay PROTECTED

Teacher notes for student justifications
Structure of a strong justification: " o
® Introduce the design elements vou 2 21 f yo..;é on.

e Explain how they are usr" LY x.act (specific examples).

®  Describe the effro ) A8 _audience and how it enhances the emotional E9
S v es in Blood Brothers, such as class divide, fate or psy:
L dents ';co 09
7 and specific about their design choices. Educotion

e Justify their ideas with references to character emotions and themes.
e  Use persuasive language as if they are pitching to a director in a profes.|

This activity helps students develop analytical thinking, confidence in articuly
deeper understanding of how technical elements contribute to storytelling i
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3. Exploring symbolism in design
These are just some ideas you could guide students towards exploring to fir:
elements of the play.

1. Symbolism in set design
s  Cracked flooring or peeling wallpaper in Mrs Lyons” home could sy
state, showing that beneath her seemingly perfﬁct middle-class life
*  Anphysical barrier (e.g. a fence, wall, or 7.1 " s ‘ng floor patterns) .
worlds could emphasise the clazs ¢ Vvh ﬁcially reinforcing how t\\
environments. -
o  Aconfined, c"'+ i gae f/r l\/hckey and Linda’s home, contrast |
far Ecyga e ) "’6.‘@ could reflect limited opportunities vs freedom,
s () trelr r futures.

,,,,,

e  Lighting that shifts from warm tones to cold blue tones could reflec
growing between Mickey and Linda, emphasising how their relatic:

® A harsh, single spotlight on Mickey during moments of frustration .
he feels isolated and trapped, mirroring the way society has abanc:

e  Shadows creeping onto the stage as Mrs Lyons becomes more par.
descent into fear and obsession, reinforcing her loss of control.

3.  Symbolism in costume and props
e Mrs Johnstone’s costume remains the same throughout the play, b
symbolising how she is trapped in poverty, unable to change her fi|
®  Mrs Lyons’ once pristine outfit becoming slightly messy (e.g. buttcy
subtly indicate her unravelling throughout the play, visually reinfoi:
e Atoygun in early scenes becoming a real gun,iv: the climax could sy
innocence, reflecting how chlldhood ST «r | into real, tragic co

4. Why symbolism in design is lmr‘;j' i, godBrothers
s  Blood Brothers exp w5  nukass and emotional decline, and usin:
these ther i w _sually engaging for the audience.
ab LAUWS for deeper character interpretation, showing eny
‘:QN / through design rather than just dialogue.
Rl symbolic details, such as a gradually darkening stage or a cha}
subconsciously feel the weight of destiny and tragedy, making the ;

more impactful.

Encouraging students to think symbolically in design helps them develop cre:
them to create meaningful and layered theatre experiences.
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Section 3: Sample Answers
Question 1

Realistic working-class setting:
e Use asmall, cramped living space to reflect Mickey and Linda’s working-clas:
e  Worn-down furniture, peeling wallpaper and clutter to highlight financial st:.

:

Contrast with Edward’s world: |
e The set should feel restrictive and claustropt.sii Fjg gha"snsmg the limited ¢,

compared to Edward. i -4
e Asubtle divide in staging ¢ w's ‘g ,\Jtﬁe contrast.
i ' ’; e
Question i

Vocal skills Wﬁz’t\ao and volume:
e Sharp, aCCUsatory tone to reflect Mickey’s anger and betrayal.
®  Loud, almost shouting on ‘You!’ to show his outburst of frustration and feeli:

Vocal skills — pitch and pace:
e Higher pitch than normal, showing emotion taking over his control.
e  Slightly uneven pace, as if choking on his emotions, reflecting his painand d .

Physical skills — posture and gestures:
e Leaning forward aggressively, pointing or gesturing towards the person he iy
e Tense body, possibly clenching fists, showing his internal conflict and suppre:

Facial expressions and eye contact:
e  Wide, intense eyes, showing hurt and betrayal.
e Tight jaw and quivering lips, as if struggling to hold back tears or rage.

Effect on the audience:
e Makes them sympathise with M:ckey s pam g (FU atwn at discovering thi

®  Emphasises his sense of loss and unfuin, 3 yi‘forcmg the play’s themes o
Question 3 1) " 4
Use of perfz#ll.ce b ~distance and movement:

J KIS
t;;(}\if«c‘ K

rejectior®or her.
e  He might pace erratically, showing his inner turmoil, making it clear he feels |
e As he says, ‘| could have been him’, he could stop suddenly, as if realising th.
the moment feel more powerful and devastating.

Interaction with Mrs Johnstone — physical reactions:

e  When saying ‘Go away Mam’, Mickey might raise a hand or turn his back, re

e |f Mrs Johnstone tries to reach out, Mickey might flinch, push her away, or p\
inability to accept comfort.

e By the end of the extract Mrs Johnstone could sink to her knees or lower he:
emotional collapse.

Vocal choices - tone and volume:

e  Shouting or snapping tone at the start (‘Go awy i ¥) > emphasise his ang
®  Breaking voice or lower volume on ‘I cc :!. h. A bcgn him’, reflecting defeat
®  The pacing would slow dowr e\ )iﬁyj r,»rocesses his emotions, making the.

Facial expressionsand 2 v *"\. a
e At first AL\E lin e wﬁtact showing rejection and emotional conflict.
e Ashes eav“i‘w ould have been him’, his expression softens, showing pain an¢

e Tears oratrembling lip could reinforce his devastation and helplessness.

Effect on the audience:

¢  Highlights Mickey’s deep pain and resentment, making them sympathise wit|
e  Reinforces the tragic nature of the play, showing how fate and class divide h:
e The physical distance and rejection of Mrs Johnstone would make this mome
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Question 4

Vocal skills — tone, pitch, pace and volume

e  Tone: At the start, use a harsh, accusatory tone to show Mickey’s anger and !
addressing Mrs Johnstone or reflecting on his unfair life.

e  Pitch: His pitch would rise in moments of frustration, such as when he expre:
could have been him’). Lower, muttered lines could reflect his sadness and ¢

®  Pace: His speech would be fast and uneven wher > "y, ihowing his lack of ¢
moments of realisation or emotional brackd wn. ./ ~

®  Volume: He would start shoutir~. / fei . x.ressing rage and betrayal, before
defeated tone as herez!i - *‘T’zf\ suth'about his life.

¥ ls 4

DS 4 ‘;w«sfufgé and movement

‘306&7 would be tense and rigid at the start, reflecting his inner |
As the scene«"g’resses, his posture might become more slumped or defeated, n:
Gestures:
e Aggressive hand gestures, such as pointing at Mrs Johnstone or clenching fis.
e Head in hands or slumped shoulders by the end would show overwhelming .
Movement:
e At the start, pacing erratically, unable to stay still, showing his agitation.
e Later, stopping suddenly, as if the weight of realisation has hit him, making i

Facial expressions and eye contact

e  Furrowed brows and narrowed eyes at the start, showing rage and frustratic
¢ Avoiding eye contact with Mrs Johnstone, emphasising his rejection and emg¢
Tear-filled eyes or trembling lips towards the end, expressing deep emotion:
®  Looking up in disbelief or shaking his head, reflecting his struggle to compreh

Why this interpretation is appropriate for the ex*> 71 7a ’th- play as a whole

e This extract is a turning point for Micl= rh i\_me“fuily realises the impact o
making it crucial to show his =g % f““"ﬁ”ut and emotional collapse.

® Throughout the play. . dnsitions from a carefree child to a struggling
the finzg \g pkiy pocm his emotional journey.

sy ical and vocal deterioration in this moment mirrors his decline

. LS . .

lively ar’@®®morous in early scenes to beaten down and full of despair by the
Y y p Y

e  The contrast between Mickey’s anger and his eventual helplessness highlight
reinforcing Blood Brothers’ themes of fate, social class and lost opportunity.

This performance would ensure the audience fully understands Mickey’s pain, m.
even more heartbreaking and inevitable.
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Question 5

Set design — creating a tense and oppressive atmosphere

e A minimalistic and claustrophobic setting: The scene could take place in a sr
Mickey’s mental state — trapped, overwhelmed and hopeless.

e Symbolic elements: A worn-out sofa and scattered prescription pill bottles co
struggles with addiction and despair. ;

e Use of levels: Mickey could be positioned Iower( W, jumped), while Mr.
sense of powerlessness. ,,f -

e  Why this is appropriate: The seﬁ il e’.TILj mmr'lﬁuckey s decline, supporting .

struggle and lost poter\+ - r L
A A
o G .ing tension and emotion
e Harsh, QM hting: A stark, white spotlight on Mickey could create a sense ¢
£

emotion®r oreakdown.

e  Shadows and dim backlighting: These could be used to create a tense, unseii
internal turmoil.

e Asudden shift in lighting: The lighting could become darker or flicker slightly
Mickey says ‘I could have been him’, emphasising his realisation and heartb,

e Why this is appropriate: Lighting helps guide audience focus, highlight key e
intensity of the scene.

Sound design — enhancing emotional impact

e  Subtle heartbeat sound effects: A slow, heavy heartbeat sound could build i
Mickey’s rising anger and anxiety.

e Distant echoes or reverb: Certain words, such as ‘I could have been him’, cou
emphasising their weight and importance.

® Low, atmospheric background music: A soft, mel:mf s I underscore could st
as Mickey’s emotions escalate. oY ;

®  Why this is appropriate: Sound desi iy . ;nca§ydramatic tension, helps con\
supports the extract’s tra- iz b, e T

L ) ghé?acter struggles
09 nve should be worn, creased and dull: This reflects his hard life
¥ be too big for him, symbolising how he has lost himself over tin
e Mrs Johnstone’s costume could contrast Mickey’s: She could be dressed pra.
she has tried to hold things together, in contrast to Mickey’s self-destructioi
e Symbolic details: Mickey’s sleeves could be slightly rolled down, subtly hiding
addiction without being overt.
e  Why this is appropriate: Costumes visually reinforce class divisions, characte:
weight of the scene.

Why this design is appropriate for the extract and the play as a whole

e  This scene is a crucial emotional climax, and design elements must emphasis:
despair.

* The play explores fate, class division and mental deterlomtlon, so every desi¢
these themes. .

e Whether through set, lighting, sound or c.st "m' és*fgn choices should hely
communicate Mickey’s downfa!' ...~ U

e The aud|ence should be !y im“: 2 atrong emotional response, feeling the ful

%
et

emotio eao& #'ripping moment in Blood Brothers.
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Section 4: Writing Frameworks

Question 1

e Divided stage to represent class conflict: The set could be split into two disti:
Mickey’s working-class world (worn-down, cluttered) with Edward’s privilege
structured). This highlights the lifelong separation between the twins and re.
class division. |

e  Symbolic positioning of characters: Mickey argl I ;’ﬁ siould be placed at ¢
a physical barrier (such as a desk, pc'' =« - 7€, ./raised platform) between th
emotional and social divide. "o 4 ~itrontation escalates, Mickey could ins
this boundary to she.y 7 J;f oo/ and desperatlon

®  Gun as a central visual element: The gun in Mickey’s hand should be a clear
drawing audience focus to the deadly consequences of class disparity and fai
sharp contrast to Edward’s surroundings, reinforcing the idea that violence is
in a world where he feels powerless.

Question 2

Vocal tone and volume:
Use a sharp, accusatory tone with a loud volume to convey Mickey’s anger and fi\
emphasising the betrayal he feels.

Pitch and pace:
The pitch would rise, particularly on ‘You!’, showing Mick- - >scalating frustratio
uneven, reflecting his emotional turmoil and loss i< i & l’

e
¢

Physical posture and gestures: 214 :
Adopt a tense, aggressive s*" ~* w”\ y.anhed flStS or pointing, symbolising Mick

answers. Stepfarwa o se me emotlonal gap, showing his anger and despe, :
3

o ﬂi«o nd eye contact:
R S
Use furrowe®®irows, narrowed eyes and intense eye contact to show disbelief an

Mickey’s internal conflict and emotional breakdown.

Question 3

e  Use of space — physical distance:
At the start, create physical distance between Mickey and Mrs Johnstone, us
emotional distance and rejection of her. He may step back or turn away, sy
frustration.

e  Body language — Tension and withdrawal:
Mickey’s body language should be defensive, possibly with crossed arms or «
attempts to comfort him. As he says ‘Go away M”"ﬂ ‘ n might gesture tow:
his back, showing his need to distance himse uf '"Qn r

* Interaction - Eye contactand moeve ac s
Mickey would avoid eye 67 »a:.t = Liessing his hurt and betrayal. As the sce

!

might slow dowr \i{ . e ays, &l could have been him,” showing a shiftin hi

The growing& physical distance between I\/hckey and Mrs Johnstone reinforce:
shows the audience the strain in their relationship, intensifying the tragic ten
processes the painful truth about his life.
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Question 4

Vocal skills — tone and volume:

| would use a sharp, frustrated tone on ‘Go away Mam’ to express Mickey’s »
would be loud and intense, reflecting his emotionally charged outburst as hi.
continues, the tone would soften, particularly on ‘Il could have been him’, sh¢
Physical skills — posture and movement:

At the start, Mickey would adopt a tense, defenc ,,fst sre perhaps with ¢
indicating his emotional walls. Asthe scee o 'ﬁés h:s movements woii
agitated, showing his inability to - ar . . emotions, particularly when he §
Facial expressions and i nifa 4

Mickey’s facial =% o *’ﬁ woiﬁd reflect his inner conflict. Initially, | would
m narrowed eyes. As he says the final line, his expression,

o ps, expressing the weight of his realisation.

Effect on the audience:

The combination of vocal shifts and physicality would allow the audience to see i
anger and frustration to vulnerability and regret, deepening the tragic nature of
loss of innocence and the impact of fate in the play. This interpretation reflects i\
throughout Blood Brothers.

Question 5

Indicative content for a lighting answer

Lighting design — symbolising emotional shift:

| would use harsh, cold lighting on Mickey when he says, ‘Go away Mam’, er.\
isolation. As he shifts emotionally and says, ‘I could have been him’, | woulc
dimmer tone to reflect the vulnerability and regr 2% " Je s, This change in |
emotional transition from anger to realisctic i, ?;. Wing the internal conflict
Lighting design — focus on I\/Iickf 2380 ¢ e

| would posmon MICkP‘ . ‘r"j Jtllght isolating him physically and emot:
athe i é’r aestrangement between them. As Mickey steps |
he j,uhdng could fade around him, drawing attention to his inte:
would @oﬁ‘f' show his growing disconnect from the world around him.
Lighting désign — enhancing tension and drama:

To build tension, | could use flickering or dimming lights to create an atmos}.|
grapples with his emotions. These effects would reflect the turmoil inside N\
chaos and uncertainty that has built up throughout the play.

Why this design is appropriate:

The light changes reflect the emotional journey of Mickey and are aligned wi
— class struggle, emotional conflict, and the tragic inevitability of their circurn
reinforce emotional shifts helps to heighten the audience’s engagement with
and adds depth to the physical and vocal actions in this extract, enhancing t\\
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Section 5: Practice Exam Paper

The sample in this section is designed to be used in conjunction with the student
pp. 13-14 of this resource, or the official mark schemes provided by AQA on the ¢

Practice Paper 1
Question 1

Indicative content: s
For this extract from Blood Brothers, | would d>si n 5‘ » ﬁmng to reflect the con:
world of Mickey and Linda and the m" 201+ «_edenvironment of Eddie. The sc:
shared space like a street corr 5 (F 6 nair bas:c room, with simple, functional fi.:
working-class backor>ui. 6 M@Mﬁhe social divide, subtle details like small prc;
oe. ¢+ ure claustrophob/c or underwhelming compared to the mo¢
Wi would be dim in the working-class area to create a sense of |

¢
:
:

s

Eddie’s life.

Question 2

Indicative content:

To perform the line ‘An what about what | need? | need you. I love you’, | would ¢
desperation through both vocal and physical choices. My tone would start with s
saying ‘what about what | need?’ to reflect her anger and sense of unfairness, bu:
tone for ‘I need you’ and ‘I love you’ to express her emotional need. | would slow ¢
the words ‘I need you’ and ‘I love you,’ to emphasise her deep emotional plea. My
especially when expressing her desperation, to show that she’s reaching out for e
would lean forward and reach out with my hands, showing that she’s trying to co:
lower my gaze or avoid direct eye contact at the start of the line, indicating that s
his response. As |say, ‘I love you’, | would make my gestures nore open, to show
would create an effect of emotional honesty, show"jdg £y :f"s longing and need fo

-

Question 3 2078 g
Indicative content: , = W) M
In this extracigge riv @ v ’;o petween Linda and Mickey is clearly under strain, @

performan Rery = wsual/y highlight this emotional tension. When Mickey say:
J

myself at a N distance from him, not physically close, to reflect the emotional ¢
between them. As Mickey becomes more agitated, | would step back or make hes
Linda’s sense of unease and uncertainty in response to his growing frustration. Vi
them’ | would avoid direct eye contact initially, focusing more on my hands or the
Linda’s withdrawal and insecurity. This creates a sense of disconnect, suggesting |
they once shared has been replaced by a lack of communication and growing em
highlight the strain, | would minimise physical contact during the scene. Instead o
trying to comfort him, | might hold my arms crossed or keep my hands close to my
barrier between us. As the scene progresses, | could stand still or move away slig:
more forceful, indicating Linda’s helplessness in the situation. This distancing, bc:
emphasise how the relationship is breaking down, making it clear to the audience
love, frustration, and fear of what is happening to Mickey. Tk lack of warmth in |
how the once-close bond is now plagued by emotiono’ ... s chological strain.

- Jﬁ _,f
. i e
Question 4 '\
Indicative content: A o
In this extract._ge Mic =« ')mu focus on showing his frustration, vulnerability ¢

using a sha ‘LL e Lae to express his anger when he says, ‘Where’s me...?" Thiz
resentment gao»“" Linda and his situation. To physically convey this, | would ac¢
fists to reflect his emotional build- -up. My movements would be jerky and aggress:
control over his emotions as he becomes more frustrated. The pace of my speech
line ‘Now give me them’, showing that he’s escalating in anger and impulsiveness.
tension between Mickey and Linda.
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To further explore Mickey’s vulnerability, | would change my vocal tone during ma
desperate or feels ignored. After demanding to know ‘Where’s me...?’, | would sv.
pleading tone when asking for what he needs. This shows that Mickey feels as th:
and highlights his emotional fragility. Physically, | would lower my posture and a\
during these more vulnerable moments, indicating that Mickey is no longer the ci
desire to regain control over the situation would manifest in his aggressive stance,
and helplessness would also be apparent through his bod: y éjuage and speech.
-

2 | : e
Mickey’s frustration would continue to grow.. « 1d f\i’}md! use his body language ¢
emotional breakdown. As Mickey !« . d 1 & *Lme more restless and start to pace
grows, reflecting that he fP" o) - Ao ymd overwhelmed by his own circumstancg
his internal ch~‘< Coile s ,é“ avu“ﬁents would grow more unpredictable and force;
and the preQE>#Rof > mg in a difficult, toxic environment. At the same time, his |
S
louder, dem! &y speech and quieter, self-doubting muttering, showing the inco

the toll his life has taken on him. This emotional volatility would be key to portra,
and the strain in his relationships.

Finally, Mickey’s emotional arc in this extract ties into the larger development of .
Throughout the play, Mickey fluctuates between moments of childishness, anger ¢
unable to articulate his feelings. This scene highlights the disillusionment Mickey |
understand his place in the world, especially in his relationship with Linda. By she!
aggressive movements and vocal choices, paired with moments of vulnerability, i |
reflects Mickey’s emotional complexity. This balance between anger and vulnerc
his role in the play as a whole, allowing the audience to empathise with his intern¢
circumstances that lead to his emotional breakdown later in the story.

Question 5

Indicative content: y .
As a designer, | would use lighting as a key desigr. ’%k}' wuwcreate effects that suppc
Lighting can be used to amplify the e-.» ’oz mnsmn between Mickey and Lindc,

states and the growing stroin [t ’el" 2 auonsth In this specific extract, where i
frustrated and Linde =y \ tc nold thmgs together, | would employ harsh, direc
emphasise e AR desperat/on The intense light would create a sharp coni
surrounding @oﬁ‘«‘“f' ing him feel isolated and highlighting his emotional intensity. |
attention d/rect/y to his inner turmoil and increasing frustration, symbolising how |

and unable to escape them.

-

Additionally, | would use dim lighting or shadows around Linda during this moment.

becomes more subdued and vulnerable in the exchange. The shadowing around he:
distance between her and Mickey, visually representing her emotional withdrawal ¢
as the tension mounts. Playing with the contrast of light and dark would mean the |
divide between the two characters, highlighting the emotional conflict that is happe:

This lighting choice is appropriate not only for this extract but also for the overall ;
Brothers, the lighting is used to represent the characters’ emotional and psycholcg
lighting often reflects characters such as Mrs Lyons, who is struggling with parang
dimmer lighting is used for moments of vulnerability. S these techniques, ©
emotional tone of each scene and reflects the - tri f7g' wuf the characters particul
relationship is defined by conflict and ey unication. The lighting choices wi
understand the psycholog/cn’ Ly bs r, e Characters and the underlying tension i

ino.g q WAL we themes of social divide and class throughout the g,

1&3@ 1dicate the social separation between Mickey and Linda, as wel,
harsh spot/lg-u‘n Mickey would symbolise his frustration and anger with his circ.
shadows around Linda would indicate the emotional distance and unease she fee
not only supports the immediate emotional dynamics between the characters bu;
how social conditions and internal struggles affect their lives, reinforcing the emc!
that defines Blood Brothers.
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